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ᮧाᲥथन 

शैिᭃक मनोिव᭄ान दो श᭣दᲂ का संयोजन ह-ै िशᭃा और मनोिव᭄ान। िशᭃा के ᳇ारा 
िव᳒ाᳶथयᲂ/ ᳞िᲦयᲂ के ᳞वहार मᱶ पᳯरवतᭅन लाया जाता ह ैजबᳰक मनोिव᭄ान वह िव᭄ान जो 
᳞िᲦयᲂ के ᳞वहार का वा᭭तिवक पᳯरि᭭थितयᲂ मᱶ अ᭟ययन करता ह।ै इस ᮧकार हम यह दखेते 

ह ᱹकᳱ शैिᭃक मनोिव᭄ान, मनोिव᭄ान कᳱ वह शाखा ह ैजो िशᭃा ᮧदान करने कᳱ वा᭭तिवक 

पᳯरि᭭थितयᲂ मᱶ िव᳒ाᳶथयᲂ के ᳞वहार का अ᭟ययन करता ह।ै इससे िशᭃा ᳞व᭭था से जुड़े सभी 
िहतधारकᲂ को िव᳒ाᳶथयᲂ के ᳞वहार को जानने मᱶ सहायता ᮧा᳙ होती ह।ै कᭃा मᱶ िशᭃण के 
दौरान िशᭃक को अपने िव᳒ाᳶथयᲂ के ᳞वहार को समझकर ही उिचत रणनीितयᲂ एवं िशᭃण 

िविधयᲂ को अपनाना होता ह,ै इस हतुे िशᭃा मनोिव᭄ान का अ᭟ययन ᮧिशᭃु-िशᭃकᲂ के िलए 

अित आव᭫यक होता ह।ै इसके अ᭟ययन से ᮧिशᭃु-िशᭃक शैिᭃक मनोिव᭄ान के िविभ᳖ 
स᭥ᮧ᭜ययᲂ एवं आधारभूत िस᳍ांतᲂ से अवगत होते ह।ᱹ साथ ही िशᭃण ᮧᳰᮓया मᱶ िनिहत 
᳞ावहाᳯरक ᮧयोगᲂ के ᳰᮓयािविध कᳱ भी जानकारी ᮧा᳙ करते ह।ᱹ िजसका ᮧयोग उ᭠ह ेअपने 
वा᭭तिवक अ᭟यापन के दौरान करना होता ह।ै 

ᮧ᭭तुत संपाᳰदत पु᭭ तक मᱶ शैिᭃक मनोिव᭄ान से संबंिधत आधारभूत स᭥ᮧ᭜ययᲂ को 
सि᭥मिलत करने का ᮧयास ᳰकया गया ह।ै इस पु᭭ तक से ᳩातक ᭭तर के िशᭃा शाᳫ एव ं
बी०एड० के िव᳒ाᳶथयᲂ को अपने ᭄ान वधᭅन मᱶ सहायता िमलेगी। 

ᮧ᭭तुत पु᭭ तक मᱶ िजन लेखकᲂ ने अपना योगदान ᳰदया ह,ै वे िशᭃा जगत के ᮧिति᳧त 

िवचारक, िशᭃक, ᮧिशᭃक और शोधकताᭅ ह,ᱹ जो िशᭃा ᮧणाली के साथ घिन᳧ ᱨप से जुड़ ेᱟए ह।ᱹ 

इनमᱶ से कुछ लेखक िशᭃा अथवा िशᭃक ᮧिशᭃण के ᭃेᮢ मᱶ िवगत कई वषᲄ से अ᭟ययन-अ᭟यापन 

का कायᭅ करते आ रह ेह।ᱹ इनका यह योगदान शैिᭃक मनोिव᭄ान के आधारभूत त᭜व के संदभᭅ मᱶ 
एक मह᭜वपूणᭅ ᳞ावहाᳯरक और दरूदशᱮ अंतदृᭅि᳥ ᮧदान करेगा।   

हमारा मानना ह ै ᳰक यह संपाᳰदत पु᭭ तक िशᭃकᲂ और िशᭃा के ᭃेᮢ मᱶ कायᭅरत सभी 

िहतधारकᲂ के िलए एक सहायक सामᮕी के ᱨप मᱶ कायᭅ करेगी। इसका उ᳎े᭫य िशᭃा-मनोिव᭄ान 

से स᭥बंिधत चचाᭅ को बढ़ावा दनेा ह।ै  
अंत मᱶ, हम उन सभी योगदानकताᭅᲐ के ᮧित अपना हा᳸दक आभार ᳞Ღ करते ह,ᱹ िज᭠हᲂने 

हमारे इस ᮧयास हतुे अपना म᭨ूयवान समय और अपनी िवषय िवशेष᭄ता को समᳶपत ᳰकया। 

साथ ही, हम इस पु᭭ तक के पाठकᲂ के ᮧित भी अपनी कृत᭄ता ᳞Ღ करते ह,ᱹ जो शैिᭃक 

मनोिव᭄ान के आधारभूत त᭜वᲂ से अवगत होकर भारतीय िशᭃा ᳞व᭭था मᱶ अपना मह᭜वपूणᭅ 
योगदान दᱶगे। साथ ही हमारा यह भी मानना ह ैᳰक आप इससे लाभाि᭠वत होकर रा᳦ कᳱ िशᭃा 

᳞व᭭था एवं यहाँ के िव᳒ाᳶथयᲂ कᳱ उᲰवल भिव᭬य हतुे अपना सवᲃ᭜कृ᳥ योगदान दᱶगे।  
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1 
The Relation between Education and Psychology 

Kumari Shashi  
Assistant professor  

Mundeshwari College for Teacher Education, Patna  

 
Introduction 
The human quest for knowledge and growth lies at the intersection of two fundamental 
disciplines: education and psychology. While education serves as the architect, 
meticulously crafting the blueprint for learning, psychology acts as the illuminator, 
shedding light on the intricate workings of the human mind as it absorbs, processes, and 
retains information. This paper delves into the profound interconnection between these 
fields, exploring how they inform and enrich each other, ultimately paving the way for a 
more holistic and effective approach to learning. Creating a positive learning environment 
is paramount for effective education. The paper explores how principles from 
behaviourism and cognitive-behavioural therapy (CBT) can be leveraged for classroom 
management and behaviour modification. Positive reinforcement and extinction from 
operant conditioning are discussed alongside CBT techniques for addressing disruptive 
behaviours. Building positive relationships with students is identified as another crucial 
aspect, emphasizing the importance of getting to know students, fostering a safe and 
supportive environment, establishing clear expectations, and using positive 
reinforcement. The burgeoning presence of educational technology necessitates a 
consideration of psychological principles. Exploring cognitive load theory, advocating for 
using technology to present information clearly, utilize multimedia elements effectively, 
and provide opportunities for practice and spaced repetition is also very important. Digital 
literacy, encompassing critical thinking and information evaluation skills, is presented as 
an essential skill for students navigating the digital world. Teacher well-being and 
competence are critical factors influencing student success. Understanding learning 
theories, motivation theories, and behaviour management techniques empowers educators 
to create effective learning environments and foster positive relationships with students. 
Social-emotional learning (SEL) principles are introduced, along with strategies for 
recognizing and supporting students' socio-emotional well-being. The paper also 
acknowledges the importance of managing stress and promoting teacher well-being. 
Definitions 

● Education: Education transcends the confines of classrooms and textbooks. 
Woolfolk's (2019) definition, capturing the "deliberate process of imparting 
knowledge, skills, or values to others" (p. 3), provides a foundational 
understanding. However, education encompasses a much broader spectrum. John 
Dewey, a prominent educational philosopher, emphasized the importance of 
"learning by doing" and fostering a spirit of inquiry within students (Dewey, 
1938). This experiential dimension complements the traditional notion of 
knowledge transmission, highlighting the active role of the learner in constructing 
meaning and developing critical thinking skills. While John Dewey's emphasis on 
"learning by doing" (1938) sheds light on the experiential side of education, other 
educational philosophies offer valuable perspectives. Constructivism, for example, 
posits that learners actively construct knowledge based on their prior experiences 
and interactions with the world around them (Piaget, 1952). This necessitates a 
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shift from teacher-centered instruction to student-centered approaches that 
encourage exploration, inquiry, and collaboration. 

Furthermore, proponents of informal learning highlight the vast educational potential that 
lies outside the confines of classrooms. Learning can occur in museums, libraries, 
community centers, and even through everyday interactions and experiences. Embracing 
informal learning encourages educators to create connections between classroom 
instruction and the real world, fostering a sense of relevance and purpose in students' 
minds. 
Moreover, Paulo Freire, a champion of critical pedagogy, argued that education should 
not be a passive transmission of preordained knowledge but a transformative dialogue 
that empowers individuals to question, analyze, and challenge the status quo (Freire, 
2000). This perspective underscores the potential of education to foster not just 
intellectual growth but also social and civic responsibility. 

● Psychology: Psychology, as defined by the American Psychological Association 
(2015), is "the scientific study of mind and behavior" (p. 1). It delves into the 
complexities of human cognition, encompassing not just how we learn and think 
but also how emotions, motivations, and social interactions influence these 
processes. Educational psychology, a specialized branch, bridges the gap between 
these two disciplines. It leverages psychological insights to understand how 
individuals learn most effectively and translates this knowledge into practical 
strategies for educators. Psychology offers a wider lens than just cognition when 
examining learning. Humanistic psychology, for instance, emphasizes the 
importance of the whole person, including their emotions, values, and self-
concept, in the learning process (Maslow, 1943). This perspective reminds 
educators to create a nurturing and supportive learning environment that caters to 
the emotional well-being of students alongside their academic needs. Social 
psychology delves into how social interactions and group dynamics influence 
learning. Understanding concepts like collaboration, peer pressure, and classroom 
climate empowers educators to foster positive social interactions and leverage the 
power of cooperative learning to enhance knowledge retention and social skills 
development. 

The Relation between Education and Psychology 
The following sections explore specific areas where education and psychology intersect: 

1. Historical Overview: A Foundation for Educational Psychology 
The formal study of the relationship between education and psychology emerged in the 
late 19th and early 20th centuries. Pioneering figures like Edward Thorndike, John 
Dewey, and Lev Vygotsky laid the foundation for the field of educational psychology. 
Thorndike's work on operant conditioning (discussed later) provided insights into how 
learning can be reinforced through rewards and punishments. Dewey, a proponent of 
progressive education, emphasized the importance of active learning and student-centered 
approaches. Vygotsky's sociocultural theory, a cornerstone of educational psychology, 
highlighted the role of social interaction and culture in learning. These early contributions 
established the importance of psychology in understanding and optimizing educational 
practices. 
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2. Cognitive Development and Learning: A Journey Through Stages 
Cognitive development refers to the process by which children's thinking abilities mature 
over time. Psychologists like Jean Piaget and Lev Vygotsky proposed theories that have 
significantly influenced educational approaches. 

● Piaget's Stages of Cognitive Development: This theory proposes that children 
progress through distinct stages of cognitive development, from sensorimotor to 
formal operational. Each stage is characterized by specific cognitive abilities. 

o Sensorimotor Stage (Birth to 2 Years): Infants learn about the world 
through their senses and motor actions. Educators can create stimulating 
environments with age-appropriate toys and activities that encourage 
exploration and manipulation. 

o Preoperational Stage (2 to 7 Years): Children develop symbolic thought 
and language skills but struggle with logical reasoning and abstract 
concepts. Play-based learning and storytelling are effective strategies 
during this stage. 

o Concrete Operational Stage (7 to 11 Years): Children demonstrate 
improved logic and can manipulate concrete objects to solve problems. 
Hands-on activities, manipulatives, and experiments are ideal for this 
stage. 

o Formal Operational Stage (11 Years and Up): Abstract thinking and 
hypothetical reasoning emerge. Students can engage in complex problem-
solving, critical thinking, and analysis. Open-ended discussions, debates, 
and research projects encourage the development of these skills. 

● Vygotsky's Sociocultural Theory: This theory emphasizes the role of social 
interaction and culture in learning. Vygotsky introduced the concept of the Zone 
of Proximal Development (ZPD), which refers to the range of tasks that are too 
difficult for a learner to complete independently but can be mastered with support. 
Educators can utilize scaffolding, a teaching strategy that provides temporary 
assistance tailored to the learner's needs, to help students reach their full potential. 
For example, a teacher might model a problem-solving strategy before allowing 
students to tackle similar problems independently. 

By understanding these theories, educators can tailor instruction to meet the specific 
cognitive abilities of students at different developmental stages. 

3. Motivation and Learning: The Fuel for Engagement 
Motivation is a crucial factor in student learning. Psychological theories offer valuable 
insights into what motivates students and how educators can create engaging learning 
environments. 

● Maslow's Hierarchy of Needs: Abraham Maslow proposed a hierarchy of human 
needs, ranging from basic physiological needs (food, shelter) to self-actualization 
(personal growth). Educators can utilize this framework by ensuring that basic 
needs are met (e.g., providing healthy lunches), fostering a safe and supportive 
learning environment, and then creating opportunities for students to fulfill 
higher-order needs such as belonging, esteem, and self-actualization. 
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● Intrinsic vs. Extrinsic Motivation: Intrinsic motivation refers to the desire to 
learn for the sake of learning itself, fueled by curiosity, enjoyment of the subject 
matter, and a sense of accomplishment. Extrinsic motivation, on the other hand, is 
driven by external rewards or punishments, such as grades, praise, or competition. 
While extrinsic motivation can be a useful tool in some situations, fostering 
intrinsic motivation is essential for long-term learning and engagement. 

Educators can promote intrinsic motivation by: 
* Creating a Culture of Curiosity: Encourage students to ask questions, explore different 
topics, and make connections between their learning and the real world. 
* Providing Choices and Autonomy: Offer students some control over their learning by 
incorporating choice boards, allowing them to select projects or research topics that 
interest them, and encouraging self-directed learning.  
* Fostering a Growth Mindset: Help students develop the belief that intelligence and 
abilities can be developed through effort and perseverance.   
* Providing Opportunities for Mastery: Design learning experiences that allow students to 
experience success and build confidence in their abilities.  

● Self-Determination Theory: Developed by Deci and Ryan, this theory proposes 
that three core psychological needs – autonomy, competence, and relatedness – 
are essential for motivation. 
o Autonomy: The need to feel in control of one's choices and actions. 
o Competence: The desire to feel effective and capable in completing tasks. 
o Relatedness: The need to feel connected to others and have a sense of 

belonging. 
Educators can create a classroom environment that supports these needs by: 
* Allowing students some control over their learning: This could involve offering choices 
in assignments, allowing for student-led discussions, or incorporating student interests 
into lesson plans. 
* Providing opportunities for students to demonstrate mastery: This could involve 
differentiated instruction, formative assessments that provide feedback and opportunities 
for improvement, and celebrating student successes. 
* Building positive relationships with students: Creating a safe and supportive classroom 
environment where students feel valued and respected is essential for fostering a sense of 
relatedness.  
By understanding these motivational theories and implementing strategies that cater to 
both intrinsic and extrinsic motivators, educators can create a learning environment that 
ignites students' passion for learning and fuels their academic success. 

4. Individual Differences and Diversity: Tailoring Education for All 
Psychology emphasizes the importance of individual differences in learning styles, 
intelligence, and personality. Educational psychologists use this knowledge to create 
inclusive learning environments that cater to diverse needs. 

● Learning Styles: Different learners have distinct preferences for how they receive 
and process information. Some may be visual learners, who benefit from diagrams 
and graphic organizers. Others may be auditory learners who learn best through 



ISBN: 978-81-976727-2-9                                                                                                     5 
 

 
 

lectures and discussions. Kinesthetic learners thrive on hands-on activities and 
movement. Understanding these preferences allows educators to use a variety of 
instructional methods to cater to different learning styles. 

● Intelligence: Intelligence is a complex construct, and there are multiple 
intelligences beyond traditional academic intelligence. Howard Gardner's theory 
of multiple intelligences proposes eight intelligences, including logical-
mathematical, linguistic, musical, bodily-kinesthetic, spatial, interpersonal, 
intrapersonal, and naturalist. By acknowledging these diverse intelligences, 
educators can create learning experiences that cater to students' strengths and 
allow them to showcase their intelligence in various ways. 

● Personality: Personality traits can also influence how students learn. For 
example, extroverted students may thrive in collaborative learning environments, 
while introverted students might benefit from opportunities for independent work 
and reflection. Understanding students' personalities allows educators to create a 
learning environment that feels comfortable and supportive for all. 

In addition to these factors, educators should also consider cultural and socioeconomic 
backgrounds when tailoring instruction. Culturally responsive teaching acknowledges the 
diverse backgrounds and experiences of students and incorporates them into the 
curriculum. Furthermore, understanding the challenges faced by students from low-
income backgrounds allows educators to provide additional support and resources to 
ensure all students have an equal opportunity to succeed. 

5. Classroom Management and Behavior Modification: Creating a 
Positive Learning Environment 
Maintaining a positive and productive learning environment is essential for effective 
teaching and learning. Psychological principles from behaviorism and cognitive-
behavioral therapy (CBT) inform classroom management techniques and strategies for 
promoting positive behavior and addressing disruptive conduct. 

● Behaviorism: This school of thought emphasizes the role of consequences in 
shaping behavior. Operant conditioning principles, such as positive reinforcement 
(providing rewards for desired behaviors) and extinction (allowing unwanted 
behaviors to diminish without reinforcement), can be used to promote positive 
behavior in the classroom. However, it's important to note that behaviorism should 
be used ethically and in conjunction with other strategies. 

● Cognitive-Behavioral Therapy (CBT): CBT techniques can be adapted for 
classroom use to address disruptive behaviors. These may involve: 

o Identifying negative thought patterns that contribute to disruptive 
behavior. 

o Developing coping mechanisms for managing emotions that might lead to 
outbursts. 

o Teaching social skills and positive communication strategies. 
For example, a student who acts out due to anxiety might benefit from relaxation 
techniques and identifying triggers for their anxiety. 
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● Building Positive Relationships: Positive relationships between teachers and 
students are essential for effective classroom management. When students feel 
respected, valued, and supported by their teachers, they are more likely to be 
engaged and well-behaved. Educators can build positive relationships by:  

o Getting to know their students: This includes learning about their 
interests, strengths, and challenges. 

o Creating a safe and supportive classroom environment: This means 
fostering a climate of trust and respect where students feel comfortable 
taking risks and making mistakes. 

o Providing clear expectations and routines: Students thrive on 
predictability. Establishing clear expectations for behavior and routines 
helps students understand what is expected of them. 

o Using positive reinforcement: Catch students being good! Acknowledge 
and praise positive behaviors to encourage them. 

By combining these strategies, educators can create a positive and productive learning 
environment where students feel safe, supported, and motivated to learn. 

6. Assessment and Evaluation: Measuring Progress and Informing 
Instruction 
Assessment is an ongoing process of gathering information about student learning. 
Psychological theories on measurement and psychometrics guide the development of 
reliable assessment tools. These tools help educators measure student learning, identify 
areas of strength and weakness, and inform instructional decisions. 

● Formative Assessment: This type of assessment occurs throughout the learning 
process and provides ongoing feedback to students and educators. Examples 
include exit tickets, quizzes, observations, and class discussions. Formative 
assessment allows educators to adjust instruction and provide targeted support to 
meet individual student needs. 

● Summative Assessment: This type of assessment occurs at the end of a unit or 
course to measure student learning outcomes. Examples include standardized 
tests, essays, and projects. Summative assessment helps educators evaluate student 
mastery of learning objectives and inform grading decisions. 

7. Special Education and Inclusive Practices: Catering to Diverse Needs 
Educational psychology plays a crucial role in supporting students with diverse needs. 
Psychologists collaborate with educators to assess students with learning disabilities, 
emotional and behavioral disorders, and other exceptionalities. They work together to 
develop Individualized Education Programs (IEPs) that outline specific learning goals, 
accommodations, and modifications to ensure all students have equal access to learning. 
Understanding psychological disorders and disabilities is crucial for creating inclusive 
learning environments. This means providing differentiated instruction, scaffolding 
support, and access to appropriate resources to ensure all students can participate and 
succeed in the classroom. 
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8. Educational Technology and Digital Learning: Leveraging 
Technology for Enhanced Learning 
Digital learning tools and technology have become an integral part of the educational 
landscape. While these tools offer a wealth of potential benefits, it's crucial to consider 
the psychological principles of cognitive load theory and digital literacy to ensure 
effective use. 

● Cognitive Load Theory: This theory suggests that working memory has limited 
capacity. Educational technology can be used to reduce cognitive load by 
presenting information in a clear and concise manner, using multimedia elements 
to enhance understanding, and providing opportunities for practice and spaced 
repetition. 

● Digital Literacy: In today's digital world, it's essential for students to develop 
critical thinking and information evaluation skills. This allows them to navigate 
the online world safely and responsibly. Educators can integrate digital literacy 
skills into the curriculum, teaching students how to evaluate online sources, 
identify bias, and practice responsible online behavior. 

By understanding these psychological principles, educators can leverage technology to 
enhance learning, personalize instruction, and create engaging learning experiences for all 
students. 

9. Teacher Training and Professional Development: Empowering 
Educators 
The well-being and competence of teachers are critical factors influencing student 
success. Psychology can inform teacher training and professional development programs, 
equipping educators with the skills and knowledge to create effective learning 
environments. Understanding psychological principles can empower educators in several 
ways: 

● Improved Pedagogical Skills and Strategies:  
o Knowledge of learning theories (e.g., Piaget's stages, Vygotsky's ZPD) allows 

educators to tailor instruction to meet the developmental needs of their 
students. 

o Understanding motivation theory helps educators foster intrinsic motivation 
and create engaging learning environments. 

o Techniques from behaviorism and CBT can be used for effective classroom 
management. 

● Fostering Positive Teacher-Student Relationships:  
o Social-emotional learning (SEL) principles, informed by psychology, can 

be used to create a classroom climate that fosters trust, respect, and 
positive communication between teachers and students. 

o Understanding communication styles and building rapport with students 
from diverse backgrounds are crucial for building strong relationships. 

● Supporting Students' Socio-Emotional Well-being:  
o Educators can recognize signs of anxiety, depression, or other mental 

health challenges in students. 
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o Strategies from positive psychology, such as mindfulness techniques, can 
be integrated into the classroom to promote student well-being. 

o Educators can collaborate with school psychologists and counselors to 
provide support for students facing emotional challenges. 

● Managing Stress and Promoting Teacher Well-being:  
o The teaching profession can be demanding. Educators themselves benefit 

from understanding stress management techniques like relaxation 
exercises, time management, and seeking social support. 

o Creating a positive and supportive school environment that prioritizes 
teacher well-being is essential for educator retention and student success. 

10. Educational Policy and Reform: A Psychological Lens on Education 
Systems 
Psychological research plays a vital role in informing educational policy and reform. By 
understanding how students learn, what motivates them, and the factors that influence 
their success, policymakers can develop educational initiatives that promote effective 
teaching and learning. Here are some examples: 

● Curriculum Development: Psychological principles can inform the development 
of age-appropriate curriculum that aligns with cognitive development stages and 
fosters critical thinking skills. 

● Assessment Practices: Understanding measurement theory and psychometrics is 
crucial for developing reliable and valid assessments that accurately measure 
student learning. 

● Addressing Educational Disparities: Psychological research on social-emotional 
learning and cultural responsiveness can inform policies and practices that address 
educational disparities and ensure equitable access to quality education for all 
students. 

By integrating psychological insights into educational policy, policymakers can create 
educational systems that nurture well-rounded individuals and prepare them for success in 
a complex and ever-changing world. 

Conclusion: A Symbiotic Relationship 
The relationship between education and psychology is multifaceted and dynamic, with 
each discipline informing and enriching the other. By integrating psychological principles 
into educational theory and practice, educators can create inclusive learning environments 
that foster cognitive, socio-emotional, and behavioral development. Similarly, 
psychologists contribute valuable insights to educational settings, guiding policies and 
practices that support student success and well-being. Ultimately, the interconnection of 
education and psychology underscores the importance of a holistic approach to promoting 
lifelong learning and academic achievement. 
This analysis provides a comprehensive overview of the intricate relationship between 
education and psychology, highlighting how principles from both disciplines intersect and 
influence each other in theory and practice. 
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f'k{kk euksfoKku dh v/;;u fof/k;k¡  
 

yoys'k dqekj fo'odekZ 
'kks/k Nk=] f'k{kk laLFkku 
cqUnsy[k.M fo'ofo|ky; 

>k¡lh ¼m0iz0½ 

 
*euksfoKku* dh mRifÙk ik'pkR; n'kZu ls 1990 bZ0 esa gq;h FkhA izFke 'kSf{kd euksoSKkfud ,MoMZ 
yh FkkuZMkbd* dks ekuk tkrk gSA euksfoKku dh tuuh n'kZu 'kkL= dks ekuk tkrk gSA loZizFke 
dMksYQ xkbfdy us viuh iqLrd *lkbdksykWft;k* esa izFke ckj 'Psychology' 'kCn dk iz;ksx 
fd;k FkkA lkbdksykWft;k* dks euksfoKku dk izFke xzUFk ekuk tkrk gSA ftldk izdk'ku 1590 
bZ0 esa fd;k x;k FkkA euksfoKku dk tud vjLrq dks ekuk tkrk gS tcfd vk/kqfud euksfoKku 
dk tud *fofy;e oq.V* dks ekuk tkrk gSA dMksYQ xkbfdy dh iqLrd lkbdksykWft;k tks 
f'k{kk euksfoKku dk izFke xzUFk FkkA blesa iz;qDr 'kCn Psychology dh O;k[;k euksoSKkfudksa us 
le;&le; ij vyx&vyx izLrqr fd;k gS ftldk o.kZu fuEufyf[kr gSA  

1. eu ;k efLr"d dk foKku %& 
e/;;qx esa bVyh ds euksoSKkfud ikEiksukWth us euksfoKku dks eu ;k efLr"d ds foKku 
ds :Ik esa O;k[;k izLrqr fd;k FkkA bUgksaus Psychology 'kCn dh O;k[;k izLrqr fd;k 
FkkA bUgksaus  Psychology 'kCn dh O;k[;k djrs gq, o.kZu fd;k gS fd Psychology 
nk 'kCnksa  Psy rFkk Logus ls feydj cuk gS ftlls Psy dk vFkZ eu rFkk Logus dk 
rkRi;Z foKku ls gS] bl izdkj euksfoKku eu ;k efLr"d dk foKku gSA efLr"d esa 5 
KkusfUnz;ka fo|eku gksrh gS tks Kku dh mRifÙk djrh gSA tkWu ykWd] jhpsjh rFkk FkkWel 
jhM egksn; us Hkh iEiksukWth dh O;k[;k dk leFkZu fd;k FkkA    

2. vkRek dk foKku %&  
izkphu esa euksfoKku dks vkRek dk foKku ekuk tkrk gS ftlds leFkZd vjLrq[ IysVks] 
MsdkVsZ bR;kfn FksA bUgksus Psychology 'kCn dh O;k[;k djrs gq, dgk Fkk fd 
Psychology  nks 'kCnksa Psy rFkk Logus ls feydj cuk gS ftlls Psy dk vFkZ vkRek 
rFkk Logus dk vFkZ v/;;u gSA bl izdkj izkjEHk esa euksfoKku dks *vkRek dk v/;;u* 
ekuk x;k FkkA  

3. psruk@psru vuqHkqfr dk foKku %&  
16 oha 'krkCnh esa teZuh ds euksoSKkfud fofy;e oq.V us lkbdksykWth 'kCn dh O;k[;k 
djrs gq, dgk gS fd Psychology nks 'kCnksa Psy rFkk Logus ls vFkZ v/;;u gSA bl 
izdkj euksfoKku psruk vFkok psru vuqHkwfr dk foKku gSA euksoSKkfud fofy;e oq.V 
dh bl fopkj /kkjk dk leFkZu tsEl lyh] okbu rFkk fofy;e tsEl us Hkh fd;k FkkA 

4. O;ogkj dk foKku %&  
 20 ohsa 'kkrkCnh esa tkWu czksM~l okVlu tks ,d vesfjdh izksQslj FksA bUgksus 
lkbdksykWth 'kCn dh O;k[;k izLrqr fd;k ftles bUgksaus dgk Fkk fd lkbdksykWth 
(Psychology ) nks 'kCnksa ls Psy rFkk Logus ls feydj cuk gS ftlesa Psy dk vFkZ 
O;ogkj rFkk Logus dk vFkZ v/;;u gSA bl izdkj 20 oha 'kkrkCnh esa euksfoKku dks 
O;ogkj dk foKku dgk x;kA bldk leFkZu Oijl ÝsMfjd fLduj] DykdZ gy] [kku 
izVªksfop ikoyo rFkk fofy;e eSDMwxy bR;kfn us fd;k FkkA bl er dks LokZf/kd 
ekU;rk izkIr gq;h FkhA  
 O;ogkj 'kCn dk loZizFke iz;ksx 1905 bZ0 esa fofy;e eSDMwxy dh iqLrd 
'Outline of psychology' esa fd;k x;k Fkk ftldk rkRi;Z ekufld fLFkfr dk ckg; 
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:Ik ls fy;k x;k FkkA O;ogkjokn dh loZizFke ?kks"k.kk dksyfEc;k fo'ofo|ky; ls 
1912&13 esa fd;k x;k FkkA O;ogkjokn ds tud ds :Ik esa ts0 oh0 okVlu dks tkuk 
tkrk gSA 
 euksfoKku dh izFke iz;ksx'kkyk 1879 bZ0 esa teZuh ds fyiftx uxj ds 
fyiftax fo'ofo|ky; esa fofy;e oq"V ds }kjk fd;k x;k Fkk ftldk orZeku uke dkyZ 
ekDlZ fo'ofo|ky; dj fn;k x;k gSA bl iz;ksx'kkyk esa laosnuk fo"k; esa v/;;u fd;k 
x;k rFkk vr% n'kZu fof/k dk izfriknu fd;k x;k FkkA 1880 bZ0 esa euksfoKku dks 
Lora= fo"k; dk ntZ iznku fd;k x;k FkkA  
 euksfoKku dh f}rh; iz;ksx'kkyk 1890 bZ0 esa vesfjdk ds elkpwlsV uked LFkku 
ij fofy;e tsEl us fd;k FkkA bUgksaus psruk ds fo"k; esa v/;;u fd;k FkkA  
 Hkkjr esa loZizFke 1915 bZ0 esa lu xqIr th ds }kjk dydÙkk esa euksfoKku dh 
izFke iz;ksx'kkyk LFkkfir dh x;h Fkh ysfdu Lora=rk vkUnksyu pyus ds dkj.k bldk 
fodkl ugh gks ldk FkkA ns'k dh Lora=rk ds Ik'pkr o"kZ 1947 bZ0 esa ns'k ds izR;sd 
jkT;ksa es euksfoKku iz;ksx'kkyk;sa LFkkfir dh x;h Fkh rFkk jk"Vªh; f'k{kk uhfr 1986 ds 
lq>koksa ds vk/kkj ij izR;sd ftys esa ftyk f'k{kk ,oa izf'k{k.k laLFkku LFkkfir fd;s x;s 
rFkk muesa ,d euksfoKku dsUnz ds d.k esa ,d foHkkx [kksyk x;k FkkA  
 tkWu Mh-oh us 1896 bZ0 esa vesfjdk ds f'kdkxks fo'o fo|ky; esa ,d iz;ksxkRed 
Ldwy dh LFkkiuk fd;k ftlesa ckydks ds dk;Z O;ogkj] tkx:drk rFkk mudh ;ksX;rk 
ds ckjs esa v/;;u fd;k tkrk FkkA  
 vk/kqfud le; esa f'k{kk vkSj euksfoKku dk ?kfu"B lEcU/k gS f'k{kk euksfoKku 
O;fDr ds O;ogkj rFkk mldh fofHkUu leL;kvksa dk v/;;u 'kSf{kd ifjfLFkfr;ksa es 
djrk gSA f'k{kk 'kkL= vkSj f'k{kk&euksfoKku dks dqN dkj.kksa ls fo'kq) foKu dh Js.kh 
es ugh j[kk tkrk gS D;ksafd buds fu;e vVy gksrs gS vkSj mudk lEcU/k HkkSfrd inkFkksZa 
ls gksrk gS tcfd f'k{kk ,d ekuoh; fo"k; gSA ;g ekuo&lekt rFkk 'kSf{kd 
fØ;k&dykiks ls lEcU/k j[krh gSa  
 f'k{kk euksfOkKku dks vc foKku dh Js.kh esa j[kk tkus yxk gS D;ksafd blesa 
dYiuk] vuqeku rFkk vU/kfo'okl dks R;kx djds vius dk;ksZa ds fy, oSKkfud fof/k dks 
viuk;k gSA  
oSKkfud fof/k %&  
 ;g ,d v/;;u i)fr gS tks oSKkfud fu;eks ds vUrxZr lapkfyr gksrh gSA 
oSKkfud i)fr dk iz;ksx izkd̀frd ;k HkkSfrd OkLrqvks ds fo"k; esa v/;;u djus ds fy, 
gh fd;k tk ldrk gSA ;g ,d HkzkfUr gSA lkekftd ?kVukvks ds lEcU/k esa lgh Kku 
izkIr djus ds fy, oSKkfud i)fr dk iz;ksx fd;k tkrk gSA oSKkfud i)fr dh dqN 
ifjHkk"kk;sa fuEufyf[kr gSA  
 1- lekt 'kk+L=h Jh vxLr dkWEVs ds vuqlkj **oSKkfud i)fr esa /keZ] n'kZu ;k 
dYiuk ds fy, dksbZ LFkku ugh gSA blds foijhr Ik;Zos{k.k ijh{k.k] iz;ksx vkSj oxhZdj.k 
dh ,d O;ofLFkr dk;Z iz.kkyh dks oSKkfud i)fr dgrs gSA**  
 2- Jh tktZ&,&yq.MoxZ ds vuqlkj ** lkekftd oSKkfudksa esa ;g fo'okl iq"V 
gks x;k gS fd muds lEeq[k tks leL;k;sa gS] mudk gy ;fn gksuk gS rks lkekftd 
?kVukvks ds fu"i{k ,oa O;ofLFkr fujh{k.k] lR;kiu] oxhZdj.k rFkk fo'ys"k.k }kjk gh 
gksxkA blh n`f"Vdks.k dks] mlds vfr Bksl ,oa lQy :Ik dks eksVs rkSj ij oSKkfud 
i)fr dgk tkrk gSA**  
 f'k{kk euksfoKku viuh leL;kvks ds v/;;u ,oa 'kks/k dk;ksZa esa oSKkfud fof/k 
dk iz;ksx djrk gSA bl fof/k es fo'oluh;rk] ;FkkZFkrk] oLrqfu"Brk rFkk fu"i{krk 
fufgr gSA oSKkfud i)fr esa lR;kiuh;rk (Vurificability)] fu'p;kRedrk 
(Definiteness)] oLrqfu"Brk (Objectivity)] lkekU;r;k (Generality) rFkk iwoZ 
dFkuh;rk (Predictability ) ekStwn gksrh gSA oSKkfud i)fr esa v/;;u drkZ 
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voyksdu ;k fujh{k.k }kjk lR; ij[k djds] fo"k; ls lEc) dksbZ fudkydj fu;e dk 
izfriknu djrk gSA  

f'k{kk euksfoKku dh fof/k;k¡ 
f'k{kk euksfoKku dh v/;;u fof/k;ksa dks nks oxksZa esa ckWVk tk ldrk gSA  

vkRexr@vkRefu"B fof/k;k¡ (Subjective Methods): bl fof/k ds vUrxZr O;fDr Lo;a vius 
O;ogkj dh O;k[;k vkSj fo'ys"k.k djrk gSA blds vUrxZr vr% n'kZu fof/k vkSj xkFkk o.kZu 
fof/k izeq[k gSA 
OkLrqxr@oLrqfu"B fof/k;k¡ (Objective Methods) 

bl fof/k esa nwljks ds }kjk rF;ksa dk laxzg fd;k tkrk gS rFkk mudk fo'ys"k.k djds 
fu"d"kZ fudkys tkrs gSA oLrqfu"B fof/k;ksa ds vUrxZr cgqr lh fof/k;k¡ vkrh gS tks fuEufyf[kr 
gSA  

1. vUrfuZj{k.k@vUrn'kZu fof/k (Introspective Method) 
2. ckg~; fujh{k.k@cfgn'kZu fof/k (observation Method) 
3. Ikz;ksxkRed fof/k (Experimental Method)  
4. O;fDr bfrgkl fof/k (Case History Method) 
5. xkFkk o.kZu fof/k (Anecdotal Method) 
6. fodklkRed fof/k (Developmental Method) 
7. rqyukRed fof/k (Comparative Method) 
8. lk{kkRdkj fof/k (Interview Method) 
9. iz'ukoyh fof/k (Questionnaire Method) 

10. lkaf[;dh fof/k (Statistical Method) 
11. mipkjkRed fof/k (Clinical Method) 
12. ijh{k.k fof/k (Test Method) 
13. euks fo'ys"k.k fof/k (Psycho-Analytical Method) 

1- vUrfuZjh{k.k@vUrZn'kZu fof/k Introspective Method:-  
 vUrfujh{k.k ;k vUr n'kZu dk rkRi;Z *vius vki esa ns[kuk gSA bl i)fr esa O;fDr 
Lo;a viuh ekufld izfØ;kvksa dk fujh{k.k] fo'ys"k.k vkSj o.kZu djuk gSA bl fof/k esa O;fD 
vius vuqHkoks dk Lej.k rFkk viuh Hkkoukvks dk Lo;a ewY;kadu djrk gS rFkk mUgs vfHkO;Dr 
djrk gSA  
 bl fof/k dk mi;ksx izkPkhu le; esa vf/kd fd;k tkrk Fkk fdUrq vkt bls oSKkfud 
fof/k ugha ekuk tkrk gSA  
xq.k& ¼i½ bl fof/k dk ckj&ckj iz;ksx djus ls fopkj 'kfDr c<+rh gSA bl fof/k ls nwljks dh 
ekufld fØ;kvks dk v/;;u fd;k tkrk gSA fHkUu&fHkUUk O;fDr;ksa ds gq;s vUkqHkoks dk rqyuk dh 
tkrh gSA 
 ¼ii½ bl fof/k }kjk euksfoKku dk oSKkfud v/;;u izkjEHk gqvk Fkk euksfoKku dks 
foKku dh Js.kh esa ykus dk Js; bl fof/k dks tkrk gSA ;g fof/k euksfoKku dh ,d cgqr gh 
ljy rFkk mi;ksxh fof/k gSA  
nks"k& ¼i½ bl fof/k dk izeq[k nks"k ;g gS fd O;fDr Lo;a gh fujh{k.kdrkZ rFkk vuqHko drkZ gksrk 
gSA mls fujh{k.k rFkk vuqHko nksuksa dh dk;Z djus iM+rs gSA ;g dk;Z ijLij fojks/kh gSA tks 
nksuks ,d lkFk lEHko ugha gSA  
 ¼ii½ bl fof/k }kjk izkIr Kku vkRexr ¼Subjective½ gksrk gSA blls ,d gh O;fDr dh 
ekufld n'kk dk irk py ldrk gSA blls izkIr lkexzh nwljs ls fHkUu gksrh gSA blfy, bl 
fof/k }kjk u rks rqyuk dh tk ldrh gS vkSj u gh lR;rk dk irk yxk;k tk ldrk gSA  

2- xkFkk o.kZu fof/k  Anecdotal Method:- 
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 xkFkk o.kZu fof/k ,d vkRexr fof/k ¼Subjective Method½ gSA bl fof/k esa O;fDr 
vius thou esa ?kfVr fdlh ?kVuk fo'ks"k dk iqu% Lej.k djds ;k iwoZ vuqHkoks dk vk/kkj ij ,d 
vfHkys[k rS;kj djrk gSA mls tks dqN Hkh ;kn vkrk gSA mldk og Lo;a fooj.k rS;kj djrk 
gSA bl izdkj fofHkUu ?kVukvksa dk lap; djds mudh ijLij rqyuk dh tkrh gSa vkSj vUr esa 
fu"d"kZ rd igq¡pk tkrk gSA  
xq.k & ¼i½ blesa rF;ks dk lap; O;fDr Lo;a djrk gSA vr% os lgh <+ax ls izLrqr fd;s tkrs gSA  
 ¼ii½ bl fof/k esa ?kVukvksa dk lap; djds mldh ijLij rqyuk dh tkrh gS rFkk 
vkykspukRed <ax ls RkF;ksa dh O;[;k djds fu"d"kZ rd igq¡pk tkrk gSA  
nks"k& ¼i½ ;g fof/k vkRexr gksus ds dkj.k fo'oluh; ugh dgh tk ldrh gSA D;ksafd fo"k;h 
ftu rF;ks dks lafpr djrk gS mudh lR;rk rFkk fo'oluh;rk esa lansg gksrk gSA 
 ¼ii½ bl fof/k esa leLr ?kVuk;sa ;FkkZFk :i esa izdV ugha gks ikrh gS rFkk mudksa fo'okl 
ugh fd;k tk ldrk gSA  
3- ckg~; fujh{k.k@cfgn'kZu fof/k Observation Method :- 
 bl fof/k esa vf/kxe drkZ O;fDr ds O;ogkj vkSj fØ;kvksa dk fujh{k.k vius iwoZ vuqHkok 
ds vk/kkj ij djrk gSA blesa O;fDr ds O;ogkj esa ckg~; :Ik ls tks dqN Hkh Li"V fn[kk;h nsrk 
gS] mldk fujh{k.k fd;k tkrk gS vkSj mlh ds vk/kkj ij ekufld fLFkfr dk Kku izkIr fd;k 
tkrk gSA O;fDr ds O;ogkj] fØ;kvksa] izfrfØ;kvksa dk /;kuiwoZd fujh{k.k djds mldh ekufld 
voLFkk dk irk yxk;k tkrk gSA tSls fdlh O;fDr dks g¡lrk ;k eqLdqjkrk ns[kdj ge ;g 
vuqeku yxk ysrs gS fd og izlUu gSA fdlh O;fDr dks jksrk ;k vk¡lw cgkrk ns[kdj ;g 
vuqeku yxk ysrs gS fd og ihfM+r ;k nqf[kr gSA ckg~;&fujh{kd O;fDr dh 'kkjhfjd fØ;kvksa 
dk fujh{k.k djds] lkekU; euksoSKkfud fu;eksa dk izfriknu djrk gSA fujh{k.k fof/k ds izeq[k 
lksiku fuEufyf[kr gSA  
(i) nwljs ds O;ogkj dk izR;{k fujh{k.k %& 

;g fujh{k.k fof/k dk izFke pj.k gSA blesa fujh{k.k O;fDr ds O;ogkj dk voyksdu 
djrk gSA bles fujh{k.k ds }kjk izkIr izeq[k RkF;ksa dks lko/kkuh iwoZd uksV dj fy;k tkrk gSa  
(ii) lkekU;hdj.k %& 
 bls fujh{k.k fof/k dk rr̀h; pj.k dgk tkrk gSA bl fof/k dh lQyrk vUrn'kZu ij 
vk/kkfjr gSA vUrn'kZu ds vk/kkj ij vftZr vuqHkoksa ds }kjk gh ge nwljksa ds O;ogkj dh O;[;k 
djrs gSA tc ,d gh ekufld fØ;k ds fy, vusd yksxksa ds O;ogkj dk fujh{k.k fd;k tkrk 
gSA lHkh fujh{k.k leku O;ogkj ikrs gS vFkok O;ogkj esa dqN fHkUurk izrhr gksrh gSA ,slh 
fLFkfr esa gel c ekuo O;ogkj ds lEcU/k esa lkekU; fu;e fudky ysrs gSA lkekU;hdj.k ds 
}kjk gh OkSKkfud fu;eksa ,oa fl)karksa dk fuekZ.k gksrk gSA  
xq.k ¼i½ ;g fof/k ckydksa dk v/;;u djus ds fy, fo'ks"k :Ik ls mi;ksxh gSA bl fof/k dh 
lgk;rk ls f'k{kk lEcU/kh fofHkUu leL;kvksa tSls mÌs';] ikB~;Øe] f'k{k.k&fof/k] vuq'kklu] 
'kSf{kd izcU/ku rFkk iz'kklu esa t:jr ds vuq:Ik ifjorZu fd;k tk ldrk gSA  
    ¼ii½ bl fof/k ls dbZ yksxks dk ,d lkFk v/;;u fd;k tkrk gSa  
tSls& HkhM+] n'kZdeaMyh] d{kk&lewg bR;kfnA  
    ¼iii½ bl fof/k ls izkIr ifj.kkkeksa dk lkaf[;dh; fu:i.k fd;k tkrk gSA  
    ¼iv½ bl fof/k esa lR;kiu dh lqfo/kk gksrh gSA  
    ¼v½ ;g oSKkfud fof/k gS ftlesa Øec) rFkk O;ofLFkr <ax ls O;ogkj dk v/;;u fd;k 
tkrk gSA  
nks"k& 
¼i½ blesa fujh{k.k drkZ dh O;fDrxr dfp dk izHkko iM+rk gSaA blesa vkRefu'Brk vk tkrh gS 
rFkk fujh{k.kdrkZ iwoZ /kkj.kkvksa ls xzflr gks tkrk gS QyLo:I ifj.kkke fo'oluh; ugh jg 
tkrs gSA 
¼ii½ leLr ?kVuk;sa fujh{k.k dk volj ugh iznku djrh gSa rFkk leLr ?kVuk;sa fujh{k.k fof/k 
}kjk v/;;u fd;s tksu ;ksX; ugh gksrh gSA  
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4- iz;ksxkRed fof/k  Experimental Method :-  
bl fof/k dk rkRi;Z gS *fu;af=r ifjfLFkfr esa O;ogkj dk fujh{k.k djuk*A fu;af=r 

okrkj.k esa fd;k x;k fujh{k.k gh iz;ksx fof/k dgykrk gSA bl fof/k esa fu;af=r vkSj fo"k;h ds 
mi;qDr okrkoj.k mRiUu djds fo"k;h ds O;ogkjks dk fujh{k.k fd;k tkrk gSA fu;af=r voLFkk 
esa O;fDr dh vuqHkwfr vkSj O;ogkj dk v/;;u djus dh fof/k iz;ksxkRed fof/k gSA bl fof/k esa 
iz;ksxdrkZ ds lkeus dksbZ iz'u ;k leL;k ugh gksrh gS ftldk mÙkj izkIr djus es ;k mldk 
lek/kku djus esa og iz;ksx djrk gSA bl izdkj ds iz;ksx djus ls igys fu/kkZfjr ifjfLFkfr;ksa 
rFkk okrkoj.k esa fujh{k.k fd;k tkrk gSA O;fDr ds O;ogkj dk v/;;u djus ds fy, rFkk 
leL;kvks dk lek/kku djus ds fy, rF; ,df=r fd;s tkrs gSA  
 bl fof/k esa iz;ksxdrkZ loZizFke fdlh leL;k dk pquko djrk gS rFkk bl leL;k 
lek/kku ds fy, iz;ksx djrk gSA pquh x;h leL;k dk lek/kku djus ds fy, loZizFke mÌs';ksa 
rFkk ifjdYiuk dk fu:i.k djrk gSA leL;k dk lek/kku djus ls dkj.k gks ldrs gSA vr% 
iz;ksxdrkZ dqN dkj.kksa dk vuqeku dk yxkrk gS vkSj leL;k dk gy fudkyus ds fy;s ,d 
ifjdYiuk dk fu:i.k djrk gSA bl ifjdYiuk dh lR;rk dh tk¡p djuk gh iz;ksx dgykrk 
gSA bl izdkj bl fof/k }kjk ekuo vuqHkwfr rFkk O;ogkjks ls lEcfU/kr vusd leL;kvksa dk 
lek/kku fd;k tk ldrk gSA iz;ksxkRed fof/k vUrfujh{k.k rFkk ckg~; fujh{k.k nksuks fof/k;ksa dk 
leUo; mifLFkr djrh gSA  
 fu;af=r vOkLFkk esa fdlh ,d ifjoR;Z ¼Variable½ ;k mÙkstd ¼Stimulus½ ds izHkko 
dk fujh{k.k vkSj izHkko dh O;k[;k djuk iz;ksx gksrk gSA iz;ksx esa rhu izdkj ds ifjoR;Z eq[; 
gS tks fuEuor gSA  
 ¼i½ Lora= ifjoR;Z ¼Independent Variable½    
 ¼ii½ vkfJr ifjoR;Z ¼Dependent Variable½    
 ¼iii½ fu;af=r ifjoR;Z ¼Controlled Variable½    
 ftl ifjoR;ZX dk izHkko ge iz;ksx ds vUrxZr ns[kuk pkgrs gS mls Lora= ifjoR;Z dgrs 
gSA Lora= ifjoR;Z }kjk fdlh fØ;k fo'ks"k ij iM+s izHkkoksa dks vkfJr ifjoR;Z dgrs gSA vkfJr 
ifjoR;Z dks ftu vU; rRoksa ds izHkko ls cpkdj j[kk tkrk gSa mUgsa fu;af=r ifjoR;Z dgrs gSA  
 xq.k ¼i½ ;g fof/k oSKkfud gS blds }kjk leLr lgh vk¡dM+s vkSj rF; ,df=r fd;s tk 
ldrs gSA  
 ¼ii½ iz;ksxkRed fof/k ls izkIr ifj.kke vU; fof/k;ks ls lR; vkSj fo'oluh; ik;s tkrs 
gSA blesa O;fDr ds O;ogkjksa vkSj fØ;kvksa dk v/;;u fu;af=r ifjfLFkfr esa fd;k tkrk gSA  
     ¼iii½ bl fof/k ds }kjk f'k{kk lEcU/kh leL;kvks dks gy fd;k tk ldrk gSA ;Fkk 
ikB~;Øe fuekZ.k gsrq fl)karks dk fu:i.k] Nk=ksa ds vf/kxe Lrj dk ewY;kadu rFkk mi;qDr 
f'k{k.k fof/k;ksa dk iz;ksx djukA \ 
     ¼iv½ bl fof/k esa OkLrqfu"Brk ik;h tkrh gSA blesa iz;ksx dh iqujkof̀r djds 
ifj.kke dh LkR;rk dks tk¡pk tk ldrk gSa  
 nks"k ¼i½ bl fof/k esa okrkoj.k dks fu;af=r djus esa dfBukbZ gksrh gSA iztksT; dh 
ekufld voLFkk dks izHkkfor djus okys izR;sd dkjdks dks fu;af=r djuk vklku ugh gksrk gS 
ftlds dkj.k ifj.kke esa fo'oluh;rk rFkk oS/krk dh deh dh lEHkkouk cuh jgrh gSA  
     ¼ii½ ;g ,d Lora= fof/k ugh ekuh x;h gSA blesa vUr% n'kZu] ckg~; fujh{k.k] 
rqyukRed rFkk lakf[;dh fof/k dk Hkh iz;ksx fd;k tkrk gSA vusd iz;ksT;ks ij fd;s x;s iz;ksxks 
ls izkIr fu"d"kksZa dh rqyuk djuk iM+rk gSA  
     ¼iii½ bl fof/k dk ,d vU; nks"k ;g gS fd leLr izdkj ds iz;ksx ekuo ij lEHko 
ugh gS vr% bldh mi;ksfxrk lhfer gks tkrh gSA  
     ¼iv½ ;g fof/k HkkSfrd] jlk;u ,oa izkd`frd foKkuks ds vuqla/kku dk;ksZa esa vf/kd 
mi;ksxh fl) gq;h gSA lkekftd foKkuksa esa bldh mi;ksfxrk lhfer gSA   
5- O;fDr bfrgkl fof/k Case History Method  
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 bl fof/k ds }kjk iz;ksT; ds O;fDrRo rFkk mlds xq.k nks"kks] lkekU;rkvks rFkk 
vlekU;rkvks dk v/;;u fd;k tkrk gSA blds ek/;e ls O;fDr fo'ks"k ds LkUnHkZ esa LkEiw.kZ 
tkudkjh gkfly dh tkrh gSA f'k{kk euksoSKkfud vijk/kh] ekufld efUnr] yM+kdw rFkk leL;k 
xzLr ckydks ds lq/kkj ds fy, ekrk&firk] f'k{kdks rFkk mlds fe=ksa ls iqaN rk{k djds rF;ksa dk 
ladyu djrk gSA rRi'pkr mu dkj.kks dk irk yxkrk gS ftlds QyLo:Ik iz;ksT; dk 
vkpj.k vkSj O;ogkj vlekU; gksrk gSA  
xq.k & ¼i½ bl fof/k esa O;kid <ax ls fofHkUu lzksrks ls RkF;ks dk ladYku fd;k tkrk gS rFkk 
izkIr fu"d"kksZa esa fo'okl fd;k tkrk ldrk gSA 
 ¼ii½ bl fof/k dks mipkjkRed f'k{k.k esa iz;ksx fd;k tk ldrk gSA  
nks"k & ¼i½ bl fof/k dk iz;ksx djus ds fy, fpfdRlk fo'ks"kK dh vko';drk iM+rh gS tks gj 
le; lEHko ugh gks ikrk gSA  
 ¼ii½ bl fof/k esa le;] /ku vkSj Je vf/kd yxrk gSA vr% bl fof/k dk iz;ksx djus esa 
dfBukbZ eglwl gksrh gSA  
6- fodklkRed fof/k Developmental Method :-   
 bl fof/k ds ek/;e ls O;fDr ds fodkl dh fofHkUu voLFkkvks tSls 'kS'kok oLFkk] 
ckY;koLFkk rFkk fd'kksjkoLFkk esa 'kkjhfjd] ekufld] laosxkRed] uSfrd vkSj ckSf)d fodkl ij 
v/;;u fd;k tkrk gSA blds vfrfjDr ;g Hkh irk yxk;k tkrk gS fd O;fDr ds fodkl ij 
oa'kkuqØe rFkk okrkoj.k dk D;k izHkko iM+rk gSaA  
7- rqyukRed fof/k Comperative Method:-   
 bl fof/k ds }kjk iziksT; ds O;ogkj lEcU/kh lekurkvks vkSj vlekurkvks dk v/;;u 
fd;k tkrk gSA blds ek/;e ls fofHkUUk Ik'kqvks ds O;ogkj] ewy izo`fÙk;ks] cqf)] O;fDrRo fodkl 
dk v/;;u fd;k tkrk gS vkSj ekuo O;ogkj ls rqyuk dh tkrh gSA lw> }kjk lh[kus esa ekuo 
o Ik'kq ds O;ogkjks dk rqyukRed <ax ls djds lh[kus dk fl)kar fodflr fd;k tkrk gSA 
euksoSKkfud bl fof/k dk iz;ksx djds uohu rF;ks dk fodkl djrs gSA  
8- lk{kkRdkj fof/k Interview Method :-  
 bl fof/k esa fdlh leL;k dk v/;;u djus ds fy, iz;ksxdrkZ fo"k;h ls ckrphr djds 
vko';D Lkwpuk;sa izkIr djrk gSA euksfoKku] lekt'kkL=] ekuo'kkL= rFkk f'k{kk esa dqN ,sls 
IkznÙkks ;k vk¡dM+ks dh ¼Data½ dh ek¡x gksrh gS tks O;fDr ds vius vuqHko ij vk/kkfjr gksrs gS 
rFkk ftls O;fDr Lo;a gh of.kZr djrk gSA ,sls vk¡dM+sk ds laxzg ds fy, lk{kkRdkj fof/k dk 
iz;ksx fd;k tkrk gSA djfyaxj ¼Kerlinger, 1985½ us fy[kk gS fd **lk{kkRdkj ,d 
vkeus&lkeus dh vUrjoS;fDrd Hkwfedk ifjfLFkfr gksrh gS ftlesa ,d O;fDr ¼HksVdrkZ½] 
lk{kkRdkj nsus okyk O;fDr ¼izR;FkhZ½ ls 'kks/k leL;k ls lacaf/kr mrjksa dh izkfIr ds fy, iz'u 
djrk gSA  
9- iz'ukoyh fof/k Questionnire Method:-   
 bl fof/k ds }kjk fdlh leL;k dk v/;;u djus ds fy, dqN lqy>s ,oa laf{kIr iz'uksa 
dh ,d iz'ukoyh rS;kj dh tkrh gS vkSj bls fdlh lewg dks gy djus ds fy, ns fn;k tkrk 
gSA buls izkIr mÙkjks dk v/;;u djds lkekU;hdj.k fd;k tkrk gSA buls tks fu"d"kZ izkIr 
gksrs gSA mUgh ds vk/kkj ij j.kuhfr;k¡ rS;kj dh tkrh gSA euksfoKku rFkk lkekftd v/;;uks esa 
bl i)fr dk iz;ksx fd;k tkrk gSA loZizFke oqMoFkZ us iz'ukoyh dk fuekZ.k fd;k FkkA  
10- mipkjkRed fof/k Clinical Method   
 bl fof/k ds ek/;e ls lk/kkj.kr% O;fDr ds vkpj.k] O;fDrRo] cqf)] fpUru] Le`fr rFkk 
laosxks lEcU/kh tfVyrkvks dk v/;;u fd;k tkrk gSA ;g ,d O;fDrxr fof/k gSA blesa O;fDr 
dh euksn'kkvksa dk v/;;u djds] mldh fof'k"V t:jrs dks rFkk O;ogkj lEcU/kh leL;kvksa ds 
dkj.kksa dks tkudj mls mipkjkRed jk; nh tkrh gSA ;g fof/k f'k{kk lEcU/kh leL;kvksa dks 
gy djus esa mi;ksxh fl) gq;h gSA 
11- lkaf[;dh; fof/k Statistical Method:-   
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 bl f'k{kk euksfoKku dh vk/kqfud o yksdfiz; fof/k gSA bl fof/k dk iz;ksx f'k{kk rFkk 
euksfoKku esa fdlh leL;k dk ijh{k.k djus ds fy, fd;k tkrk gSA izkIr ifj.kkeksa dh lR;rk 
¼Validity½ rFkk fo'oluh;rk ¼Reliability½ dh tk¡p dh tkrh gSA v/;;u leL;k ls 
lEcfU/kr iznÙkks dk layXu fujh{k.k] lk{kkRdkj] iz'ukoyh fof/k ls fd;k tkrk gSA lkaf[;dh; 
fof/k ls mudk rqyukRed v/;;u] O;k[;k rFkk xf.krh; fo'ys"k.k fd;k tkrk gSA lkaf[;dh; 
fof/k ds izeq[k lksiku fuEufyf[kr gSA  

1. leL;k ls LkEcfU/kr iznÙkks dk ladyu  
2. ladfyr iznÙkks dk oxhZdj.k vkSj O;k[;k  
3. iznÙkks dk fo'ys"k.k  
4. ifj.kkeksa dh O;k[;k  
5. lkekU;hdj.k  

xq.k %& ¼i½ ;g oSKkfud fof/k gSA bl fof/k esa xf.kr dh lgk;rk yh tkrh gSA blesa 
fo'oluh;rk vkSj izekf.kdrk vf/kd ik;h tkrh gSA 
  ¼ii½ f'k{kk 'kkL= dh mPp d{kkvks esa lkaf[;dh dk v/;;u vfuok;Z dj fn;k x;k gSA 
bl fof/k ds dkj.k vU; fo"k; izxfr'khy fo"k;ks ds led{k cu x;k gSA  
nks"k %& ¼i½ bl fof/k dk iz;ksx dsoy izf'kf{kr O;fDr gh dj ldrk gSA  
  ¼ii½ bl fof/k ls O;fDrxr leL;kvksa dk v/;;u djuk lEHko ugh gksrk gSA  
12- ijh{k.k fof/k (Test Method) %&   
 vkt vk/kqfud ifjizs{; esa OkS;fDrd fofHkUurk ds fl)kUr dks vf/kd egRo fn;k tkrk 
gSA f'k{k.k dk;Z djrs le; O;fDr Hksnksa dk Kku izkIr djuk vfr vko';d gSA blds fy;s dbZ 
izdkj dh oLrqfu"B ijh{kk;sa yh tkrh gS tks izeq[k fuEufyf[kr gSA  

i. cqf) ijh{k.k (Intelligence Test) 
ii. O;fDrRo ijh{k.k (Personality Test) 

iii. fu"ikfÙk ijh{k.k (Achievement Test) 
iv. vfHk;ksX;rk ijh{k.k (Aptitude Test) 
 mijksDr ijh{kkvksa ds ifj.kke lR;] fo'oluh; vkSj izekf.kd gksrs gS rFkk  buds vk/kkj 
ij 'kSf{kd vkSj O;olkf;d funsZ'ku fn;k tkrk gSA  
13- euksfo'ys"k.k fof/k Psycho-Analytical Method :-  
 bl fof/k ds tUenkrk flXe.M Ýk;M dks ekuk tkrk gSA Ýk;M ds vuqlkj O;fDr dsd 
vpsru eu dk ml ij cgqr izHkko iM+rk gSA bl fof/k ds }kjk O;fDr ds vpsru eu dk 
v/;;u fd;k tkrk gS vkSj mldh ekufld xzfUFk;ksa dk irk yxk;k tkrk gSA vpsru eu ds 
v/;;u ls mldh vrÌr bPNkvksa dh tkudkjh izkIr dh tkrh gS vkSj mu bPNkvksa dk ifjektZu 
djds iz;ksT; ds O;ogkj dks vPNk cukus dk iz;kl fd;k tkrk gSA bl fof/k }kjk vkUrfjd 
eu% fLFkfr ,oa noh gq;h bPNkvks vkSj Hkkoukvks dk fo'ys"k.k fd;k tkrk gSA ekufld :Ik ls 
vLoLFk O;fDr;ksa ds mipkj esa Hkh bl fof/k dks iz;ksx fd;k tkrk gSA  
xq.k (i) bl fof/k ls O;fDr dh vkUrfjd fLFkfr dk okLrfod Kku izkIr gksrk gSA  
    (ii) bl fof/k }kjk Hkkouk xzfUFk;ks rFkk ekufld fodkjks dh [kkst dh tk ldrh gS vkSj 
budk mipkj fd;k tk ldrk gSA  
nks"k (i) bl fof/k ds iz;ksx esa le; vkSj /ku vf/kd yxrk gSA  
        (ii) bl fof/k ds iz;ksx esa lekt Hkh lg;ksx ugh iznku djrk gSA 
        (iii) bl fof/k esa iz;ksT; rFkk iz;ksxdrkZ nksuksa dks cgqr gh /kS;Z ls dk;Z djuk iM+rk gS tks 
fd izk;% lEHko ugh gksrk gSA  
14- cqn~f/k ekiu fof/k Method of Measuring Intelligence :-  
 f'k{kk ds {ks= esa cqf) ijh{k.kksa dk egRoiw.kZ LFkku gSA vk/kqfud f'k{kk 'kkfL=;ksa ds vuqlkj 
ckyd dks dsUnz ekudj f'k{kk nsuk pkfg,A ckyd dh cqf) dk ekiu djus ds fy, ekufld 
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vk;q rFkk okLrfod vk;q dh vko';drk gksrh gSA  MkW ekFkqj ds vuqlkj **ekufld vk;q fdlh 
O;fDr ds }kjk izkIr fodkl dh lhek dh og vfHkO;fDr gS tks mlds dk;ksZ }kjk tkuh tkrh gS 
rFkk fdlh vk;q fo'ks"k esa mldh vis{kk gksrh gSA** ckyd dh cqf) Kkr djus ds fy, 
fuEufyf[kr lw= dk iz;ksx fd;k tkrk gSA  
 cqf)&yfC/k ¾ ¼ekufld vk;q@okLrfod vk;q½100  
euksoSKkfudks us cqf) yfC/k dh x.kuk ds vk/kkj ij O;fDr dh cqf) dks fuEufyf[kr oxksZa esa 
foHkkftr fd;k gSA  
Ø0 la0 Ckqf) yfC/k oxZ (I.Q. Group) cqf)&oxZ (Intelligence Group.) 

1- 140 ls 200 rd izfrHkk'kkyh  Genious 
2-  120 ls 140 rd Ikz[kj cqf) Very Superior 
3- 110 ls 120 rd  mRd`"V cqf) Superior 
4- 90 ls 110 rd lkekU; cqf) Average 
5- 80 ls 90 rd eUn cqf) Dull 
6-  70 ls 80 rd  fucZy cqf) Feeble Minded 
7-  50 ls 70 rd Ekw[kZ Moron 
8-  25 ls 50 rd Ekwn Imbecile 
9-  25 ls uhps  tM+ cqf) Idiot 

 mijksDr foospu ls ge dg ldrs gS fd bu fof/k;ksa us f'k{kk ds euksoSKkfud vk/kkj esa 
cgqr lgk;rk igq¡pkbZ gSaA blh dkj.k f'k{kk ds {ks= esa euksfoKku dh mi;ksfxrk vkSj egRo c<+ 
jgk gS rFkk f'k{kk ds leLr dk;ZØeksa dks euksfoKku dh lgk;rk ls lEiUu djus dk iz;kl 
fd;k tk jgk gSA vc euksfoKku rFkk f'k{kk ds {ks= esa fd;s x;s v/;;u vf/kd OkSKkfud gks x;s 
gSA euksfoKku dh ;s fof/k;k¡ /khjs&/khjs oLrqfu"B] i{kikr jfgr rFkk Øec) gksrh x;h gSA buls 
izkIr fu"d"kksZ dh lR;rk ij ge fo'okl dj ldrs gSA 
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3  

Oka’kkuqØe vkSj okrkoj.k 
MkW0 “kkbZLrk csxe 

izoDrk 

म᭛ुड᳡ेरी कॉलेज फॉर टीचर एजुकेशन 
पटना 

 
izLrkouk 

ekuo O;ogkj dk fu/kkZj.k djus esa oa'kkuqØe ,oa i;kZoj.k nksuksa dk gh egRoiw.kZ ;ksxnku 
gSA euq"; dqN tUetkr xq.kksa dks ekrk&firk ls ysdj vkrk gS rks dqN cká lalkj ls çkIr 
djrk gSA oa'kkuqØe dks cht vkSj i;kZoj.k dks iks"k.k ds :i esa Hkh dgk tk ldrk gSA tSlk 
cht gksxk oSlh gh mRifÙk gksxh fdarq iks"k.k fodkl dh xq.koÙkk dks vf/kd c<+k nsrk gSA 
oa'kkuqØe çfØ;k xHkkZj.k ds le; ls gh çkjaHk gksrh gS tks ckyd dks 'kkjhfjd rFkk ekufld 
xq.k çnku djrh gS fdarq tUe ds ckn okrkoj.k ckyd ds fodkl esa lgk;rk çnku djrk gSA 
;s nksuksa gh ckyd ds O;fäRo dk fuekZ.k djrs gSaA O;fä tks dqN Hkh gksrk gS og oa'kkuqØe vkSj 
okrkoj.k dk gh ;ksx gSA fdlh ,d ds detksj gksus ij O;fäRo fodkl çHkkfor gksrk gSA bl 
çdkj ckyd ds fodkl dks oa'kkuqØe rFkk okrkoj.k nksuksa gh vR;ar çHkkfor djrs gSaA  
oa'kkuqØe dk vFkZ%& oa'kkuqØe dks ge oa'k ijaijk iSrd̀h; vkfn HkkokRed 'kCnksa ls vfHkO;ä 
djrs gSaA *vuqokaf'kdrk* 'kCn vaxzsth Hkk"kk ds “Heredity” 'kCn ls cuk gSa ftldk vFkZ gS 
oa'kØe] oa'kkuqØe vFkok vuqokaf'kdrkA 
tsEl Mªsoj* ds vuqlkj& **gsjhfMVh dk vFkZ gS& ekrk&firk ls 'kkjhfjd vkSj ekufld y{k.kksa dk 
gLrkukarj.kA** 
blls ;g irk pyrk gS fd oa'kkuqØe og çfØ;k gS ftlls çk.kh dks vius ekrk&firk ds 
'kkjhfjd rFkk ekufld y{k.k çkIr gksrs gSaA bl çdkj vuqokaf'kdrk 'kfCnd vFkZ fudkys rks ;s 
nks 'kCnksa ls feydj cuk gS& vuq+oaf'kdrkA vuq dk vFkZ gS& ihNs gksus okys vkSj okaf”kdrk dk 
vFkZ gS& oa'k ds xq.k&nks"kA bl çdkj vuqokaf'kdrk dk 'kkfCnd vFkZ gqvk fd **oa'k ds yksxksa esa 
tks 'kkjhfjd ,oa ekufld xq.k&nks"k ik, tkrs gSaA os mlh ih<+h ds ckn vkus okyh ih<+h ds yksxksa 
esa Hkh ik, tkrs gSaA f'k{kk euksoSKkfudksa ds vuqlkj& **vuqokaf'kdrk tUetkr OkS;fäd xquk dk 
;ksxQy gSA** tho 'kkfL=;ksa ds vuqlkj& tc L=h xHkZ/kkj.k djrh gS rks ml le; Hkzq.k dh 
jpuk gksrh gS vkSj blesa dsoy ,d dks"k gqvk djrk gSA bldk ,d ;qäk gksrk gSA bl ,d dks"k 
esa L=h iq#"k dk ;ksx ik;k tkrk gSA ;qäk esa iq#"k dk 'kqØk.kq vkSj L=h dk vaMk.kq feyk gksrk 
gSA bu nksuksa ds ;ksx gksus ij fu"kspu fØ;k gksrh gS vkSj çFke Hkzq.k dk fuekZ.k gksrk gSA bl Hkzq.k 
esa ;qäk ifjofrZr gksrh gSA bl çdkj ls 'kqØk.kq vkSj vaMk.kq nksuksa cht dks"k ds :i esa ik, tkrs 
gSa tks xq.k nks"k ds okgd gksrs gSaA cht dks"k esa NksVs&NksVs thal ;k fi=Sd ik, tkrs gSa tks xq.k 
nks"k ds okgd gksrs gSaA ijarq ;g vko';d ugha gS fd bu cht dks‘kkas vkSj fi=Sd esa ekrk&firk 
ds lHkh y{k.k fo|eku gks blesa ekrk&firk ds Åij nknk] ijnknk vkSj vU; yksxksa ls lacaf/kr 
y{k.k Hkh gksrs gSaA bu lHkh y{k.kksa ls ;qä gksus ij f'k'kq dk tUe gksrk gSA  
oa'kkuqØe dh ifjHkk"kk,a%& ts0 ,l0 Fk‚Ilu& **ijaijkxr larfr ds e/; mRifÙk ds laca/k 
n'kkZus okyk mi;qä 'kCn oa'kkuqØe gSaA**  
oqMoFkZ& **oa'kkuqØe esa os lHkh ckrsa vk tkrh gSa tks thou dk vkjaHk djrs le;] tUe ds le; 
ugha oju~ xHkkZ/kku ds le; ls] tUe ls yxHkx 9 egk iqoZ O;fä esa mifLFkr FkhA**  
ch0 ,u0 >k0& **vuqokaf'kdrk O;fä dh tUetkr fo'ks"krkvksa dk iw.kZ ;ksx gSA**  bl çdkj 
oa'kkuqØe ,d çdkj dh tUetkr nsu gS vkSj ,d ih<+h ls nwljh ih<+h rd yxkrkj gLrkukarfjr 
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gksrh jgrh gSA blh ds cy ij O;fä tUe ls ysdj e`R;q rd fodkl djrk gS vkSj c<+rk jgrk 
gSA  
oa'kkuqØe dh çfØ;k%& ekuo thou dk çkjaHk ,d dksf'kdk ds :i esa gksrk gS vusd 
dksf'kdkvksa ds ;ksx ls 'kjhj dk fuekZ.k gksrk gSA 
 dks"k ds nks Hkkx gksrs gSa& 
1 dsaæ  
2 dksf'kdk æO; dks’kkjl 

dsaæ esa jklk;fud rRoksa dk tfVy laxBu gksrk gSA tks fd oa'kkuqØe ds fu/kkZjd gksrs 
gSaA dksf'kdk ds dsaæ esa xq.klw= gksrs gSaA bUgha xq.klw=ksa esa ftu dh ,d J̀a[kyk ikbZ tkrh gSA 
;qXed la;qä dks"k dk fuekZ.k nks chp dks"kksa ds tksM+us ls gksrk gSA bl ;qXed esa ,d firk dk 
nwljk ekrk dk gksrk gS] ftlesa Øe'k% fi=dks"k ;k 'kqØ vkSj ekr̀dks"k ;k vaMk.kq gksrs gSaA nksuksa ds 
lg;ksx ls fu"kspu fØ;k vkjaHk gksrh gS vkSj ;qXed Hkzq.k esa ifjofrZr gks tkrh gSA ekr`dks"k vkSj 
fird̀ks"k dk leUo; gksrs gh dksf'kdk ds foHkktu dh çfØ;k vkjaHk gks tkrh gSA 

ijh{k.kksa }kjk ;g fl) gksrk gks pqdk gS fd ekr̀dks"k vkSj fird̀ks"k esa 23&23 xq.klw= 
gksrs gSaA bl çdkj ;qXed esa xq.klw= ds dsoy 23 tksM+s jg tkrs gSaA ftuesa vk/ks firk vkSj vk/ks 
ekrk ds gksrs gSaA bl çfØ;k dks **?kVksrjh dksf'kdk foHkktu** dgrs gSaA  
     xq.klw= ds laca/k esa euksoSKkfud eu dk dFku& **gekjh vla[; ijaijkxr fo'ks"krk,a bu 
46 xq.klw=ksa esa mifLFkr jgrh gSA xq.klw=ksa esa fNis oa’kkuqØfe; dkjdksa dks ftu dgrs gSaA 
ftldk vFkZ gS& oa'kkuqØe fu/kkZjdA  
     ;g thu gh fofHkUu xq.kksa dk fu/kkZj.k djrs gSaA bu thuksa esa ekrk&firk ds vfrfjä 
iwoZtksa ds xq.k ;k y{k.k Hkh vk ldrs gSaA çk;% oa”kkuqØe.kh; xq.k ;k y{k.k 1@2 ekrk&firk] 
1@4 nknk&nknh] 1@8 ijnknk&ijnknh rFkk blh çdkj ls 'ks’kka”k vU; iwoZtksa ls feyrs gSaA  
lksjsUlu ds vuqlkj&**fi=Sd@thu ds lfEeyu ds ifj.kke dks gh ge oa'kkuqØe dgrs gSaA**  
oa'kkuqØe ds fl)kar ;k fu;e%& oa'kkuqØe dh çfØ;k ds laca/k esa fofHkUu ijh{k.k ,oa ç;ksx 
fd, x, gSaA ge oa'kkuqØe ds Lo:i dks bUgha ijh{k.kksa ds vk/kkj ij ifjHkkf"kr dj ldrs gSaA 
vr% fofHkUu fo}kuksa }kjk dh xbZ [kkstksa dks ge fl)kar ,oa fu;e ekurs gSaA budk o.kZu bl 
çdkj ls gS&  
1 ewy thok.kq dh fujarjrk dk fu;e%&Ýkafll xkYVu us o"kZ 1775 esa ckyd dks mruk gh 
;ksX; crk;k Fkk] ftruk fd mlds iwoZtA mUgksaus vius vusd v/;;uksa ls fuEufyf[kr fu"d"kZ 
fudkys Fks&  
1 oa'kkuqØe 1@2 firk + + 1@2 ekrk i{kA  
2 nknk rFkk ijnknk vkfn iwoZtksa ds xq.k fuf'pr ek=k esa gksrs gSaA  
3 oa'k&nj&oa'k ;g xq.k de gksrs tkrs gSa] tSls&1@2] 1@4] 1@8 rFkk 1@16 vkfnA  

xkYVu dk leFkZu djrs gq, ohteSu us ckyd dh mRifÙk cht dks"k ls crykbZ gSA 
ekuo 'kjhj esa dk;deks’k vkSj mRiknd dks"k gksrs gSaA dk;deks’k 'kkjhfjd fodkl djrs gSa vkSj 
mRiknd dks"k oa'k ijaijk esa gLrkukarfjr gksrs jgrs gSaA 

x‚YVu us 25 ihf<+;ksa rd pqgksa ij ç;ksx fd,A os pqgksa dh i¡wNksa dks gj ckj dkV nsrs 
FksA ysfdu fcuk i¡wN ds pwgs dHkh Hkh iSnk ugha gq,A vr% ;g fu"d"kZ fudyk fd vxyh larku esa 
ewy thok.kq gLrkarfjr gksrs jgrs gSaA  
2 vftZr xq.kksa dk gLrkarj.k%& ySekdZ ]eSDMwxy] ikoykWo ,oa gSfjlu vkfn çeq[k fo}kuksa us 
oa'kkuqØe dk vk/kkj vftZr xq.kksa dk gLrkukarj.k ekuk gSA ysekdZ us ftjkQ dh xnZu dk yack 
gksuk ifjfLFkfro'k crk;k] ysfdu vc og oa”kkuqØeh; gks pqdk gSA 
    blh çdkj ls eSDMwxy us pwgksa ij ç;ksx fd;kA vkius ikuh ls Hkjs cM+s crZu esa pwgksa dks 
NksM+ fn;kA crZu ls ckgj vkus ds nks ekxZ Fks& çdkf'kr ekxZ vkSj va/kdkj;qä ekxZA çdkf'kr 
ekxZ esa fctyh dk >Vdk yxrk Fkk vkSj va/kdkj;qä ekxZ esa ughaA vr% lHkh pwgs >Vds ls 
ijs'kku gksdj va/kdkj okys ekxZ ls ckgj fudyrs FksA 23 ihf<+;ksa ds v/;;u esa ik;k x;k fd 
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igyh ih<+h esa pqgksa us 165 ckj =qfV;ka dh vkSj 23oha ih<+h us flQZ 25 ckjA vr% Li"V gksrk gS 
fd vftZr xq.kksa dk vxyh ih<+h esa gLrkukarj.k gksrk gSA  
3 çR;kxeu dk fu;e%& çR;kxeu 'kCn dk vFkZ foijhr gksrk gSA tc ekrk&firk ds cPps 
muds foijhr fo'ks"krkvksa okys fodflr gksrs gSa rks ;gka ij çR;kxeu dk fl)kar ykxw gksrk gS( 
tSls& eUn cqf) ekrk&firk dh larku dk ç[kj cqf) gksukA 
fo}kuksa us blds lanHkZ esa fuEu /kkj.kk,a çLrqr dh gS& 

1 ;fn oa'k lw=ksa dk feJ.k lgh :i ls ugha gks irk gS rks foijhr fo'ks"krkvksa okys cPps 
fodflr gksrs gSaA 

2 tkxr̀ vkSj lq"kqIr nks çdkj ds xq.k oa'k dks fuf'pr djrs gSaA foijhr fo'ks"krk,a lq"kqIr 
xq.kksa dk ifj.kke gksrh gSaA  

4 es.My dk fu;e%& oa'kkuqØe dh fo'ks"krkvksa dk irk yxkus ds fy, xzsxj t‚u es.My us 
fofHkUu ç;ksx fd, FksA vki psdksLykokfd;k esa ,d bZlkbZ eB ds iknjh FksaA buds ç;ksxksa ds 
fu"d"kksZa dks gh es.Myokn ;k e.sMy dk fu;e dgk tkrk gSA  
oa'kkuqØe ls lacaf/kr es.My ds ç;ksx%& oa'kkuqØe ls lacaf/kr fuEu ç;ksx gS& 

1 eVjksa ij ç;ksx 
2 pwgksa ij ç;ksx  
1 eVjks ij ç;ksx%&es.My us leku la[;k esa NksVh rFkk cM+h eVjksa dks cks;kA tks eVjsa 
mRiUu gqbZ] os lHkh cM+h eVjsa  FkhaA fQj mlus bu o.kZladj eVjksa dks cks;k] blls o.kZladj 
eVjsa iSnk gqbZA tSlk fd fuEu js[kkfp= ls Li"V gS& 

 

3 pwgksa ij ç;ksx%& blh çdkj ls es.My us pwgksa ij Hkh ç;ksx fd;s vkSj iwoZ fu"d"kksZa dks 
çkIr fd;kA bUgksaus lQsn rFkk dkysa pqgksa dks lkFk j[kkA blds lekxe ls igys dkys 
pwgs mRiUu gq,A fQj o.kZladj pqgksa dks ,d lkFk j[kk x;k] blesa lQsn ,oa dkys nksuksa 
gh çdkj ds pwgs mRiUu gq,A  

es.My dk fu"d"kZ%& es.My ds ç;ksxksa ls fuEu fu"d"kZ Li"V gksrs gSa& 
● es.My dk fu;e çR;kxeu dks Li"V djrk gSA 
●  cPps esa ekrk&firk dh vksj ls ,d&,d xq.klw= vkrk gSA 
●  xq.klw= dh vfHkO;fä la;ksx ij fuHkZj djrh gSA 
●  ,d gh çdkj ds xq.klw= vius gh çdkj dh vfHkO;fä djrs gSaA 
●  tkx`r xq.klw= vfHkO;fä djrk gS] lq"kqIr ughaA 
●  dkykarj esa ;g vuqikr 1%2] 2%4] 1%2 rFkk 1%2 gksrk tkrk gSA 

ckyd ij oa'kkuqØe dk çHkko%& oa'kØe dk O;fä ds fodkl ij fuEu çdkj ls çHkko 
iM+rk gS&  
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1 nSfgd y{k.k%& oa'k ijaijk dh fHkUurk ds dkj.k gh O;fä;ksa ds :i&jax] cky] ukd dh 
jpuk] psgjk vkfn fHkUu&fHkUu gksrs gSaA phuh rFkk tkikuh O;fä NksVs dn ds gksrs gSaA mudk jax 
ihyk gksrk gS rFkk ukd piVh gksrh gSA vÝhdk ds yksx dkys gksrs gSaA ;wjksi vkfn ns'kksa ds xksjsA 
bl fHkUurk dk dkj.k oa'k ijaijk gSA  
2 cqf) ij çHkko%& lekurk ds –f"Vdks.k ds vuqlkj çfrHkk'kkyh ekrk&firk dh larku 
çfrHkk'kkyh gksxh rFkk eUn cqf) ekrk&firk dh larku eUn cqf)A ;g ckr dkyhdkWd uked 
,d lSfud ds oa'ktksa dk v/;;u djds fl) gqbZ gSA dkyhdkWd us igys ,d eUn cqf) L=h ls 
vkSj dqN le; ckn ,d rhoz cqf) dh L=h ls fookg fd;kA igyh L=h ds 480 o”katksa esa ls 143 
eUn cqf)] 36 voS/k larku] 32 oS';k,a] 24 'kjkch] 8 oS';ky; Lokeh] 3 fexhZ jksx okys vkSj 3 
vijk/kh FksA nwljh L=h ds 496 oa'ktks esa ls dsoy 3 eUn 
 cqf) okys vkSj pfj=ghu FksA 'ks"k us O;olkf;;ksa] M‚DVjksa] f'k{kdksa] odhyksa vkfn ds :i esa 
lekt esa lEekfur LFkku çkIr fd;sA  
3 ewy 'kfä;ksa ij çHkko%& FkkuZMkbd dk er gS fd ckyd dh ewy 'kfä;ksa dk ç/kku dkj.k 
mldk oa'kkuqØe gSA  
4 'kkjhfjd y{k.kksa ij çHkko%& d‚yZ fi;Zlu dk er gS fd ;fn ekrk&firk dh yackbZ de 
;k vf/kd gksrh gS rks muds cPps dh yackbZ Hkh vius ekrk&firk tSlh gh gksrh gSA  
5 çtkfr dh Js’Brk ij çHkko%&  fDyucxZ dk er gS fd cqf) dh Js’Brk dk dkj.k çtkfr 
gSA ;gh dkj.k gS fd vesfjdk dh 'osr çtkfr] uhxzks çtkfr ls Js"B gSA  
6 O;kolkf;d ;ksX;rk ij çHkko%& dSVy dk er gS fd O;kolkf;d ;ksX;rk dk eq[; dkj.k 
oa'kkuqØe gSA og bl fu"d"kZ ij vesfjdk ds 885 oSKkfudksa ds ifjokjksa dk v/;;u djus ds 
ifj.kkeLo#i igqapkA mlus crk;k fd bu ifjokjksa esa ls 2@5 O;olk;h oxZ ds] 1@2 mRiknd 
oxZ ds vkSj dsoy 1@4 —f"k oxZ ds FksA  
7 lkekftd fLFkfr ij çHkko%& xq.koku vkSj çfrf"Br ekrk&firk dh larku çfr"Bk çkIr 
djrh gSA fjpMZ ,MoMZ ds ifjokj dk v/;;u djds irk pykA fjpMZ Lo;a xq.koku vkSj 
çfrf"Br euq"; FkkA mlus ,fytkcsFk ued ftl L=h ls fookg fd;k Fkk] og Hkh mlh ds leku 
FkhA bu nksuksa ds oa'ktksa us fo/kkulHkk ds lnL;ksa] egkfo|ky;ksa ds v/;{kksa vkfn ds çfrf"Br in 
çkIr fd;s] mudk ,d oa'kt vesfjdk dk mijk"Vªifr cukA  
8 pfj= ij çHkko%& MxMsy dk er gS fd pfj=ghu ekrk&firk dh larku pfj=ghu gksrh gSA 
mlus ;g ckr 1877 bZ0 esa T;wdl ds oa'ktksa dk v/;;u djds fl) dhA 1720 bZ0 esa U;w;kdZ 
esa tUe ysus okyk T;wdl ,d pfj=ghu euq"; Fkk vkSj mldh iRuh Hkh mlds lkeku pfj=ghu 
FkhA  
9 egkurk ij çHkko%& xkYVu dk er gS fd O;fä dh egkurk dk dkj.k oa'kkuqØe gSA ;g 
oa'kkuqØe dk gh ifj.kke gS fd O;fä;ksa ds 'kkjhfjd vkSj ekufld y{k.kksa esa fofHkUurk fn[kkbZ 
nsrh gSA O;fä dk dn] o.kZ] out] LokLF;] cqf)] ekufld 'kfä vkfn mlds oa'kkuqØe ij 
vk/kkfjr jgrs gSaA  
okrkoj.k dk vFkZ%& os lHkh HkkSfrd ,oa vHkkSfrd oLrq,a tks ekuo ds lokZxh.k fodkl dks 
çHkkfor djrh gS okrkoj.k dgykrh gSA okrkoj.k ls rkRi;Z cká 'kfä;ksa] ifjfLFkfr;ksa ,oa 
çHkkoksa ls gS tks fdlh Hkh ekuo ds fodkl dks tUe ds ckn çR;{k ;k vçR;{k :i ls çHkkfor 
djrs gSaA euq"; vius oa'kkuqØe ls tks Hkh xq.k çkIr djrk gS os lHkh ifjorZu'khy gksrs gSa mu 
lcesa i;kZoj.k ds vuqlkj ifjorZu gksrk gSA okrkoj.k ds vFkZ dks Li"V djus ds fy, 
euksoSKkfudksa ds }kjk nh xbZ çeq[k ifjHkk"kk,a bl çdkj gSa&  
owMoFkZ ds vuqlkj& **vuqokaf'kdrk esa fHkUu O;fä leku ugha gksrs gSa fdarq lkeku okrkoj.k mUgsa 
leku cuk nsrk gSA**  
Vh0 Mh0 bfyV ds vuqlkj& **fdlh Hkh psru inkFkZ dh bdkbZ ds çHkko'kkyh míhiu ,oa 
var%fØ;k ds {ks= dks okrkoj.k dgrs gSaA**  
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Cksfjax] ySaxQhYM ,oa ohYM ds vuqlkj& **O;fä ds okrkoj.k ds varxZr mu lHkh mÙkstukvksa dk 
;ksx vkrk gS ftUgsa og tUe ls eR̀;q rd xzg.k djrk gSA**  
   mi;qDRkZ ifjHkk"kkvksa ls ;g Li"V gksrk gS fd ekuo ds pkjksa vksj dk okrkoj.k vR;f/kd 
foLr`r gksrk gS tks mls xHkkZ/kku ds ckn ls thou i;aZr çHkkfor djrk gSA okrkoj.kh; rRoksa ls 
çHkkfor gksdj gh ekuo fodkl gksrk gSA  
okrkoj.k ds çdkj%& vkerkSj ij okrkoj.k dks rhu Hkkxksa esa ckaVk tk ldrk gS&  
1 çk—frd ifjos'k%& blesa lHkh çk—frd inkFkZ tho&tarq vkfn vk tkrs gSaA ekuo dk ç—
fr ds lkFk ?kfu"B laca/k jgk gSA O;fä ds jgu&lgu ij] :i&jax ij] [kku&iku vkfn ij 
çk—frd ifjos'k dk çHkko iM+rk gSA çk—frd okrkoj.k ds dkj.k gh O;fä esa fHkUurk ikbZ tkrh 
gSA xeZ çns'kksa rFkk vf/kd o"kkZ okys çns'kksa esa ogka ds yksxksa dk thou ns[kdj ge çk—frd 
ifjos'k ds çHkko dk Kku çkIr dj ldrs gSaA  
2 lkekftd okrkoj.k%& lkekftd okrkoj.k ds varxZr rhu Hkkx fd;k tk ldrs gSa& 

 ikfjokfjd ifjos'k 
 fo|ky; ifjos'k 
 lkekftd laca/kA 
 os lc çHkko tks ckyd ij mlds ekrk&firk] HkkbZ&cgu rFkk vU; lacaf/k;ksa }kjk vafdr 
gksrs gSa] os ikfjokfjd ifjos'k esa lfEefyr fd;s tk ldrs gSaA ,sls lHkh ckgzk çHkko tks 
ikB'kkyk }kjk] f'k{kdksa }kjk vkSj vU; lgikfB;ksa }kjk fo|kFkhZ ij iMrs gSa] os fo|ky;h 
ifjos'k ds varxZr vkrs gSaA ckgzk çHkkoksa dk tks vlj os'k&Hkw"kk] [kku&iku] jgu&lgu] 
cksypky vkfn ij iM+rk gS mUgsa ge lkekftd laca/kksa es ys ldrs gSaA  

3 lkaL—frd okrkoj.k%& euksfo'ys"k.koknh ;qax dk er gS fd tkrh; laL—fr O;fä dh 
ul&ul esa rFkk cká okrkoj.k esa ges'kk ekStwn jgrh gS vkSj ,d ih<+h ls nwljh ih<+h] cjkcj 
vkxs pyrh jgrh gSA  
ckyd ds fodkl esa okrkoj.k dk çHkko%& 

1 D;k cqf)eku ekrk&firk dk cPpk cqjs Ldwy esa i<+dj thou esa lQy gks ldrk gS\ 
'kk;n gka\ ysfdu vPNs Ldwy esa i<+dj mlds M‚DVj ;k bathfu;j cuus dh laHkkouk 
[kjkc Ldwy esa i<+us ls dgha T;knk gSA blls irk pyrk gS fd i;kZoj.k fodkl esa 
egRoiw.kZ Hkwfedk fuHkkrk gSA  

2 i;kZoj.k fl)kar ;g crkrk gS fd tc cPps tUe ysrs gSa rks mldk fnekx [kkyh LysV 
dh rjg gksrk gS vkSj mlds lHkh O;ogkj vkSj y{k.k i;kZoj.k ds }kjk ifjofrZr fd;k 
tk ldrs gSaA  

3 ;fn fganw ifjokj esa tUe ysus okys cPps dk ikyu&iks"k.k eqfLye ifjokj esa gksrk gS rks 
ml cPps esa eqfLye xq.k vk tk,axsA tks ;g n'kkZrk gS fd i;kZoj.k ekuo fodkl dk 
cgqr cM+k dkjd gSA  

4 nks eq[; fl)kardkj okWVlu vkSj y‚d gS] ftudk fopkj Fkk fd i;kZoj.k dk fodkl ij 
cgqr vf/kd çHkko iM+rk gSA  

5 t‚u o‚Vlu dk fopkj Fkk fd rst cPpksa dks xans okrkoj.k esa Mkydj mls xans LoHkko 
dk cuk;k tk ldrk gS pkgs mldh vuqokaf'kdrk fdruh Hkh vPNh D;ksa uk gksA  

6 t‚u y‚d dk fopkj Fkk fd çR;sd cPps dk fnekx tUe ds le; ,d [kkyh LysV dh 
rjg gksrk gSA bl pht dks **Vscqyk jklk** Hkh dgrs gSaA vxj mls vPNh txg ;k Ldwy 
esa Mkysaxs rks og cPpk vPNk gksxk vxj xans okrkoj.k esa j[ksaxs rks ml ij xank çHkko 
iM+sxkA  

oa'kkuqØe rFkk okrkoj.k dk laca/k%&oa'kkuqØe rFkk okrkoj.k ,d nwljs ls iF̀kd ugha gSA ;s 
nksuksa ,d nwljs ds iwjd gSaA ,d ds fcuk nwljs dh lkFkZdrk ugha gSA LoLFk cht rHkh LoLFk 
ikS/ks dk :i /kkj.k dj ldrk gS] tc okrkoj.k LoLFk ,oa larqfyr gksA vPNh [kkn] le; ij 
ikuh] /kjrh dh rS;kjh vkfn okrkoj.k dh l̀f"V djrh gSA ySf.Ml dk dFku gS& oa'kdze gesa 
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fodflr gksus dh {kerk,a çnku djrk gSA bu {kerkvksa ds fodflr gksus ds volj gesa okrkoj.k 
ls feyrs gSa] oa”kdze gesa dk;Z'khy iwath nsrk gS vkSj ifjfLFkfr gesa bldks fuos'k djus ds volj 
çnku djrh gSA 
esdkboj rFkk ist us oa'kØe rFkk okrkoj.k nksuksa ds egRo dks Lohdkj fd;k gSA bUgksaus fy[kk 
gS **thou dh çR;sd ?kVuk nksuksa dk ifj.kke gksrh gSA fdlh Hkh fuf'pr ifj.kke ds fy, ,d 
mruh gh vko';d gS thruh fd nwljhA dksbZ Hkh u rks gVkbZ tk ldrh gS vkSj u gh dHkh 
i`Fkd dh tk ldrh gSA 
oqMoFkZ rFkk ekjsfDol us dgk gS& **O;fä oa'kØe rFkk okrkoj.k dk ;ksx ugha] xq.kuQy gSA 
fodkl dh fdlh voLFkk esa ckyd ;k O;fä dh 'kkjhfjd] ekufld vkSj laosxkRed fo'ks"krkvksa 
dh O;k[;k djus ds fy, lk/kkj.kr% oa'kØe vkSj okrkoj.k 'kCnksa dk ç;ksx fd;k tkrk gS çkphu 
le; esa ;g fo'okl fd;k tkrk Fkk fd oa'kkuqØe vkSj okrkoj.k ,d nwljs ls iF̀kd Fks vkSj 
ckyd ds O;fäRo vkSj dk;Z {kerk dks fofHkUu çdkj ls çHkkfor djrs FksA vkt ds le; esa bl 
/kkj.kk esa ifjorZu gks x;k gSA ekuk tkrk gS fd O;fä tks dqN lksprk ;k djrk gS og 
oa'kkuqØe ds dkjdksas vkSj okrkoj.k ds çHkkoksa ds ikjLifjd laca/kksa dk ifj.kke gksrk gSA  
oa'kkuqØe rFkk okrkoj.k dk lkisf{kd egRo%& O;fä ds O;fäRo ds fodkl ds fy, 
oa'kkuqØe vf/kd mÙkjnk;h gS ;k okrkoj.k] ;g ,d fooknkLin ç'u gSA bl ckjs esa 
euksoSKkfud vkSj fo}ku~ Li"V :i ls nks i{kksa esa foHkkftr gSaA ,d i{k oa'kkuqØe dks vf/kd 
egÙo nsuk pkgrk gS rks nwljk okrkoj.k dksA dêj oa'kkuqØeoknh O;fäRo ds fodkl ds fy, 
oa'kkuqØe dks gh lc çdkj ls mÙkjnk;h Bgjkrs gSaA buds vuqlkj O;fäRo ds fuekZ.k esa f'k{kk] 
çf'k{k.k vkSj vU; okrkoj.k laca/kh 'kfä;ksa ds dk;Z dh rqyuk ydM+h dh dqlhZ] est bR;kfn 
QuhZpj ij i‚fy'k ;k jax djus ds dk;Z ls dh tk ldrh gSA ftl rjg dksbZ Hkh vPNh ls 
vPNh i‚fy'k ;k isaV est] dqlhZ ok QuhZpj esa yxh gqbZ vke dh ydM+h dks lkxoku ;k 'kh'ke 
dh ugha cuk ldrk] og mls pedk dj mldh 'kksHkk ;k vk;q esa dsoy ukeek= dh o`f) dj 
ldrk gS] mlh rjg vPNs ls vPNk okrkoj.k Hkh cPps dh ewy ç—fr ;k fodkl Øe dks ugha 
cny ldrkA og ogh curk gS tks oa'kkuqØe }kjk r; fd;k gqvk gSA 
nwljh vksj dêj okrkoj.koknh O;fäRo ds fodkl esa oa'kkuqØe dks dksbZ Hkh Hkwfedk ugha nsuk 
pkgrsA O;fä dks vius ekrk&firk ;k iwoZt ls dqN xq.k ;k fo'ks"krk,¡ fojklr esa feyrh gSaA 
bl ckr dks ;s dsoy dYiuk dk egy le>rs gSaA buds vuqlkj ,d ckyd ogh curk gS tks 
mldk okrkoj.k mls cukrk gSA tks dqN ,d O;fä us fd;k gS nwljk Hkh vxj mls leqfpr 
okrkoj.k vkSj volj çkIr gks tk,] ogh dj ldrk gSA bl rjg ls dksbZ Hkh ckyd vkxs tk 
dj xka/kh] fyadu] f'kokth ;k jk.kk çrki cu ldrk gSA okrkoj.k dh 'kfä;ksa ij viuh vVwV 
vkLFkk O;ä djrs gq, okVlu tSls okrkoj.koknh us rks ;gka rd dg fn;k fd vki eq>s dksbZ 
ckyd nsa] eSa mls ogh cuk nwaxk tks vki pkgrs gSaA bl rjg ls okrkoj.k ds i{k ds fo}ku~ 
ckyd dh o`f) vkSj fodkl ds fy, okrkoj.k dks gh losZlokZ eku dj pyuk pkgrs gSaA 
vius&vius fopkjksa dh iqf"V ds fy, oa'kkuqØeoknh ,oa okrkoj.koknh nksuksa gh euksoSKkfud 
ç;ksxksa ,oa ijh{k.kksa dk vkJ; ysrs jgs gSaA buds ifj.kkeksa ds vk/kkj ij os oa'kkuqØe vkSj 
okrkoj.k nksuksa dh lkis{k egÙkk ij Vhdk&fVIi.kh Hkh djrs jgs gSaA 
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INTRODUCTION: A child typically shares more similarities with siblings, parents, 
grandparents, and other family members due to heredity. This means that offspring inherit 
most personality traits from their parents and ancestors, leading to a resemblance. Life 
qualities are generally inherited, with the expression of certain traits influenced by the 
environment. McIver and Page stated that no two individuals are identical in body and 
behavior, indicating inherent differences among all people. Even twins can exhibit 
disparities. Various factors contribute to individual differences, including inherent 
characteristics and environmental influences. Despite similar environmental conditions, 
individuals may differ due to inherited qualities shaping their personality. While both 
inheritance and environment play roles in individual distinctions, the debate on their 
relative significance has long persisted, particularly in education. It is widely accepted 
that heredity impacts behavior and personality development, with psychologists 
underscoring its substantial influence on these aspects. 
The observable characteristics of an organism, including its structure and behavior, are 
collectively referred to as its phenotype. These traits are a result of the interaction 
between the organism's genetic makeup and its surroundings. Consequently, many 
aspects of an organism's phenotype are not inherited. For instance, exposure to sunlight 
leads to suntanned skin, which is not passed down to offspring. However, variations in 
how individuals tan can be attributed to differences in their genetics. Individuals with 
albinism, for example, do not tan at all due to an inherited trait, making them highly 
susceptible to sunburn. Traits that can be passed from one generation to the next are 
transmitted through DNA, a molecule that carries genetic information. DNA is a lengthy 
polymer consisting of four interchangeable bases. The sequence of these bases along a 
DNA molecule determines the genetic information, akin to a series of letters forming a 
sentence. Before cell division occurs through mitosis, DNA is replicated to ensure that 
each resulting cell inherits the same DNA sequence. A gene is a segment of DNA that 
encodes a specific functional unit, each with its unique sequence of bases. DNA strands 
within cells coil into structures known as chromosomes. Offspring inherit genetic material 
in the form of homologous chromosomes from their parents, each containing a distinct 
combination of DNA sequences that encode genes. The specific position of a DNA 
sequence on a chromosome is termed a locus. When variations exist in the DNA sequence 
at a locus among individuals, these distinct forms is referred to as alleles. Mutations can 
lead to changes in DNA sequences, creating new alleles. If a mutation arises within a 
gene, the new allele may impact the trait controlled by that gene, thereby altering the 
organism's phenotype. 
Although a simple correspondence between an allele and a trait is effective in certain 
cases, most traits are intricately controlled by multiple genes that interact within and 
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among organisms. Developmental biologists propose that complex genetic networks and 
cell communication can result in heritable variations that may influence developmental 
plasticity and canalization mechanisms. Recent research has validated significant 
instances of heritable changes that cannot be solely attributed to DNA. These instances 
fall under epigenetic inheritance systems, which evolve independently of genes. While 
the study of epigenetic inheritance mechanisms is still nascent, it has garnered 
considerable attention for expanding the understanding of heritability and evolutionary 
biology. Noteworthy examples of epigenetic inheritance systems include DNA 
methylation, chromatin marking, self-sustaining metabolic loops, RNA-mediated gene 
silencing, and protein conformation alterations like prions at the organism level. 
Heritability can also manifest at broader scales, such as ecological inheritance through 
niche construction, where the actions of organisms in their environment create a legacy 
that influences subsequent generations' selection. Beyond gene-controlled heritability, 
other evolutionary processes include the inheritance of cultural traits, group heritability, 
and symbiogenesis, collectively known as multilevel or hierarchical selection. This 
concept has been a focal point of intense debate in the evolutionary science community. 
Definition of Heredity: Heredity is the sum total of the trade potentially present in the 
fertilized over here it is the transmission from parents to office spring of physical and 
mental characteristics every act of generation in nature in the transmission by the parents 
to their of spring of certain characteristics biological or psychological the complex 
characteristic does transmitted is known as the name of heredity. 
According to Woodworth: “Heredity covers all the factors that were present in the 
individual when the life began, not at birth, but at the time of conception, about nine 
months before birth.” 
Environmentalists emphasize the impact of the environment, while both heredity and 
environment play a significant role in shaping an individual's personality. In scientific 
terms, inheritance is a biological concept rooted in genetics. According to zoological 
principles, specific qualities or traits are passed down from one generation to the next, 
known as biological inheritance. This process results in similarities between generations, 
where offspring inherit traits from their parents. For instance, children of scholars often 
become scholars themselves. However, there are cases where children of educated parents 
may not exhibit the same traits, while children of less educated parents may excel 
academically. These variations can be attributed to individual differences and the 
blending of physical and mental characteristics inherited from ancestors. 
Mechanism of Heredity: There are germ cells in the human body of these productive 
funds It is composed of many genes. These genes are passed on from generation to 
generation by progeny flow. The shape of the germ sac is rod like. This is called 
chromosome. These are thread shaped genes only. (A gene is the carrier of a unit 
character of a hereditary factor which is always transmited as a unit in all or none fashion-
-Anne Anastasia). The characteristics of the lineage are passed on to the next generation. 
According to Anastasia -Gene It is the carrier of the characteristics of inheritance which is 
always changing in some form or the other. "All of our innumerable inherited 
characteristics are represented in the forty six chromosomes. Chromosomes are called 
genes, which mean determiners." -N. L. Munn 
Heredity-Determining Process: The lineage begins from the position of the womb. This 
is a question which children and teenagers want to know. Parents don't want to tell 
children and when the teacher goes around and says this, their curiosity starts increasing 
even more pregnancy. Mothers give many types of misleading information to other 
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children about the birth of a child. Therefore, knowledge of the process of child birth is 
necessary for the healthy development of the child mandatory. 
Conception: The position of the fetus Mother and father's ovum and it happens due to the 
combination of sperm. Father's countless sperms waiting in mother's womb run to meet 
the egg. Whichever one among them gets combined with the ovum, the same due to this, 
the condition of pregnancy is achieved. Sex cells in both men and women are there. These 
cells are produced by reproductive organs in male. Male reproductive cells are produced 
in the (Gonad) glands. It is called sperm are their number is innumerable.  
Non-identical Twins: Normally only one ovum is present in a woman ripens in time. 
Therefore the woman gives birth to a child but sometimes more ova develop and enter the 
fallopian tubes. Adopt the qualities of when these sperms combine then different 
pregnancies take place. Study of characteristics found in twins is important in child 
development yoga is happening physical similarities are found in samayajas. This 
similarity sometimes it is so spectacular that it becomes difficult to recognize the twins. 
Language more or less the same similarity is found in the qualifications also. Revenge in 
these when they grow up, feelings of competition, inferiority etc. also development of 
their personality. 
Laws of Heredity: Heredity is a matter not only for psychologists but also for biologist’s 
very interesting and mysterious topic has been the topic to study the mechanisms of 
inheritance. Many research works and experiments have been done for this. Based on 
these researches work and experiments but some general rules of inheritance have been 
propounded. The main rules of descent are as follows- 
(1) Law of Continuity of Germ Plasm 
(2) Law of Resemblance 
(3) Law of Variation 
(4) Law of Regression Traits 
(5) Law of Transmission of Acquired qualities 
(6) Mendel's Law 
Hereditary Traits: Biologists and psychologists have studied many things through 
different methods. Hereditary traits have been detected till now almost 200 hereditary 
traits have been determined. Hereditary traits are as follows can be divided into four 
categories- 
(1) Structural Traits: This group of inherited traits under the category come those traits 
which are related to the structure of the person's body are size and shape of body or 
organs, color of hair, shape of hair (straight or yunyarale), hair style, eye color, skin color 
and condition, dentin and enamel of teeth etc. are structural features. Dwarfism, 
Syndactyly and Short Fingers (Brachydactyla) are important examples of structural 
hereditary traits. 
(2) Functional Traits: This class of inherited traits symptoms related to the functioning 
systems of the expressed body come under it health, physical, strength, longevity, 
fertility, blood group and susceptibility to diseases etc. are important examples of 
functionally inherited traits. 
(3) Mental Traits: This class of inherited traits, that are the traits related to mental 
abilities and personality, intelligence, literary, mathematical, scientific abilities like 
singing, thrift, devotion, self-respect, temperament etc. These symptoms are prime 
examples of mental hereditary traits. 
ENVIRONMENT: The environment refers to the surroundings, encompassing both 
living and non-living elements such as physical, chemical, and natural forces. Organisms 
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within the environment interact and adapt to its conditions, fostering various interactions 
between animals, plants, soil, water, and other living and non-living entities. The term 
"environment" encompasses a wide range of elements like trees, rivers, and oceans, and 
its interpretation varies across different fields of study. For instance, in fields like 
psychology and medicine, an individual's environment includes the people, physical 
objects, and locations they are surrounded by, influencing their growth and development 
both physically and mentally. Weather patterns, climate changes, and the presence of 
other organisms further impact the conditions for living organisms within an 
environment. 
Meaning of Environment: The synonym 'Paryavaran' is also used for 'environment'. 
Environment is made up of two words - 'Pari' and 'Avaran' (Environment = Surround + 
Cover)" means 'around' and 'cover' means 'to cover' or 'to surround'. Environment is the 
thing that surrounds the person, consciously or unconsciously covered or surrounded by. 
Environment has an important place in human development person in favorable 
environment. Natural development takes place and in adverse environment its 
development is reduced. Thus, from the social and psychological point of view, all those 
elements within the environment and affect social relations. For this reason psychologists 
call it 'social also called 'Vashanukaram' (Social Heredity). Under the elements of the 
environment, all those physical and psychological stimuli come from which the living 
being, from conception to life it continues to be affected till then circumstances; energy 
changes, objects and events, Electricity shock and sound waves, teacher's control, prayers 
of friends etc. are some such elements which affect the person. Thus, it is the environment 
itself that makes a person (besides his parentage). 
Definition of Environment "Environment is any external force which influences us."-
J.S. Ross 
"Environment is anything immediately surrounding an object and exerting a direct 
influence on it” P. Gisbert. 
"A person's environment consists of the sum total of the stimulations which he receives 
from his conception until his death. 
The term environment is used to describe, in the aggregate, all the external forces, 
influences and conditions, which affect the life, nature, behaviour and the growth, 
development and maturation of living organism. -Douglas & Holland 
Types of Environment:  Generally environment can be classified into the following two 
major categories- 
(a) Internal Environment 
(b) External Environment 
(a) Internal environment: It refers to the circumstances of pregnancy that surround the 
fetus. Chromosomes and chromosomes inside the cell and genes to inherit. Therefore, the 
environment in which they grow in the uterus is very important. Chromosomes and 
chromosomes are held inside the cell by cytoplasm. The environment is called inter 
cellular environment. This environment affects the ancestors due to which special 
qualities are also affected. They go and according to the same a child is born.  
“In fact what the organism becomes, is determined by its cytoplasm as well as its 
heredity" -N. L Munn. The embryo develops in the mother's uterus create an 
environment of fetus in uterus. The impact of this environment lasts throughout life. If it 
is disordered, there is a possibility of physical deformities in the child. Thus, the internal 
environment before birth also has special importance. 
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(b) External Environment: External environment of the organism includes all those 
circumstances which collectively or mixed affect its development and keeps influencing. 
These circumstances surround the creature. They continuously influence him, whether 
studied in a favorable or unfavorable direction. For convenience, the external 
environment can be classified as follows- 
(i) Physical Environment 
(ii) Social Environment 
Relative Importance of Heredity and Environment: Both heredity and environment 
have their own importance. It has been proven through tests related to heredity and 
environment that the same despite heredity and similar environment, there are individual 
differences are found in children. Therefore, the development of a child is not only 
dependent on heredity but the environment also affects. 
According to Crow and Crow "A person is neither 'born' to be, nor 'made what he is. 
Rather he is the product of the integration of biological inheritances and social heritage”. 
Heredity plays a more important role in the development of a child or environment; it's 
hard to say for sure. A section of psychologists said that fools cannot be made intelligent. 
In this way they increase the inheritance it is important that the class that gives 
importance to the environment says that anything can be made, that is, a fool can be made 
intelligent. This likely they give more importance to the environment, But the reality is 
that human development and growth both have their own importance in life and for 
proper development, both are important. No one can be disregarded as relative influence 
of both in human development and are complementary and helpful to each other. It is 
written in "Social Living" of Landis and Landis, "Heredity gives the capacities to be 
developed but opportunity for the developmnent of these capacities must come from the 
environment. Heredity gives our working capital; environment gives us the opportunity to 
invest it. Nothing is more certain than that heredity and environment are connecting 
influences and that both are essential to achievement."-Garrett. The preceding discussion 
highlights the essential role of inheritance in shaping the educational system. 
Understanding both heredity and environment is crucial, as these factors significantly 
influence a child's development. Education plays a key role in guiding the child's growth 
direction. 
Importance of heredity and environment in education: In modern child-centric 
education, the child holds significant importance in the learning process, influenced by a 
combination of personality, heredity, and environment. Education delivery must consider 
both genetic traits and surroundings. The interplay of nature and nurture is crucial in 
education, shaping a well-rounded individual ready for life. Educators emphasize the 
equal importance of heredity and environment in teaching and learning. Teachers should 
recognize how these factors impact learning, guiding students to take ownership of their 
education rather than imparting knowledge passively. By fostering independence and 
critical thinking, educators help students become lifelong learners, expanding their minds 
and hearts. Information concerning the environment and its influence on child 
maladjustment can be beneficial. Rather than disregarding this issue, it is advisable to 
establish an environment that minimizes its effects and enhances the child's behavior. 
Studies have demonstrated the significant impact of the environment on a child's 
behavior. Consequently, schools strive to cultivate a supportive educational setting. 
Library for all this In addition to sports and exercise, various co-curricular activities are 
arranged. The impact of an environment abundant in such activities on a child's emotions 
is extensive. Consequently, the environment plays a significant role in shaping character. 
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Newman and Freeman conducted research on twins, demonstrating that the environment 
influences educational accomplishments, personality, and temperament to a greater 
extent. The child's development is influenced by the environment. A positive 
environment can lead to virtuous and well-rounded children, while a negative 
environment can result in negative behavior and lack of character. Parents, schools, and 
teachers play a crucial role in shaping the school environment to promote positive 
development in children. Efforts are made to ensure that children develop in a positive 
direction. The primary focus of the education system is instruction and its key elements. 
Teachers, according to contemporary psychologists and educators, play a crucial role in 
ensuring the optimal and well-rounded growth of children, taking into account their 
backgrounds. This pertains to the facilitation of a positive and conducive classroom 
setting, which is integral to teaching. Successful teaching requires teachers to understand 
both heredity and environment. Sorenson believes that heredity plays a crucial role in 
human development for educators. Additionally, having a good grasp of the impact and 
interplay between the environments is essential. 
Conclusion: Human development is a complex process. Both heredity and environment 
do not solely determine the course of development. They work in tandem during the 
developmental process. Heredity requires an environment to function, while 
environmental factors can only contribute to the genetic capabilities of a growing 
organism. The environment encompasses physical and social elements that influence a 
child's development, such as home, family, neighborhood, peers, school, teachers, 
political and religious institutions, and society at large. Every individual changes from 
birth to maturity. Environmental components can impact a person's health. The 
environment includes everything that influences a child beyond their inherited traits. 
Heredity and environment are equally important in shaping human nature. Sometimes 
heredity has a more significant impact on children's development during their preschool 
years or at home. Conversely, in other cases, the environment plays a crucial role in 
shaping human nature. Parents have the power to influence both factors and can work 
together to enhance their child's development. While preschool teachers cannot control a 
child's heredity, they can improve the child's environment. Therefore, as educators, it is 
essential to provide a rich and stimulating environment to support the child's healthy 
development. 
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5 
òf) vkSj fodkl 

èkesZUæ dqekj]  
çkpk;Z 

vkj- ,y- egrks bULVhVîwV v‚Q ,tqds”ku 
jkeiqj tykyiqj] nyÇlg ljk;] ftyk& leLrhiqj] fcgkj 

çLrkouk 
ekuo fodkl dk v/;;u f'k{kk euksfoKku dk egÙoiw.kZ vax gSA ,d f'k{kd dks ckyd 

dh o`f) ds lkFk lkFk ml eas gksus okys fofHkUu çdkj ds fodkl rFkk mldh fo'ks"krkvksa dk 
Kku gksuk vko';d gS rHkh og f'k{kk dh ;kstuk dk fØ;kUo;u] fodkl rFkk o`f) ds lUnHkZ eas 
dj ldrk gSA of̀) ,oa fodkl] ;s nksuksa 'kCn çk;% fcuk dksbZ HksnHkko fd;s i;kZ;okph 'kCnksa ds 
:i esa bLrseky fd;s tkrs jgs gSaA ijUrq vxj dqN ckjhdh ls ns[kk tk;s rks o`f) ,oa fodkl 
nksuksa ds chp cgqr dqN varj fn[kykbZ iMrk gSA bl varj dh le> dks c<kus ds fy, ge bl 
bdkbZ dk v/;;u dj ldrs gSaA 
òf) vkSj fodkl ls rkRi;Z 

ÝSad us o`f) dks dks'kh; of̀) ds :i esa ç;qä djrs gq, dgk gS Þ'kjhj ,oa O;ogkj ds 
fdlh igyw eas gksus okys ifjorZu dks of̀) dgrs gSa ,oa le; dh –f"V ls O;fä esa tks ifjorZu      
–f"Vxr gksrs gS os fodkl dgykrs gSaAÞ 

esfjfnFk us vius 'kCnksa esa of̀) dk ç;ksx dsoy vkdkj dh of̀) ds vFkZ esa fd;k gS vkSj 
fodkl dk ç;ksx foHksn ;k fof'k"Vhdj.k ds :i esaA 
lksjsUlu ds vuqlkj ÞlkekU; :i ls o`f) 'kCn dk ç;ksx 'kjhj vkSj mlds vaxksa ds Hkkj vkSj 
vkdkj esa o`f) ds fy, fd;k tkrk gSA bl o`f) dks ukik vkSj rksyk tk ldrk gSA fodkl dk 
lEcU/k Þo`f)ß ls vo'; gksrk gSa ij ;g 'kjhj ds vaxksa esa gksus okys ifjorZuksa dks fo'ks"k :i esa 
O;ä djrk gSAÞ 

gjy‚d ds vuqlkj Þfodkl] o`f) rd gh lhfer ugha gSA blds ctk;] blesa çks<koLFkk 
ds y{k.k dh vkSj ifjorZuksa dk çxfr'khy Øe fufgr jgrk gSA fodkl ds ifj.kkeLo:i O;fä 
esa uohu fo'ks"krkvksa vkSj uohu ;ksX;rk,¡ çdV gksrh gSAß 

vr% Þòf)ß 'kCn dk mi;ksx] fdlh O;fä ds 'kkjhfjd ,oa euksoSKkfud lajpuk esa gksus 
okys mu ifjorksaZ ds fy, fd;k tkrk gS tks vklkuh ls –f"Vxr gks ;k ftUgsa ljyrk ls ukik 
tk ldsA fodkl dk vFkZ mu xq.kkRed ifjorZuksa ls gS] ftls O;fä vius vuqHkoksa vkSj 
ifjiDork ds dkj.k çkIr djrk gSA bl çdkj ;g dgk tk ldrk gS dh o`f) fo'ks"k vk;q rd 
pyus okyh çfØ;k gS rFkk ;g ifj.kkRed ifjorZu dh vfHkO;fä gSA vkxs o`f) fodkl dk ,d 
pj.k gSA o`f) esa gq, ifjorZuksa dks ns[kk vkSj ukik tk ldrk gS ,oa ;g dsoy 'kkjhfjd ifjorZu 
dks çdV djrk gSA ogha fodkl tUe ls eR̀;q rd pyus okyh çfØ;k gS rFkk ;g xq.kkRed rFkk 
ifjukRed i{kksa dh vfHkO;fä gSA fodkl esa of̀) Hkh lfEefyr gSA fodkl esa gq, ifjorZuksa dks 
vuqHko fd;k tk ldrk gS ysfdu mUgsa ukik ugha tk ldrkA fodkl esa laiw.kZ i{kksa ds ifjorZuksa 
dks la;qä :i ls eglwl fd;k tk ldrk gSA 

,d O;fä ds thou dh çR;sd voLFkk esa  dqN fuf'pr fodklkRed çØh;k;sa ?kfVr 
gksrh jgrh gSa tks dh mlds thou ds fofHkUu i{kksa tSls lkekftd] 'kkjhfjd] laosxkRed] 
euksoSKkfud vkfn esa ifjorZu ykrh gSA ifjorZu dh xfr vFkok mldh nj O;fä;ksa esa fHkUu 
fHkUu gks ldrh gSa ij ;g ,d fuf'pr ,oa iwokZuqekfur çk:i ds vuqlkj gh ?kfVr gksrh gSaA 
o`f) vkSj fodkl ds chp varj dks ge fuEu çdkj ls O;ä dj ldrs gSaaaA 

 
 
 



ISBN: 978-81-976727-2-9                                                                                                     33 
 

 
 

òf) fodkl 
o`f) 'kCn rknkn ;k ifj.kke lEcU/kh ifjorZuksa 
ds fy, ç;qä gksrk gSA tSls cPps ds cMs gksus 
ds lkFk vkdj] yEckbZ] ÅapkbZ vkSj Hkkj vkfn 
esa gksus okys ifjorZu dks of̀) dgrs gSaaaA 

fodkl 'kCn o`f) dh rjg dsoy ifjeku 
lEcU/kh ifjorZuksa ds O;ä u dj ,sls lHkh 
ijksokrZuksa ds fy, ç;qä gksrk gS ftlls ckyd 
dh dk;Z{kerk] dk;Zdq'kyrk vkSj O;ogkj esa 
çxfr gksrh gSA 

o`f) ,d rjg ls laiw.kZ fodkl çfØ;k dk ,d 
pj.k gSA fodkl ds ifjek.k vkSj rknkn 
lEcU/kh i{k dgk tkrk gSA 

fodkl 'kCn vius vki esa ,d foLrr̀ vFkZ 
j[krk gSA ;g O;fä esa gksus okys lHkh 
ifjorZuksa dks çdV djrk gSA 

o`f) 'kCn O;fä ds 'kjhj ds fdlh Hkh vo;o 
rFkk O;ogkj ds fdlh Hkh igyw esa gksus okys 
ifjorZuksa dks çdV dj ldrk gSA 

fodkl fdlh ,d vax çR;ax esa vFkok O;ogkj 
ds fdlh ,d igyw esa gksus okys ifjorZuksa dks 
ugha cfYd O;fä esa vkus okys laiw.kZ ifjorZuksa 
dks bdës :i esa O;ä djrk gSA 

o`f) dh fØ;k vkthou ugha pyrh] ckyd 
}kjk ifjiDork xzg.k djus ds lkFk lkFk ;g 
lekIr gks tkrh gSA 

fodkl ,d lrr çfØ;k gSA of̀) dh rjg 
ckyd ds ifjiDo gksus ij lekIr u gksdj ;g 
vkthou pyrh gSA 

o`f) ds QyLo:i gksus okys ifjorZu fcuk 
dksbZ fo'ks"k ç;kl fd;s –f"Vxkspj gks ldrs 
gSaA lkFk gh bUgsa Hkyh Hkkafr ukik tk ldrk 
gSA 

fodkl 'kCn dk;Z{kerk] dk;Zdq'kyrk vkSj 
O;ogkj esa vkus okys xq.kkRed ijksokrZuksa dks Hkh 
çdV djrk gSA bl ifjorZuksa dks çR;{k :i esa 
ekiuk dfBu gSA bUgsa dsoy vçR;{k rjhdksa 
tSls O;ogkj djrs gq, ckyd dk fujh{k.k 
djus vkfn ls gh ekik tk ldrk gSA 

o`f) ds lkFk lkFk lnSo fodkl gksuk Hkh 
vko';d ugha gSA eksVkis ds dkj.k ,d ckyd 
ds Hkkj esa o`f) gks ldrh gS ijUrq bl of̀) ls 
mldh dk;Z{kerk ,oa dk;Zdq'kyrk esa dksbZ 
o`f) ugha gksrh vkSj bl rjg ls mldh o`f) 
fodkl dks lkFk ysdj ugha pyrh gSA 

nwljh vkSj fodkl Hkh o`f) ds fcuk laHko gks 
ldrh gSA dbZ ckj ;g ns[kk tkrk gS fd dqN 
cPpksa dh ÅapkbZ] vkdj vkSj Hkkj esa le; 
xqtjus ds lkFk dksbZ fo'ks"k ifjorZu ugha 
fn[kkbZ nsrk ijUrq mudh dk;Z{kerk rFkk 
'kkjhfjd] ekufld] laosxkRed vkSj lkekftd 
;ksX;rk esa cjkcj çxfr gksrh jgrh gSA 

 
bl rjg ls ckjhdh ls ns[kus ij o`f) vkSj fodkl nksuksa çfØ;kvksa esa i;kZIr varj fn[kkbZ iM 
ldrk gSA ekuo thou ds lkekftd] 'kkjhfjd] laosxkRed] ckSf/kd vkfn igyqvksa ls lEcaf/kr ;s 
lHkh ifjorZu tSls fd gyksZd ¼1956½ dk fopkj gS] fuEu çeq[k oxksaZ esa j[kk tk ldrk gS & 
ƒ½ vkdj esa ifjorZu & xfrokgh vuq{ks=ksa esa O;fä ds 'kjhj dk otu c< tkrk gS] tcfd 

ekufld –f"V ls mldh Lej.k 'kfä] 'kCnkoyh] çR;{khdj.k] rdZ ,oa fu.kZ; vkfn dh 
{kerk esa o`f) gksrh gSA 

„½ vuqikr esa ifjorZu & 'kkjhfjd –f"V ls O;fä ds dkf;d Mhy MkSy] xBu ,oa fofHkUu 
vaxksa ds vuqikr esa rcnhyh gksrh gS tcfd euksoSKkfud –f"V ls og viuh nqfu;k ds 
ckjs esa vfr dYiuk dh n'kk ls Åij mBdj okLrfodrk dks le>us yx tkrk gSA 

…½ iqjkus y{k.k yqIr gksuk & 'kkjhfjd {ks=ksa ds FkSel xzafFk] cky] nkar] vk¡[k] dku]vkfn dh 
vk—fr rFkk ekufld {ks=ksa esa rqrykdj cksyus] vfrdYiukRed ekU;rkvksa rFkk 
vfHko`fÙk;ksa esa rcnhyh vk tkrh gSA 

†½ u, y{k.k çdV gksuk & 'kjhj ds xqIr LFkyksa esa cky] flj ds cky] Nkrh rFkk dwYgksa esa 
LFkwyrk vkfn u;h vk—fr;ksa ds vf/kxzg.k dh fu'kkuh gS] tcfd euksoSKkfud –f"V ls 
O;fä ds vkpj.k] mldh uSfrdrk ,oa ekufldrk esa ifjorZu Li"V :i ls fn[kkbZ nsus 
yx tkrk gSA 
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bu lHkh çdkj ds ifjorZuksa ds ifjek.kkRed vkSj xq.kkRed nksuksa gh igyw gSA Åij O;ä fd;s 
x, fodkl] ekuo ds thou esa fofHkUu vk;keksa esa gksrk gSA  
òf) vkSj fodkl ds fofHkUu vk;ke  
vxj o`f) vkSj fodkl dks ge lkeku vFkksaZ esa ç;qä djsa rks cPps ds O;fäRo dk lokaZxh.k 
fodkl gesa fuEu :iksa vFkok igywvksa esa c<rk gqvk O;ä gksrk gS & 
1½ 'kkjhfjd fodkl & O;fä ds 'kkjhfjd fodkl esa mlds 'kjhj ds cká ,oa vkrafjd 

vo;oksa dk fodkl 'kfey gksrk gSA 
2½ ekufld vkSj ckSf/kd fodkl & blesa lHkh çdkj dh ekufld 'kfä;ka tSls & lkspus 

fopkjus dh 'kfä] dYiuk 'kfä] Lej.k 'kfä rFkk ,dkxzrk] lt̀ukRedrk] laosnuk] 
çR;{khdj.k] vkSj lkekU;hdj.k vkfn ls lEcaf/kr 'kfä;ksa dk fodkl lfEefyr gksrk gSA 
blesa fofHkUu laosxksa dh mRifÙk] mudk fodkl rFkk bu laosxksa ds vk/kkj ij laosxkRed 
O;ogkj dk fodkl lfEefyr gksrk gSA 

3½ laosxkRed fodkl & laosx] O;fä dh mÙksftr n'kk gSA blds varxZr vius laosxksa ij 
fu;a=.k vkSj mldk mfpr le; ij mfpr çn'kZu dh fØ;kvksa dk fodkl lfEefyr gSA 

3½ uSfrd vFkok pkfjf=d fodkl & blds varxZr uSfrd Hkkoukvksa] ewY;ksa rFkk pfj= laca/kh 
fo'ks"krkvksa dk fodkl lafEefyr gksrk gSA 

4½ lkekftd fodkl & ,d cPpk çkjaHk esa ,d vlkekftd çk.kh gksrk gSA mlesa mfpr 
lkekftd xq.kksa dk fodkl dj lekt ds ewY;ksa ,oa ekU;rkvksa ds vuqlkj O;ogkj djuk 
fl[kuk lkekftd fodkl ds varxZr vkrk gSA 

5½ Hkk"kkRed fodkl & Hkk"kkRed fodkl esa ckyd ds vius fopkjksa dh vfHkO;fä ds fy, 
Hkk"kk dk tkuuk vkSj mlds ç;ksx ls lEcaf/kr ;ksX;rkvksa dk fodkl 'kkfey gksrk gSA 

vU; çkf.k;ksa dh vis{kk] euq"; ds 'kjhfjd fodkl dh xfr /kheh gksrh gSA 'kS'kokoLFkk esa 
'kkjhfjd of̀) ,oa ifjorZu rhozre xfr ls gksrk gSA ckY;koLFkk esa ;g xfr /kheh gks tkrh gS 
ijUrq fd'kksjkoLFkk esa fodkl rhozre xfr ls gksrk gSA 'kS'kokoLFkk ,oa ckY;koLFkk esa 'kkjhfjd 
fodkl ^flj ls iSj dh vksj* ,oa ^fudV ls nwj dh vksj* ds fu;euqlkj gksrk gSA 
'kkjhfjd òf) vkSj fodkl 
'kkjhfjd òf) vkSj fodkl dk vFkZ 
gekjs 'kkjhfjd <kaps vkSj vkrafjd rFkk cká vo;oksa esa tUe ls ysdj e`R;q rd dqN u dqN 
ifjorZu vkrs jgrs gSaA ifjorZuksa dh bl çfØ;k dks gh 'kkjhfjd of̀) vkSj fodkl dk uke fn;k 
tkrk gSA lkekU;r;k ml çdkj ds ifjorZu fuEufyf[kr fn'kkvksa ds ns[kus dks feyrs gSa & 
ƒ½ Mhy MkSy ,oa cká <kaps ls lEcaf/kr ifjorZu & bl çdkj ds ifjorZuksa esa ÅapkbZ] Hkkj] 

'kkjhfjd] vuqikr vkfn Åijh fn[kkbZ nsus okys lHkh çdkj ds ifjorZu 'kkfey fd;s tk 
ldrs gSaA 

„½ vkrafjd vo;oksa esa gksus okys ifjorZu & blds varxZr 'kjhj ds lHkh egRoiw.kZ ra=ksa tSls 
Luk;q ra=] 'olu ra=] ikpu ra=] jä ra=] mRltZu ,oa mRiknd vkfn egRoiw.kZ ra=ksa 
rFkk fofHkUu xzafFk;ksa dh dk;Zç.kkyh vkSj {kerk ls lEcaf/kr lHkh çdkj ds ifjorZu 
'kkfey fd;s tkrs gSaA 
'kkjhfjd o`f) vkSj fodkl dh çfØ;k O;fäRo ds mfpr lek;kstu vkSj fodkl ds ekxZ 

esa egRoiw.kZ Hkwfedk fuHkkrs gSaA tUe ds çkjaHk ls ,d f'k'kq lc rjg ls nwljksa dh —ik ij fuHkZj 
djrk gSA mls viuh lHkh çdkj dh 'kkjhfjd vko';drkvksa dh iwrhZ ds fy, ek¡ cki ,oa ifjokj 
ds lnL;ksa ij vkfJr jguk iMrk gSA 'kkjhfjd o`f) vkSj fodkl dh çfØ;k ds QyLo:i vk;s 
gq, ifjorZuksa ds ek/;e ls /khjs /khjs og viuh 'kkjhfjd vko';drkvksa dks iwjk djus ds leFkZ 
cu tkrk gSA bl {ks= esa vkbZ gqbZ vkRe&fuHkZjrk mls vius O;fäRo ds vU; i{kksa esa Hkh i;kZIr 
:i ls Lokoyach cukus esa lgk;rk djrh gS vkSj bl rjg og /khjs /khjs iw.kZ ifjiDork dh vksj 
vxzlj gksrk pyk tkrk gSA  
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'kkjhfjd òf) vkSj fodkl dk lkekU; Lo#i 
1½ ÅapkbZ vkSj Hkkj ds òf) dk lkekU; Lo#i &  

tUe ds le; ,d cPps dh ÅapkbZ 19 ;k 20 bap rFkk Hkkj 7 ;k 8 ikSaM ls yxHkx gksrk 
gSA ml le; yMds yMfd;ksa dh vis{kk Hkkj vkSj ÅapkbZ nksuksa esa gh vkxs gksrs gSaA igys nks o"kksZ 
esa nksuksa dh gh ÅapkbZ vkSj Hkkj eas rsth ls o`f) gksrh gSA rhljs o"kZ ls o`fí dh ;g xfr dqN 
de gks tkrh gS vkSj iwoZ ckY;koLFkk rd ;gh gky jgrk gSA ikap o"kZ rd ,d lkekU; ckyd 
dh ÅapkbZ mlds tUe ds le; dh ÅapkbZ dh yxHkx nks xquh rFkk Hkkj yxHkx ikap xquk gks 
tkrk gSA fd'kksjkoLFkk ds vkxeu ds lkFk lkFk ,d ckj fQj 'kS'kokoLFkk dh rjg Hkkj vkSj 
ÅapkbZ nksuksa dh of̀) esa rhozrk vkrh gSA yMfd;¡k yMdksa dh vis{kk fd'kksjkoLFkk esa tYnh ços'k 
djrh gSA vr% 10 vkSj 12 o"kZ ds chp ÅapkbZ vkSj Hkkj nksuksa esa gh yMfd;ka viuh vk;q ds 
yMdksa ls vkxs fudy tkrh gS ysfdu bl eqdkcys esa og cgqr fnuksa rd vkxs ugha jg ikrh 
rFkk fd'kksjkoLFkk dh lekfIr gksrs gksrs yMds yMfd;ksa ls ckth ekj ysrs gSaA  
2½ 'kkjhfjd vuqikr esa ifjorZu &  

vkdj esa o`f) gksus ds lkFk lkFk cPpksa ds 'kjhfjd vo;oksa ds vuqikr esa Hkh mYys[kuh; 
ifjorZu –f"Vxkspj gksrs gSaA mngkj.k ds fy, tUe ds le; cPps dk flj mlds 'kjhj dh 
lEiw.kZ yEckbZ dk ,d pkSFkkbZ Hkkx gksrk gS vkSj ;g vkdj esa gkFk iSjksa dh rqyuk esa vf/kd cMk 
fn[kk;h nsrk gSa] ijUrq tSls tSls cPpk cMk gksrk pyk tkrk gS mldk flj vius vuqikr esa 
NksVk gksrk tkrk pyk tkrk gS vkSj fd'kksjkoLFkk dh lekfIr rd ;g 'kkjhfjd yEckbZ ds 1/8 
Hkkx ds cjkcj gh jg tkrk gSA flj ds vfrfjä Vkaxs] cktw rFkk 'kjhj ds vU; vo;oksa ds 
vuqikr esa Hkh rsth ls ifjorZu vkrs pys tkrs gSaA  
3½ vkarfjd vaxksa esa òf) vkSj fodkl 

tUe ds ckn ls gh 'kjhj ds leLr vkarfjd vaxksa esa of̀) vkSj fodkl dh çfØ;k vkjaHk 
gks tkrh gS ftlds QyLo#i cPpk viuh c<+rh gqbZ vko';drkvksa dks iwjk djus esa i;kZIr 
Lokoyach cu tkrk gSA uhps dqN egRoiw.kZ vaxksa dh of̀) vkSj fodkl dk laf{kIr #i ls o.kZu 
fd;k tk jgk gS 
d½ Luk;q ra= & eka ds xHkZ vkSj thou ds çFke pkj o"kksaZ esa  Luk;q ra= rsth ls fodflr gksrk 
gSA bl fodkl ds QyLo#i tUe ls Luk;q dksf'kdkvksa dh la[;k vkSj vkdkj esa i;kZIr o`f) gks 
tkrh gSA tUe ds ckn o"kksaZ rd uohu dksf'kdkvksa dk fuekZ.k ugha gksrk vfirq  dksf'kdkvksa esa 
tks dqN vifjiDork jg tkrh gS mls iwjk djus ds fy, gh fodkl dk;Z pyrk jgrk gSA  
[k½ ekalis'kh ra= & tUe ds i'pkr gh ekalisf'k;ksa dk fuekZ.k ugha gksrk fQj Hkh mldk leqfpr 
#i ls fodkl gksrk jgrk gSA cPps dh ekalisf'k;ka gfì;ksa ls Hkyh&Hkkafr ugha tqM+h jgrh vkSj 
ikS/kksa dh vis{kk vf/kd uktqd gksrh gS ijarq /khjs&/khjs mudh vk—fr] vkdkj ,oa lajpuk esa varj  
vkrk pyk tkrk gS vkSj os vf/kd ls vf/kd 'kfä'kkyh gksrh tkrh gSA 
x½ jä ifjHkze.k  vkSj 'olu  ra= & thou ds çkjafHkd o"kksaZ esa  QsQMs vkSj ºzn;  nksuksa gh 
vkdkj esa cgqr NksVs gksrs gSaA vk;q  ds lkFk lkFk mudk vkdkj vkSj otu c<+rk pyk tkrk gS 
vkSj  fd'kksjkoLFkk dh lekfIr ij mudk i;kZIr fodkl gks tkrk gSA vkdj] otu vkfn c<us 
ds lkFk&lkFk mudh dk;Z {kerk esa Hkh ;Fks"B of̀) gks tkrh gSA tgka fd'kksjkoLFkk ls igys mu 
dk fodkl rsth ls gksrk gS ogha fd'kksjkoLFkk ds i'pkr fodkl dh xfr cgqr de gh jg tkrh 
gSA 
?k½ ikpu ra= & cM+ksa dh rqyuk esa cPpksa ds isV dk vkdkj cgqr NksVk gksrk gSA tgka cM+ksa dk 
isV FkSyh tSlh vk—fr dk gksrk gS ogka cPpksa dk isV uyh tSlh vk—fr dk gksrk gSA blh dkj.k 
cPpksa ds isV esa ,d lkFk  uk dsoy de Hkkstu lek ldrk gS cfYd og cM+ksa dh vis{kk [kkyh 
Hkh tYnh gks tkrk gSA  blh dkj.k cPpksa dks cMk+s dh vis{kk vf/kd ckj Hkkstu xzg.k djus dh 
vko';drk gksrh gSA  vf/kd Hkkstu xzg.k djus ds vfrfjä mUgsa vius fodkl dh ç—fr dks 
;Fkkor cuk, j[kus ds fy, vf/kd larqfyr vkSj 'kfä tU; vkgkj dh vko';drk gksrh gSA 
vxj 'kkjhfjd of̀) vkSj fodkl dk Bhd çdkj ls voyksdu fd;k tk, rks gesa fu"d"kZ ds :i 
esa fuEu ckrs feyrh gSa 
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1- igys nks ;k rhu o"kksaZ esa 'kkjhfjd of̀) vkSj fodkl dh xfr cgqr rhoz  gksrh gSA 
2- blds i'pkr ds Hkkxksa esa fd'kksjkoLFkk ds 'kq# gksus rd ;g ean xfr ls vkxs c<+rk jgrk 

gSA 
3- fd'kksjkoLFkk ds igys rhu o"kksaZ esa bl xfr esa 'kS'kokoLFkk dh rjg rhozrk ns[kus dks feyrh 

gSA 
4- ckn ds o"kksaZ esa ifjiDork xzg.k djus rd òf) vkSj fodkl dh xfr esa  iqu% fxjkoV vkus 

yxrh gSA 
'kkjhfjd òf) vkSj fodkl dks çHkkfor djus okys dkjd 
'kkjhfjd o`f) vkSj fodkl dks çHkkfor djus okys dkjd gks ldrs gSaA dqN egRoiw.kZ dkjdksa dk 
mYys[k uhps fd;k x;k gSA 
1- xHkkZ/kku ds le; oa'kkuqØe }kjk  xzg.k dh xbZ iSrd̀ fo'ks"krk,a vkSj xq.k 
2- vdsys ,d cPps dk vFkok ,d lkFk dbZ  cPpksa dk tUe 
3- xHkZ dky esa ekrk dh  'kkjhfjd vkSj ekufld voLFkk 
4- xHkkZoLFkk esa ekrk ds ek/;e ls cPpksa dks çkIr gksus okyh iks"kd lkexzh 
5- ekrk ds }kjk cPpksa dks lkekU; vFkok vlkekU; #i ls tUe nsuk 
6- tUe nsrs ds le; ekrk dk LokLF; vkSj mldh ns[kHkky 
7- tUe ds ckn f'k'kq vkSj ekrk dh ns[kHkky 
8- tUe ds i'pkr ds o"kksaZ esa f'k'kq dk  iks"k.k 
9- 'kkjhfjd nks"kksa ,oa U;wurk  dh mifLFkfr vFkok vuqifLFkfr 
10- lkjh lkekftd vkSj lkaL—frd ifjfLFkfr;ka rFkk okrkoj.k 
11- vkRekfHkO;fä vkSj [ksy dwn] O;k;ke rFkk euksjatu ds volj 
12- ckyd dk laosxkRed vkSj lkekftd lek;kstu 
13- i;kZIr vFkok vi;kZIr fuæk  ,oa foJke 
14- i;kZIr vFkok vi;kZIr  fpfdRlk lqfo/kk,a 
'kkjhfjd òf) vkSj fodkl dk egRo vkSj mldh 'kS{kf.kd mi;ksfxrk 
'kkjhfjd fodkl O;fäRo ds lHkh i{kksa ds fodkl esa egRoiw.kZ Hkwfedk fuHkkrk gSA vr% bl ij 
iwjk iwjk /;ku fn;k tkuk vko';d gSA cPpksa ds O;fäRo dk lokaZxh.k fodkl djuk f'k{kk dk 
,d egRoiw.kZ mís'; gSA ;fn v/;kid cPpksa ds 'kkjhfjd o`f) vkSj fodkl dh çfØ;k ls vius 
vki dks ifjfpr dj ysrk gS rks mls fuUu çdkj ls lgk;rk fey ldrh gS & 
1- 'kkjhfjd :i ls vklkekU; cPpksa  ds fo"k; esa voxr gksus ij ,d v/;kid ,sls cPpksa ds 

leqfpr lkekftd ,oa laosxkRed lek;kstu rFkk f'k{kk xzg.k djus esa lgk;rk dj ldrk 
gSA 

2- ckydksa ds leqfpr fodkl esa 'kkjhfjd o`f) vkSj fodkl ls ifjfpr gksus ls v/;kid dks 
ckydksa ds lokaZxh.k fodkl esa lgk;rk fey ldrh gSA  

3- cPpksa dh #fp;k¡] vko';drk,¡a bPNk,]¡ –f"Vdks.k vkSj mudk laiw.kZ O;ogkj 'kkjhfjd o`f) 
vkSj fodkl ij fuHkZj djrk gS vkSj bl çdkj ds Kku }kjk v/;kidksa dks ckydksa  dks 
Hkyh&Hkkafr lek;ksftr djus] mudh leL;kvksa dks lqy>kus vkSj vko';drkvksa dks iwjk djus 
esa vklkuh gksrh gSA 

4- cPpksa dh 'kkjhfjd of̀) vkSj fodkl ds lkekU; <kaps ls ifjfpr gks dj v/;kid dks 
ikBkUrj fØ;kvksa] le; foHkkx pØ] i<+kus dh fof/k] ikBîiqLrd] lgk;d lkexzh vkSj i<+us 
ds fy, mi;qä LFkku] QuhZpj vkSj okrkoj.k dk pquko djus esa i;kZIr lgk;rk fey ldrh 
gSA 

ekufld vkSj ckSf/kd of̀) vkSj fodkl 
ekufld vkSj ckSf/kd of̀) vkSj fodkl dk vFkZ 
ge ns[k pqds gSa fd fdl çdkj 'kkjhfjd o`f) vkSj fodkl  ds QyLo#i ckydksa dh lkjh 
{kerkvksa] ;ksX;rkvksa vkSj  lkeFkZ esa fujarj ifjorZu gksrs jgrs gSaA bl dkj.k os ;qokoLFkk esa ,sls 
dk;Z djus esa leFkZ gks tkrs gSa tks os NksVh vk;q esa ugha dj ikrs FksA blh çdkj cPpk vius 
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ckY;dky esa ,sls dk;Z ugha dj ldrk Fkk ftUgsa djus ds fy, vf/kd fodflr  \ekufld 
'kfä;ksa dh vko';drk gksrh gSA tSls&tSls cPpk cM+k gksrk tkrk gS oSls oSls mldh ekufld 
;ksX;krk,¡ vkSj {kerk,¡ c<+rh tkrh gS vkSj og ,slh leL;kvksa dks ftUgsa og cpiu esa ugha 
lqy>k  ikrk Fkk vklkuh ls lqy>kus yxrk gSA bl çdkj ls ekufld vFkok ckSf)d fodkl ls 
rkRi;Z ckyd  dh mu lHkh ekufld ;ksX;rkvksa vkSj {kerkvksa esa o`f) vkSj fodkl ls gS ftlds 
QyLo#i og viuh fujarj c<+rs gq, okrkoj.k esa Bhd çdkj lek;kstu djrk gS vkSj cM+h&cM+h 
rFkk my>uiw.kZ leL;kvksa dks lqy>kus esa viuh ekufld 'kfä;ksa dks iwjh rjg leFkZ ikrk gSA 
ekufld vkSj ckSf/kd of̀) vkSj fodkl dk lkekU; Lo#i 
o`f) vkSj fodkl dh fofHkUu voLFkkvksa esa gksus okyh ekufld of̀) vkSj fodkl dks /;ku esa 
j[kdj vkxs ds i`"Bksa esa ekufld fodkl ds fofHkUu igyqvksa ;k nwljs 'kCnksa esa fofHkUu egRoiw.kZ 
ekufld vkSj ckSf/kd ;ksX;rkvksa vkSj 'kfä;ksa ds {ks= esa cPpk viuh vk;q ds lkFk&lkFk fdl 
çdkj vkxs c<+rk gS bl ckr dh ppkZ dh xbZ gSA 
d½ laosnuk vkSj çR;{khdj.k 
laosnuk vkSj çR;{khdj.k]  nksuksa gh ekufld fodkl ds egRoiw.kZ igyw ekus tkrs gSaA vka[k] 
dku] ukd] thHk] Ropk vkfn tuusafæ;kas ds }kjk gesa tks dqN Hkh vuqHkwfr gksrh gS mls laosnuk 
dgk tkrk gSA tc laosnukvksa ls dksbZ fuf'pr vFkZ fudkyus dh  ps"Bk dh tkrh gS  rks og 
çR;{khdj.k dk :i /kkj.k dj ysrh gSA çkjaHk  esa ,d cPpk laosnuk vkSj çR;{khdj.k nksuksa esa 
cgqr fiNM+k gqvk gksrk gSA mldh Kkusafæ;ka bruh vf/kd fodflr ugha gksrh fd og oLrqvksa dh 
igpku dj ldrk gS vkSj uk mlls dksbZ fo'ks"k vFkZ xzg.k dj ikrk gSA vk;q ds lkFk og 
O;fä;ksa vkSj oLrqvksa esa varj dks le>us vkSj mUgsa   igpkuus yx tkrk gSA  vc og ifjfpr 
rFkk vifjfpr  esa Hksn  djus yxrk gSA bl çdkj ls /khjs&/khjs og vius okrkoj.k ls ifjfpr 
gksus yxrk gS vkSj ml esa fufgr oLrqvksa vkSj O;fä;ksa dks igpku dj mudks Hkyh&Hkkafr tkuus]  
vFkZ xzg.k djus rFkk muls ç;kstu fl) djus dh ps"Vk djus yxrk gSA /khjs&/khjs og oLrqvksa 
ds çR;{k laidZ esa vkdj muds uke ;k dksbZ /ofu fo'ks"k ds ek/;e ls gh viuh çfrfØ;k O;ä 
djuk vkjaHk dj nsrk gSA bl çdkj ls og viuh Kkusafæ; dk mi;ksx djuk çkjaHk dj nsrk gS 
rks mldh vius pkjksa vksj ds okrkoj.k ds fo"k; esa vf/kd ls vf/kd tkuus dh ftKklk Hkh 
cgqr c<+ tkrh gSA og fdlh ?kVuk ;k oLrq dks D;ksa] D;k vkSj dkSu tSls ç'uksa ls tksM+ dj 
vufxur ç'u iwNus dk ç;kl djrk gSA çkjaHk esa cPpksa esa le;] LFkku] vkdj] xfr vkSj nwjh ls 
lacaf/kr çR;{khdj.k fodflr ugha gksrsA blh dkj.k mls nwj tkrh gqbZ okLrfod jsyxkM+h viuh 
f[kykSuk xkM+h tSlh fn[kkbZ nsrh gSA /khjs&/khjs mldh çR;{khdj.k ;ksX;rk fodflr gksus yxrh 
gSA tSls tSls og fd'kksjkoLFkk dh vksj ix c<rk gS]  Kkusafæ;ksa dh dk;Zdq'kyrk vkSj {kerk 
vius f'k[kj rd igq¡p tkrh gS vkSj muds çR;{khdj.k dk <ax lqO;ofLFkr vkSj foosd iw.kZ cu 
tkrk gSA  vc mlds çR;{khdj.k vuqHko vf/kd fuf'pr]  vFkZiw.kZ ,oa foLrr̀ gks tkrs gSa rFkk 
muds Åij mldh vko';drkvksa] #fp;ksa vkSj ekufld rS;kjh  ds vfrfjä  mlds fo'oklksa]  
fopkjksa rFkk vkn'kksaZ bR;kfn dh xgjh Nki iM+uk çkjaHk gks tkrk gSA 
[k ½ laçR;; fuekZ.k  

cPpksa esa laçR;;ksa dk fuekZ.k] muds ekufld fodkl dk ,d egRoiw.kZ igyw gSA  
laçR;; ,d çdkj ls ,sls lkekU;—r fopkj gS tks ,d O;fä }kjk fofHkUu çR;{khdj.k }kjk 
çR;{k vuqHko ds ek/;e ls fofHkUu O;fä rFkk fØ;kvksa ds ckjs esa cuk fy;k tkrk gSA laçR;; 
fuekZ.k eSa fofo/khdj.k vkSj lekuhdj.k ls lacaf/kr nksuksa çdkj dh ;ksX;rkvksa dk mi;ksx gksrk 
gSA oLrqvksa vFkok euq";ksa dks igpku dj fofof/kdj.k dj ldus dh  ;ksX;rk cPps esa cgqr 'kh?kz  
fodflr gksus yxrh gSA ckn esa tc og viuh çR;{khdj.k laca/kh vuqHko ds vk/kkj ij lkekU; 
fu"d"kZ fudkyus dk ç;Ru djuk çkjaHk dj nsrk gS rc laçR;;  fuekZ.k dh çfØ;k çkjaHk gks 
tkrh gSA laçR;;  fuekZ.k esa lHkh çdkj ds iwoZ rFkk orZeku vuqHko egRo j[krs gSaA ckY;koLFkk 
ds çkjaHk esa okLrfod oLrqvksa ds }kjk xzg.k fd, x, vuqHko  laçR;;  fuekZ.k esa cgqr lg;ksx 
nsrs gSaA bu dh lgk;rk ls cPps ds vanj fofHkUu laçR;;ksa dk fuekZ.k gks tkrk gSA tc cPpk 
dqN cM+k gks tkrk gS rks ml esa  çR;{k vuqHko ds }kjk laçR;;ksa dk fuekZ.k gksus yxrk gSA ckn  
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ds o"kksaZ esa  ckydksa esa uk dsoy u,&u, laçR;;ksa dk fuekZ.k gksrk gS cfYd mlds vanj igys ls 
gh fo|eku iqjkus laçR;;ksa  dks Hkh  uohu :i esa feyrk  jgrk gSA u;h vuqHkoksa dk dlkSVh ij 
[kjk uk mrjus ds dkj.k R;kx Hkh djuk iM+rk gSA 
x½ Lej.k'kfä dk fodkl 

fodkl dk ,d vU; egRoiw.kZ igyw Lej.k 'kfä gSA tUe ds le; cPpkas esa Lej.k 'kfä 
fdruh ek=k esa gksrh gS blds ckjs esa fuf'pr #i ls dqN dgk ugha tk ldrkA vk;q esa o`f) 
gksus ij ifjiDork vkSj vuqHkoksa ds ek/;e ls bldk /khjs&/khjs fodkl gksus yxrk gSA 'kq: ds 
Ng eghus ds cPps tks ckrsa muds pkjksa vksj gksrh gS dsoy mUgha dks Lej.k j[krs gSa ijarq lky 
ds var rd muesa okLrfod Lej.k'kfä fodflr gksus ds y{k.k çdV gksus yxrs gSaA  ckY;koLFkk 
ds çkjaHk esa cPpksa eas Lej.k'kfä ds fpUg Li"V fn[kkbZ nsus yx tkrs gSa ijarq NksVh voLFkk esa 
cPpksa dh Lej.k'kfä jêw rksrs dh rjg gksrh gSA ckY;koLFkk ds ckn ds o"kksaZ vkSj fd'kksjkoLFkk esa 
euu 'kfä /khjs /khjs rdZ vkSj lw>&cw> ij fuHkZj gksus yxrh gSA çkS<+ voLFkk ds vafre o"kksaZ esa 
Lej.k 'kfä de gksuk çkjaHk dj nsrh gSA 
/k½ leL;k lek/kku ;ksX;rk dk fodkl 
leL;k lek/kku djus dh ;ksX;rk Hkh ekufld fodkl dk egRoiw.kZ igyw gSA  fdlh ds lkeus 
fdlh u fdlh :i esa vufxur leL;k,a jgrh gSA mudk lek/kku djus ds fy, bl çdkj dh 
;ksX;rk dh vko';drk gksrh gSA lkspus] fopkjus vkSj rdZ djus dh 'kfä nks ls rhu o"kZ dh 
vk;q rd fodflr gks tkrh gS ijarq mudh fopkj 'kfä vf/kd lw{e ugha gksrhA og vewrZ 
fopkjksa dk fparu djus esa çk; vleFkZ gksrk gSa ysfdu /khjs&/khjs vk;q c<+us ds lkFk mlesa vewrZ  
fopkjksa dk fparu djus vkSj  lw{erk  ds lkFk laca/k cukus dh ;ksX;rk  vkus yxrh gSA vc og  
ekSfyd rFkk vewrZ fopkjksa]  dkYifud fp=ksa] lw=ksa rFkk ladsrks dh lgk;rk ls fofHkUu leL;kvksa 
dks lqy>kus esa leFkZ cu tkrk gSA bl foospu ls Li"V gks tkrk gS fd çkjafHkd voLFkk esa 
cPpksa ds lkeus gy djus ds fy, ,slh ljy vkSj mi;ksxh leL;k,a çLrqr dh tkuh pkfg, tks 
muds okrkoj.k ls lacaf/kr gks vkSj ftuds gy ds fy,  dkYifud ;k vewrZ fopkj]  fparu rFkk 
lw{ke i;Zos{k.k dh de&ls&de vko';drk iM+rh gks fQj tSls tSls mudh mez c<+rh tk,]  
muds lkeus dfBu vkSj dfBurj  leL;k,a j[kh tkuh pkfg,A bl çdkj ls  cPpksa esa /khjs /khjs 
leL;k lek/kku ;ksX;rk fodflr dh tkuh pkfg,A 
ekufld vkSj ckSf/kd of̀) vkSj fodkl dks çHkkfor djus okys dkjd 
oa'kkuqØe vkSj okrkoj.k nksuksa gh  ekufld vkSj ckSf/kd of̀) vkSj fodkl dks vf/kd ls vf/kd 
çHkkfor djus dh ps"Vk djrs gSaA xHkkZ/kku ds le; vius ekrk&firk ds ek/;e ls ekufld 
fo'ks"krkvksa vkSj xq.kksa ds #i esa tks dqN Hkh oa'kkuqxr iwath mls çkIr gksrh gS] og Hkfo"; esa 
mldh ekufld vkSj ckSf/kd o`f) vkSj fodkl dh fn'kk esa ,d Bksl vk/kkj dk dk;Z djrh gSA 
bl vk/kkj ds Åij viuh vk;q esa o`f) ds lkFk lkFk cPpk vius HkkSfrd] lkekftd vkSj 'kSf{kd 
okrkoj.k ds lgkjs ekufld vkSj ckSf/kd o`f) vkSj fodkl ds :i esa HkO; çlkn ds fuekZ.k esa  
layXu jgrk gSA okLro esa ns[kk tk, rks ifjiDou vkSj lh[kuk nksuksa gh ekufld vkSj ckSf/kd  
o`f) vkSj fodkl dks fu;af=r djus esa egRoiw.kZ Hkwfedk fuHkkrs gSaA ifjiDou  }kjk  'kkjhfjd 
o`f) vkSj fodkl esa gksus okyh ;g o`f) ekufld vkSj ckSf/kd òf) vkSj fodkl dks  dkQh 
çHkkfor djrh gSA tUe ds le; efLr{k vkSj Luk;q  ra=  nksuksa gh cgqr fodflr gksrs gSaA tUe 
ds i'pkr bl esa rsth ls of̀) vkSj fodkl vkjaHk gks tkrk gS vkSj tSls&tSls bu esa ifjiDork 
vkrh tkrh gS oSls oSls cPps dh ekufld vkSj ckSf/kd 'kfä;ka vkSj ;ksX;rk,a c<+ tkrh gSA bl  
çdkj Luk;q ra=  ekufld vkSj ckSf/kd fodkl dks ,d fuf'pr fn'kk çnku djus esa iwjh rjg 
ls lgk;d fl) gksrk gSA 
lh[kus dh çfØ;k Hkh]  pkgs og vkSipkfjd f'k{kk vFkok fdlh ek/;e ls gks ;k fQj pkgs og 
vuksipkfjd f'k{kk vFkok O;fäxr vuqHko ds Åij vk/kkfjr gk]s LokHkkfod #i ls ifjiDork ds 
ifj.kke Lo#i gksus okyh ekufld o`f) vkSj fodkl dks viuh pjelhek rd igqapkus esa iwjh 
rjg lgk;d fl) gksrh gSA ekufld vkSj ckSf/kd o`f) vkSj fodkl esa bldh Hkwfedk dh rqyuk 
'kkjhfjd o`f) vkSj fodkl dh fn'kk  eSa 'kkjhfjd  O;k;ke }kjk mBk, tkus okys ykHk ls dh tk 
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ldrh gS tSlk fd lksjsUlu  us fy[kk gS Þ,d cPps dh Vkaxs] Hkqtk,a  vkSj 'kjhj LokLF;çn [ksy 
}kjk l'kä curk gSA ge ;g ifj.kke fudky ldrs gSa fd efLr{k vkSj Luk;q ra= nksuksa gh 
i<+us]  x.kuk djus] Lej.k j[kus] cksyu]s dYiuk djus vkSj vU; ekufld fØ;kvksa ds djrs jgus 
esa gksus okys vH;kl vkSj ekufld O;k;ke }kjk mUur vkSj vf/kd l{ke cu tkrs gSaA 
ekufld vkSj ckSf/kd of̀) vkSj fodkl dk egRo vkSj mldh 'kS{kf.kd mi;ksfxrk 
fofHkUu voLFkkvksa esa ekufld vkSj ckSf/kd of̀) vkSj fodkl ds Lo:i dk Kku vkSj  ekufld 
vkSj ckSf/kd ;ksX;rkvksa vkSj {kerkvksa esa vk;q ds lkFk&lkFk gksus okys ifjorZuksa dh vewY; 
tkudkjh v/;kid ds fy, cgqr gh mi;ksxh fl) gks ldrh gSaA bl  mi;ksfxrk dks laf{kIr #i 
esa fuEu çdkj O;ä fd;k tk ldrk gSA 
1- fofHkUu vk;q Lrjksa  ij ikBîØe laca/kh vkSj lgxkeh fØ;kvksa rFkk vuqHkoks ds thou vkSj 

fu;kstu esa blls lgk;rk fey ldrh gSA  
2- fdl fof/k vkSj rjhds ls i<+k;k tk,] lgk;d lkexzh rFkk f'k{k.k lk/ku fdl çdkj mi;ksx 

esa yk;k tk,]  'kS{kf.kd okrkoj.k fdl çdkj dk gks ;g lc fuf'pr djus esa Hkh v/;kid 
dks bl ls lgk;rk feyrh gSA 

3- fofHkUu voLFkkvksa vkSj vk;q Lrjkas ij cPpksa dh ekufld cqf) vkSj fodkl dks /;ku esa j[krs 
gq, mi;qä ikBî iqLrds rS;kj djus esa Hkh bl ls lgk;rk fey ldrh gSA 

4- bldh lgk;rk ls v/;kid dks ;g Kkr gks tkrk gS fd ,d fo'ks"k çdkj dh i<+kbZ vkSj 
dk;Z ftUgsa djus ds fy, ekufld vkSj ckSf/kd ftl çdkj dh 'kfä;ksa dh vko';drk gksrh 
gS] mi;qä le; ij mu 'kfä;ksa ds fodflr gksus ij gh çkjaHk djkus pkfg,A vuko';d 
'kh?kzrk vkSj nsjh nksuksa gh bl voLFkk esa gkfudkjd fl) gks ldrh gSaA 

5- bl çdkj ds Kku }kjk v/;kid vius f'k";ksa dh ekufld vkSj ckSf/kd 'kfä;ksa vkSj 
{kerkvksas ds iw.kZ fodkl esa laiw.kZ lg;ksx çnku dj ldrk gSA og leL;kvksa ds lek/kku 
vkSj ltZukRed vfHkO;fä ds fy, i;kZIr çf'k{k.k ns ldrk gSA fcuk lksps le>s rksrs dh 
rjg jVus vkSj va/kksa dh rjg b/kj&m/kj gkFk ekjdj dk;Z esa lQy gksus ds fy, ç;kl 
djus dh vis{kk rdZ 'kfä;ksa rFkk lw>&cw> ds vk/kkj ij /;ku j[kuk vkSj vU; dk;Z laiUu 
djus esa Hkh og mudh lgk;rk dj ldrk gSA mudh fujh{k.k]  çR;{khdj.k]  lkekU;hdj.k 
laca/kh ;ksX;rkvksa dks fodflr djus esa Hkh mudh ekufld vkSj ckSf/kd 'kfä;ksa dh o`f) vkSj 
fodkl ds Lrj dks /;ku esa j[krs gq, og mudh iwjh enn dj ldrk gSA 

laosxkRed òf) vkSj fodkl 
laosxkRed òf) vkSj fodkl dk vFkZ 
,d ckyd ds laosxkRed fodkl vkSj O;ogkj ds vk/kkj gS &  mlds laosxA g"kZ]  çse vkSj 
mRlqdrk ds leku vfHkuanuh; laosx mlds 'kkjhfjd]  ekufld vkSj lkekftd fodkl esa 
lg;ksx nsrs gSa tcfd Hk;]  Øks/k vkSj [kqf'k;ka tSls fuanuh; laosx mlds fodkl dks fo—r vkSj 
dqafBr dj ldrs gSaA bl çdkj tSlk fd xsV~l ,oa vU; us fy[kk gS Þckyd dk laosxkRed 
O;ogkj mlds fodkl ds vU; igyqvksa ds vuq:i gksrk gS vkSj muls  mldk vUr%laca/k gksrk 
gSAß fdlh laosx ls vfHkçk; ,d ,slh fo'ks"k HkkokRed vuqHkwfr ls gS ftldh mifLFkfr dk 
,glkl 'kjhj ds Hkhrj gksus okys ifjorZuksa ,oa ckgj fn[kkbZ nsus okys fo'ks"k y{k.kksa ls çrhr 
gksrk gS rFkk ftlds o'khHkwr O;fä ,d fo'ks"k çdkj dk O;ogkj djrs gq, ik;k tkrk gSA 
laosxkRed fodkl ekuo of̀) vkSj fodkl dk ,d egRoiw.kZ igyw gSA çse] Øks/k] Hk;]  ?k`.kk 
vkfn laosx cPps ds O;fäRo vkSj fodkl esa egRoiw.kZ Hkwfedk fuHkkrs gSaA O;fä dk laosxkRed 
O;ogkj dsoy mldh 'kkjhfjd of̀) vkSj fodkl dks Hkh çHkkfor ugha djrk cfYd ckSf)d]  
lkekftd] uSfrd vkSj lkSan;Z cks/k ds fodkl ij Hkh ;Fks"V çHkko Mkyrk gSA laosxksa dh ekuo 
thou esa bl cgqeq[kh mi;ksfxrk ds dkj.k muds ckjs esa iwjh rjg tkuuk vfr vko';d gks 
tkrk gSA  
ek¡dMwxy us ewy ço`fr;ksa dks tUetkr çof̀Ùk;ka ekurs gq, mUgsa lHkh çdkj ds laosxksa dks tUe 
nsus okyk dgk gSA muds vuqlkj ewy ço`fÙktU;  O;ogkj ds rhu i{k gksrs gSa & KkukRed i{k] 
HkkokRed i{k vkSj fØ;kRed i{kA mnkgj.k ds #i esa tc cPpk fdlh  Hk;kud tkuoj dks 
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viuh vksj vkrk gqvk ns[krk gS rc mldh ewy çof̀Ùk tU; O;ogkj esa mijksä rhu i{k ns[kus 
dks feyrs gSaA igys rks og  ml Hk;kud tkuoj dk çR;{khdj.k djrk gSA ;g tkudj fd og 
,d Hk;kud tkuoj gS mls Hk; uked  laosx dh vuqHkwfr gksrh gSA bl vuqHkwfr ds ifj.kke 
Lo#i o Hkkxdj vius çk.k j{kk dk ç;Ru djrk gSA bl çdkj ds mnkgj.kksa ds vk/kkj ij 
ek¡dMwxy us  ;g fu"d"kZ fudkyk dh ewy ço`fÙktU; mÙkstuk ds le; gksus okyh HkkokRed 
vuqHkwfr dks gh laosx dgk tkrk gSA mlus eq[; :i ls 14 ewy  ço`fr;ksa dh ppkZ dh vkSj Li"V 
#i ls laosxksa dks bu çof̀r;ksa ls fodkl gksrs gq, fn[kk;k gSA dkSu ls laosx ds lkFk dkSu lh 
eywçof̀rZ;k¡ tqM+h gS bldk Kku uhps nh xbZ rkfydk Ø 2-3 ls gks ldrk gSA 

rkfydk Ø 2-3 ewYkçozfÙk;k¡ ,oa muls lEcaf/kr laosx 

 
fodkl dh fofHkUu voLFkkvksa esa laosxkRed fodkl 
fodkl vius lkekU; :i esa vkxs c<+us ds lkFk lkFk gksus okys ifjorZuksa dk gh nwljk uke gSA 
tUe ds i'pkr cPps esa /khjs&/khjs fofHkUu laosxksa dk tUe gksrk jgrk gSA cpiu esa laosxksa dks 
tkxr̀ djus okys  míhidksa dh çòfÙk esa Hkh ckn esa i;kZIr varj vkrk pyk tkrk gSA laosxksa ds 
vfHkO;fä djus dk <ax Hkh ifjofrZr gksrk tkrk gSA bu lc ifjorZuksa dks /;ku esa j[krs gq, 
fofHkUu voLFkkvksa esa gksus okys laosxkRed fodkl dk fuEufyf[kr #i esa o.kZu fd;k tk ldrk 
gSaA 
d ½ 'kS'kokoLFkk esa laosxkRed fodkl  
vius tUe ds le; ls gh viuh fp[k iqdkj vkSj gkFk&iSj pykus ds }kjk cPpk vius vanj 
laosxksa dh mifLFkfr dk vkHkkl nsrk gSA ysfdu bl voLFkk esa ml esa dkSu&dkSu ls laosx 
fo|eku jgrs gSa bl ckr ds dksbZ fuf'pr çek.k ugha feyrsA lkekU; mÙkstuk O;ä djus dh 
;g va/kkoLFkk dqN le; i'pkr lekIr gks tkrh gSA f'k'kq dh lkekU; mÙkstuk ds }kjk mlds 
g"kZ vkSj fo"kkn dk vuqeku yxk;k tk ldrk gSA vpkud gksusokyh tksj dh vkokt vkSj 
'kksjxqy] xhyk fcNkSuk] vf/kd BaMh vkSj xeZ phtksa dk Li'kZ] Hkw[k yxuk vkfn míhidksa ds çfr 
f'k'kq dh çfrfØ;k fo"kkn;qä gksrh gS ogha nwljh vksj I;kj ls FkiFkikuk] xksnh esa ysdj I;kj 
djuk vkSj eka }kjk Lruiku djuk vkfn míhidksa ds çfr mldh fØ;k vkuane; ps"Vkvksa  ds 
:i esa çdV gksrh gSA 'kS'kokoLFkk esa laosxksa dh vfHkO;fä esa Hkh fujarj fu[kkj vkrk jgrk gSA 
'kS'kokoLFkk ds çkjafHkd eghuksa esa laosxkRed #i ls mÙksftr djus okyh ifjfLFkfr;ks esa f'k'kq 
viuh çfrfØ;k 'kjhj ds }kjk O;ä djrk gSA /khjs&/khjs vk;q ds c<+us ds lkFk&lkFk og vius 
laosxksa dh vfHkO;fä xR;kRed fØ;kvksa ds ek/;e ls  u dj Hkk"kk ds }kjk djus yxrk gSA  
[k½ ckY;koLFkk esa laosxkRed fodkl 
tSls tSls ,d ckyd 'kS'kokoLFkk ls ckY;koLFkk dh vkSj c<+rk gS mldh nqfu;k  Hkh cM+h gksrh 
tkrh gS vkSj mlds laosx vusd çdkj ds míhid vkSj ifjfLFkfr;ksa }kjk tkxr̀ gksuk çkjaHk dj 
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nsrs gSaA ckyd ds laosxkRed O;ogkj dks Ldwy dk okrkoj.k]  ge tksfy;ksa ds lkFk mldk laca/k 
vkSj vU; okrkoj.k laca/kh dkjd çHkkfor djrs gSaA ;gka ckyd vius  laosxksa dh vfHkO;fä 
mfpr ek/;e ls djus dk ç;kl djrk gSA laosxkRed #i ls rc mlesa dqN fLFkjrk ,oa 
xaHkhjrk vkus yxrh gSA ifjorZuksa ds ewy esa dbZ dkj.k gSa]  çFke rks ckY;koLFkk esa ckyd dks 
viuh Hkkoukvksa ds çdk'ku ds fy, Hkk"kk dk ek/;e fey tkrk gS]  nwlj’s vc og vf/kd 
lkekftd gks tkrk gS vkSj ;g vuqHko djus yxrk gS fd vc mls Mjuk] ckrphr esa jksuk vFkok 
xqLlk gksuk 'kksHkk ugha nsrk  vkSj rhljs]  mlesa cqf) dk i;kZIr fodkl gks tkus ds dkj.k og 
vius laosxkRed mQku ij fu;a=.k LFkkfir djus esa leFkZ cu tkrk gSA  
x½ fd'kksjkoLFkk esa laosxkRed fodkl 
fd'kksjkoLFkk esa ,d ckj fQj laosxkRed larqyu fcxM+us yxrk gSA thou ds fdlh vU; voLFkk 
esa laosxkRed 'kfä dk çHkko bruk rhoz ugha gksrk ftruk dh bl voLFkk esa ik;k tkrk gSA ,d 
fd'kksj ds fy, vius laosxksa ij fu;a=.k j[kuk cgqr dfBu gksrk gSA ;ksfu xzafFk;ksa ds rsth ls 
fØ;kafor gksus vkSj 'kkjhfjd 'kfä esa i;kZIr o`f) gks tkus ds dkj.k ckY;koLFkk esa ikbZ tkus 
okyh laosxkRed fLFkjrk vkSj 'kk¡fr Hkax gks tkrh gSA og laosxkRed –f"Vdks.k ls cgqr papy 
vkSj vfLFkj gks tkrs gSaA tjk&tjk lh ckr ij fcxM+  tkuk]  mÙksftr gks tkuk] fujk'k gksdj 
vkRegR;k ij mrk# gks tkuk]  çFke –f"V esa foijhr fyax ds O;fä dks fny ns  cSBuk  vkfn 
fd'kksjksa ds laosxkRed  O;ogkj dh lkekU; fo'ks"krk,a gSaA vr% bl voLFkk esa laosxksa  dks Bhd  
çdkj çf'kf{kr djus vkSj laosxkRed 'kfä;ksa dks vuqdwy fn'kk esa çokfgr djus dh vR;ar 
vko';drk gSA çkS<+ voLFkk vkus rd  laosxkRed fodkl viuh pje lhek ij igqap tkrk gSA 
bl voLFkk esa çk;% lHkh O;fä;ksa esa laosxkRed #i ls ifjiDork vk tkrh gS 
laosxkRed fodkl dks çHkkfor djus okys dkjd 
laosxkRed fodkl dks çHkkfor djus okys dbZ djd gks ldrs gSaA budk fooj.k uhps fn;k x;k 
gSA 
1 ½ LokLF; vkSj 'kkjhfjd fodkl 
'kkjhfjd fodkl ,oa LokLF;  dk  laosxkRed fodkl ds lkFk cgqr xgjk laca/k gSA  LoLFk ,oa 
iq"V cPpksa dh vis{kk çk;% detksj ,oa chekj cPps laosxkRed :i ls vf/kd  vlarqfyr ,oa 
vlek;ksftr ik, tkrs gSaA  larqfyr laosxkRed fodkl ds fy, fofHkUu xzafFk;ksa dk Bhd çdkj 
dke djuk vR;ar vko';d gSA  bl çdkj 'kkjhfjd fodkl dh n'kk vkSj  mlds LokLF;  dk 
cPps ds laosxkRed fodkl ij xgjk çHkko iM+rk gSA 
2 ½ cqf) 
lkekU; #i ls viuh gh mez ds dq'kkxz ckydksa dh vis{kk fuEu cqf) Lrj ds ckydks esa de 
laosxkRed la;e ik;k tkrk gSA fopkj 'kfä] rdZ 'kfä vkfn ckSf)d 'kfä;ksa ds lgkjs gh O;fä 
vius laosxksa ij vadq'k yxk dj mu dks vuqdwy fn'kk nsus esa lQy gks ldrk gSA vr% çkjaHk ls 
gh cPpksa dh ckSf)d  'kfä;ka cPpksa ds laosxkRed fodkl dks fn'kk çnku djus esa yxh jgrh 
gSA  
3 ½ ikfjokfjd okrkoj.k vkSj vkilh laca/k 
vDlj ifjokj esa ;g ns[kk tkrk gS fd cM+ks dk tSlk laosxkRed O;ogkj gksrk g]S cPps Hkh mlh 
rjg dk O;ogkj djuk lh[k tkrs gSaA ifjokj dk v'kk¡r okrkoj.k cPpksa esa Øks/k]  Hk;] fpark] 
bZ"kkZ vkfn laosxksa dks gh tUe nsrk gSA tcfd çse] n;k] lgkuqHkwfr vkSj vkRe lEeku ls Hkjiwj 
okrkoj.k cPps esa  mfpr vkSj vuqdqy laosn iSnk djrk gSA ekrk firk rFkk vU; ifjtuksa ds 
}kjk mlds lkFk fd;k tkus okyk O;ogkj Hkh mldh laosxkRed fodkl dks çHkkfor djrk gSA 
;gk¡ rd fd ifjokj esa cPpksa vFkok HkkbZ&cguksa dh la[;k]  ml dh igyh]  nwljh ;k vk[kjh 
larku gksuk]  ifjokj dh lkekftd vkSj vkfFkZd fLFkfr]  ekrk firk }kjk mldh mis{kk ;k 
vko';drk ls vf/kd Mk¡V vkSj ykM nqykj vkfn  ckrsa  Hkh cPpksa ds laosxkRed fodkl dks cgqr 
vf/kd çHkkfor djrh gS 
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4 ½ fo|ky; dk okrkoj.k vkSj v/;kid 
fo|ky; dk okrkoj.k Hkh ckydksa ds laosxkRed fodkl ij iwjk&iwjk çHkko Mkyrk gSA fo|ky; 
ds okrkoj.k esa O;kIr lHkh ckrsa tSls fo|ky; dh fLFkfr]  mldk çk—frd ,oa lkekftd 
ifjos'k]  v/;kiu dk Lrj]  ikBkarj fØ;kvksa vkSj lkekftd dk;ksaZ dh O;oLFkk]  eq[; v/;kid 
,oa v/;kidksa  ds ikjLifjd laca/k vkSj v/;kidksa dk Lo;a dk laosxkRed O;ogkj vkfn ckyd 
ds laosxkRed fodkl dks i;kZIr #i ls çHkkfor djrk gSA  
5 ½ lkekftd fodkl vkSj getksfy;ksa ds lkFk laca/k 
cPpk ftruk vf/kd lkekftd gksxk laosxkRed #i ls mruk gh ifjiDo vkSj lgu'khy cusxkA 
cPpksa dk Bhd&Bkd laosxkRed fodkl vkSj laosxkRed O;ogkj visf{kr gSA ml dk iks"k.k cPps 
esa mfpr lkekftd xq.kksa dk fodkl ij Hkh fuHkZj djrk gS vkSj bl –f"V ls lkekftd fodkl 
laosxkRed fodkl dks çHkkfor djus esa iwjh&iwjh Hkwfedk fuHkkrk gSA  
6 ½ ikl iM+ksl] leqnk; vkSj lekt 
ifjokj vkSj fo|ky; ds vfrfjä cPpksa dk vius iM+ksl] leqnk; vkSj lekt ftlesa og jgrk gS 
mlds laosxkRed fodkl dks cgqr çHkkfor djrs gSaA vius laosxkRed O;ogkj ls lacaf/kr lHkh 
vPNs cqjs  laosx vkSj vknrksa dks og vius laidZ esa vkus okys lkekftd laLFkkvksa ds ek/;e ls 
xzg.k djrk gSA ,d lkglh vkSj fuHkZ; tkfr ;k leqnk; esa iSnk gksus okys vFkok ,sls okrkoj.k 
esa  iyus okys cPps esa Hkh lkgl vkSj fuHkZ;rk ds xq.k vk tkuk LokHkkfod gSaA ftl lekt esa 
cM+s yksx 'kh?kz gh mÙksftr gksdj xkyh xyksp vkSj ekjihV djrs jgrs gSa muds cPps Hkh vuk;kl 
gh laosxkRed detksfj;ksa ds f'kdkj gks tkrs gSaA 
cPpksa ds laosxkRed fodkl esa v/;kid dh Hkwfedk 
v/;kidksa dks ckydks ds larqfyr laosxkRed fodkl esa viuh Hkwfedk vPNh rjg fuHkkuh pkfg,A 
;g fdl çdkj dh tk ldrh gS bldh ppkZ fuEu iafä;ksa esa dh tk jgh gSA  
larqfyr laosxkRed fodkl ds fy, LokLF; vkSj 'kkjhfjd fodkl cgqr vko';d gSA v/;kidksa 
dks LoLFk vkSj fujksx dSls jgk tk, blds fo"k; esa vPNh tkudkjh nsuh pkfg,A ekrk firk ds 
lg;ksx ls cPpksa ds larqfyr vkgkj vkSj [kkuiku dh mfpr O;oLFkk dh tkuh pkfg,A v/;kidksa 
dks vfHkHkkodks ds lkFk laidZ LFkkfir dj mUgsa muds cPpksa dh 'kkjhfjd detksfj;ka]  U;wurkvksa]  
chekfj;ksa vkfn ls voxr djkuk pkfg, rFkk muds fujkdj.k ds fy, ?kj fo|ky; vkSj 
fpfdRlky;ksa }kjk mfpr çca/k dh O;oLFkk djokuh pkfg,A 
v/;kidksa dks cPpksa ds laosxkRed O;ogkj dk fo'ks"k /;ku j[kuk pkfg, rFkk muds ekrk&firk 
ds lkFk muds dY;k.k ds fy, mfpr ijke'kZ nsus dk ç;Ru djuk pkfg, rFkk vius Lo;a ds 
O;ogkj ds }kjk Hkh mudks laosxkRed larqyu cukus esa iwjh lgk;rk nsuh pkfg,A cPpksa dh 
laosxkRed 'kfä;ksa ds mfpr çdk'ku vkSj vfHkO;fä ds fy, mUgsa ikBakrj fØ;kvksa rFkk jkspd 
fØ;kvksa ds ek/;e ls mfpr volj çnku fd, tkus pkfg,A ikBîØe vkSj v/;kiu  fof/k;k¡ 
;Fks"B  #i ls ifjorZu'khy] çxfr'khy vkSj cky dsafær gksus pkfg,A ckydksa dks vius v/;kidksa 
ls i;kZIr Lusg vkSj lg;ksx feyuk pkfg,A v/;kidksa dks ckydksa ds LokfHkeku dk /;ku j[kdj 
gh mUgsa mudh Hkwy dk ,glkl fnykuk pkfg,A 
/kkfeZd vkSj uSfrd f'k{kk dks fo|ky; dk;ZØe esa egRoiw.kZ LFkku fn;k tkuk pkfg,A v/;kidksa 
dks Lo;a viuk mnkgj.k çLrqr dj ckydksa dks laosxkRed #i ls vf/kd larqfyr vkSj la;fer 
cukus dk ç;Ru djuk pkfg,A ckydks dks mudh fe= eaMyh  vkSj lkekftd ifjos'k esa mfpr 
LFkku feyuk pkfg,A v/;kidksa }kjk ckyd dk laosxkRed O;ogkj lkekU; gS vFkok ugha bl 
ckr dk vPNh rjg ls v/;;u djuk pkfg,A vxj mlesa mUgsa dqN vlekurk dk vkHkkl gks 
rks le; ls igys;ksX; O;fä;ksa dh lgk;rk ys dj mlds fujkdj.k vkSj jksdFkke ds fy, iwjk 
ç;Ru djuk pkfg,A 
lkjka'k 
o`f) dh rqyuk esa fodkl 'kCn vius vki esa dkQh cM+k vkSj foLr`r gSA fodkl esa ifj.kkRed 
rFkk xq.kkRed nksuksa çdkj ds ifjorZu 'kkfey gS tcdh of̀) 'kCn dsoy ek= ifj.kke laca/kh 
ifjorZuksa ds fy, mi;ksx fd;k tkrk gSA ifjiDork vk tkus ij of̀) Fke tkrh gS ysfdu 
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fodkl  tUe ls çkjaHk gksdj eR̀;q rd pyrh jgrh gSA o`f) vkSj fodkl ds fofHkUu vk;ke gSaA 
bu vk;keksa esa 'kkjhfjd fodkl] ekufld vkSj ckSf)d fodkl] laosxkRed fodkl]  uSfrd vkSj  
pkfjf=d fodkl]  lkekftd fodkl vkSj Hkk"kk dk fodkl 'kkfey gSA ,d O;fä ds lokaZxh.k 
fodkl ds fy, bu lHkh vk;keksa esa fodkl dk egRoiw.kZ LFkku gSA fodkl vkSj o`f) ds fofHkUu 
vk;keksa  ds lkekU; Lo:i dk v/;;u çR;sd v/;kid dks vR;ar vko';d :i ls djuk 
pkfg,A vk;keksa ds  lkekU; Lo#iksa ds Kku ls ,d v/;kid ,d fof'k"V mez ds ckyd ds fy, 
mfpr vf/kxe ç.kkyh cuk ldrk gSA 
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6 
òf) ,oa fodkl dh izfdz;k 

 
 

MkW- lfork dqekjh]  
lgk;d izk/;kfidk 

vkj-,y-egrks bULVhV~;wV vkWQ ,tqds’ku 
jkeiqj tykyiqj] nyflagljk;] ftyk leLrhiqj] fcgkj 

                                      

izLrkouk          
o`f) rFkk fodkl lrr~ pyus okyh ,d ,slh izfdz;k gS tks ckyd dks vlagk; f'k'kq ls 

vkRefuHkZj izkS<+ cukrh gSA ckyd ds fodkl dh izfdz;k ekuk fd xHkZ ls gh izkjEHk gks tkrh gS 
vkSj of̀) ,oa fodkl dh izfdz;k tUe ls gh izkjEHk gks tkrh gS vkSj tUe ds ckn 'kS'kokoLFkk] 
ckY;koLFkk] fd'kksjkoLFkk rFkk izkS<+koLFkk rd dze'k% pyrh jgrh gSA fodkl dh izR;sd voLFkk 
dh viuh fo'ks"krk,a] viuh n'kk,a vkSj fn'kk,¡ gksrh gS] f'k{kk ds {ks= esa o`f) vkSj fodkl dk 
cM+k egRo gSA f’k{kk euksfoKku ckyd ds fodkl ds fofHkUu i{kksa o fodkl dh fofHkUu 
voLFkkvksa esa ?kfVr gksus okyh o`f)&fodkl dh izfdz;k ds Lo:i rFkk ckyd&ckfydkvksa esa gksus 
okys “kkjhfjd] ekufld] lkekftd] laosxkRed] uSfrd vkfn ifjorZuksa dk Kku djkrk gS] ftlls 
fofHkUu vk;q ds ckydksa ds fodkl ds fy, izf'k{k.k] vuqns”ku vkSj fujUrj vH;kl dk lqfu;kstu 
fd;k tk ldrk gSA ,d dq'ky v/;kid dks ckyd dh vfHkof̀) ds lkFk&lkFk mlesa gksus okys 
fofHkUu izdkj ds fodkl ,oa mudh fo”ks"krkvksa dh iw.kZ tkudkjh gksuh pkfg,A rHkh og f”k{kk 
dh ;kstuk dj fdz;kUo;u] fodkl rFkk vfHko`f) ds lanHkZ esa dj ldrk gSA  

“kks/k mÌs”; vktdy f”k{kd ds thou dks Kku ls le)̀ dj mls mfpr mÌs”;ksa dh 
izkfIr esa lgk;rk igqWapkrk gSA mfpr mÌs”; ds ekxZn”kZu feyus ij gh “kks/kdÙkkZ vius “kks/k ds 
nkf;Roksa dk Hkyh&HkkWafr fuokZg djus esa lQy gksrk gSA “kks/k ds mÌs”; ds ek/;e ls dk;Zfof/k 
dzec)] oSKkfud rFkk rkfdZd gksrh gSA 
        Ckkyd ds fodkl dh izfdz;k tUe ls iwoZ tc og ekrk ds xHkZ esa vkrk gS] rHkh ls 
vkjEHk gks tkrh gS vkSj tUe ds ckn “kS”kokoLFkk] ckY;koLFkk] fd”kksjkoLFkk rFkk izkS<+oLFkk rd 
dze”k% pyrh jgrh gSA bl izdkj og fodkl dh fofHkUu voLFkkvksa ls xqtjrk gS ftuesa mldk 
“kkjhfjd] ekufld] laosxkRed rFkk lkekftd fodkl gksrk gSA fodkl ,d cgqeq[kh izfdz;k gSA 
blesa cgqr&lh ckrksa dk lekos”k gksrk gSA f”k{kk&euksfoKku ds v/;;u esa ckyd dk dsoy 
ckSf)d i{k gh ugha] cfYd mlds O;fDrRo ds lokaZxh.k fodkl ds fy, “kkjhfjd] ekufld] 
lkekftd rFkk laosxkRed voLFkk,Wa Hkh egRoiw.kZ gSA fodkl ds ;s lHkh i{k ijLij lEcfU/kr gSaA 
f”k{kk&euksfoKku “kSf{kd ifjfLFkfr;ksa esa ekuo&O;ogkj dk v/;;u djrk gS vkSj mldk y{; 
ckyd ds O;ogkj esa okaNuh; ifjorZu djuk gSA vr% f”k{kd dks ckyd dh vfHko`f) ,oa fodkl 
ds fo’k; esa rFkk buds ifj.kkeLo:i gksus okys ifjorZuksa dks tkuuk Hkh vko”;d gSA 
ifjdYiuk,¡% 

ifjdYiuk “kks/k leL;k dk lEHkkfor lek/kku gksrk gSA ifjdYiuk,Wa ,d vuqekfur 
fu’d’kZ gksrh gSa] ftUgsa “kks/k ls izkIr rF;ksa ds vk/kkj ij izekf.kr gksuk “ks’k jgrk gSA ifjdYiuk 
,sls lek/kku dks izLrqr djrh gS] ftldh iqf’V iznrksa ds vk/kkj ij dh tk ldsA ;g leL;k dk 
lek/kku cM+h lw>&cw> ds lkFk izfrikfnr fd;k tkrk gSA  
         oSKkfud “kks/k dk;Z ifjdYiuk }kjk gh fd;k tk ldrk gSA ifjdYiuk leL;k rFkk 
lek/kku dh e/;LFkrk djrh gSA ifjdYiuk leL;k dk lEHkkfor lek/kku nsrh gSA ifjdYiuk 
“kks/kdÙkkZ dk funsZ”ku nsrh gS rFkk mlds dk;Z dh :ijs[kk izLrqr djrh gS] ftlls “kks/k ds pjksa 
dk cks/k gksrk gSA ifjdYiuk rF;ksa dh lkFkZdrk dks fu/kkZfjr djrh gSA ifjdYiuk “kks/kdÙkkZ dks 
jpukRed dk;ksZa ds fy, funsZf”kr djrh gSA 
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         ekuo fodkl dk v/;;u f”k{kk euksfoKku dk egRoiw.kZ vax gSA ,d f”k{kd dks 
ckyd dh vfHkof̀) ds lkFk&lkFk mlesa gksus okyh fofHkUu izdkj ds fodkl rFkk mldh 
fo”ks’krkvksa dk Kku gksuk vko”;d gSA rHkh og f”k{kk dh ;kstuk dk fdz;kUo;u] fodkl RkFkk 
vfHko`f) ds lanHkZ esa dj ldrk gSA lkekU; :i ls ^vfHkof̀)* “kCn dk iz;ksx “kjhj vkSj mlds 
vaxksa ds Hkkj vkSj vkdkj esa of̀) ds fy, fd;k tkrk gSA 
         vfHkof̀)* vkSj ^fodkl* dh izfdz;k,¡ mlh le; ls vkjEHk gks tkrh gSa] ftl le; ls 
ckyd dk xHkkZ/kku gksrk gSA ;s izfdz;k,Wa] mlds tUe ds ckn Hkh pyrh jgrh gSA QyLo:i] og 
fodkl dh fofHkUu voLFkkvksa esa ls xqtjrk gS] ftuesa mldk “kkjhfjd] ekufld] lkekftd vkfn 
fodkl gksrk gSA fodkl] vfHkof̀) rd gh lhfer ugha gSA blds ctk;] blesa izkS<+oLFkk ds y{; 
dh vksj ifjorZuksa dk izxfr”khy dze fufgr jgrk gSA fodkl ds ifj.kkeLo:i O;fDr esa uohu 
fo”ks"krk;sa vkSj uohu ;ksX;rk;sa izdV gksrh gSaA 

òf) dk vFkZ ,oa ifjHkk"kk 
O;fDr ds LokHkkfod fodkl dks vfHko`f) dgrs gSA lkekU; :i ls of̀) “kCn dk iz;ksx 

dks”kh; o`f) ds fy, fd;k tkrk gSA xHkkZ”k; esa Hkzw.k cuus ds Ik”pkr tUe ls ysdj “kS”kokoLFkk] 
ckY;koLFkk] fd”kksjkoLFkk gksrs gq, izkS<+koLFkk rd igqWapus ds nkSjku O;fDr ds fofHkUu vaxksa ds 
vkdkj] yEckbZ rFkk Hkkj vkfn esa vkus okys ifjorZuksa dks o`f) dgk tk ldrk gSA mlds 
“kkjhfjd vaxksa esa ckgî vkSj vkUrfjd nksuksa vax vkrs gSA ckgî vaxksa esa gkFk] iSj] flj vkSj isV 
vkfn vkrs gS vkSj vkUrfjd vaxksa esa fofHkUu rU= dadky] ikpu] jDr] “olu vkfn vkrs gSA o`f) 
dks ekik RkFkk rkSyk tk ldrk gSA vfHkof̀) dh ,d fn”kk vkSj lhek gksrh gSA ckyd esa gksus 
okyh o`f) dks vU; O;fDr Li"V :i ls ns[k ldrs gSA ”kq) ok;q] LoPN ty] iks"kd Hkkstu rFkk 
vPNk okrkoj.k vkfn ckyd dh vfHkof̀) dks vPNh fn'kk vkSj mPp lhek iznku dj ldrh gSA  
    lksjsulu ds vuqlkj& ^^lkekU; :i ls ^vfHkof̀)* 'kCn dk iz;ksx 'kjhj vkSj mlds vaxksa ds 
Hkkj vkSj vkdkj esa o`f) ds fy;s fd;k tkrk gSA bl o`f) dks ukik&rkSyk tk ldrk gSA 

fodkl dk vFkZ ,oa ifjHkk"kk 
fodkl ,d ,slh izfdz;k gS ftldk izkjEHk xHkkZ/kku ls gksrk gSA ;g thou i;ZUr fdlh 

u fdlh :i esa pyrk jgrk gSA tUe ls iwoZ xHkkZoLFkk ls fodkl izkjEHk gks tkrk gSA vkUrfjd 
okrkoj.k ls ckg~; okrkoj.k esa vkrk gSA izk.kh ds thou fodkl esa 'kkjhfjd] ekufld {kerkvksa 
ds Lo:i esa tks dzexr ifjorZu gksrs gaS] mUgha dks fodkl dgrs gSA fodkl dze esa izk.kh ds 
'kkjhfjd rFkk ekufld i{k esa tks dqN Hkh izxfr”khy ifjorZu gksrk gS mls ge fodkl dgrs gSA  
         ckydksa esa gksusokys dzfed rFkk laxr ifjorZuksa ds mÙkjksÙkj dze dks fodkl dgk 
tkrk gSA tSls ,d [kkl mez vkus ij ckydksa esa okxhfnza; (Vocal organ) fodflr gks tkrh 
gS] ftlls og v{kjksa dk lgh&lgh mPpkj.k dj ikrk gS rFkk mlds gkFk dh vaxqfy;k¡ bruh 
ifjiDo gks tkrh gS fd og dye ;k isafly idM+dj dqN fy[k ldrk gSA bu lHkh ifjorZuksa 
dks ,d dze esa lqO;ofLFkr dj ysus ds ckn ge dg ldrs gS fd ckyd esa Hkk"kk fodkl gks jgk 
gSA  
          lkekU; :i ls of̀) 'kCn dk iz;ksx dks'kh; o`f) ds fy, fd;k tkrk gS] tcfd 
fodkl “kCn dk iz;ksx o`f) ds QyLo:i 'kjhj ds leLr vaxksa esa vk, ifjorZuksa ds laxBu ls 
gSA fu%lsnsg fodkl esa of̀) dk Hkko fufgr jgrk gS] ijarq ;g of̀) ls vf/kd O;kid gksrk gSA  
gjykWd ds vuqlkj& ^^fodkl vfHkof̀) rd lhfer ugh gS] vfirq blesa ifjoÙkZuksa dk og 
izxfr'khy dze fufgr gSa tks ifjiDork ds y{; dh vksj vxzlj gksrk gSA fodkl ds 
ifj.kkeLo:i O;fDr esa uohu fo”ks"krk,a vkSj uohu ;ksX;rk,¡ izdV gksrh gSaA** 

 
òf) ,oa fodkl 

o`f) ,oa fodkl ,d dzfed thouHkj pyus okyh izfdz;k gSA tc ckyd fodkl dh ,d 
voLFkk ls nwljh voLFkk esa izos'k djrk gS] rc ge mlesa dqN ifjorZu ns[krs gSaA euksoSKkfudksa 
ds v/;;u us ;g fl) dj fn;k gS fd ;s ifjorZu fuf”pr fl)karksa ds vuqlkj gksrs gSaA bUgha 
dks fodkl ,oa o`f) ds fl)kar dgk tkrk gSA  
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        eukSoSKkfudksa us ;g rF; mtkxj fd;k fd ekuo fodkl ,d lrr~ izfdz;k gS tks tUe 
ls ej.k rd fujUrj pyrh jgrh gS vkSj mlesa dksbZ Hkh fodkl vpkud <ax ls ugha gksrk] 
/khjs&/khjs gksrk gSA Ikj ;g xfr dHkh rhoz vkSj dHkh eUn gksrh gS] mnkgj.kkFkZ izFke rhu o"kksZa esa 
ckyd ds fodkl dh izfdz;k cgqr rhoz xfr ls vkSj mlds ckn eUn IkM+ tkrh gSA blh izdkj 
'kjhj ds dqN Hkkxksa dk fodkl rhoz xfr ls vkSj dqN dk eUn xfr ls gksrk gSA ij fodkl dh 
izfdz;k pyrh vo'; jgrh gSA 
        izR;sd tkfr] pkgs og i'kq tkfr gks ;k ekuo tkfr] viuh tkfr ds vuq:i fodkl ds 
izfreku dk vuqlj.k djrh gSaA blls Li"V gksrk gS fd ekuo fodkl ,d fuf'pr izfreku ds 
vuqlkj gksrk gSA mnkgj.k ds fy, igys ge i'kqvksa ds fodkl izfreku dks ysrs gSaA ge tkurs gS 
fd xk; dk cPpk tUe ysrs gh [kM+k gks tkrk gS] tcfd HkSal dk cPpk 8&10 fnu ckn [kM+k gks 
ikrk gSA vc euq"; ds fodkl izfreku dks ysrs gSaA euq"; tkfr dk cPpk pkgs ftl LFkku ij] 
pkgs ftl tyok;q esa vkSj pkgs ftl lkekftd i;kZoj.k esa iSnk gks og yxHkx pkj ekg dh 
voLFkk esa isV ds cy f[kldrk gS] yxHkx Ng ekg dh voLFkk esa ?kqVus ds cy pyrk gS] 
yxHkx vkB ekg dh voLFkk esa vius iSjksa ds cy [kM+k gksrk gS vkSj yxHkx 10&12 ekg dh 
voLFkk esa vius iSjksa ds cy pyrk gSA 
         euksoSKkfudksa us Li"V fd;k fd ckyd dk fodkl dh fdz;k flj ls iSj dh fn”kk dh 
vksj pyrh gSA izkjEHk esa ckyd dsoy viuk flj mBk ikrk gSA rhu ekl rd og vius us=ksa 
dh xfr fu;U=.k dj ysrk gSA N% ekl esa mldk vius gkFkksa dh xfr;ksa ij fu;U=.k gks tkrk 
gSA ukS ekl esa og lgkjs ls cSBUks yxrk gS rFkk ,d o"kZ rd og yM+[kM+k dj pyus yx tkrk 
gSA vFkkZr igys flj dk fodkl gksrk gS] fQj /kM+ dk vkSj vUr esa iSjksa dkA 
        ckyd xked vkSj Hkk"kk lacU/kh vkfn fodkl ,d fuf”pr dze esa gksrk gSA “kyZs] xslsy] 
fi;kts] :fel vkfn dh ijh{k.kksa us ;g ckr fl) dj nh gS] mnkgj.kkFkZ 32 ls 36 ekg rd 
ckyd oÙ̀k dks mYVk] 60 ekg dk ckyd (Clock wise) vkSj 72 ekg dk fQj mYVk curk gSA 
blh izdkj] tUe ds le; og dsoy jksuk tkurk gSA 3 ekg esa og xys ls ,d fo”ks"k izdkj dh 
vkokt fudkyus yxrk gSA 6 ekg esa og vkuUn dh /ofu djus yxrk gSA 7 ekg esa og vius 
ekrk&firk ds fy, ik] ck] nk vkfn “kCnksa dk iz;ksx djus yxrk gSA tc og Hkk"kk dk cksyuk 
lh[k tkrk gS rks mls dze'k% Hkk’kk dk i<+uk vkSj fy[kuk fl[kk;k tkrk gSA vki ;fn ;g pkgsa 
fd mls lquus ls igys cksyuk fl[k ns rks ;g lEHko ugha gSaA 

euq’; dk fodkl lkekU; izfrfdz;kvksa ls fof”k’V izfrfdz;kvksa dh vksj gksrk gSA gjykWd 
us blh ckr dks bl izdkj dgk gS fodkl dh lc voLFkkvksa esa ckyd dh izfrfdz;k,a fof”k’V 
cuus ls iwoZ lkekU; izdkj dh gksrh gSA mnkgj.kkFkZ cPpk igys gj oLrq dks eqWag esa j[krk gS 
mlds ckn og vuqHko }kjk dsoy [kk| inkFkksZa dks gh eq¡g esa j[krk gS vkSj mlds ckn ,d 
fuf”pr le; ij ,d fuf”pr <ax ls [kkuk lh[krk gSA blh izdkj Hkk’kk dk fodkl Hkh izkjEHk 
esa VwVs&QwVs “kCnksa dk iz;ksx ij ckn esa iwjs vkSj lkFkZd “kCnksa ds :i esa gksrk gSA 
        euksoSKkfudksa us ;g Hkh Li’V fd;k fd euq’; dk fodkl iw.kZ rls va'k vkSj va”ku ls 
iw.kZ dh vksj gksrk gSA bl rF;e dks mUgksaus ,dhdj.k ds fl)karu ds :i esa izfr’Bkfir fd;k 
gSA fodkl esa iw.kZ ls va”kksa dh vksj vkSj va”kksa ls i.kwZ dh vksj xfr jgrh gSA ge bls ,d 
mnkgj.k }kjk Li’V fd, nsrs gSA tc 4&5 ekg dk f”k”kq vius ikl fdlh oLrq dks iM+k ns[krk 
gS rks og mlds mij iqjk gkFk dk iatk j[krk gS] mlds ckn /khjs&/khjs og mls vaxqfy;ksa ds 
iz;ksx ls mBkuk lh[krk gS vkSj fQj gkFk ,oa mWaxfy;ksa dks ,d lkFk pykuk lh[krk gsA vc 
tc og FkksM+k cM+k gksrk gS rks mlds ns[kus le>us vkSj gkFk ls mBkus dh fdz;k ,d lkFk gksrh 
gS] muesa ,dhdj.k gks tkrk gSaA 
        euq’; dk fodkl fHkUu&fHkUUk voLFkk esa fHkUu&fHkUu xfr ls gksrk gS& tUe ls 3 o"kZ 
dh vk;q rd fodkl vis{kkd̀r lcls vf/kd rhoz xfr ls gksrk gS] 3 o’kZ ls 6 o’kZ dh vk;q rd 
eUn xfr ls gksrk gS] 6 ls 9 o’kZ dh vk;q rd iqu% rhoz xfr ls gksrk gS] 9 ls 12 o’kZ dh vk;q 
rd iqu% eUn xfr ls gksrk gS] 12 ls 18 o’kZ dh vk;q rd lkekU; xfr ls gksrk gS vkSj mlds 
ckn cgqr eUn xfr ls gksrk gSA bls gh fodkl dh fofHkUu xfr dk fl)kar dgk tkrk gSA 
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        euksoSKkfudksa us Li’V fd;k fd euq’; ds “kkjhfjd] ekufld] Hkk"kk;h] laosxkRed] 
lkekftd vkSj pkfjf=d lHkh izdkj ds fodkl esa ikjLifjd lEca/k gksrk gS] ;s ,d&nwljs ij 
fuHkZj djrs gS vkSj ,d ds fodkl ds lkFk vU; lcdk fodkl gksrk gSA “kkjhfjd fodkl ds 
lkFk&lkFk mldh :fp] /;ku rFkk O;ogkj esa ifjorZu gksrk tkrk gSA mnkgj., ds fy, euq’; 
ds “kkjhfjd fodkl dks yhft,] tSls&tSls euq’; ds “kjhj ds ckg~; ,oa vkUrfjd vaxksa dh o`f) 
gksrh gS] mudk vkdkj ,oa Hkkj c<+rk gS tSls&rSls mlds “kjhj ds vaxksa dh dk;Z{kerk dk 
fodkl gksrk gS vkSj tSls&tSls mlds “kjhj ds vaxksa fo”ks"kdj KkusfUnz;ksa vkSj desZafUnz;ksa c<+rh gS 
oSls&oSls mldk ekufld] Hkk’kk;h] laosxkRed] lkekftd vkSj pkfjf=d fodkl Hkh gksrk gSA gka 
;g ckr vo”; gS fd bl lcds fy, mfpr i;kZoj.k vkSj f”k{kk dh vko”;drk gksrh gSA blds 
foijhr eUn cqf) ckydksa dk “kkjhfjd ,oa lkekftd fodkl Hkh cUn gksrk gSA  

ekuo fodkl ds nks ewy dkjd rRo gS& ,d oa”kkuqdze vkSj nwljk i;kZoj.k&okrkoj.k 
oa”kkuqdze ls rkRi;Z mu xq.kksa ls gS tks cPpk vius oa”k ,oa ekrk&firk ds fi=Sdksa ls izkIr djrk 
gS vkSj mlds i;kZoj.k ls rkRi;Z mlds ml izkd`frd ,oa lkekftd ifjos”k ls gS ftlesa og 
jgrk gS vkSj viuk fodkl djrk gSA oa”kkuqdze mu lhekvksa dks fuf”pr djrk gS ftlds vkxs 
ckyd dk fodkl ugha fd;k tkrk ldrk] tSls ;fn dksbZ cPpk yEckbZ ds fi=Sdksa ls oafpr jgk 
gS rks mls yEck ugha cuk;k tk ldrk vkSj ;fn fuEu cqf) ysdj iSnk gqvk gS rks mldh cqf) 
dks mPp ugha cuk;k tk ldrk gSaA tgk¡ rd cPps ds i;kZoj.k dh ckr gS rks cnyrk jgrk gS 
vkSj cnyk Hkh tk ldrk gSA blh izdkj ;g izekf.kr fd;k tk tqdk gS fd thou ds izkjfEHkd 
o’kksZa esa nwf’kr okrkoj.k vkSj xEHkhj jksx] tUetkr ;ksX;rkvksa dks dqafBr ;k fucZy cuk ldrs gSA 
euksoSKkfudksa us fl) fd;k fd cPps dk fodkl bu nksuksa rRoksa oa'kkuqdze vkSj i;kZoj.k ij 
fuHkZj djrk gSA fdlh cPps ds fodkl esa oa”kkuqdze vkSj i;kZoj.k dk ;ksx ugha gksrk vfirq bu 
nksuks dh vUr% fdz;k dk ifj.kke gksrk gSA 
        izR;sd ckyd vkSj ckfydk ds fodkl dk viuk Lo;a dk Lo:i gksrk gSA euksoSKkfudksa 
us ;g rF; Hkh mtkxj fd;k fd tUe ls dksbZ nks cPps vius esa leku ugha gksrs] ;gka rd fd 
tqM+ok¡ cPps Hkh] muesa Hkh dqN u dqN fHkUurk vo”; gksrh gSA nwljh rjQ yk[k iz;Ru djus ij 
Hkh ge lHkh cPpksa dks leku i;kZoj.k ugha ns ikrsA dqN ekrk&firk rks vius cPpksa dks lgh 
iks’k.k vkgkj Hkh ugha ns ikrsA blls cPpksa esa oS;fDrd fHkUurk vkSj c<+ tkrh gSA euksoSKkfudksa 
us fl) fd;k fd cPps viuh oa”k ijEijk ls izkIr xq.kksa vkSj vftZr {kerkvksa ds vuqlkj gh 
fodkl djrs gSA mnkgj.kkFkZ yEckbZ ds thUl izkIr cPpksa dh yEckbZ rsth ls c<+rh gS vkSj os 
ifjiDork ij tkdj yEcs gks tkrs gSA blds foijhr yEckbZ ds thUl ls oafpr cPpksa dh yEckbZ 
/kheh xfr ls c<+rh gS vkSj ifjiDork izkIr gksus ij Hkh os NksVs dn ds gh jgrs gSaA blh izdkj 
fuEu cqf) ds ckydksa dk ekufld] Hkk’kk;h] laosxkRed vkSj pkfj=d fodkl eUn xfr ls gksrk gS 
vkSj mPp cqf) ds cPpksa dk rhoz xfr lsA ,d gh vk;q ds nks ckydksa ds “kkjhfjd ekufld vkSj 
lkekftd fodkl esa oS;fDrd fofHkUurk,a Li’V fn[kkbZ nsrh gSA 
       izR;sd O;fDr ls fodkl dh leLr voLFkkvksa esa ls xqtjuk iM+rk gSA tUe ds i”pkr 
“kS”kodky] “kS”kodky ds i”pkr ckY;koLFkk] fd”kksjkoLFkk vkSj vUr esa izkS<+oLFkk vkSj o)̀koLFkk 
vkrh gSA 
fu"d"kZ&  

vUr esa ge dg ldrs gS fd ckydksa esa gksusokys “kkjhfjd rFkk ekufld fodkl ds dqN 
fl)kUr gS ftuds vk/kkj ij mUgsa vklkuh ls le>k tk ldrk gSA o`f) vkSj fodkl ds fl)karksa 
ls f”k{kdksa ,oa ekrk&firk nksuksa dks gh ckydksa dk ekxZ&n”kZu djus esa lqfo/kk gksrh gSA bu 
fl)kUrksa dh tkudkjh ls f”k{kd ;g fuf”pr :i ls iwoZdFku dj ikrs gS fd ckydksa esa fdl 
rjg dk fodkl gks jgk gS vkSj dc fodkl dh xfr /kheh gksrh gS vkSj dc ean blls f”k{kd 
;g fuf”pr dj ysrs gS fd ckydksa dks fdl <ax dk ikB~;dze dc i<+kuk pkfg,A 
 
lUnHkZ xzUFk lwph 
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                             Assistant Professor 
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Introduction :- 
The sole aim of education is to bring an all-round development in the personality of 
education. Educational psychology, being a science and technology of education, should 
help in the realization of this aim. AS we know that human life starts from a single 
fertilized cell. The constant interaction with environment results in the growth and 
development of the innate capacities, abilities and potentialities of the child. The taste of 
formal as well as informal education is to help him in this path of growth and 
development. It is clear that the changes that occur in the size, length and weight of 
various organs of a person during the period from conception to infancy through 
adolescence to adulthood can be called growth. The growth can be measured or weighed. 
While development indicates the work capacity of different organs of the body. 
Psychologist Meridith has said some writers reserve the use of ‘growth’ to destinate 
increments in size and of development to mean differentiation. In the words of Hurlock – 
Development is not limited to growing larger. Instead, it consists of progressive series of 
changes towards the goal of maturity. Development results in new characteristics and new 
abilities on the part of the individual. Similarly, Munro also gave the definition of growth 
and development – Development is a state of change in which the creature passes, from 
pregnancy to maturity. In all the above sentences, growth and development have been 
defined in clear ways by various scholars which appear to be appropriate. 
Viewpoint of Growth and Development 
An individual starting from a fertilized egg, turns into a full – fledged human adult. In this 
term over process, he undergoes a cycle of changes brought about by the process of 
growth and development in various dimensions – physical, mental, social, emotional etc. 
However, in the strict sense of terminology, these two terms, growth and development 
have different meanings that can be put in the way given below : - 
 

GROWTH DEVELOPMENT 
The word growth is used in purely physical 
sense. 

Development implicit over all changes in shape. 

It generally refers to an increase in size, 
length, height and weight. 

But in the procedure of development, form or 
structure resulting in improved working or 
functioning. 

Growth has quantitative aspect. But development has both qualitative and 
quantitative aspect. 

Growth is one of the parts of development 
process. 

Development is a wider and comprehensive 
term. 

Growth does not continue through life. It 
stops when maturity has been attained. 

It refers to overall changes in the individual 
growth is one of its parts. 
Development is a continuous process. It goes 
from womb to tomb. It doesn’t end with the 
attainment of maturity. 



ISBN: 978-81-976727-2-9                                                                                                     50 
 

 
 

Individual differences exist. Children offers in the level of development. 
It is purely a physical attribute. It implies improved adaptation and functioning. 

Facets of proportions of growth and development : 
Major dimensions in which a human child goes ahead for his complete development can 
be named in follows: - 

1. Physical Development – Body growth that includes height and weight changes. 
2. Intellectual or Mental Development – It includes the development of intellectual 

powers like the powers of reasoning and thinking, imagination, concentration, 
creativity, sensation, perception, memory, association, discrimination, and 
generalization. 

3. Social Development – Refers to interactions and relationships with other people. 
4. Emotional – Refers to feelings and includes dealing with love, hate, joy, fear, 

excitement, and other similar feelings. 
5. Language Development – It includes the learning of the language for 

communication and the development of various skills and abilities for the 
effective use of language. 

Factors influencing growth and development: 
● Genetic factors : Parental phenotype and familiar patterns, race and 

nationality, sex, genetic disorder (chromosomal / gene defects). 
● Parental factor : Maternal nutrition, infection, substance use illness, hormones. 
● Postnatal factors : Growth potentials, nutrition, childhood illness, physical 

environment, psychological environment, cultural differences, social 
economic states, climate and season, play and exercise, birth order of the 
child, hormonal influence. 

Stages of Growth and Development :  
As we no that we start our life from the mother’s womb. The nine months Spen in the 
mother’s womb are a called  pre-natal period.  A Child is considered born when it is 
comes out of the womb and has its first contact With the external environment it is called 
the postnatal. And is in fact the beginning of completion of chronological age  
There are mainly five stages of human development which are as follows _ 

1. In fancy -:Infancy  is the first  stage  of human development  from  birth .Infancy 
is considered the most important period of life. The first 6 years after the birth of a 
child are called infancy.  According to Psychologist the body and mind are  
extremely receptive  in the first 5-6 years of life whatever  is thought to children at 
this stage, it leaves an  indelible impression  on the child .Technically the period 
from zero to 3 years of age is called infancy. 
Development Characteristics of Infancy  
I. Rapidity in physical development. 
II. Rapidity in mental potentialities. 
III. Rapidity in learning. 
IV. Tendency of repetition. 
V. Curiosity tendency. 
VI. Dependence on others. 
VII. Feeling of self love. 
VIII. Emotional expression. 
IX. Instinctive behaviour. 
X. Sex instinct. 
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2.Early childhood -: Early childhood covers the period from 2 to 6 years. Early 
childhood is a beautiful phase of life .It is period associated with play fantasy and 
innocence . In early childhood the child learn to control the expression of emotion. It is 
called different names as the toy age pre-school age trouble some age or pre-gang. age . 
Some characteristics of Early childhood age_ 

i. Excessive crying and insecurity 
ii. To learn to get along with peers. 

iii. A desire for isolation boredom and social antagonism. 
iv. Obstinate subborn disobedient, negative and hostile. 

3.Late childhood -: Generally the period between 6 to 12 years is called late childhood. 
 In this stage he starts learning personal and social behaviour and his formal education 
starts in this stage. from an educational point of view childhood is most important stage of 
life. In this stage the child forms pattern of this habits behaviours interests desires etc. 
which become very different to change latter. 
There are some characteristics of late  childhood 

I. Stability in physical growth  
II. Increase in mental ability 

III. Forceful curiocity. 
IV. Feeling of self dependence. 
V. Interest in construction work. 

VI. Intensity of gregariousness. 
VII. Development of social and moral qualities. 

VIII. Development of exovert personality. 
IX. Acquisition tendency. 
X. Lesser sense of sex. 

 4.  Adolescent stage:-Adolescence is the 3rd stage of post Natal development which 
begins after the end of childhood and continues till the beginning of the adulthood. The 
word adolescence is derived from the Latin word adolescere which Means growth and 
maturity. 
Elliott and Feldman (1990) described___ 

I. Early Adolescence as10 to 14years. 
II. Middle Adolescence as 15 to 17 years. 

III. And late Adolescence as 18 years  to  the mid 20s. 
G.Stainley hall coined the term adolescence – 
  He defined This as the years between puberty and adulthood he believed that during this 
time adolescence go through a period of storm and stress  
 Characteristics of adolescence stage. 

I. Physical development and Mental development. 
II. Lack of instability. 

III. Differences in behaviour . 
IV. Fast friendship. 
V. Changes and stability in interest . 

VI. Maturity of sex instinct.  
VII. Feeling of self respect. 

VIII. Development of Delinquency. 
IX. Anxiety for vacation . 
X. Feeling of independence and revolt. 

5. Adult hood :-The period in the human life span in which full physical and intellectual 
maturity have been attained adulthood is commonly thought of us beginning at at age of 
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20 or 21 years middle age commencing at about 40 years is followed by old age at about 
60 years . 
     Adults are characterised by- 
         Self -confidense 
          Autonomy  
         Solid decision making  
And  are generally more practical, multitasking purposeful ,self directed experiences and 
less open minded and receptive to change all these traits affect their motivation as well as 
their ability to  learn. 

Name of the Stage Period and approximate age 
Pre-Natal (Pre-birth) stage From conception to birth 
Stage of infancy From birth to two years. 
Childhood stage 
a) Early childhood 
b) Later childhood 

From 3 to 12 years or in strict sense up 
From 3 to 5 years 
From 6 to 12 years. 

Adolescent stage From the onset of puberty to the age of maturity (generally) from 12 
to 19 years. 

Adulthood From 20 years and beyond or in strict sense from the age of attaining 
maturity till death. 

Factors that influence our growth include- 
 Genetics -:Our growth is usually determined by genetics or rather by the growth of our 
parents .According  to studied 60 to 80 of growth is determined by genetics where as 20 
to40 percent is determined by other factors such by nutrition and lifestyle. 
Nutition -:Nutrition can play key role in determining our growth as visible in trends in 
hight taken worldwide . Studied report that children and adolescents   who  are  
malnourished may not Achieve their desired growth and fail to survive for longer periods 
With increased awareness about  nutrition and life style people today have better growth 
and development on average than their ancestors 1000 years ago. 
Culture-:Cultural factors can affect the physical growth of human beings certain cultures 
ne follows restrictive dietary pattern that that may deprive the child of proper nutrition. 
Socio economic factors -:Socio economic factors can play a significant role in children’s 
growth. Some way by which socio-economic factors can influence physical growth 
include, children belongings to a higher socio economic status including higher income 
have better growth due to adequate nutrition better child care and better medical and 
social services. 
Sex-:Women  tend to be shorter than men. Girls hit puberty earlier than boys .Meaning 
the growing ends of their bones fuse earlier. Moreover hormonal differences in boys such 
as higher testosterone levels stimulate the bones to grow thicker and longer.  
Exercise -: Exercise or physical activity during childhood can promote   the release of 
growth harmones responsible for increasing height. 
Certain medical conditions -: some medical conditions that can effect growth include _ 

1. Down syndrome ( a poor genetic disorder that causes poor Growth) 
2. Achondroplasia (Genetic  bone disease) 
3. Pricocious puberty. 
4. Gigantism  
5. Cushing syndrome. 
6. Dwarfism. 
7. Cancer. 
8. Malnutition. 
9. Digestive tract disease. 
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10. Turner syndrome (Genetic problems that occur in girls due to missing or partly 
missing x chromosomes). 

The role of teacher in growth and development 
      There is a need for all round development of the personality of the child  He must see 
harmonious growth and development in all the aspects or dimension of growth and 
development -social, emotional, moral and spiritual. 
  Below are   some areas in which the teacher has to pay a major role like_ 

● Diagnosing the potentialities-:A teacher must have try to study and investigate 
potentialities of his  students and then decide to provide do guidance and 
incentives  for the development like social, mental emotional, moral or spiritual. 

● Helping in proper goal settings -:In light of diagnosed  potentialities and 
achievement   motivation the teacher must help the students in setting of proper 
goals and objectives for their striving. 

● Arranging needed facilities for their adequate developments-:The teacher 
should take care of all types of men material facilities helpful in the adequate 
development of students in all the dimension of their personality . In the shape of 
physical academic  curricular and co- curricular activities as well as formal  or 
informal direct or indirect experiences in short whatever is useful and needed for 
their multidimensional growth and development of students should be helped by 
the teacher for proper access to maximum extent possible. 

● Provide for the own example for their proper development-:It is as well as 
known  saying that example is always better than precept . Whatever  teacher 
wants to see in this students must try to provide model for such expectation for his  
students.. 

● The teacher must have a proper knowledge of development psychology-:The 
teacher must have the knowledge of psychology and development task get further 
child at particular age. 

     Education implications of the principles of growth and development 
        The Knowledge of the principles of growth and development is very important for 
our life which we can show in the following way_ 

● Development is a continuous and non stop process at all periods and stages of 
human life. Therefore we should never give up our efforts to achieve perfection in 
terms of development in the different dimensions of our personality.. 

● The principles related to growth and development suggest a pattern or trend for 
the advancement of children on the developmental path. This knowledge can  help 
as to what can be expected in terms of the proper growth and development at a 
particular development  stage and we can  then plan accordingly to achieve it by 
organising the environmental  experience.. 

● The principle and knowledge of individual differences reminds us to understand 
the white individual differences that surface at all periods of growth and 
development among children. Each child should be helped  along the development 
process within the sphere of his own strengths and limitations.. 

● The knowledge of individual differences helps us to what to expect and when to 
expect from an individual child with respect to his physical mental social 
development etc. at different stages of development . The  correct knowledge of 
growth trend of a child helps the parents and teacher not to under or overestimate 
the future competency or exit expectancy of their child. 

● Pinciples  like “proceedings from general to specific responses “and the principle 
of ‘integration ‘help us to plan the learning processes and arrange suitable learning 
experiences so as to achieve maximum gains in terms of growth and development. 
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● It helps us to know the direction as well as the general pattern of the development. 
It guards us to locate the degree of abnormally in our children and students and to 
take likewise remedial steps.The knowledge that development stars from whole to 
parts and then from parts to whole helps us to plant a learning procedure and set. 
the learning methods accordingly. 

● Principles of interrelation and interdependence of the various aspects of growth 
and development help us to aim for the harmonious growth and development of 
the personalities of the child and warm us not to develop a particular aspect at the 
cost of one or the other. 

● The knowledge of the uniformity of pattern with respect to growth and 
development makes it possible for the parents and teachers to plan ahead of time 
for the change that will take place in their children .Children will also get 
benefited if they can be acquainted with these changes beforehand. 

● The principle of spiral advancement of development helps us to make adequate 
arrangement for the subsequent progress and consolidation of the progress 
achieved during specific development stage.. 

● The cephalocaudal and proximodistal tendencies as suggested by the principle of 
development direction help us to arrange the suitable  learning experiences.. 
Processes and environmental setup so as to accommodate and help the youngster 
to grow and develop according to that trend and nature of this tendencies. 

● The principle of interaction reminds us to recognise the joint responsibility of 
heredity and environment in the development of personality. Accordingly 
although they can develop within the limits of their genetic makeup yet to attain 
maximum development, we have to arrange for the best environment settings and 
experiences for our children. The environment that we provide should always be 
conducive to developing their potentiality and never prove to be an obstacle in the 
way of the adjustment of their self with their environment. 

WAYS TO INCREASE HEIGHT  
Usually women’s height stop increasing after the attain puberty. They might still gain 
height till the age of 18. However it is extremely challenging to increase height one once 
you reach your 20s. 
 Here are some of the most common ways to try and increase your HEIGHT _____ 

● Exercise -According to research bones adapt to mechanical load and become 
stronger. Exercise like stretching, hanging, cycling and swimming can help 
increase height in children. However it is unclear if exercising can increase height 
in adults.. 

● Get 7-8 Hours Sleep -According to research improper sleep can slow down the 
body metabolism and restrict . There are not enough studies that suggest lack of 
sleep can slow down . height. However according to the Harvard  school of public 
health, sleep deprivation can affect brain health it can hamper overall bodily 
growth. Therefore you must get proper sleep if you want to increase your height  

● Improve body posture-It is difficult to increase height in . However you can try 
certain things that can make you appear taller. one of these ways is to improve 
your body posture. Slouching can make you look short. So you should practice 
correct body posture to appear tall. 

● Have a balanced diet-According to research one of the best ways to facilitate 
height growth is to have a nutritious diet It is a sincere to consume food rich in 
calcium protein and fiber to increase height .Another research suggests that 
adequate  nutrition is essential for physiological growth. Vitamin D, zinc,iron and 
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foliate are a few micronutrients that   that promote growth so  a healthy diet is 
vital to increase height . 

● Drink plenty of water-Drinking 7 -8 glasses of water daily provides  several 
health benefits. It helps remove toxins from the body and promotes the proper 
functioning of jbody organs .According to research hydration is crucial for 
physical growth and cognitive development. Therefore you must drink at least two 
litre of water daily for normal body growth. 

● Take vitamin D-A study on children’s shows that vitamin D deficiency can slow  
down growth. According to research , diet and lifestyle changes to increase your 
height will only be effective without a vitamin D deficiency. Therefore you should 
spend 5-10 minutes under direct sunlight if you want to increase your height. 

● Nutritious diet-According to research nutrition is one of the most important 
factor determining a person’s height. Access to food high higher socio economic 
status improved sanitation and living standard have increased the average height 
of people 

● Hormones-According to research,The body’s hormones are also responsible for a 
person’s height.Normal height growth is affected by the growth hormone 
produced by the pituitary gland, thyroid harmone and the sex harmone 
oestrogen.Another sudy suggests that taking small dose of the growth harmone 
can significantly  increase adult height. 
        Along with exercising, you should  also focus on a nutritious diet .It is best to 
have almonds, green leafy, vegetables, eggs,or chicken bananas apple, watermelon 
and other healthy foods. 

Conclusion:. 
Overall we can say that the growth and development help us to know there are wide 
individual differences among the children with respect to their rate of growth and 
development. Therefore, we must pay attention to their individual pattern and growth 
rate. While, planning the course for their education and development. The process of 
growth and development helps us to know, how a person will develop physically and 
mentally at different stages of development. The adequate information about the growth 
trend of a child helps the parent and teachers not to under or over-estimate the future 
competency or expentancy of their child. The knowledge of the uniformity of pattern with 
respect to growth and development makes it possible for the parents and teachers to plan 
ahead of time for the changes that will take place in their children. Children will also get 
benefited if they can be acquainted with these changes before hand. 
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   स᭄ंाना᭜मक िवकास 

रीना कुमारी  
अिस᭭टᱶट ᮧोफेसर (बी .एड.)  

मुंड᳡ेरी कॉलेज फॉर टीचर एजुकेशन 
 

ᮧ᭭तावना  
मनोवै᭄ािनक अवधारणाᲐ के अनुसार सं᭄ाना᭜मक िवकास वह िवकास ह ै जो बᲬᲂ कᳱ सोच ,कौशल 
,धरणा मᱶ होन े वाल े बदलावᲂ स े जुड़ा ह।ै सं᭄ाना᭜मक िवकास बाल िवकास एक मह᭜वपणूᭅ िह᭭सा ह ै
िजसम ेभाषा सीखना, तकᭅ  ,िवचार ,मोटर कौशल जैसे इ᭜याᳰद कायᭅ शािमल होत ेह ᱹ।सं᭄ाना᭜मक िवकास 
पूरी तरह से बᲬᲂ के मानिसक िवकास से संबंिधत होता ह।ै सं᭄ाना᭜मक श᭣द का ᮧयोग बालक के 
बा᭨याव᭭था को समझने के िलए ᳰकया जाता ह।ै सं᭄ाना᭜मक श᭣द कᳱ उ᭜पिᱫ लैᳯटन भाषा के कॉᲨोिसयर 
(cognoscere) श᭣द से ᱟई ह ै िजसका अथᭅ ह ै जानना या ᭄ान (getting to know or knowledge). 
सं᭄ाना᭜मक िवकास  कᳱ बात सबस ेपहल ेमहान दशᭅन दाशᭅिनक अर᭭तू न ेकᳱ। अर᭭तु ने सं᭄ाना᭜मक ᭃेᮢ 
पर ᭟यान दनेा शᱨु ᳰकया िजसमᱶ ᭭मरण, धरणा, तथ मानिसक बुि᳍ सि᭥मिलत होत ेह।ᱹ मनोवै᭄ािनकᲂ के 
अनुसार सं᭄ाना᭜मक िवकास सं᭭कृित ,अनुवांिशक और िशᭃा जैस ेिविभ᳖ कारकᲂ स ेᮧभािवत होता ह ै
जो सं᭄ाना᭜मक ᭃेᮢ के िवकास को ᮧभािवत करता ह।ै 
स᭄ंाना᭜मक ᭄ान कᳱ पᳯरभाषा : 
ऑ᭍सफोडᭅ िड᭍शनरी के अनुसार सं᭄ाना᭜मक कᳱ पᳯरभाषा ह-ैिवचार, अनुभव और इंᳰᮤयᲂ के मा᭟यम स े
᭄ान अᳶजत करन ेकᳱ एक मानिसक ᮧᳰᮓया ह।ै सं᭄ाना᭜मक या सं᭄ान कᳱ कोई िनि᳟त पᳯरभाषा नहᱭ हो 
सकती ह।ै साधारण  श᭣दᲂ मᱶ यह कहा जा सकता ह ै कᳱ सं᭄ाना᭜मक िवकास ᳰकसी ᳞िᲦ कᳱ सोच 
,ᮧᳰᮓया और  ᭃमताᲐ का िवकास ह ै । यह िनणᭅय लेन,े ᭭मृित ,धरना और भाषा जैसे जुडा बालक के 
िवकास का एक मूलभूत पहल ू ह।ै अलग-अलग आयु और अनुभव के आधार पर बालक मᱶ दिुनया को 
समझने और जान ेकᳱ ᭃमता िवकिसत हो जाती ह।ै  जैसे-जैस ेएक बालक कᳱ आयु बढ़ती ह ैउनकᳱ सोचन े
कᳱ ᮧᳰᮓया मᱶ लगातार बदलाव आता ह।ै सं᭄ाना᭜मक िवकास कᳱ ᮧᳰᮓया यह समझने मᱶ मह᭜वपणूᭅ 
भूिमका िनभाती ह ै ᳰक बᲬे कᳱ बौि᳍क ᭃमताए ं समय के साथ-साथ कैस े बढ़ती ह।ै मनोवै᭄ािनकᲂ के 
अनुसार सं᭄ाना᭜मक िवकास सं᭭कृित , अनुवांिशकᳱ जैस ेिविभ᳖ कारकᲂ से ᮧभािवत होता ह ै, जो बालक 
के िवकास को ᮧभािवत करता ह।ै 
िपयाज ेके स᭄ंाना᭜मक िवकास के कुछ मह᭜वपणूᭅ अवधारणा  
(some important concept of piaget theory of cognitive development): 
1. अनुकूलन (Adaptation): 
िपयाज े के अनुसार बालकᲂ मᱶ अपने वातावरण मᱶ समायोजन करन ेकᳱ ज᭠मजात ᮧवृिᱫ होती ह।ै इस 
ᮧवृिᱫ को अनुकूलन कᳱ सं᭄ा दी गई ह,ै बालक शᱨु स ेही वातावरण के अनुकूलन कायᭅ करना ᮧारंभ कर 
दतेा ह।ै  
अनुकूलन नई जानकारी और अनुभवᲂ के साथ तालमले िबठाने कᳱ ᭃमता ह।ै नयी जानकारी सीखना 
अिनवायᭅ ᱨप से हमारे लगातार बदलते पᳯरवेश के अनुᱨप चलता ह ैताᳰक संसार मᱶ अिधक ᮧभावी ढंग 
से कायᭅ कर सके। जैस ेकोई बालक पहली बार कोई व᭭तु को दखेा ह ैतो वह ᮧᳰᮓया आ᭜मसातकरण  करता 
ह ै लेᳰकन कोई और व᭭त ु को इस ᱨप मᱶ उसके सामने ᮧकट कᳱ जाए तो बालक अपनी मानिसक 
अवधारणा मᱹ बदलाव लाता ह।ै वह व᭭तु कᳱ पहचान एक अलग ᱨप मᱶ करता ह।ै जैसे कोई बालक पहली 
बार िब᭨ली दखेा ह ैवह जानता ह ैᳰक िब᭨ली कैसी ᳰदखती ह ैपर जब वह कुᱫा दखेेगा तो वह उसी ᱨप मᱶ 
होगा पर उसकᳱ पहचान मᱶ गलती नहᱭ करेगा इस ᮧᳰᮓया को अनुकूलन कहा जाता ह।ै 
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2.समायोजन(Equilibration): 
िपयाज े के अनुसार बालक आ᭜मसात और आवास कᳱ ᮧᳰᮓयाᲐ के बीच संतुलन बनता ह।ै जब बᲬा 
नयी सम᭭या का सामना करता ह ैतो  सं᭄ाना᭜मक असमानता पैदा होती ह ैऔर बालक उसे सं᭄ाना᭜मक 
असमानता को दरू करन ेके िलए अपनी ᮧयासᲂ को शᱨु करता ह ैयह समायोजन कᳱ ᮧᳰᮓया कहलाती ह।ै 
जैस ेबालक नहᱭ व᭭तुᲐ और अनुभवᲂ का सामना करता ह ैतो वह नई जानकारी को अपने मौजूदा ढांच े
मᱶ शािमल करन ेका ᮧय᳀ करता ह ैयᳰद नहᱭ जानकारी उसकᳱ पुरानी समझ के साथ तिमल नहᱭ बैठता 
ह ैतो उसे अपने मौजूदा ᭄ान और नई जानकारी के भी समायोजन बनान ेके िलए संघषᭅ करना पड़ता ह।ै 
जैस ेएक बालक अपनी जानकारी के अनुसार एक चार पैर वाल ेजानवर को िब᭨ली के ᱨप मᱶ जानता ह ै
पर जब वह अगली बार चार पैर वाल ेᳰकसी और जानवर को िभ िब᭨ली कह सकता ह।ै इस ᮧᳰᮓया के 
दौरान बालक अपनी पुरानी जानकारी और नई जानकारी के बीच समायोजन िबठाने कᳱ कोिशश करता 
ह।ै 
3.᭭कᳱ᭥स (schemes): 
᭭कᳱ᭥स ᳞वहारᲂ का एक ऐसा संगठन ह ैिजसमᱶ दोहरान ेकᳱ ᮧᳰᮓया शािमल होती ह।ै जैस ेएक बालक 

सुबह मᱶ ᭭कूल जाने से पहल ेतैयार होन ेके िलए बᱟत सारे कायᭅ करता ह ैजैसे अपनी पु᭭ तक को रखना, 
यूिनफॉमᭅ पहनना , जूता पहनना, ना᭫ता इ᭜याᳰद कायᭅ करता ह।ै इन सारे ᳞वहार के सभी संगठन 

प᳍ित को ᭭कᳱम कहा जाता ह,ै ᭍यᲂᳰक बालक यह सारा ᳞वहार को रोजाना करता यानी वह ᳞वहारᲂ 
का संगठन होता ह।ै ᭭कᳱम का संबंध मानिसक ᳰᮓयो का ᮧ᭭तुतीकरण ह।ै 
5. ᭭कᳱमा(Schema): 
᭭कᳱम एक सं᭄ाना᭜मक राजा या अवधारणा ह ैजो जानकारी को ᳞वि᭭थत और ᳞ा᭎यान करन ेम ेमदद 
करती ह।ै ᭭कᳱम सोच और ᳞वहार कᳱ प᳍ित का वणᭅन करती ह ैिजसका उपयोग बालक अपने ᭄ान को 
बनान े मᱶ करता ह।ै ᭭कᳱम एक मानिसक ᮧᳰᮓया ह ै िजसे सामा᭠य कारण ᳰकया जाता ह।ै बुिनयादी 
अवधारणा के ᱨप मᱶ ᭭कᳱम का ᮧयोग सबसे पहल ेᮨेडᳯरक बाटᭅलेट नामक एक िᮩᳯटश मनोवै᭄ािनक न े
अपने सीखन ेके िस᳍ांत के ᱨप मᱶ ᳰकया था। उदाहरण एक छोटा बᲬा पहल ेएक गाय के िलए अपनी 
᭭कᳱम िवकिसत करता ह ैवह जानता ह ैᳰक गए बड़ा ह ैजानवर  िजसका एक पर , एक पूछ होत ेह।ᱹ 

जब बालक पहली बार घोड़ा दखेा ह ै, तो वह उसे गाय कह सकता ह ै᭍यᲂᳰक गाय कᳱ िवशषेताए ंउसके 

᭭कᳱम के साथ ᳰफट बैठती ह।ै यह एक बड़ा जानवर ह ैिजसके चार पैर , बाल , पूछ होती ह ै। एक बार 

जब उसे बताया गया ᳰक यह एक अलग जानवर ह ै िजसे घोड़ा कहा जाता ह ै , तो वह गाय के िलए 

अपनी मौजूद उसकᳱ ि᭭कमा मᱶ संशोिधत करेगा और गाय के िलए नई ᭭कᳱम बनाएगा।  
िवकᱶ ᮤीकरण(decentering): 
िपयाज े के अनुसार िवकᱶ ᮤीकरण। यह िपयाज े के सं᭄ाना᭜मक िवकास के िस᳍ांत ह ैमᱶ तीसरे चरण मᱶ 
आता ह ैिजसे कंᮓᳱट ऑपरेशन भी कहा जाता ह।ै इस अव᭭था मᱹ बालक तकᭅ , िवतकᭅ  ,अंतर करना, जोड़ 

करना ,गुणा करना इ᭜याᳰद चीज सीख जाता ह।ै जो ता᳸कक ᮧᳰᮓयाए ं िवकिसत होती ह ै उनमᱶ यह 

िवकᱶ ᮤीकरण कहलाता ह।ै जसैे जब एक बालक को दो चॉकलेट मᱶ स ेᳰकसी एक का चयन करन ेके िलए 
कहा जाता ह ैतो वह इस आधार पर चयन करता ह ै ᳰक ᳰकसका ᭭वाद बेहतर होगा भले ही दसूरे का 
आकार यह रंग समान हो।  
िपयाज े कᳱ स᭄ंाना᭜मक िवकास का िस᳍ातं : मनोवै᭄ािनक जीनिपयाज े ने सं᭄ाना᭜मक िवकास के 

िस᳍ांत को िवकिसत ᳰकया यह िस᳍ांत बालकᲂ के बड़ ेहोन े के साथ-साथ उनके बौि᳍क िवकास पर 

᭟यान दने ेसे संबंिधत ह ैबालक कैस ेसोचत ेह?ᱹ कैस ेअनुभव करत ेह ᱹ? इन सारी बातᲂ को जीन िपयाज े

ने सं᭄ाना᭜मक िवकास का िस᳍ांत दकेर बताया ह।ै शैशव अव᭭था स ेपौढ़ अव᭭था तक ᭄ान का िव᭭तार 
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कैस ेहोता ह।ै जैस-ेजैसे बालक बड़ा होता ह ैवह संसार को कैस ेबेहतर समझन ेलगता ह,ै यह सारे ᮧ᳤ को 
जानन ेके िलए हम जीन िपयाज े᳇ारा ᳰदए गए िस᳍ांत के आधार पर जान सकत ेह।ᱹ 
िपयाज ेका ज᭠म 1896 ई᭭वी मᱶ ि᭭व᭗जरलᱹड  ᱟआ था ,और उनकᳱ म᭜ृय ु1980 वषᭅ मᱶ ᱟई थी। िपयाज े

को मनोवै᭄ािनक दशᭅन मᱶ िवशषे ᱧिच थी । वह बालकᲂ के िवचार सोच, तकᭅ  िवतकᭅ  से सारी बातᲂ को 
जानन े के िलए उ᭠हᲂने सं᭄ाना᭜मक िवकास कᳱ ᮧᳰᮓया जाना और समझा और उसी के आधार पर 
उ᭠हᲂने सं᭄ाना᭜मक िवकास का िस᳍ांत ᳰदया िपयाज ेसं᭄ाना᭜मक िवकास के िस᳍ांत को चार अव᭭था 
मᱶ बात कᳱ ह।ै 

1. इंᳰᮤय ᳰᮓया᭜मक अव᭭था(sensorimoter stage) ज᭠म स े2 वषᭅ तक: - यह अव᭭था ज᭠म 

से 2 वषᭅ तक होती ह ैइसमᱶ बᲬा अपनी ᭄ान इंᳰᮤयᲂ के मा᭟यम से ᭄ान ᮧा᳙ करता ह ैजैस-ेजैस े

बालक कᳱ आयु बढ़ती ह,ै बालक स ेजᳯटल शारीᳯरक ᳰᮓयाए ंजैस ेरᱶगना, शरीर िहलना और 

बड़बड़ाना (बोलना) ᳰᮓयाए ंकरन ेलगत ेह।ᱹ इस अव᭭था के अंत तक वह ल᭯य कᱶ ᳰᮤत ᳰᮓया को 

करन ेमᱶ सᭃम हो जात ेह।ᱹ व ेᳰकसी का पीछा करना, बॉ᭍स मᱶ स ेअपने िखलौने को िनकालना 
आᳰद कायᭅ करन ेलग जात ेह।ᱹ इस अव᭭था तक िन᳜ िवकास बᲬᲂ मᱶ िवकिसत हो जाता ह ै 
● सᭃम ᳰᮓयाओ का समायोजन 

(coordinating Reflex) 
● शारीᳯरक ᳰᮓयाओ पर िनयंᮢ ण 

(greater control over body movement). 
● सामा᭠य चालक ᳰᮓयाओ, का समायोजन 

(coordinating simple motor action). 
ᳰᮓया᭜मक अव᭭था व᭭तु मᱶ ᭭थािपत होता ह।ै इस अव᭭था के ᮧारंिभक वषᭅ मᱶ बालक कᳱ सोच 
इतनी िवकिसत नहᱭ होती ᳰक यᳰद कोई व᭭तु ᳰदखाई नहᱭ द ेरही ह ैया अनुभव मᱶ नहᱭ ह ैतो भी 
उसका अि᭭त᭜व रहता ह ैइस अव᭭था मᱶ बालक को ᮪िमत करना आसान होता ह।ै जब बालक 2 
वषᭅ कᳱ अव᭭था का हो जाता ह ैतब उसे ᮪िमत करना मुि᭫कल हो जाता ह।ै जैसे जब कोई बᲬा 
का िखलौना छुपा िलया जाता ह ैᳰफर भी वह उस ेढंूढेगा इसे ही व᭭तुगत ᭭थािपत कहत ेह।ᱹ 
2.ᮧाक - पᳯरचालन अव᭭था(pre- operational stage)2 वषᭅ स े7वषᭅ :- 
इस अव᭭था मᱶ बालक कᳱ आयु 2 वषᭅ से 7 वषᭅ तक रहती ह।ै यह ᮧारंिभक अव᭭था होती ह।ै 
िपयाज ेने इस अव᭭था को दो भागᲂ मᱶ बांटा ह ᱹ 
1. पूवᭅ – ᮧ᭜यया᭜मकल (pre- conceptual): 

यह अव᭭था दो वषᭅ से 4 वषᭅ तक रहता ह।ै  
2. अतः ᮧ᭄ाकाल (intuitvestage): 

यह अव᭭था चार वषᭅ से लेकर 7 वषᭅ तक होता ह।ै इस अव᭭था को पᳯरवतᭅन या खोज कᳱ 
अव᭭था कही जाती ह।ै बालक िविभ᳖ घटनाᲐ या कायᲄ संबंिधत जानकारी मᱶ ᱧिच रखन े
लगता ह।ै बालक ᭍यᲂ और कैसे जान ेमᱶ ᱧिच रखता ह।ै बालकᲂ मᱶ अनुकरण करन ेकᳱ ᮧवृिᱫ 

शािमल हो जाती ह ै , अपने आसपास के वातावरण तथा लोगᲂ के ᳞वहार का अनुकरण 

करन ेलगते ह।ᱹ बालक इस अव᭭था मᱶ ता᳸कक तरीके स ेजानकारी मᱶ हरे -फेर और पᳯरवतᭅन 

नहᱭ कर सकत ेह।ᱹ जबᳰक बालक छिव, िच᭠ह के बारे मᱶ सोच सकत ेह।ᱹ इस अव᭭था मᱶ 
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बालक का᭨पिनक िमᮢ िवकिसत करत ेह ᱹया दो᭭तᲂ के साथ अलग-अलग भूिमका िनभात े

ह।ᱹ जैस ेघर-घर खेलना, चाय पाटᱮ करना, ग᲻ुे गुिड़यᲂ से खेलना। 
इस अव᭭था मᱶ बालक मᱶ आ᭜म कᱶ ᳰᮤत होता ह,ै अथाᭅत बालक िसफᭅ  अपने िवचारᲂ को सही 

मानता ह,ै जैस े वह चलता ह,ै तो सूयᭅ भी चलता ह ै जब वह गुिड़या को दखेते ह,ᱹ तो 

गुिड़या भी उस ेदखेते ह,ᱹ इस तरह कᳱ बातᱶ बालक सोचत ेह ᱹ,और उसी को सही मानते ह।ᱹ 
इस अव᭭था मᱶ बालक ᳲचतन तथा तकᭅ  करन ेलगता ह ैिजसके पᳯरणाम ᭭वᱧप वह साधारण 

मानिसक ᳰᮓयाए ंजैसे जोड़, घटाव, गुणा तथा भाग आᳰद सि᭥मिलत ह ैपरंत ुवह मानिसक 

ᳰᮓयाओ को पीछे िछपे कारणᲂ को नहᱭ समझ पाता ह।ै 
3. ᮧ᭜यᭃ पᳯरचालक अव᭭था(operational stage) 7 वषᭅ से 11 वषᭅ तक: -िपयाज ेकᳱ 

इस अव᭭था को ᮧ᭜यᭃ पᳯरचालक अव᭭था या ठोस पᳯरचालन चरण भी कहा जाता ह।ै इस 
अव᭭था मᱶ बालक भौितक व᭭तुᲐ के बारे मᱶ ता᳸कक और तकᭅ संगत ᱨप स े सोचना शᱨु 
करत ेह।ᱹ इस अव᭭था के अंत तक बᲬे अपने अनुभवᲂ से संबंिधत सम᭭याᲐ को हल करन ेके 

िलए आगना᭜मक तकᭅ  का उपयोग करत ेह,ᱹ लेᳰकन का᭨पिनक या अमतूᭅ सम᭭याᲐ को हल 

करन ेकᳱ ᭃमता को िवकिसत नहᱭ कर पाते ह।ᱹ 
इस अव᭭था मᱶ बालक का मानिसक िवकास इतना िवकिसत हो जाता ह ै कᳱ व᭭तुᲐ के 
समूह को एक ᮓम मᱶ ᳞वि᭭थत कर सकत ेह ᱹजैस ेव᭭तुᲐ को सबस ेऊंची स ेनीच ेया सबसे 
पतल ेसे सबस ेचौड़ी तक ᳞वि᭭थत कर पाएगंे।  

4. औपचाᳯरक पᳯरचालन अव᭭था(Formal stage) 12 वषᭅ स े ᳰकशोराव᭭था तक:यह 

अव᭭था िपयाज ेकᳱ अंितम अव᭭था मानी जाती ह।ै इस अव᭭था मᱶ बालक कᳱ आयु 12 वषᭅ 
से ᮧारंभ होकर ᳰकशोराव᭭था तक चलती ह।ै औपचाᳯरक अव᭭था मᱶ बᲬे अमतूᭅ ᱨप स े
सोचना शᱧु करत े ह ᱹ और सम᭭याᲐ का समाधान रचना᭜मक तरीके से िनकलत े ह ᱹ या 
िनगना᭜मक तकᭅ  का उपयोग करत ेह।ै 
● बालक ᳞वि᭭थत ᱨप से सम᭭याᲐ का समाधान कर सकत ेह।ᱹ 
● बालक तकᭅ  और सामान िस᳍ांतᲂ का उपयोग करके सम᭭याᲐ का समाधान कर सकत े

ह।ᱹ 
● बालक का᭨पिनक व᭭तुᲐ के बारे मᱶ सोच सकत ेह ᱹऔर उ᭠हᱶ हल करन ेके िलए िविभ᳖ 

समाधान तैयार कर सकत ेह।ᱹ िपयाजे का मत ह ैकᳱ औपचाᳯरक पᳯरचालन ᳰक यह 
अव᭭था अ᭠य अव᭭थाᲐ कᳱ तुलना मᱶ सबस े अिधक मह᭜वपणूᭅ होती ह ै तथा यह 
ᳰकशोराअव᭭था कᳱ िशᭃा के ᭭तर से सीधा ᮧभािवत होती ह।ै 

ᮩनूर का स᭄ंाना᭜मक िवकास: जैरोम ᮩूनर  अमᳯेरकᳱ मनोवै᭄ािनक थे। इ᭠हᲂन े सं᭄ाना᭜मक 

िवकास के एक नए िस᳍ांत का ᮧितपादन ᳰकया। ᮩूनर का िस᳍ांत संचना᭜मक अिधगम िस᳍ांत 
या अ᭠वेषण िस᳍ांत के नाम स ेजाना जाता ह।ै इ᭠हᲂने अपने अ᭟ययन के आधार पर यह पता 
लगाया ᳰक बालक का मानिसक िवकास एक ᮓिमक िवकास ह।ै उ᭠हᲂने बालक कᳱ मानिसक 
िवकास को तीन अव᭭था मᱶ बाटा ह।ै 
1. सᳰᮓय अव᭭था(Enactive stage) ज᭠म से 18 माह तक:- इस अव᭭था मᱶ बालक अपनी 

अनुभूितयᲂ को श᭣दहीन ᳰᮓयाओ ᳇ारा ᳞Ღ अिभ᳞Ღ करता ह ैजैस ेअपनी मा ंको दखेकर 

िशशु का हसंना ,  दधू कᳱ बोतल दखेकर हाथ पैर चलना। 
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2. दृ᭫ य ᮧितमा अव᭭था (Iconic stage) 18 माह से 24 माह: इस अव᭭था मᱶ बालक 

अपनी अनुभूितयᲂ को मि᭭त᭬क मᱶ उनकᳱ दिृ᳥ ᮧितमा बनाकर ᳞Ღ करत े ह ᱹ जैस े -तेज 

रोशनी, चमकᳱले व᭭तु, तेज आवाज से ᮧभािवत होना। 
3.  सांकेितक अव᭭था(symbolic stage) 7 वषᭅ से ᳰकशोराव᭭था तक: इस अव᭭था मᱶ 

बालक अपनी अनुभूितयᲂ को भाषा के मा᭟यम से ᳞Ღ करता ह ैऔर वह ᮧितको और उनके 
म᭨ूय िवक᭨पᲂ स ेसंब᳍ ᭭थािपत करन ेलगते ह ᱹजैसे संकेत को समझ कर कायᭅ करना।  

ᮩनूर ᳰक िस᳍ातं कᳱ िवशषेता(characteristic of Burner’s cognitive 
development theory): 

1. ᮩूनर का िस᳍ांत बालक के पूवᭅ ᭄ान तथा नए ᭄ान मᱶ सम᭠वयन के िलए अनकूुलन 

वातावरण करन ेपर बल दतेा ह।ै 
2. िवषय व᭭तु कᳱ बनावट ऐसी हो ᳰक बᲬे आसानी पूवᭅक सीख सके।  
3. ᮩूनर के िस᳍ांत के अनुसार िवषय व᭭तु जो िसखाई जानी ह ैऐसे अनुᮓम मᱶ ᮧ᭭तुत कᳱ 
जाए िजसस ेबᲬे ता᳸कक ढंग से एव ंअपनी कᳯठनाई ᭭तर के अनुसार सीख सके।  
4. यह िस᳍ांत सीखने के पुनᭅबलन पुर᭭कार व दडं आᳰद ᮧबल दतेा ह।ै  
5. ᮩूनर के इस िस᳍ांत के अनुसार िशᭃा बालक के ᳞िᲦ᭜व और सामािजक दोनᲂ गुणो का 
िवकास करती ह।ै  
1. ᮩनूर के िस᳍ातं के िशᭃा मᱶ उपयोिगता: 
1. ᮩूनर के सं᭄ाना᭜मक िवकास के िविभ᳖ अव᭭थाᲐ के अनुसार पाᲹᮓम बनाना 

चािहए।  
2. मानिसक अव᭭थाᲐ के अनुसार िशᭃण िविधया ं और ᮧिविधयां का ᮧयोग करना 

चािहए।  
3. ᮩूनर कᳱ अ᭠वषेण िविध ᳇ारा छाᮢᲂ मᱶ सम᭭या समाधान कᳱ ᭃमता का िवकास ᳰकया 

जाना चािहए।  
4. ᮩूनर ने वतᭅमान अनुभवᲂ को पूवᭅ ᭄ान स ेजोड़ने पर बल ᳰदया ह।ै इससे छाᮢᲂ के ᭄ान 

का समृि᳍ तथा ᭭थाई बताया जा सकता ह ै। 
5. ᮩूनर कᳱ सं᭄ाना᭜मक िवकास कᳱ अव᭭थाᲐ के अनुसार िशᭃक अपने िनयोजन 

ᳰᮓयावन एवं म᭨ूयांकन ᮧᳰᮓया से संशोधन कर बालकᲂ के बौि᳍क िवकास मᱶ सहायक 
हो सकत ेह।ᱹ  

● ᮩनूर और िपयाज ेके स᭄ंाना᭜मक िवकास िस᳍ातं मᱶ समानताए ंऔर असमानताए:ं 
ᮩूनर और िपयाज ेदोनᲂ ने स᭄ंाना᭜मक िवकास के ᭃेᮢ मᱶ मह᭜वपणूᭅ योगदान ᳰदया ह ैइन दोनᲂ के 

सं᭄ाना᭜मक कᳱ ᮧᳰᮓया मᱶ समानताए ंऔर असमानताए ंह ᱹजो िन᳜ ह:ै 
समानताए:ं 
1. छाᮢ पूवᭅवतᱮ अनुकूलन के आधार पर अिधगम करता ह।ै  
2. बालक मᱶ ᭭वाभािवक ᱨप से भाषा िवषय का िज᭄ासा होता ह।ै  
3. बालक कᳱ सं᭄ाना᭜मक संरचनाᲐ समय के साथ िवकिसत करती ह।ै  
4. बालक अिधगम ᮧᳰᮓया मᱶ सᳰᮓय ᱨप स ेभाग लेता ह।ै  
5. सं᭄ाना᭜मक िवकास का अंितम चरण ᮧतीक, संकेत िच᭮न के अिभᮕहण तक चलता ह ै िजस े

इ᭠हᲂने मह᭜वपणूᭅ ᮧमुखता दी ह।ै  
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असमानताए:ं 
ᮓम सं᭎या ᮩूनर िपयाज े
1. ᮩूनर िवकास को एक सतत ᮧᳰᮓया 

मानत ेह ᱹ
िपयाज े िवकास के िविभ᳖ चरणᲂ कᳱ एक ᮰ंृखला 
मानत ेह ᱹ

2.  ᮩूनर भाषा िवकास को सं᭄ाना᭜मक 
िवकास का एक मह᭜वपणूᭅ कारक 
मानत ेह ᱹ

िपयाज ेने भाषा िवकास को सं᭄ाना᭜मक िवकास के 
एक पᳯरणाम के ᱨप मᱶ मानते ह ᱹ 

3. ᮩूनर के अनुसार सं᭄ाना᭜मक 
िवकास कᳱ गित को बढ़ाया जा 
सकता ह ै

िपयाज ेके अनुसार बᲬᲂ मᱶ स᭄ंाना᭜मक िवकास ᭭तर 
और पᳯरपᲤता के अनुकूल ᭭वगित स ेहोता ह।ै 

4. ᮩूनर ने िवकास को एव ं अिधक 
᭄ान रखन े वाल े बालकᲂ कᳱ 
अिधगम ᮧᳰᮓया मᱶ सहभािगता को 
मह᭜व ᳰदया ह।ै 

िपयाज ेऐसे नहᱭ मानत ेह।ᱹ 

5. ᮩूनर के अनुसार ᮧितᳲबबा᭜मक 
ᳲचतन के पूवᭅ मᱶ अपनाई गई 
अव᭭थाᲐ मᱶ ᮧितिनिध᭜व बदलते 
नहᱭ ह ै

िपयाज ेके अनुसार यह बदल जाता ह ै

6 ᮩूनर अपने िस᳍ांत मᱶ िशᭃा को 
मह᭜व ᳰदया ह ै

िपयाज े ने अपने िस᳍ांत मᱶ वातावरण को ᭔यादा 
अिधक मह᭜वपणूᭅ माना ह ै

7 ᮩूनर के िस᳍ांत मᱶ बालकᲂ के 
िवकास कᳱ तीन अव᭭थाएं होतीह ᱹ

िपयाज ेके सं᭄ाना᭜मक िवकास के चार िस᳍ांत होत े
ह।ᱹ 

वाइगो᭜सकᳱ कᳱ स᭄ंाना᭜मक िवकास का िस᳍ातं: 
वायगो᭜सकᳱ कᳱ एक ᱨसी व᭄ैािनक थ ेउनका ज᭠म 19 नवंबर 1896 ई और म᭜ृय ु11 जून 1934 को 

37 वषᭅ कᳱ अव᭭था मᱶ ᱟई थी। वाइगो᭜सकᳱ सं᭄ाना᭜मक िवकास के िस᳍ांत का ᮧ᭭ताव यह ह ै ᳰक 

सीखन ेऔर सम᭭या समाधान जैसी सं᭄ाना᭜मक ᭃमताए ंबचपन के दौरान सामािजक संपकᭅ  के मा᭟यम 
से िवकिसत होती ह।ै उनके अनुसार बालक के सं᭄ाना᭜मक िवकास मᱶ सं᭭कृित और पयाᭅवरण मह᭜वपणूᭅ 
भूिमका िनभाती ह।ै उनका मानना था कᳱ सं᭄ाना᭜मक िवकास के िलए एक दसूरे के साथ सामािजक 
संपकᭅ  मᱶ आना आव᭫यक ह।ै जैस ेबालक अपने िशᭃक तथा अपने से ᭔यादा  जान ेवाल ेलोगᲂ स ेसीखन े
के बाद अपने अिधगम कौशल मᱶ वृि᳍ ला पाएगा। वाइगो᭜सकᳱ के िस᳍ांत मᱶ कई मह᭜वपणूᭅ घटक 

शािमल ह,ै जो सं᭄ाना᭜मक िवकास कᳱ ᳞ा᭎या करत ेह।ᱹ 
● समीप᭭थ िवकास का ᭃेᮢ  
● आंतᳯरक भाषा  
● मचान(scaffolding) 
1. समीप᭭थ िवकास का ᭃेᮢ: वाइगो᭜सकᳱ ने अपने िवचारᲂ मᱶ समीप᭭थ िवकास ᭃेᮢ कᳱ 

अवधारणा ᮧ᭭तुत कᳱ ह।ै उनके अनुसार जब एक बालक   कोई कायᭅ कर रहा होता ह ैतो उस े
समय बᱟत सारे सम᭭या उस बालक के सामने आते ह ᱹउस सम᭭या को हल करन ेके िलए उसे 
एक िवशषे᭄ कᳱ जᱨरत होती ह ैअगर िवशषे᭄ कᳱ सहायता िमल जाती ह ैतो बᲬा अ᭒छे स े
अपने कायᭅ को कर सकता ह।ै जैसे एक बालक अ᭒छा ᳰᮓकेट खेलता ह ैपर उसे एक िवशषे᭄ कᳱ 
सहायता िमल जाए तो वह ᳰᮓकेट के खेल मᱶ बेहतर ᮧदशᭅन कर सकता ह।ै यह समीप᭭थ 
िवकास ᭃेᮢ के अंतगᭅत आता ह।ै  
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2. भाषा: वायगो᭜सकᳱ ने भाषा को संचार के िलए आव᭫यक उपकरण माना ह।ै सं᭭कृित और 

᳞वहार को भाषा के मा᭟यम स ेसमझा जाता ह ै । उ᭠हᲂन ेसं᭄ाना᭜मक िवकास मᱶ भाषा कᳱ 
मह᭜वपणूᭅ भूिमका पर ᮧकाश डाला ह।ै इनका िस᳍ांत कहता ह ैᳰक सामािजक संपकᭅ  से बᲬᲂ मᱶ 
भाषा का उपयोग करन ेकᳱ ᭃमता िवकिसत होती ह ᱹवायगो᭜सकᳱ कᳱ के अनुसार िवकास कᳱ 
ᮧᳰᮓया मᱶ भाषा के तीन चरण होत ेह।ᱹ  
● सामािजक भाषा: एक बालक के भाषा का िवकास समाज मᱶ ही होता ह ैजैसे- पᳯरवार, 

᭭कूल, पड़ोसी। 

● िनजी भाषा- िनजी भाषा वह भाषा ह ैिजसमᱶ वह ᭭वयं को िनदᱷिशत करता ह ैलेᳰकन बᲬा 
इस उ᮫ मᱶ आ᭜मसात नहᱭ कर पता ह।ै 

●  मौन आंतᳯरक भाषा: इसके अनुसार एक बालक अपने मन मᱶ बᱟत सारे भाषाᲐ का 
िवकास करता ह।ै इसे अनुकरण भाषा भी कह सकत े ह ᱹ यानी बᲬे अपने आसपास के 
वातावरण के अनुकरण स ेबᲬे अपने मन मᱶ कुछ भाषा िवकिसत कर लेते ह।ᱹ  

स᭄ंाना᭜मक िवकास के िस᳍ातं का  िशᭃा पर ᮧभाव:  
सं᭄ाना᭜मक िवकास के िस᳍ांतᲂ का िशᭃा पर बᱟत मह᭜वपणूᭅ ᭭थान ह।ै इसके आधार पर िशᭃकᲂ को 
अपने छाᮢᲂ के सं᭄ाना᭜मक िवकास के बारे मᱶ बेहतर समझ हो पाती ह।ै िपयाज ेन ेसं᭄ाना᭜मक िवकास 
के चार चरण के अनुसार िशᭃा दने ेकᳱ बात कᳱ ह।ै सं᭄ाना᭜मक िवकास एक िशᭃक दिृ᳥कोण ह ैजो 
छाᮢᲂ के सᳰᮓय होन े और सीखन े कᳱ ᮧᳰᮓया मᱶ संकलन होन े के िलए ᮧो᭜सािहत करता ह।ै िशᭃक 
अपनी िशᭃण  को बालकᲂ के सं᭄ाना᭜मक ᭭तर के साथ रेखाᳰंकत करᱶ अथाᭅत बालकᲂ के आय ुवगᭅ के 
अनुसार िशᭃण िविध का ᮧयोग करᱶ। इसस ेबालकᲂ के अिधगम करन ेकᳱ ᮧᳰᮓया मᱶ आसानी होती ह।ै 
सं᭄ाना᭜मक िवकास के िस᳍ांत के अंतगᭅत िशᭃक के कुछ िनयम ह ैजो िन᳜ ह ै:-  

● बᲬᲂ को अपने कायᭅ खुद करने का अवसर दᱶ।  
● बᲬᲂ कᳱ ᱧिच का ᭟यान रखᱶ।  
● आसपास का वातावरण बᲬᲂ कᳱ अनुकूल होना चािहए।  
● बालक कᳱ बुि᳍ का मापन उसकᳱ ᳞ावहाᳯरक ᳰᮓयाओ के आधार पर करᱶ। 
●  औपचाᳯरक आयु वाल ेबᲬᲂ को सम᭭या समाधान िविध से पढ़ाऐ। 
● सं᭄ाना᭜मक िवकास के िस᳍ांत के आधार पर िशᭃक और अिभभावक बालकᲂ कᳱ 

रचना᭜मक और कौशल िवचार शिᲦ को पहचान सकत ेह।ᱹ  
समकालीन काल मᱶ बᲬᲂ के भिव᭬य को सही आकार दने ेमᱶ सं᭄ाना᭜मक िवकास और उसके 

᳞ापक कौशल को बढ़ावा दने ेके िलए िशᭃा ᮧणाली को बᱟत  ᳞वि᭭थत तरीके स े  ᳰकया जाता था। 
उदाहरण कᳱ तौर पर हम बौ᳍ िशᭃा ᮧणाली को ले सकत ेह।ᱹ बौ᳍ िशᭃा ᮧणाली का िवकास बुिनयादी 
जीवन के आधार पर ᱟआ था। यहां िशᭃा बालकᲂ के नैितक, मानिसक और शारीᳯरक िवकास पर 

आधाᳯरत होता था। बौ᳍ िशᭃा ᮧणाली का म᭎ुय उ᳎े᭫ य बालकᲂ के सवाᲈगीण और समᮕ िवकास को 
आसान बनाना था। इस आधार पर हम कह सकत ेह ᱹᳰक ᮧाचीन काल मᱶ भी सं᭄ाना᭜मक िवकास  के 
आधार पर ही बालकᲂ को िशᭃा दी जाती थी ।  
िपयाज ेके स᭄ंाना᭜मक िवकास के िस᳍ातं का िशᭃण पर ᮧभाव: िपयाज ेकᳱ सं᭄ाना᭜मक िवकास के 

िस᳍ांत का िशᭃा मᱶ बᱟत मह᭜वपणूᭅ ᭭थान ह।ै इसमᱶ बालक खोज करके सीखता ह।ै िपयाज ेका यह माना 
था ᳰक एक बालक का सीखना तब अथᭅ पूणᭅ माना जाता ह ैजब वह िशᭃा िव᳒ाथᱮ के ᱧिच के अनुसार 

होता ह ै, इसीिलए उ᭠हᲂन ेकहा ᳰक पाᲹᮓम हमᱶ इस ᮧकार तैयार करना चािहए ᳰक उसमᱶ बालक कᳱ 
ᱧिच हो और आग ेजाकर  िशᭃा का अपने जीवन मᱶ ᮧयोग कर सके । बालक के सीखन ेकᳱ ᮧवृिᱫ 
ᮧाकृितक ᱨप स े होनी चािहए। िपयाजे ने अनौपचाᳯरक िशᭃा को भी मह᭜वपूणᭅ िशᭃा माना ह।ै 
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औपचाᳯरक िशᭃक व िशᭃण ह ैजो िव᳒ालयᲂ मᱶ ᳰदया जाता ह,ै यहा ंस ेबालक मᱶ तकᭅ  िवतकᭅ , सं᭭कृत, 
नैितक, मानिसक िवकास का ᭄ान होता ह।ै वतᭅमान िशᭃा िपयाज ेके सं᭄ाना᭜मक िवकास के िस᳍ांत 

पर ही आधाᳯरत ह।ै ᮧारंभ मᱶ बालकᲂ को खेल और खोजबीन के मा᭟यम से िशᭃा दी जाती ह ᱹ, िजस ेहम 

ᮧाकृितक िशᭃा भी कह सकते ह,ᱹ जैसे-जैस ेबालक कᳱ आयु म ेवृि᳍ होती ह ैउसके सं᭄ाना᭜मक ᭭तर को 
᭟यान मᱶ रखकर उसके िशᭃा के ᭭तर को बढ़ाया जाता ह।ै 
िन᭬कषᭅ:- सं᭄ाना᭜मक िवकास वह िवकास ह ैिजसमᱶ बᲬे का मानिसक तथा आंतᳯरक िवकास शािमल 

होता ह।ै मनोवै᭄ािनकᲂ के अनुसार सं᭄ाना᭜मक िवकास एक सतत ᮧᳰᮓया ह।ै कोई बालक अनुवांिशकᳱ 
और सीखन ेके कारकᲂ के संबंधᲂ के मा᭟यम से अपनी दिुनया को समझता ह ै ,सोचता ह ैऔर उसी के 

आधार पर अपने ᭄ान ᮧा᳙ करता ह ै।  
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INTRODUCTION:  

Cognitive development is a branch of neuroscience and psychology that examines how 
children process information, develop conceptual resources, hone perceptual skills, 
acquire language, and mature other facets of the adult brain and cognitive psychology. It 
recognizes qualitative distinctions in how children and adults process waking 
experiences, including object permanence, comprehension of logical relationships, and 
cause-and-effect reasoning in school-aged children. Cognitive development refers to the 
gradual ability to consciously perceive, comprehend, and articulate thoughts in adult 
terms. It involves how individuals perceive, think, and comprehend their surroundings 
through a combination of genetic and learning influences. The cognitive information 
development process is divided into four stages: reasoning, intelligence, language, and 
memory. These stages typically commence around 18 months of age, as children engage 
with toys, listen to parental speech, and observe stimuli such as television to bolster their 
cognitive growth. 
Stages of Cognitive Development (Problem-Solving and Intelligence): The term 
intelligence comes from the Latin word "intelligere," which means to comprehend or 
discern. The advancement of problem-solving skills and cognitive growth begins by 
forming concepts like object permanence, causality, and symbolic reasoning through 
hands-on learning, leading to more advanced abstract thinking and the integration of 
unconscious into conscious memory formation. 
Birth to two months: The optical focal length is around 10 inches during the newborn 
stage. Babies actively look for things that catch their attention, get used to familiar things, 
and react more energetically to new things. Their first reactions are instinctive, such as 
sucking and grabbing. They can focus and track objects moving slowly from side to side, 
and will eventually track past the center line. During this phase, they prefer high-pitched 
voices. 
Two to six months: Kids in this age group engage in purposeful sensory exploration of 
their bodies by looking at their hands, reaching, and touching different body parts. This 
helps them develop an understanding of cause and effect and self-awareness. They are 
less likely to notice sensations and changes happening around them. 
Six to twelve months: Object permanence develops in this age range as toddlers actively 
search for objects. At six months old, they begin to seek partially concealed items, while 
by nine months, they search for completely hidden objects and reveal them, often through 
activities like peek-a-boo. Separation and stranger anxiety surface as toddlers grasp the 
concept that things continue to exist even when unseen. With improving motor skills, 
children explore their surroundings by reaching, inspecting, grasping, mouthing, and 
dropping objects. 
Twelve to eighteen months: During this stage, the child's motor skills improve, enabling 
them to walk and manipulate objects more effectively. Egocentric pretend play becomes 
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noticeable. As object permanence and memory develop, objects become easier to locate 
after being moved around, and the child can follow the movement of objects. 
Eighteen months to two years: Memory and cognitive abilities improve as frontal lobes 
develop, resulting in the ability to envision outcomes without relying heavily on physical 
manipulation. This leads to the emergence of novel problem-solving approaches without 
the need for repeated practice. Thinking becomes more sophisticated, enabling the 
formulation of action plans. Object permanence is fully established, allowing individuals 
to anticipate the location of objects without observing their movement. 
Two to five years: In the preschool years, children begin to engage in magical and 
wishful thinking. For instance, they may believe the sun sets because it is tired. At this 
stage, they may also experience fears of monsters that cannot be easily rationalized away. 
Children prioritize perceptions over logic, so providing them with a pretend tool like 
monster spray can be a beneficial way to alleviate their anxiety. 
Preschool-aged children often lack a solid understanding of cause and effect, leading 
them to associate sickness with misbehavior. Their egocentric nature means they may 
only consider their own perspective, such as offering a favorite stuffed toy to comfort a 
distressed loved one. By the age of five, children typically improve their pre-literacy and 
numeracy skills, being able to accurately count to ten, recite the alphabet from memory, 
and identify some letters. Additionally, children develop a hand preference around this 
age. 
Six to twelve years: In the early school years, children begin to develop their scientific 
reasoning and comprehension of physical laws related to conservation, such as weight 
and volume. They acquire the ability to grasp various viewpoints and consider different 
perspectives in various situations. Children also learn that rules can be altered through 
mutual agreement. Initially, they master basic literacy skills like reading and 
understanding numbers. By the time they reach third or fourth grade, the focus transitions 
from learning to read to reading to learn, and from spelling to writing compositions. 
Twelve years and older: In this stage, teenagers are able to use logic in a systematic and 
scientific manner. They can utilize abstract thinking to solve algebraic problems and 
employ multiple logics to find scientific solutions. These concepts are beneficial for 
academic tasks. As adolescents transition into early adulthood, these skills can also be 
used to address emotional and personal challenges. During the late teenage years and 
early adulthood, contemplating the future, including aspects like love, commitment, and 
career aspirations, becomes significant. 
Studies in Cognitive Development: 
Jean Piaget played a significant role in establishing the field of cognitive development 
with his theory on the subject. While many of Piaget's theoretical ideas have lost 
popularity, his explanation of the key cognitive changes that occur with age is still widely 
accepted today. This includes the transition from early perception relying on concrete, 
external actions to later achieving an abstract understanding of observable aspects of 
reality and uncovering underlying abstract rules and principles, typically beginning in 
adolescence. In recent times, various alternative models have emerged, such as 
information-processing theory, neo-Piagetian theories, and Bronfen brenner's Ecological 
Systems Theory, which seek to blend Piaget's concepts with more contemporary 
developmental and cognitive science theories. A major debate in cognitive development 
has been the "nature versus nurture" argument, questioning whether cognitive 
development is primarily influenced by innate qualities (nature) or personal experiences 
(nurture). However, most experts now agree that this is a false dichotomy, as evidence 
from biological and behavioral sciences suggests that genetic activity interacts with 
environmental events and experiences from early on. While proponents of naturalistic 
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views emphasize genetic mechanisms, insights from Comparative psychology, Molecular 
biology, and Neuroscience suggest a significant ecological component in shaping 
cognition. 
Jean Piaget Cognitive development is closely tied to Piaget, who was the first to 
methodically study developmental processes. Despite not being the initial proponent of 
cognitive development theories, Jean-Jacques Rousseau explored childhood development 
in three stages in his work Emile or On Education, published in 1762. The first stage, up 
to age 12, sees children guided by emotions and impulses. From ages 12 to 16, reason 
begins to develop, leading to the final stage where children transition into adulthood. 
Sigmund Freud's psychosexual development theory suggests children navigate various 
stages to enhance their cognitive abilities. Maria Montessori, starting in 1897 with 
mentally disabled children, later researched elementary schools and introduced the 
Montessori Method through her 1950 book, The Discovery of the Child.  
Erik Erikson, a neo-Freudian, emphasized personality and identity development in 
children, stressing social experiences throughout life as key contributors to personality 
and identity formation. His model outlines eight stages that all children progress through. 
Lawrence Kohlberg developed the stages of moral development theory, building on 
Piaget's research on cognitive development to demonstrate that these stages persist 
throughout one's life. Kohlberg's six stages align with Piaget's constructivist principles by 
emphasizing that progression through the stages is sequential and regression is 
uncommon. 
Lev Vygotsky's theory emphasizes social learning as crucial for cognitive development. 
According to Vygotsky, adults play a vital role in children's development by facilitating 
learning through mediation, which involves modeling and explaining concepts. 
Collaboratively, adults and children acquire the concepts of their culture and activities. 
Vygotsky posited that complex mental activities are acquired through social learning. A 
key component of his theory is the zone of proximal development, where he suggests the 
most effective learning occurs. This zone represents tasks a child cannot complete alone 
but can with the assistance of a more knowledgeable other (MKO). Vygotsky also 
underscored the significance of culture in cognitive development, including language, 
writing, and counting systems specific to a culture. Private speech, or self-talk to aid 
problem-solving, is another aspect of Vygotsky's theory. Scaffolding, providing support 
to a child and gradually reducing it to promote independent learning over time, is also 
central to Vygotsky's theory. 
Piaget's theory of cognitive development 

 
Jean Piaget is known as the first psychologist and philosopher to coin the term 

"cognitive development." While previous researchers had explored child development, 
Piaget is credited with conducting the inaugural systematic study of cognitive 
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development and assigning it its name. His primary contribution lies in the stage theory of 
child cognitive development. Furthermore, he conducted observational studies on 
children's cognition and devised uncomplicated tests to uncover various cognitive 
abilities in children. Piaget's belief is that individuals progress through developmental 
stages enabling them to think in novel, more intricate manners. Several of Piaget's 
assertions have waned in popularity. For instance, he contended that young children are 
incapable of conserving numbers. However, subsequent experiments revealed that 
children struggled due to a lack of comprehension regarding the task. When the 
experiment involved candies and children were asked to choose a set rather than 
explaining to an adult which group contained more items, they displayed no confusion 
over which set had more items. Piaget argued that a child cannot conserve numbers if 
they do not grasp one-to-one correspondence. Piaget's cognitive development theory 
concludes at the formal operational stage, typically attained in early adulthood. It does not 
consider later stages of adult cognitive development as outlined by, for instance, Harvard 
University professor Robert Kegan. Cognitive learning focuses on maximizing brain 
efficiency. Cognition refers to the mental process of acquiring knowledge through senses, 
experience, and thought. Cognitive learning theory combines cognition and learning to 
describe learning processes. The goal is to enhance thinking, understanding, and 
retention. Mastering cognitive learning fundamentals fosters a habit of lifelong learning 
and can boost professional success. Cognitive learning involves active engagement of the 
senses to enhance memory and retention. Unlike traditional methods that stress 
memorization, cognitive learning prioritizes connecting new information with existing 
knowledge. This approach encourages reflection and integration, leading to more 
effective learning outcomes and long-term retention. Cognitive learning fosters a life-long 
love of learning and improvement in employees. Organizations can utilize cognitive 
learning strategies to provide the following benefits to their staff: - Enhance 
comprehension: Through hands-on learning, cognitive learning promotes immersive 
education and aids in better understanding material and its application to work and life. - 
Improve problem-solving skills: The cognitive learning approach enhances problem-
solving abilities, which are crucial for leadership roles and applying them effectively 
across all job aspects. - Boost confidence: By enhancing problem-solving skills, cognitive 
learning can bolster confidence in handling work challenges and quick learning of new 
concepts. 
Piaget overlooks the influence of social and cultural factors on development stages by 
focusing solely on children from western cultures. This is significant because diverse 
societies and cultures offer unique early childhood experiences. For instance, individuals 
in nomadic tribes may encounter challenges with number and object counting. Various 
cultures have distinct practices and events that are prevalent at a young age, potentially 
impacting aspects like object permanence. Consequently, children from different societies 
may reach the formal operational stage at varying rates, with some remaining in the 
concrete operational stage at the same chronological age. 
Stages of Cognitive Development 
Sensorimotor stage: Piaget proposed that infants go through a sensorimotor stage that 
spans from birth to age 2, during which they rely on their senses to explore and engage 
with their surroundings. This helps them establish a connection between sensory input 
and motor reactions. According to Piaget, this stage concludes when children grasp the 
concept of object permanence and begin to demonstrate symbolic thinking. However, this 
perspective was challenged in the 1980s when studies revealed that infants as young as 
five months old can mentally represent objects that are not within their sight, including 
characteristics like number and rigidity. 
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Preoperational stage: Piaget proposed that children transition into a preoperational stage 
from about age 2 to age 7. During this stage, children develop symbolic thought, seen in 
their enhanced capacity for imaginative play. While language skills progress during this 
stage, children may struggle with grasping intricate logic and processing information. 
Later research indicating that preschoolers can consider others' viewpoints and reason 
about abstract concepts, such as cause and effect relationships, led to the decline of this 
particular aspect of stage theory. 
Concrete operational stage: Piaget thought that the concrete operational stage typically 
occurred between the ages of 6 and 12. During this stage, children develop skills like 
conservation, classification, serialism, and spatial reasoning. Recent findings indicate that 
even younger children are capable of reasoning about abstract concepts such as types, 
logical operators, and cause-and-effect relationships, making this part of stage theory 
outdated. 
Formal operational stage: Piaget thought that the formal operational stage typically lasts 
from around age 12 into adulthood and is characterized by the capacity to use mental 
operations with abstract concepts.  
Erik Erikson collaborated with Freud, but unlike Freud, Erikson emphasized Biological, 
Psychological, and social factors in human development. Each stage is based on a form of 
competence, or perceived ability to accomplish tasks. The stages are characterized by two 
opposing psychological tendencies and the traits that emerge in each stage depend on the 
extent of each tendency experienced. Healthy circumstances lead to the development of 
virtues, while unhealthy circumstances result in maladaptations. There are a total of 8 
stages. Although the conflicting tendencies may seem like good versus bad, they can be 
viewed as a blend where most healthy individuals encounter aspects of both.  
Stage 1-Infancy- Trust versus Mistrust: Babies have limited capabilities to take care of 
themselves. Therefore, infants grow based on whether they learn to trust or distrust their 
surroundings. The virtue that emerges at this point is hope, while the maladaptation is 
withdrawal.  
Stage 2-Early Childhood- Autonomy versus Shame: When children begin to discover the 
world, they face the conflict between autonomy, the ability to do things independently, 
and shame or doubt, and the fear of not being capable and making mistakes. The virtue 
that develops during this stage is will, indicating self-control. The maladaptation for this 
phase is compulsion, representing a lack of self-control.  
Stage 3-Play Age- Initiative versus Guilt: When children progress from the autonomy 
versus shame stage, they encounter the initiative versus guilt conflict. Initiative involves 
being able to take action in a situation, while guilt involves feeling remorse for their 
actions or feeling unable to act. The virtue that emerges from this stage is purpose, while 
the maladaptation is inhibition.  
Stage 4-School Age- Industry versus Inferiority: As children become more aware of their 
impact on the world, they face the challenge of industry versus inferiority. Industry refers 
to their capacity and willingness to engage actively with their environment, while 
inferiority signifies an inability or perceived inability to do so. The key virtue learned 
during this stage is competence, while the negative outcome is inertia or passivity. 
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Stage 5-Adolescence- Identity versus Identity Confusion: As children transition into 
adolescence, their capacity to engage with the world begins to influence their self-
perceptions, leading to a struggle between self-awareness and confusion. Self-awareness 
involves understanding one's identity and forming a personal moral compass. Identity 
confusion, on the other hand, entails uncertainty about self-identity and moral values. The 
positive outcome of this process is fidelity, while the negative outcome is repudiation. 
Stage 6-Young Adulthood- Intimacy versus Isolation: In young adulthood, individuals 
seek belonging in a few close relationships. Intimacy involves forming deep bonds with 
others, while isolation refers to the absence of such connections. The potential virtue that 
may emerge from this is love, while the negative outcome is loneliness. 
Stage 7-Adulthood- Generativity versus Stagnation: During this life stage, individuals 
discover that while achieving personal goals, they may focus on nurturing the next 
generation as mentors or parents, or they may prioritize self-care and distance themselves 
from others. The predominant virtue in this phase is empathy, while the maladaptive 
behavior is rejection. 
Stage 8-Old Age- Integrity versus Despair: As people reach the later stages of their 
lives, they reflect on their past accomplishments and either fined contentment in their 
life's achievements or experience profound regret. This sense of fulfillment or remorse 
plays a significant role in shaping their identity in their final years. The positive outcome 
is the growth of wisdom, while the negative outcome is the cultivation of disdain. 
CONCLUSION: Children experience rapid growth and development in their initial five 
years across four main areas: motor (physical), language and communication, cognitive, 
and social/emotional. Cognitive development pertains to how children think, explore, and 
understand things, encompassing the acquisition of knowledge, skills, problem-solving 
abilities, and attitudes that enable children to comprehend the world around them. Brain 
development is a component of cognitive growth. Nurturing a child's cognitive 
development from birth is crucial for laying the groundwork for academic success and 
future achievements. Studies indicate that children who can differentiate sounds at six 
months of age demonstrate enhanced learning skills. Children experience rapid growth 
and development in the first five years of their lives in four main areas: physical (motor 
skills), language and communication, cognitive, and social/emotional development. 
Cognitive development encompasses a child's ability to think, explore, and solve 
problems, leading to the acquisition of knowledge, skills, and attitudes that aid in 
understanding the world. Nurturing a child's cognitive development from birth is vital for 
establishing a strong foundation that supports academic success and overall well-being in 
the future. 
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10 

संवगेा᭜मक िवकास 
(Emotional development) 

 
डॉ० कुमारी सुनीता ᳲसह 

ᳲᮧिसपल 
म᭛ुड᳡ेरी कॉलेज फॉर टीचर एजुकेशन, पटना 

पᳯरचय (Introduction) 
संवेग” श᭣द को 19वᱭ शता᭣दी से ही एक मनोवै᭄ािनक ᮰ेणी और ᳞वि᭭थत जांच के िलए एक 

िवषय का नाम ᳰदया गया ह।ै इससे पहल,े ᮧासंिगक मानिसक अव᭭थाᲐ को "भूख," "जुनून," "ᳩेह," या 
"भावनाᲐ" के ᱨप मᱶ वगᱮकृत ᳰकया गया था। अᮕेंज़ी श᭣द "Emotion" 17वᱭ शता᭣दी से अᮕेंजी मᱶ 
मौजूद ह,ै इसकᳱ उ᭜पिᱫ ᮨांसीसी इमोशन के अनुवाद के ᱨप मᱶ ᱟई ह,ै िजसका अथᭅ शारीᳯरक गड़बड़ी 
ह।ै यह 18वᱭ शता᭣दी स ेअᮕेंजी मᱶ बᱟत ᳞ापक उपयोग मᱶ आया, अ᭍सर मानिसक अनुभवᲂ को संदᳶभत 
करन े के िलए ,िन᳜िलिखत शता᭣दी मᱶ एक पूणᭅ सै᳍ांितक श᭣द बन गया, िवशषे ᱨप से दो ᭭कॉᳯटश 
दाशᭅिनक-िचᳰक᭜सकᲂ, थॉमस ᮩाउन और चा᭨सᭅ बेल के ᮧभाव के मा᭟यम से। यह लेख इस बौि᳍क और 
अथᭅ संबंधी इितहास को एक व᭄ैािनक श᭣द के ᱨप मᱶ "भावना" कᳱ उपयोिगता और अथᭅ के बारे मᱶ 
समकालीन बहस से जोड़ता ह।ैमनु᭬य अपनी रोजाना कᳱ िज᭠दगी मे सुख,दखु,भय,ᮓोध,ᮧेम,घृणा आᳰद 
का अनुभव करता ह।ै वह ऐसा ᳞वहार ᳰकसी उᱫेजनावश करता ह।ै यही अव᭭था संवेग कहलाती ह।ै 
संवेग ᳞िᲦ कᳱ उᱫेिजत दशा ह।ै उᱫेजना, उथल ,पुथल आᳰद संवेग के ᮧकार ह।ै संवेग एक ᳞िᲦपरक 
अनुभव ह।ै यह एक सचेत मानिसक ᮧितᳰᮓया ह।ै 
सवंगे का अथᭅ  (Meaning of emotion) - संवेग श᭣द का वा᭭तिवक अथᭅ ह ैवेग स ेयᲦु अथाᭅत ्जब 
᳞िᲦ वेगवान होकर कायᭅ करता ह ैतो उसे संवेग कहत ेह।ै अᮕेंज़ी भाषा मᱶ संवेग को (emotion) कहत े
ह।ै “ए” का अथᭅ अंदर से ह ैतथा (Motion) का अथᭅ गित ह।ै Emotion श᭣द ‘Emovre’ से बना ह,ै 
िजसका अथᭅ ह-ैउᱫेिजत होना’। इस ᮧकार संवेग कᳱ ि᭭थित मᱶ ᳞िᲦ उᱫेिजत हो जाता ह ैऔर उसका 
᳞वहार असामा᭠य हो जाता ह।ै संवेग ᳞िᲦ के वैयिᲦक तथा आ᭠तᳯरक अनुभव ह।ᱹ ᮧ᭜येक ᳞िᲦ सुख, 
द:ुख, पीड़ा तथा ᮓोध का अनुभव करता ह।ै जब तक य ेअनुभव अपने साधारण ᱨप मᱶ रहत ेह,ᱹ तब इ᭠हᱶ 
राग या भाव (feeling) कहा जाता ह,ै पर᭠तु जब ᳰकसी िवशषे कारण या घटना से राग या भाव उᮕ ᱨप 
धारण कर लेत े ह,ᱹ तो उ᭠हᱶ संवेग (Emotion) कहा जाता ह।ै अतः अᮕेंज़ी के इमोशन श᭣द का अथᭅ 
आंतᳯरक भावᲂ को बाहर कᳱ ओर गित दने ेसे ह ै। िह᭠दी श᭣द मᱶ संवेग का ता᭜पयᭅ भी वेग के साथ कायᭅ 
करन ेस ेह ै।  
सवंगे कᳱ पᳯरभाषा᲍ (Definitions of Emotion) - िविभ᳖ मनोवै᭄ािनकᲂ न ेसंवेगᲂ को िन᳜िलिखत 
ᱨप मᱶ पᳯरभािषत ᳰकया ह ै - 
1. ᳰक᭥बाल यंग के अनसुार, “संवेग ᮧाणी कᳱ उᱫेिजत, मनोवै᭄ािनक तथा शारीᳯरक दशा ह,ै िजसमᱶ 
शारीᳯरक ᳰᮓयाए ँतथा भावनाए ँएक िनि᳟त उ᳎े᭫ य को ᮧा᳙ करन ेके िलए ᭭प᳥ ᱨप से बढ़ जाती ह।ᱹ” 
2. टी० पी० नन के अनसुार, संवेग स᭥पूणᭅ ᮧाणी का वह मूलत: मनोवै᭄ािनक तीᮯ िवᲩ डालने वाला 
᳞वहार ह,ै िजसमᱶ चेतना, अनुभूित, ᳞वहार तथा अ᭠तरावयव कᳱ ᳰᮓयाए ँशािमल रहती ह।ᱹ”  
3. वुडवथᭅ के अनसुार, “संवेग, ᮧाणी कᳱ उᱫेिजत अथवा उ᳇गे अव᭭था ह।ै यह अनुभूित कᳱ उस ᱨप मᱶ 
उᱫेिजत अव᭭था ह,ै िजसमᱶ ᳞िᲦ ᭭वय ंअनुभव करता ह।ै यह पेशीय तथा ᮕ᭠थीय ᳰᮓया कᳱ गड़बड़ी ह,ै 
जैसा ᳰक बाहर से ᮧतीत होता ह।ै”  
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4. ज᭥ेस ईवर के अनसुार, “संवेग शरीर कᳱ जᳯटल अव᭭था ह,ै िजसमᱶ ᳡ास लेना नाड़ी, ᮕि᭠थयाँ, 
उᱫेजना, मानिसक दशा तथा अवरोध आᳰद का अनुभूित पर ᮧभाव पड़ता ह ैएवं मांसपेिशयाँ एक िवशषे 
᳞वहार करन ेलगती ह।ᱹ”  
5. जᳶस᭨ड के अनसुार, “संवेग श᭣द ᳰकसी भी ᮧकार से आवेग मᱶ आन,े भड़क उठने अथवा उᱫेिजत होन े
कᳱ दशा को सूिचत करता ह।ै” 
सवंगेᲂ के ᮧकार (Types of Emotions) 
1. सकारा᭜मक सवंगे (Positive Emotion) – य ेसुखकर होते ह ᱹजैस-ेᮧेम, हषᭅ, आन᭠द, ᳩेह, उ᭨लास 
आᳰद । 
2. नकारा᭜मक सवंगे (Negative Emotion) – य ेक᳥कर या दखुदायी होत ेह।ᱹ जैसे-भय, ᮓोध, िच᭠ता, 
क᳥, ई᭬याᭅ आᳰद । 
मलू ᮧविृᱫ का सवंगे स ेस᭥ब᭠ध - 
संवेग के तुर᭠त बाद मᱶ होन ेवाली ᳰᮓया ही मूल ᮧवृिᱫ (Instinct) कहलाती ह ैअथाᭅत् पहल ेसंवेग तथा 
बाद मᱶ मूल ᮧवृिᱫ होती ह।ै मूल ᮧवृिᱫ के ज᭠मदाता म᭍ैडूगल ह।ᱹ 
ᮧिस᳍ मनोवै᭄ािनक िविलयम म᭍ैडूगल एव ंिगलफोडᭅ (William McDougall and Guildford) ने 
सवाᭅिधक मह᭜वपणूᭅ संवेग भय को बताया ह,ै एक बालक मᱶ कुल 14 संवेग बताए ह,ᱹ जो िन᳜ ह-ᱹ  

संवगे (Emotion) मूल ᮧविृᱫ (Instinct) संवगे (Emotion) मूल ᮧविृᱫ (Instinct) 
भय   (Fear) पलायन (Excape) ᮓोध (Anger) युय᭜ुसा (Combat) 
वा᭜स᭨य (Tenderness) स᭠तान कामना (Parental) अिधकार (Ownership) संᮕहण (Acquisition) 
आ᭜महीनता (Negative self-
Feeling) 

दै᭠य (Sumission) आमोद (Amusement) हा᭭य (Laughter) 

भूख (Hunger) भोजना᭠वषेण (Food seeking) कृित भाव (Creativeness) रचना᭜मकता (Construction) 
घृणा (Diguest) िनवृिᱫ(Repulsion) कामकुता (Laust) कामवृिᱫ (Sex) 
आ᭜मािभमान (Positive self-
Feeling) 

आ᭜मगौरव (Self Assertion) एकांकᳱपन (Lonlyness) सामिूहकता (Gregariousren) 

आ᳟यᭅ (Wonder) िज᭄ासा(Curiosity) क᳥/कᱧणा (Distress) संवदेना/शरणागित (Appeal) 
 
 ᮧिस᳍ मनोव᭄ैािनक िᮩजजे के अनुसार बालक का संवेगा᭜मक िवकास.      

 
संवगे कᳱ िवशषेताएँ (Characteristics of Emotion) -                                                  
संवेग कᳱ िविभ᳖ पᳯरभाषाᲐ का िव᳣ेषण करन ेपर संवेग कᳱ िन᳜ाᳰंकत िवशेषताᲐ पर ᮧकाश पड़ता ह-ै  
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1. भावनाᲐ से स᭥बि᭠धत (Related to emotion)-  डॉ० जायसवाल के अनुसार, “संवेगᲂ का स᭥ब᭠ध भावनाᲐ 
और वृिᱫयᲂ से होता है। िबना भावना के संवेग स᭥भव नहᱭ है। भावनाएँ एक ᮧकार से संवेगᲂ कᳱ पृ᳧ भूिम ह ै
अथवा संवेगᲂ के गभᭅ मᱶ भावनाᲐ का ही बल है। वा᭭तव मᱶ भावा᭜मक ᮧवृिᱫ का बढ़ा ᱟआ ᱨप ही संवेग है। 
 2. वैयिᲦकता (Individuality)- संवेग कᳱ अ᭠य िवशेषता उसका वैयिᲦक होना है। एक ही पᳯरवेश मᱶ दो ᳞िᲦ 
िभ᳖-िभ᳖ संवेगᲂ का अनुभव करत ेह ᱹऔर उनकᳱ ᮧितᳰᮓयाएँ भी िभ᳖-िभ᳖ होती ह।ᱹ उदाहरण के िलए-एक रोती 
ᱟई मिहला को देखकर एक ᳞िᲦ दया से ᮤिवत हो जाता ह,ै तो दसूरा ᳞िᲦ उसे ढᲂगी समझकर उससे घृणा 
करन ेलगता है।  
3. तीᮯता (Intensity) - संवेग कᳱ अनुभूित अ᭜य᭠त तीᮯ होती है। संवेग को यᳰद एक ᮧकार का उ᳇गे कहा जाए 
तो अनुिचत नहᱭ है। वे ᳞िᲦ कᳱ मन:ि᭭थित को तीᮯता के कारण अ᭭त-᳞᭭त कर देते ह,ᱹ पर᭠त ुइनकᳱ तीᮯता मᱶ 
अ᭠तर भी होता है। एक िशिᭃत ᳞िᲦ मᱶ अिशिᭃत ᳞िᲦ कᳱ अपᭃेा संवेग कᳱ तीᮯता कम होती ह,ै ᭍यᲂᳰक 
िशिᭃत ᳞िᲦ अपने संवेगᲂ पर िनय᭠ᮢण करना सीख जाता है।  
4. ᳞ापकता (Prevalence) - संवेग वैयिᲦक होते ᱟए भी सवाᭅनुभूित और सवᭅ᳞ापक होते ह।ᱹ संवेगᲂ का अनुभव 
सम᭭त ᮧाणी करत ेह।ᱹ ᭭टाउट के अनुसार, “िन᳜ ᮰ेणी के ᮧािणयᲂ से लेकर उᲬतर ᮧािणयᲂ तक एक ही ᮧकार के 
संवेग पाय ेजाते ह।ᱹ” अ᭠तर केवल माᮢा का होता है। ᳰकसी को ᮓोध अिधक आता ह ैऔर ᳰकसी को कम।  
5. ᭭थाना᭠तरण (Transfer) - ᮧायः संवेग ᭭थाना᭠तᳯरत हो जाते ह।ᱹ यᳰद कोई अिधकारी अपने अधीन᭭थ 
कमᭅचारी पर ᮓोिधत हो जाता ह ैऔर उसी दशा मᱶ यᳰद कमᭅचारी का कोई साथी उसे छेड़ द ेतो वह अपने साथी 
पर ᮓोिधत होने लगता है।  
6. संवगेा᭜मक स᭥ब᭠ध (Emotional Connection) - संवेग का स᭥ब᭠ध ᳰकसी ᳞िᲦ, व᭭त ुया िवचार से स᭥ब᳍ 
होता है। हम ᳰकसी ᳞िᲦ या िवचार के ᮧित ही ᮓोध या घृणा करत ेह।ᱹ दसूरे श᭣दᲂ मᱶ, संवेग का कोई-न-कोई 
आधार अव᭫य होता है।  
7. सखु और दःुख कᳱ भावना (Feeling of Happiness and sadness) - संवेग मᱶ ᳰकसी-न-ᳰकसी ᱨप मᱶ सुख या 
द:ुख का भाव िनिहत रहता है। जब हम ᳰकसी व᭭तु को देखकर भयभीत होते ह ᱹतो उसमᱶ द:ुख का भाव िनिहत 
होता है। जब हम आशा करत ेह ᱹतो उसमᱶ सुख कᳱ अनुभूित रहती है। ᭭टाउट के अनुसार, “अपनी िवशेष भावना के 
अितᳯरᲦ संवेग मᱶ िन:स᭠देह ᱨप से सुख या द:ुख कᳱ भांघना होती है।”  
8. बा᳭शारीᳯरक पᳯरवतᭅन (External Physical Changes) - संवेगा᭜मक अव᭭था मᱶ हमारे शरीर मᱶ जो बा᳭ 
पᳯरवतᭅन होते ह,ᱹ व ेइस ᮧकार ह-ᱹभय या ᮓोध मᱶ शरीर का काँपना, पसीना आना, रᲂगटे खड़े होना, आँखᲂ मᱶ 
लाली छाना या आँसू िनकलना, ᮧस᳖ता मᱶ मु᭭ कराना या हँसना आ᳟यᭅ के समय आँखᲂ का खुला रह जाना।  
9. आ᭠तᳯरक शारीᳯरक पᳯरवतᭅन (Internal Physical Changes) - संवेगा᭜मक अनुभूित के समय शरीर मᱶ 
आ᭠तᳯरक पᳯरवतᭅन भी होते ह;ᱹ जैस-ेᱡदय कᳱ धड़कन तीᮯ होना, ᮓोध कᳱ दशा मᱶ, पेट मᱶ पाचक रस िनकलना 
ब᭠द होना तथा भोजन कᳱ पाचन कᳱ स᭥पूणᭅ ᮧᳰᮓया का अ᭭त-᳞᭭त हो जाना।  
10. ᳞वहार मᱶ पᳯरवतᭅन (Change in Behaviour) - संवेगा᭜मक दशा मᱶ ᳞िᲦ के स᭥पूणᭅ ᳞वहार मᱶ पᳯरवतᭅन 
आ जाता है। ᮓोध से ओत-ᮧोत ᳞िᲦ का ᳞वहार उसके सामा᭠य ᳞वहार से पूणᭅतया िभ᳖ हो जाता है।  
11. मानिसक तनाव (Mental Tension) - संवेग कᳱ अव᭭था मᱶ हम एक ᮧकार कᳱ उᱫेजना, आवेग और 
मानिसक तनाव का अनुभव करते ह।ᱹ  
12. शिᲦ का लोप (Loss of Power) - संवेग के कारण हमारी िच᭠तन-शिᲦ का लोप हो जाता ह ै और 
संवेगा᭜मक अव᭭था मᱶ अ᭒छे-बुरे का ᭄ान नहᱭ रहता। उदाहरण के िलए-ᮓोध के वशीभूत होकर ᳞िᲦ ह᭜या तक 
कर देता है।  
13. ि᭭थरता कᳱ ᮧविृᱫ (The Trend of Stability) - संवेग कᳱ ᮧवृिᱫ मᱶ ि᭭थरता होती है। अपने िᮧय कᳱ म᭜ृय ु
का द:ुख पयाᭅ᳙ काल तक हमारे मन मᱶ रहता है। इसी ᮧकार जब हम ᳰकसी पर ᮓोिधत होते हᱹ तो पयाᭅ᳙ काल तक 
उसका ᮧभाव हमारे मन पर छाया रहता है। उसके सामने आन ेपर हमारा ᮓोध ᳰफर भड़क उठता है।  
14. ᳰᮓया᭜मक ᮧवृिᱫ का होना (Active Nature)- िजस समय हम संवेग का अनुभव करते ह,ᱹ तो उस समय कुछ-
न-कुछ ᳰᮓया अव᭫य होती है। उदाहरण के िलए-जब हम कोई घृणा᭭पद व᭭तु को देखते ह ᱹतो तुरंत हᱭ हम अपना 
मुख उसकᳱ ओर से फेर लेते है। इसी ᮧकार ᮓोिधत होने पर हम अपने हाथ मलत ेया दांत ᳰकटᳰकटाने लगत ेह ै। 

● संवगेा᭜मक िवकास (Emotional development) -संवेगा᭜मक िवकास मानव जीवन के िवकास व 

उ᳖ित के िलए आव᭫यक है। यह िवकास मानव जीवन को बᱟत ᮧभािवत करता ह ैव उसी से उसके 
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᳞िᲦ᭜व िनमाᭅण मᱶ सहायता िमलती है। जब ᳞िᲦ अपने संवेगो जैस ेभय, ᮓोध, ᮧेम आᳰद का सही 
ᮧकाशन करना सीख लेता ह,ै तो उसे संवेगा᭜मक िवकास कहते ह ᱹ। 

जीवन मᱶ संवेगᲂ कᳱ मह᭜वपूणᭅ भूिमका होती ह ै तथा ᳞िᲦ के वैयिᲦक एवं सामािजक िवकास मᱶ संवेगᲂ का 
योगदान होता है। लगातार संवेगा᭜मक अस᭠तलुन/अि᭭थरता ᳞िᲦ के वृि᳍ एवं िवकास को ᮧभािवत करती ह ै
तथा अनेक ᮧकार कᳱ शारीᳯरक, मानिसक और समािजक सम᭭याᲐ को उ᭜प᳖ करती है। 
दसूरी ओर संवेगा᭜मक ᱨप से ि᭭थर ᳞िᲦ खुशहाल, ᭭व᭭थ एवं शाि᭠तपूणᭅ जीवन ᳞तीत करता है। अत: संवेग 
᳞िᲦ के ᳞िᲦ᭜व के सभी पᭃᲂ को ᮧभािवत करत ेहै।  
 सवंगेा᭜मक िवकास का िस᳍ातं (Principle of emotional development) - बालकᲂ मᱶ संवेगा᭜मक िवकास कᳱ 
ᮧᳰᮓया मह᭜वपूणᭅ होती ह।ᱹ संवेगᲂ के ᳇ारा बालक अपने जीवन मᱶ समायोिजत ढंग से ᳞वहार करता ह।ᱹ ᳰक᭠त ु
संवेगा᭜मक अि᭭थरता के कारण बालक का समायोजन दोषपूणᭅ हो जाता ह।ᱹ ᳰक᭠तु इस त᭝य पर मनोव᭄ैािनकᲂ मᱶ 
मतभेद ह ᱹᳰक बालक म ेसंवेगᲂ कᳱ उ᭜पिᱫ ᳰकस आय ुमᱶ होती ह,ᱹ और इनके िवकास कᳱ ᮧᳰᮓया ᳰकस ᮧकार कᳱ ह ᱹ
अथाᭅत ्बालक मᱶ संवेग कᳱ उ᭜पिᱫ कब होती ह?ᱹ तथा ᳰकस ᮧकार बालक को ᳰकसी संवेग कᳱ अनुभूित होती ह?ᱹ  
उᲦ त᭝यᲂ कᳱ ᳞ा᭎या करने के िलए मनोव᭄ैािनकᲂ ने अपने-अपने िवचारᲂ का वणᭅन सै᳍ांितक ᱨप से ᳰकया ह।ᱹ 
संवेगा᭜मक उ᳊व एवं िवकास के िस᳍ांतᲂ का वणᭅन िन᳜िलिखत ह-ᱹ-  
1. सवंगे का दैिहक िस᳍ातं (Somatic Principle of Emotion) - 
संवेग के दैिहक िस᳍ांत का ᮧितपादन मनोव᭄ैािनक जे᭥स लगᱹ ᳇ारा ᳰकया गया ह।ᱹ इस िस᳍ांत को म᭎ुय ᱨप से 
दैिहक पᳯरवतᭅन का िस᳍ांत भी कहा जाता है। दैिहक िस᳍ांत वा᭭तव मᱶ अमᳯेरकᳱ मनोिव᭄ािनक जे᭥स एवं 
डेनमाकᭅ  के मनोव᭄ैािनक लᱹग के िवचारᲂ का समि᭠वत ᭭वᱨप है। इस िस᳍ांत के अनुसार संवेगा᭜मक अव᭭था मᱶ 
बालक के शरीर मᱶ पᳯरवतᭅन होता ह।ᱹ भौितक वातावरण मᱶ उपि᭭थत उ᳎ीपक बालक मᱶ एक ᮧकार कᳱ भावा᭜मक 
मानिसक दशा उ᭜प᳖ करते ह ᱹिजसके पᳯरणाम᭭वᱨप बालक कᳱ दैिहक संरचना मᱶ पᳯरवतᭅन उ᭜प᳖ हो जाता ह।ᱹ 
इस ᮧकार उ᭜प᳖ दैिहक पᳯरवतᭅन से संवेगा᭜मक अव᭭था कᳱ उ᭜पिᱫ होती ह।ᱹ  
संवगे के दैिहक िस᳍ातं के अनसुार- संवेगाव᭭था उ᭜प᳖ होने के पहले बालक मᱶ दैिहक (शारीᳯरक) पᳯरवतᭅन का 
घᳯटत होना ᭭वाभािवक ह।ᱹ उदाहरणाथᭅ जब बालक ᳰकसी भयावह उ᳎ीपक (जैस-ेसाँप, शेर, आग) को देखता ह,ᱹ 
तो इस उ᳎ीपक को देखने से बालक मᱶ एक िविश᳥ भावा᭜मक दशा का ज᭠म होता ह ैजो उस भयावह उ᳎ीपक से 
बालक को दरू भागन ेकᳱ ᳰᮓया करवाती ह।ᱹ बालक ᳇ारा भागन ेकᳱ ᳰᮓया एक ᮧकार का शारीᳯरक पᳯरवतᭅन ह ᱹ
िजसके कारण बालक मᱶ भयपूणᭅ या डरावनी ि᭭थित उ᭜प᳖ हो जाती ह ैजो 'भय' नामक संवेग कᳱ उ᭜पिᱫ मᱶ आधार 
ᮧदान करती ह।ᱹ  
2. सवंगे का के᭠ᮤीय िस᳍ातं ( Central Principle of Emotion) - 
संवेग के के᭠ᮤीय िस᳍ांत का ᮧितपादन दो मनोव᭄ैािनकᲂ कैनन एवं बाडᭅ ᳇ारा ᳰकया गया है। इस िस᳍ांत के 
अनुसार संवेग उ᭜पिᱫ का कारण मि᭭त᭬क का हाइपोथैलेमस भाग होता ह ैजो ᳰक के᭠ᮤीय तंिᮢका तंᮢ मᱶ अवि᭭थत 
होता है। इस िस᳍ांत को हाइपोथैलिमक या थैलिमक िस᳍ांत के नाम से भी जाना जाता ह।ᱹ इस िस᳍ांत के 
अनुसार सांवेिगक पᳯरवतᭅन तथा सांवेिगक अनुभूित दोनᲂ बालकᲂ मᱶ या ᮧाणी मᱶ एक साथ घᳯटत होते ह ैन ᳰक 
सांवेिगक पᳯरवतᭅन (᳞वहार) पर सांवेिगक अनुभूित िनभᭅर करती ह।ᱹ  
संवेग के के᭠ᮤीय िस᳍ांत के संदभᭅ मᱶ मनोव᭄ैािनक मागᭅन, ᳴कग एव ं᭭कोपलर का कथन ह ᱹᳰक," संवेग के के᭠ᮤीय 
िस᳍ांत के अनुसार संवेग मᱶ होने वाली शारीᳯरक ᮧितᳰᮓयाएं एवं अनुभव ᳰकया गया संवेग दोनᲂ एक-दसूरे से 
᭭वतंᮢ होते ह ᱹऔर दोनᲂ कᳱ उ᭜पिᱫ एक साथ होती ह।ᱹ इस िस᳍ांत के अनुसार ᮧाणी मᱶ संवेगᲂ कᳱ उ᭜पिᱫ िन᳜ 
ᮧᳰᮓयाᲐ का पᳯरणाम होता ह-ै-  
1. संवेग कᳱ उ᭜पिᱫ के िलए ᳰकसी उ᳎ीपक एवं ᭄ानेि᭠ᮤय उᱫेजन आव᭫यक ह।ᱹ  
2. ᭄ानेि᭠ᮤयᲂ से ᳩायु आवगे हाइपोथैलमस से होता ᱟआ ᮧमि᭭त᭬क ब᭨क मᱶ पᱟचँता ह।ᱹ  
3. ᮧमि᭭त᭬क ब᭨क हाइपोथैलमस पर से अपना िनयंᮢण कम कर देता ह ैऔर कुछ िवशेष पᳯरि᭭थित मᱶ ऐसे ᳩायु 
आवेग को भी हाइपोथैलमस मᱶ भेजता ह ᱹिजसकᳱ उ᭜पिᱫ िवक᭨प ᱨप म ेᱟई होती ह।ᱹ इस ᮧकार हाइपोथैलमस 
पूणᭅᱨप से सᳰᮓय हो जाता ह।ᱹ  
4. हाइपोथैलमस के सᳰᮓय होने पर ᳩायु आवेग दोनᲂ ᳰदशाᲐ अथाᭅत ऊपर ᮧमि᭭त᭬क ब᭨क एवं नीचे आंतᳯरक 
अंगᲂ व बाहरी शारीᳯरक अंगᲂ कᳱ ओर एक साथ जाते ह।ᱹ ᳩायु आवेग के ᮧमि᭭त᭬क ब᭨क मᱶ पᱟचँने से संवेग कᳱ 
उ᭜पिᱫ होती ह ैऔर जब ᳩायु आवेग आंतᳯरक अंगᲂ एवं माँसपेिशयᲂ मᱶ पᱟचँता ह ैतो संवेगा᭜मक ᳞वहार या 
शारीᳯरक पᳯरवतᭅन होता ह।ᱹ  
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अतः संवेगा᭜मक ᳞वहार एवं संवेगᲂ कᳱ उ᭜पिᱫ िवषयक यह िस᳍ांत अधुिनक समय मᱶ संवेग का ᮧमुख िस᳍ांत 
माना जाता है। इस िस᳍ांत का सारभूत त᭝य यह ह ᱹᳰक मि᭭त᭬क का हाइपोथैलमस या थैलमस भाग ही संवेगᲂ कᳱ 
उ᭜पिᱫ का कᱶ ᮤ िब᭠द ुह।ᱹ  
3. सवंगे का जिैवकᳱय िस᳍ातं (Biological Principle of Emotion ) - 
संवेग के जैिवकᳱय िस᳍ांत का ᮧितपादन ᮧिस᳍ ᳞वहारवादी मनोव᭄ैािनक जे. बी. वाटसन के ᳇ारा ᳰकया गया 
ह।ᱹ इस िस᳍ांत के अंतगᭅत ᮧिस᳍ मनोव᭄ैािनक वाटसन ने अपने ᮧायोिगक अ᭟ययनᲂ से ᭭प᳥ ᳰकया ह ैᳰक ज᭠म के 
समय िशशᲐु मᱶ भय, ᮓोध एवं ᮧेम नामक तीन मौिलक संवेग पाय ेजाते ह।ᱹ इ᭠हᱭ तीन मौिलक संवेगᲂ से अ᭠य 
संवेगᲂ कᳱ उ᭜पिᱫ व िवकास होता है। वाटसन ने अपना ᮧयोग कुछ नवजात िशशᲐु एवं कुछ माह के बᲬᲂ पर 
ᮧयोग करके अपने उᲦ त᭝य कᳱ पुि᳥ कᳱ। भय, संवेग के ᮧगटीकरण के िलए भयावह उ᳎ीपकᲂ यथा तीᮯ आवाज, 
डरावनी व᭭तुᲐ का ᮧयोग वाटसन ने ᳰकया। पᳯरणामतः िनरीᭃण ᳰकया गया ᳰक तीᮯ आवाज होने से िशश ुका 
सांस लेना, रोना, िच᭨लाना, हाथ-पैर पटकना आᳰद सभी िशशᲐु मᱶ नही पायी जाती, िजसकᳱ पुि᳥ इ᭠हᲂने अपने 
अ᭟ययन पᳯरणामᲂ से कᳱ ह।ᱹ इरािव᭠द न ेअपने अ᭟ययनᲂ से ᭭प᳥ कᳱ ᳰक सभी िशशᲐु मᱶ भयावह उ᳎ीपक के ᮧित 
भयपूणᭅ ᮧितᳰᮓया नहᱭ पायी जाती ह।ᱹ मैलजैक न ेअपने अ᭟ययन से ᭭प᳥ ᳰकया ᳰक िशशᲐु मᱶ मौिलक संवेग ज᭠म 
से नही पाय ेजाते बि᭨क िशशᲐु मᱶ ज᭠म के समय एक ᮧकार कᳱ सामा᭠य उᱫेजना िव᳒मान रहती ह।ᱹ  
4. सवंगे का िवकासवादी िस᳍ातं (Principle of Emotion)- 
संवेग के िवकासवादी िस᳍ांत के अंतगᭅत म᭎ुय ᱨप से मनोव᭄ैािनक िᮩजेज एवं बनहम ᳇ारा िशशᲐु पर ᳰकये गय े
ᮧयोग उ᭨लेखनीय ह।ᱹ इन िस᳍ांतवाᳰदयᲂ के अनुसार ज᭠म के समय बालक (िशश)ु मᱶ ᳰकसी ᮧकार का संवेग 
उपि᭭थत नही होता बि᭨क िशश ुमᱶ केवल सामा᭠य उᱫेजना ही िव᳒मान रहती ह।ᱹ िशश ुमᱶ संवेगा᭜मक ᮧितᳰᮓयाएं 
तीन माह कᳱ अविध से िवकिसत होती ह।ᱹ इस समय िशश ुको क᳥ एवं आन᭠द कᳱ अनुभूित होती ह ᱹिजसके कारण 
बालक ᳇ारा कᳱ गयी ᮧितᳰᮓयाᲐ रोन,े िच᭨लान ेआᳰद से माँसपेशीय तनाव कᳱ उ᭜पिᱫ होती ह।ᱹ िशश ुअपनी 
पेशीय लोचकता के कारण मु᭭ कराने कᳱ ᮧितᳰᮓया करता ह।ᱹ 6 माह कᳱ अविध मᱶ क᳥ नामक संवेग से भय, घृणा 
एवं ᮓोध संवेगᲂ कᳱ उ᭜पिᱫ होती ह।ᱹ एक वषᭅ कᳱ अव᭭था के िशशᲐु मᱶ उ᭨लास एवं वय᭭कᲂ के ᮧित अनुराग 
उ᭜प᳖ होता ह।ᱹ डेढ़ वषᭅ कᳱ आयु मᱶ िᮩजेज के अनुसार बालक मᱶ अ᭠य बालकᲂ के ᮧित ᮧेम एवं घृणा कᳱ उ᭜पिᱫ 
होती ह ᱹऔर दो वषᭅ कᳱ अविध मᱶ बालक मᱶ खुशी (आन᭠द) संवेग कᳱ उ᭜पिᱫ हो जाती ह।ᱹ  
इस ᮧकार सभी मह᭜वपूणᭅ संवेगᲂ कᳱ उ᭜पिᱫ बालक मᱶ 2 वषᭅ कᳱ आय ुतक हो जाती ह।ᱹ सभी संवेगᲂ कᳱ उ᭜पिᱫ 
एवं िवकास पᳯरपᲤता एवं अिभगम का पᳯरणाम होता ह।ᱹ इ᭠हᱭ के आधार पर संवेगᲂ एवं संवेगा᭜मक ᳞वहारᲂ मᱶ 
पᳯरवतᭅन पᳯरव᳍ᭅन एवं पᳯरमाजᭅन होता रहता ह।ᱹ 

● संवगेा᭜मक िवकास कᳱ अव᭭थाएँ  ( Stages of Emotional development)- संवेगा᭜मक िवकास 

मानव जीवन के िवकास व उ᳖ित के िलए आव᭫यक है। यह िवकास मानव जीवन को बᱟत ᮧभािवत 

करता ह ैव उसी से उसके ᳞िᲦ᭜व िनमाᭅण मᱶ सहायता िमलती है। जब ᳞िᲦ अपने संवेगो जैसे भय, 

ᮓोध, ᮧेम आᳰद का सही ᮧकाशन करना सीख लेता ह,ै तो उसे संवेगा᭜मक िवकास कहत ेह ᱹ। 
शशैवाव᭭था मᱶ सवंगेा᭜मक िवकास (Emotional Development in Infancy)- 
● िशशᲐु का संवेगा᭜मक िवकास धीरे-धीरे अ᭭प᳥ता कᳱ ओर होता है।  
● िविश᳥ संवेग म᭠द गित के ᭭वाभाव के साथ जुड़ता है। 
शारीᳯरक आय ुके साथ-साथ संवेगा᭜मक िवकास मᱶ तीᮯता होती ह ै 
● शैशवाव᭭था मᱶ म᭎ुयतया भय, ᮓोध व ᮧेम आᳰद तीन ही संवेगᲂ का िवकास होता है। 
● िशश ुथोड़ी-थोड़ी देर मᱶ अपने संवेगᲂ को बदलत ेरहत ेह।ᱹ वो कभी रोता ह,ै कभी हंसता ह ैऔर कभी-कभी दोनᲂ 
का ᮧकटीकरण साथ-साथ ही करने लगता है। 
● शैशवाव᭭था के अि᭠तम चरण मᱶ वातावरण संवेगा᭜मक िवकास को ᮧभािवत करन ेलगता ह ै।  
बा᭨याव᭭था मᱶ संवगेा᭜मक िवकास (Emotional Development in Childhood )- 
● इस अव᭭था मᱶ संवेगᲂ मᱶ ᭭थािय᭜व आना ᮧार᭥भ हो जाता ह ै। 
● बालक संवेग व समाज के िनयमᲂ मᱶ समायोजन करन ेलगता ह ै। 
● वह ᮧ᭜येक ᳰᮓया के ᮧित ᮧेम, ई᭬याᭅ, घृणा व ᮧित᭭पधाᭅ कᳱ भावना ᮧकट करन ेलगता है। 
● माता-िपता ᳇ारा बताय ेकायᭅ के ᮧित वह हा ंया न कहकर चुप रहता और बाद मᱶ अपने को उपᭃेा से बचाता है। 
● इस अव᭭था के अि᭠तम चरणᲂ मᱶ वह संवेगᲂ पर िनय᭠ᮢण करना सीख जाता ह ै। 
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ᳰकशोराव᭭था मᱶ संवगेा᭜मक िवकास (Emotional Development in Adolescence) 
ᳰकशोराव᭭था मᱶ ᮧवेश करने पर ᳰकशोर / ᳰकशोरी से अनुशािसत जीवन ᳞तीत करन ेकᳱ आशा कᳱ जाती है, पर 
पᳯरणाम ठीक इसके िवपरीत होता है। हम उ᭠हᱶ न तो बालकᲂ कᳱ कोᳯट मᱶ रखत ेह ᱹन बड़ᲂ कᳱ कोᳯट मᱶ। इस 
अव᭭था मᱶ सबसे अिधक संवेगा᭜मक अि᭭थरता पाई जाती ह ै। 
● ᳰकशोर / ᳰकशोरी मᱶ ᮧेम, दया, ᮓोध, सहानुभूित आᳰद संवेग ᭭थायी ᱨप धारण कर लेते ह।ᱹ वह इन पर 
िनय᭠ᮢण नही रख पाता। अतः सामा᭠यतः अ᭠यायी ᳞िᲦ के ᮧित ᮓोध व दखुी ᳞िᲦ के ᮧित दया कᳱ अिभ᳞िᲦ 
करता ह ै। 
● ᳰकशोर / ᳰकशोरी कᳱ शारीᳯरक शिᲦ कᳱ उनके संवेगᲂ पर छाप होती है। जैस े सबल व ᭭व᭭थ ᳰकशोर मᱶ 
संवेगा᭜मक ि᭭थरता व िनबᭅल व अ᭭व᭭थ ᳰकशोर मᱶ संवेगा᭜मक अि᭭थरता पाई जाती ह ै
● ᳰकशोर / ᳰकशोरी अनेको बातᲂ के बारे मᱶ िचि᭠तत रहत ेह।ᱹ उदाहरणाथᭅ- अपनी आकृित, ᭭वा᭭᭝य, स᭥मान, धन 
ᮧाि᳙, शैिᭃक ᮧगित, सामािजक सफलता आᳰद । 
● ᳰकशोर न तो बालक समझा जाता है न ᮧौढ़ । अतः उसे अपने संवेगा᭜मक जीवन मᱶ वातावरण से अनुकूलन मᱶ 
बᱟत कᳯठनाई होती है। यᳰद वह अपने ᮧयास मᱶ असफल रहता ह,ै तो उसे घोर िनराशा होती है। ऐसी ि᭭थित मᱶ 
वो कभी-कभी घर से भाग जाता ह ैया आ᭜मह᭜या तक का िशकार हो जाता ह ै। 
● ᳰकशोराव᭭था मᱶ असाधारण ᱨप से शारीᳯरक व मानिसक पᳯरवतᭅन होते ह।ᱹ ᳰकशोर और ᳰकशोरी दोनᲂ मᱶ काम 
ᮧवृिᱫ इतनी तीᮯ होती ह ैजो ᳰक उसके संवेगा᭜मक ᳞वहार पर बᱟत अिधक ᮧभाव डालती है। 
● ᳰकशोराव᭭था मᱶ संवेगा᭜मक िवकास इतना िविचᮢ होता ह ैᳰक ᳰकशोर / ᳰकशोरी एक ही पᳯरिथित मᱶ िविभ᳖ 
अवसरᲂ पर िविभ᳖ ᮧकार का ᳞वहार करते ह।ᱹ जो पᳯरि᭭थित एक अवसर पर उ᭠हᱶ उ᭨लास से भर देती ह,ᱹ वही 
पᳯरि᭭थित दसूरे अवसर पर उसे िख᳖ कर देती ह।ᱹ 
संवगेा᭜मक िवकास को ᮧभािवत करन े वाल े कारक (Factors influencing emotional development) - 
बालक के संवेगा᭜मक िवकास को िन᳜िलिखत कारक ᮧभािवत करत ेह|ᱹ  
1.शारीᳯरक ᭭वा᭭᭝य (Physical Health) - शारीᳯरक ᭭वा᭭᭝य का संवेगᲂ पर िवशेष ᮧभाव पड़ता है। जो बालक 
सबल और ᭭व᭭थ होते ह,ᱹ उनमᱶ संवेगा᭜मक ि᭭थरता िनबᭅल और अ᭭व᭭थ बालकᲂ कᳱ अपᭃेा अिधक होती है। ᮓो 
एवं ᮓो के अनुसार, “बालक के ᭭वा᭭᭝य का उसकᳱ संवेगा᭜मक ᮧितᳰᮓयाᲐ से घिन᳧ स᭥ब᭠ध होता है।”  
2. मानिसक िवकास ( Mental Health) - िजन बालकᲂ का मानिसक िवकास पयाᭅ᳙ हो जाता ह,ै उनमᱶ 
संवेगा᭜मक ि᭭थरता पायी जाती है। िन᳜ मानिसक िवकास िवकास के बालक कᳱ अपᭃेा ᮧितभाशाली बालक 
अपने संवेगᲂ पर सफलता से िनय᭠ᮢण ᭭थािपत कर लेता है।  
3. थकान (Fatigue) - थकान का संवेगा᭜मक िवकास पर िवशेष ᮧभाव पड़ता है। जब बालक थका ᱟआ होता ह ै
तो वह शीᮖ ᮓोध और िचड़िचड़ेपन का िशकार हो जाता है।  
4. पᳯरवार का वातावरण (Environment of Family) - िजस पᳯरवार के सद᭭य अ᭜यिधक, आᳶथक 
संवेदनशील होते ह,ᱹ उस पᳯरवार के बालक भी उसी ᮧकार से, संवेदनशील हो जाते ह।ᱹ इसी ᮧकार यᳰद पᳯरवार 
का वातावरण उ᭨लासमय, सुखद तथा शाि᭠तपूणᭅ रहता ह,ै तो बालक पूणᭅ सुरᭃा का अनुभव करता ह ैऔर उसका 
संवेगा᭜मक िवकास स᭠तुिलत ᱨप से होता है। 
 5. माता-िपता के आचरण और ᳞वहार ( Behaviour and conduct of Parents) - माता-िपता के आचरण 
तथा ᳞वहार का बालक के संवेगा᭜मक िवकास पर पयाᭅ᳙ ᮧभाव पड़ता है। जो माता-िपता अपने बालकᲂ कᳱ 
उपᭃेा करते ह ᱹ या आव᭫यकता से अिधक उनको लाड़-᭡यार करत े ह ᱹ तथा उ᭠हᱶ इ᭒छानुसार कायᭅ करन े
कᳱ᭭वत᭠ᮢता नहᱭ देत,े उनका यह आचरण बालकᲂ के अवांछनीय संवेगा᭜मक िवकास मᱶ योग ᮧदान करता है।  
6. सामािजक मा᭠यता ( Social Beliefs) - ᮓो एवं ᮓो के अनुसार, “यᳰद बालक को अपने कायᲄ कᳱ सामािजक 
मा᭠यता ᮧा᳙ नहᱭ होती तो उनके संवेगा᭜मक ᳞वहार मᱶ उᱫेजना या िशिथलता आ जाती है। उदाहरण के िलए–
यᳰद एक बालक ᭭वयं कᳯर बनाता ह,ै पर᭠त ुउस किवता को जन-समुदाय पस᭠द नहᱭ करता तो बालक िनराशा 
और कु᭛ठा से ᮕिसत हो जाता है।  
7. आᳶथक ि᭭थित (Economical Status) - आᳶथक ि᭭थित बालकᲂ के संवेगᲂ को ᮧभािवत करती है। एक िनधᭅन 
बालक मᱶ अनेक अवांछनीय संवेग ᭭थायी हो जात े ह।ᱹ धनी पᳯरवारᲂ के बालक कᳱ वेशभूषा तथा रहन-सहन 
देखकर िनधᭅन पᳯरवार के बालक मᱶ ᳇षे और ई᭬याᭅ के संवेग ᮧबल ᱨप धारण कर लेते ह।ᱹ  
8. अिभलाषा (Ambition) - ᮧ᭜येक बालक कोई-न-कोई अिभलाषा रखता है। कोई महान् किव बनना चाहता ह ै
तो कोई डॉ᭍टर या इंजीिनयर पर᭠त ु,जब पᳯरि᭭थितयाँ ᮧितकूल होती ह ᱹऔर बालक कᳱ अिभलाषाए ँपूरी नहᱭ हो 
पाती ह,ᱹ तो वह िनराशा मᱶ डूब जाता है। यह िनराशा संवेगा᭜मक तनाव कᳱ जनक होती है।  
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9. िव᳒ालय का वातावरण (Environment of School) - पᳯरवार के प᳟ात् िव᳒ालय ही वह ᭭थान ह,ै जो 
बालकᲂ कᳱ भावनाᲐ को सबसे अिधक ᮧभािवत करता है। बालक िविभ᳖ ᳰᮓयाᲐ के मा᭟यम से संवेगᲂ कᳱ 
अिभ᳞ंजना करता है। यᳰद िव᳒ालय मᱶ िविभ᳖ ᳰᮓयाᲐ का आयोजन इस ढंग से ᳰकया जाता ह ैᳰक बालक अपनी 
अिभ᳞िᲦ, इ᭒छा और ᱧिचयᲂ के अनुकूल कर सके, तो उ᭠हᱶ आन᭠द और उ᭨लास का अनुभव होता है। 
पᳯरणाम᭭वᱨप उनके संवेगᲂ का ᭭व᭭थ िवकास होता है। इसके िवपरीत यᳰद िव᳒ालय मᱶ आतंक, भय तथा 
पᭃपात का वातावरण होता ह,ै तो बालक उᱫेजना, ᮓोध तथा घृणा से ᮕिसत हो जाते ह।ᱹ 
िन᭬कषᭅ (Conclusion)- 
संवेग ᳞िᲦ के आवेश को ᮧदᳶशत करता है। भय, ᮓोध, घृणा, वा᭜स᭨य, कᱧणा, आ᳟यᭅ कुछ ᮧमुख संवेग है। संवेगᲂ 
का मानव जीवन मᱶ मह᭜वपूणᭅ ᭭थान है।घना᭜मक संवेग ᳞िᲦ के ᳞वहार को पᳯरपूणᭅ बनाते है। संवेग कᳱ ि᭭थित 
मᱶ िवचार ᮧᳰᮓया मᱶ िशिथलता आ जाती ह।ै संवेग मूलᮧवृितयᲂ से स᭥बि᭠धत होते है। शैशवाव᭭था मᱶ संदेहा᭜मक 
᳞वहार ᮧायः अि᭭थर होता ह,ै जो बा᭨याव᭭था मᱶ ि᭭थरता कᳱ ओर अᮕसर होने लगता है। ᳰकशोराव᭭था मᱶ संवेग 
ᮧायः अिधक उᮕ होते है। वंशानुᮓम, ᭭वा᭭᭝य, मानिसक यो᭏यता, पाᳯरवाᳯरक वातावरण आᳰद कारक संवेगा᭜मक 
िवकास को ᮧभािवत करत े है। िशᭃा के ᳇ारा संवेगᲂ का पᳯरमाजᭅन ᳰकया जा सकता है। अ᭟यापकगण तथा 
अिभभावकगण  उिचत सावधानी पूवᭅक बालक - बािलकाᲐ के संवेगा᭜मक िवकास को सही ᳰदशा द ेसकते है। 
संवेगा᭜मक िवकास मानव िवकास का एक मूलभूत पहलू ह ैिजसमᱶ भावनाᲐ को पहचानने, समझने, ᳞Ღ करन े
और िनयंिᮢत करन ेकᳱ ᭃमता शािमल है। बचपन से लेकर वय᭭कता तक, ᳞िᲦ संवेगा᭜मक िवकास के िविभ᳖ 
चरणᲂ से गुजरता ह,ै जो आनवंुिशक, जैिवक, सामािजक और सां᭭ कृितक कारकᲂ से ᮧभािवत होता है। सुरिᭃत 
लगाव, ᮧभावी संचार और सहायक वातावरण ᭭व᭭थ संवेगा᭜मक िवकास को बढ़ावा देने मᱶ मह᭜वपूणᭅ भूिमका 
िनभाते ह।ᱹ भावना᭜मक िवकास को समझकर और उसका पोषण करके, माता-िपता, िशᭃक, ᭭वा᭭᭝य सेवा पेशेवर 
और समुदाय ᳞िᲦयᲂ को जीवन कᳱ चुनौितयᲂ का सामना करन,े साथᭅक संबधं बनाने और भावना᭜मक और 
सामािजक ᱨप से पनपने के िलए सशᲦ बना सकते ह।ᱹ अंततः, भावना᭜मक क᭨याण को ᮧाथिमकता देना जीवन 
भर लचीलापन, सहानुभूित और समᮕ मानिसक ᭭वा᭭᭝य को बढ़ावा देन ेके िलए आव᭫यक है। 
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Introduction: 
Emotional development is the growth of a person's ability to understand, express, and manage 
emotions. It involves recognizing and labeling emotions, regulating their intensity, and forming 
healthy relationships. This process is influenced by biological, psychological, and environmental 
factors and is crucial for overall well-being and successful social interactions. 
Emotional development encompasses the progression and maturation of an individual's capacity 
to perceive, convey, comprehend, and manage emotions, spanning from infancy to adulthood. 
This multifaceted process is shaped by both biological predispositions and environmental 
experiences, it stands as a pivotal facet of human growth, evolving alongside neurological, 
cognitive, and behavioral transformations. 
According to Dr. Lisa Feldman Barrett, pioneering researcher on the nature of 
emotion -"Emotional development is a two-way street - not only do our experiences 
shape our emotions, but our emotions also shape how we experience the world. This 
dynamic interplay is what makes us uniquely human."  
❖ Nature of Emotional Development: 
Emotional development involves understanding, expressing, and managing emotions. It's a 
dynamic process influenced by social interactions, environment, and cognition. 
❖ Characteristics of Emotional Development: 

1. Recognition of Emotions: Identifying and labeling one's own and others' emotions. 
2. Expression of Emotions: Learning to express emotions healthily. 
3. Emotional Regulation: Managing and controlling emotional responses effectively. 
4. Empathy and Social Skills: Developing empathy and building strong relationships. 
5. Emotional Intelligence: Understanding and navigating complex emotional situations. 

❖ Importance of Emotional Development: 
1. Social Relationships: Crucial for forming and maintaining healthy connections. 
2. Emotional Intelligence: Essential for effective communication and empathy. 
3. Mental Well-being: Contributes to resilience and coping mechanisms. 
4. Academic Success: Linked to social interactions and cognitive abilities. 
5. Behavioral Patterns: Shapes constructive and adaptive responses to situations. 

❖ Theoretical framework of Emotional Development: 
 These theories contribute to our understanding of emotional development. 

1. Piaget’s Stages of Cognitive Development: 
Piaget's theory emphasizes the interplay between cognitive development and emotional 
development. According to Piaget, children's cognitive abilities progress through four stages: 
sensorimotor, preoperational, concrete operational, and formal operational. 
Piaget proposed that children's understanding of emotions evolves as they acquire cognitive skills. 
For instance, in the sensorimotor stage, infants' emotions are primarily reactive and instinctual, 
while in the preoperational stage, children begin to understand basic emotions and develop 
rudimentary emotional regulation skills. 
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Piaget's theory suggests that cognitive development lays the foundation for emotional 
development by enabling children to understand, label, and regulate their emotions more 
effectively as they grow older. 

2. Erikson’s Psychosocial Stages: 
Erikson's theory focuses on the psychosocial challenges individuals face at different stages of life. 
Each stage is associated with a specific developmental task that, when successfully resolved, 
contributes to healthy psychosocial development. 
Emotional development is intertwined with Erikson's stages, as individuals confront emotional 
crises related to identity, trust, autonomy, industry, intimacy, and generativity across the lifespan. 
For example, in Erikson's stage of trust vs. mistrust (infancy), the quality of caregiving influences 
infants' emotional development and their ability to trust others. Similarly, in the stage of identity 
vs. role confusion (adolescence), teenagers grapple with emotional conflicts related to identity 
formation and self-esteem. 

3. Attachment Theory: 
Attachment theory, proposed by John Bowlby and expanded by Mary Ainsworth, focuses on the 
emotional bonds formed between infants and caregivers and their impact on emotional 
development. 
According to attachment theory, a secure attachment relationship provides a safe haven for infants 
to explore the world and regulate their emotions. Infants develop internal working models of 
relationships based on their early attachment experiences, which influence their emotional 
responses and relationship patterns later in life. Insecure attachment styles, such as avoidant or 
ambivalent attachment, are associated with difficulties in emotion regulation, social interactions, 
and mental health outcomes. 
❖ Stages of emotional development:                                                                                

Figure 1: The key stages of emotional development 
Stages of emotional development presented in a table format: 

Table No:1 

Age Age 
Range 

Key Aspects of Emotional Development 

Infancy 0-2 
years 

- Expression of basic emotions: Infants begin displaying emotions like joy, 
sadness, anger, and fear. 

  - Formation of attachments: Building secure bonds with caregivers lays the 
foundation for emotional understanding and social development. 

Early 
Childhood 

3-5 
years 

- Recognition and regulation of emotions: Children learn to identify and 
manage their emotions, often with the support of caregivers. 

  - Development of empathy: Understanding others' emotions and showing 
compassion begin to emerge, facilitated by interactions with caregivers and 
peers. 

  - Early social interactions and learning social cues: Children start to engage 
with others, learning how to interact and understand social norms and cues. 

Middle 
Childhood 

6-11 
years 

- Navigation of complex feelings: Children encounter more nuanced emotions 
and learn to cope with them through social interactions and problem-solving 
skills. 

  - Refinement of coping mechanisms: Developing strategies to deal with stress 
and challenges becomes increasingly important, often influenced by familial 
and peer relationships. 

  - Self-identity: Developing a sense of self and self-esteem. 

  - Acquisition of social skills: Learning to navigate peer relationships. 



ISBN: 978-81-976727-2-9                                                                                                     80 
 

 
 

Adolescence 12-18 
years 

- Heightened emotional experiences: Adolescents undergo intense emotional 
fluctuations as they grapple with identity formation, peer pressure, and the 
quest for autonomy. 

  - Emphasis on emotional regulation: Learning to manage intense emotions 
becomes crucial for healthy decision-making and relationships, as teenagers 
seek independence and identity. 

  - Identity formation: Exploring personal values, beliefs, and identity. 

  - Peer influence: Impact of friendships, social dynamics, and fitting in. 

  - Engagement in risk-taking behaviors as part of identity exploration. 

Adulthood 19+ 
years 

- Continuous emotional development: Adults refine coping strategies in 
response to life's challenges, including milestones such as marriage, 
parenthood, career changes, and loss. 

  - Integration of experiences: Reflecting on past experiences and applying 
emotional intelligence to navigate various life stages and relationships. 

  - Intimacy vs. isolation: Seeking and maintaining intimate relationships. 

  - Utilizing coping mechanisms to deal with stress and challenges. 

  - Developing emotional intelligence: Understanding and managing emotions. 

❖ Factors Influencing Emotional Development: 
The factors influencing emotional development presented in a table format: 

Table No:2 
Factor Description 
Biological 
Factors 

- Genetics: Inherited traits and predispositions that influence emotional 
reactivity an regulation.  
- Brain Development: Maturation of brain regions involved in emotion 
processing and regulation, such as the limbic system and prefrontal cortex. 

Environmental 
Influences 

- Family Dynamics: Quality of caregiving, attachment relationships, and 
family communication patterns shape emotional experiences and regulation.  
 - Parenting Styles: Authoritative, authoritarian, permissive, or uninvolved 
parenting styles impact emotional development and attachment security.  
 - Cultural Norms: Cultural values, beliefs, and practices influence emotional 
expression, socialization, and emotional regulation strategies. 

Social Factors - Peer Relationships: Interactions with peers, friendships, and social 
acceptance influence emotional well-being and development.  
 - Societal Expectations: Cultural and societal norms regarding gender roles, 
emotions, and social behaviors shape individuals' emotional experiences and 
expression. 

Psychological 
Factors 

- Trauma: Adverse childhood experiences, such as abuse, neglect, or exposure 
to violence, can disrupt emotional development and lead to psychological 
distress.  
 - Mental Health Conditions: Conditions like anxiety, depression, and trauma-
related disorders impact emotional regulation, social functioning, and overall 
well-being. 

Impact of Emotional Development: 
1. Effects on Mental Health and Well-being: 

Emotional development significantly influences an individual's psychological well-being and 
mental health outcomes. Healthy emotional development is associated with lower levels of 
anxiety, depression, and stress, as individuals possess effective coping mechanisms and emotional 
regulation skills. Conversely, poor emotional regulation or unresolved emotional issues can 
contribute to the development of mental health disorders and emotional distress. 
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2. Influence on Academic and Social Success: 
Emotional development plays a pivotal role in academic achievement and social success. Children 
and adolescents with strong emotional regulation skills are better able to focus, manage stress, and 
engage in learning activities, leading to improved academic performance. Additionally, effective 
social skills and emotional intelligence facilitate positive peer interactions, teamwork, and 
leadership abilities, fostering social competence and success in interpersonal relationships. 

3. Relationship between Emotional Development and Resilience: 
Emotional development is closely intertwined with resilience, the ability to adapt and bounce 
back from adversity. Individuals with well-developed emotional regulation skills are better 
equipped to cope with stress, setbacks, and challenges they encounter throughout life. Healthy 
emotional development fosters traits such as self-awareness, optimism, and effective problem-
solving abilities, which are essential components of resilience. Resilience, in turn, enhances 
emotional well-being and enables individuals to navigate life's ups and downs with greater ease 
and adaptability. 
❖ Interventions and Support: 
Understanding the profound impact of emotional development on mental health, academic 
success, and resilience underscores the importance of nurturing healthy emotional growth and 
providing support to individuals in developing and strengthening their emotional regulation skills 
and coping mechanisms. 

1. Strategies for Promoting Healthy Emotional Development: 
Early Childhood (0-5 years): 
Encourage secure attachment bonds by providing responsive and nurturing caregiving. Foster 
emotional expression and regulation through positive parent-child interactions and modeling of 
appropriate emotional responses. Create a supportive environment that acknowledges and 
validates children's emotions, teaching them to label and express their feelings. 
Middle Childhood (6-12 years): 
Teach emotional literacy skills, including recognizing, understanding, and managing emotions. 
Promote social-emotional learning (SEL) programs in schools to develop empathy, 
communication, and conflict resolution skills. Encourage participation in extracurricular activities 
that foster social connections and self-esteem, such as sports or arts programs. 
Adolescence (13-18 years): 
Provide opportunities for identity exploration and self-discovery through mentorship programs, 
career exploration, and community involvement. Offer peer support groups or counseling services 
to address issues related to peer pressure, self-esteem, and identity formation. Educate adolescents 
about healthy coping strategies, stress management techniques, and the importance of seeking 
help when needed. 
Adulthood (19+ years): 
Offer workshops or therapy focused on relationship skills, communication, and conflict resolution 
for couples and individuals. Provide workplace wellness programs that address stress 
management, work-life balance, and emotional well-being. Promote ongoing self-care practices, 
such as mindfulness, exercise, and hobbies, to support emotional resilience and mental health. 

2. Importance of Early Intervention and Support: 
Early intervention is crucial for addressing emotional challenges and preventing long-term 
negative consequences. Recognizing and addressing emotional issues during childhood can 
mitigate the risk of developing mental health disorders later in life. Early support can help 
individuals develop healthy coping mechanisms, emotional regulation skills, and resilience, 
setting the stage for lifelong emotional well-being. 

3. Role of Educators, Parents, and Mental Health Professionals: 
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Educators can integrate social-emotional learning (SEL) into the curriculum and create a 
supportive classroom environment that promotes emotional awareness and empathy. 
Parents play a critical role in modeling healthy emotional behaviors, providing emotional support, 
and seeking professional help when needed for their children. 
Mental health professionals, including counselors, therapists, and psychologists, offer assessment, 
intervention, and support services tailored to individuals' emotional needs, providing strategies for 
coping, managing stress, and improving emotional well-being. 
❖ Challenges and Future Directions 
In the realm of emotional development research, several challenges and debates persist, shaping 
the field's trajectory and future directions. 

1. Complexity of Emotions: One ongoing challenge is the complexity of emotions 
themselves. Emotions are multifaceted constructs influenced by various factors such as 
culture, genetics, and individual differences. Understanding the nuances of different 
emotional experiences across diverse populations remains a challenge. 

2. Measurement and Assessment: Accurately measuring and assessing emotions, 
particularly in young children or individuals with limited verbal abilities, presents a 
significant challenge. Traditional self-report measures may not be applicable, 
necessitating the development of innovative assessment tools and methodologies. 

3. Nature vs. Nurture: The age-old debate regarding the relative contributions of nature 
(genetics) and nurture (environment) to emotional development persists. While research 
increasingly recognizes the interplay between genetic predispositions and environmental 
influences, determining the extent of each factor's impact remains a topic of debate. 

4. Developmental Trajectories: Understanding the developmental trajectories of emotions 
from infancy through adulthood is essential for informing intervention efforts. However, 
longitudinal studies tracking emotional development over extended periods face logistical 
and methodological challenges, limiting our understanding of how emotions evolve over 
time. 

5. Cultural Variability: Emotions are culturally constructed and expressed differently 
across various cultural contexts. Recognizing and accounting for cultural variability in 
emotional development research is crucial for ensuring the generalizability and 
applicability of findings across diverse populations. 

❖ Conclusion: 
Emotional development is crucial for overall well-being, spanning from childhood to adulthood 
and influenced by biological, environmental, and social factors. Secure attachments in early 
childhood, emotional regulation in middle childhood, and identity formation in adolescence shape 
emotional growth. Understanding this process is vital for personal and societal well-being, 
fostering resilience and healthy relationships. Future research should focus on interventions and 
practical applications across diverse contexts, collaborating between researchers, practitioners, 
policymakers, and communities to enhance emotional development and support systems. 
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fodkl dh voLFkk,a] 'kS'kokoLFkk 
(Stage of development: Infancy) 

izks0 fdju flag 
¼f”k{kk “kkL=½  

yky cgknqj “kkL=h Lekjd ih0th0 dkyst  
vkuUnuxj] egjktxat 

paqfd ekuo ,d fodkl“khy izk.kh ds :i esa tUe ysrk gS vkSj tUe ls ysdj thou ds vUr rd 
mldk fodkl gksrk jgrk gSA ckyd tc bl lalkj ds izos”k djrk gS rc rd mldk 'kkjhfjd 
vkSj ekufld fodkl ugh gks ikrk gSA f”k{kk euksfoKku esa fodflr gksrs gq, ckyd dk  v/;;u 
fd;k tkrk gSA f”k{kk euksfoKku  dh nf̀’V ls cky fodkl dks fofHkUu voLFkkvksa esa foHkkftr 
djds çR;sd voLFkk dk vyx vyx v/;;u djuk vko”;d le{kk x;k gSA euksfoKku us 
'kSf{kd ǹf"V ls cky fodkl dks fuEufyf[kr rhu voLFkkvksa esa ck¡Vk gSA& 
1- “kS”okoLFkk ¼Infancy½ 
2- ckY;koLFkk ¼Childhood½ 
3- fd'kksjkoLFkk ¼Adolescence½ 
      vc fodkl dh voLFkkvksa esa ls  “kS”okoLFkk ¼Infancy½ dk mYys[k fd;k tk jgk gSA  
ftlesa 'kS'kokoLFkk esa 'kkjhfjd] ekukfld] laosxkRed  vkSj Hkk"kk ds fodkl dk mYys[k fd;k 
x;k gS 

'kS'kokoLFkk dk vFkZ ¼Meaning of Infancy½ 
lk/kkj.k  f'k'kq ds tUe ds ckn „ o"kZ dh vk;q mldh 'kS'kokoLFkk ¼Infancy½ dgykrh gSA 
euksoSKkfud gjyk¡d ds vuqlkj& ^^;g tUe ls ysdj nks lIrkg rd pyrh gS^^ 
    nks lIrkg ckn ckyiu ¼Babyhood½ vkjEHk gksrk gS vkSj nks o"kZ rd jgrk gSA 

'kS'kokoLFkk thod dh çkjfEHkd voLFkk gS tks tUe ls ysdj yxHkx nks o"kZ dh vk;q 
rd gksrh gSA bl le; ds nkSjku] f'k'kq rsth lkspus] eg'kwl djus vkSj pyus dh {kerk 
fodflr djrs gSA os fl[krs gSa fd vius vkl ikl ds yksxksa vkSj phtksa ds lkFk dSls ckrphr 
djuh gSA vkSj vius Hkfo"; dh o`f) vkSj fodkl ds fy, uho rS;kj djuk 'kq# djrs gSaA 

euq";ksa esa  'kS'kokoLFkk çloksÙkj thou ds igys {k.kksa ls ysdj 12 eghus rd pyrh gSA 
f'k'kqvksa dh dqN 'kkjhfjd fo'ks"krk,a QkUVkusy] tUefpUg] ySuqxks] vkSj xHkZuky gSaA f'k'kqvksa esa 
'kkjhfjd fodkl esa çfrj{kk ç.kkyh vkSj raf=dk usVodZ dk fodkl vkSj otu c<+uk 'kkfey gSA 

'kS'kokoLFkk esa 'kkjhfjd fodkl ¼Physical Development During Infancy½ 
f'k'kq dk 'kkjhfjd fodkl tUe ls iwoZ xHkkZoLFkk ls gh vkjEHk gks tkrk gSA bl le; ekrk ds 
LokLF; ,oa [kkUk iku dk çHkko f'k'kq ij iM+rk gSA f'k'kq dk 'kkjhfjd fodkl fuEufyf[kr çdkj 
ls gS& 

1. vkdkj ¼Size½ & tUe ds le; f'k'kq dh yEckbZ yxHkx 20 bap gksrh gSA çk;% ckyd 
ckfydk ls 1@2 bap vf/kd yEcs gksrs gSaA çFke o"kZ esa f'k'kq dh yEckbZ yxHkx 27 ;k 
28 bap] ^nwljs o"kZ esa 31 ;k 33 bap gksrh gSA 

2. Hkkj ¼Weight½ & tUe ds le; ckyd dk Hkkj ckfydk ls vf/kd gksrk gSA uotkr 
f'k'kq dk Hkkj 6 ls 8 ikSaM rd gksrk gSA çFke 6 ekl esa f'k'kq dk Hkkj nqxquk vkSj ,d 
o’kZ esa frxquk gks tkrk gS 

3.  ekalisf'k;k ¼muscles½ & f'k'kq dh ekalisf'k;ksa dk Hkkj mlds 'kjhj ds dqy Hkkj dk 
23 izfr”kr gksrk gSA /khjs&/khj ;g Hkkj c<+rk gSA mldh Hkqtkvksa dk fodkl rhoz xfr ls 
gksrk gSA çFke nks o"kZ esa Hkqtk,a nksxquh vkSj Vkaxsa yxHkx Ms<h ¼Ms<+ xquk½ gks tkrh gSA 
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4.  gfì;k¡ ¼Bones½- &uotkr f'k'kq dh gfì;ksa NksVh] dksey boa yphyh gksrh gSA gfM~M;ks 
dh la[;k  207 gksrh gSaA gfM~M;ka dSyfl;e ¼Calcium½ QklQksjl ¼Phosphorus½ 
rFkk vU; [kfut inkFkksZ ¼Mineral Salts½ dh lgk;rk ls etcwr gksrh gSA bls 
vfLFkdj.k dh çfØ;k ¼ossification½ dgrs gSA ckyd dh mis{kk ckfydk dk 
vkfLFkdj.k tYnh gksrk gSA 

5. nk¡r ¼Teeth½ & tUe dky ls f'k'kq ds nk¡r ugh gksrs gS yxHkx lkrosa ekg ls nkar 
fudyus vkjEHk gksrs gSaA ;s vkLFkk;h nkr gksrs gS budks  nw/k ds nkar dgk tkrk gSA ,d 
o"kZ dh vk;q rd mudh la[;k vkB gks tkrh gSA 

6.  flj o efLr"d ¼Head & Brain½ & uotkr f'k'kq dk flj 'kjhj dh vis{kk cM+k gksrk 
gSA tUEk ds le; flj dh yEckbZ mlds 'kjhj dh dqy yEckbZ dh 1@4 gksrh gSA çFke 
nks o"kksaZ esa  flj cgqr rsth ls c<+rk gS mlds ckn fodkl dh xfr /kheh gks tkrh gSA 
mUe ds le; efLr"d dk Hkkj yxHkx 350 xzke gksrk gSA 

7.  f'k'kq ds vkUrfjd vaxks dk fodkl ¼Development of baby’s Internal organs½ 
tUe ds ckn 'kjhj ds vkUrfjd vaxks dk fodkl gksrk gSA buesa ikpu vax] QsQM+k ekal 
&isf”k;ka] Lyk;qeaMy] jä lapkj vax] mRiknd vax ,oa xzafFk;ksa dk Øe'k% fodkl gksrk 
gSA 

'kS'kokoLFkk esa ekukfld fodkl 
mRifÙk ds le; ls ysdj çFke o"kZ rd& 

1. çFke lIrkg v/kkZr mÙkifr ds le;& tUe dky esa dqN ekSfyd çof̀Ùk;k fufgr jgrh 
gS mldk ekufld fodkl Hkh bUgha ls çkjEHk gksrk gSA ckyd Hkw[k dk vuqHko djrk gS] 
lnhZ vf/kd gksus ij dkaius yxrk gS] vf/kd xehZ esa O;kdqy gksus yxrk gS] tksj ds 'kCnksa 
,oa ped dks ilUn ugha djrkA 

2.  f}rh; eghuk& bl voLFkk esa tc ckyd ds lkeus dksbZ oLrq ,d LFkku ls nwljs 
LFkku dks ys tkbZ tk;s rks og mls /;ku ls ys tkrs gq, ns[kus yxrk gS vxj ikl es  
xkuk  xk;k tk; rks lquus yxrk gS vkSj ek¡ dks ns[kdj dHkh eqLdjkrk gS rks  dHkh 
çlUu gksus yxrk gSA 

3.  prqFkZ eghuk &ckyd ds gkFk esa vxj f[kykSuk ns fn;k tk; rks og /;ku ls ns[kus dk 
ç;kl djus yxrk gS  og dHkh Øks/k çdV djrk gS rks dHkh eqLdjkrk gSA 

4- NBk eghuk&  vxj ckyd dks lgkjk fn;k rks og cSBus yxrk gSA çk;%       oLrqvksa 
dks idM+dj eq[k dh vksj ds tkuk çkjEHk dj nsrk gSA dqN ek=k  es b'kkjksa dks le>us 
yxrk gSA  

5- vBoka eghuk& bl voLFkk esa vxj esa vxj ckyd dk f[kykSuk Nhu fy;k tk; rks og 
iqUk% ikus ds fy, jksuk çkjEHk dj nsrk gSA cgqr ls f[kykSus ds chp ls viuh #fp  dk 
f[kykSuk pquus dh çfrfØ;k ç;knZf”kr djus yxrk gSA 

6- nlok¡ eghuk & ckyd ?akVh ctkus dk vuqdj.k djus yxrk gSA vkSj <dh gqbZ oLrq dk 
<Ddu Hkh [kksyus ;ksX; gks tkrs gSA 

7-  çFke o"kZ & niZ.k ij  viuk psgjk /;ku ls ns[kus yxrk gS NksVs NksVs  'kCn cksyus 
yxrk gS pyus dk Hkh ç;kl djus  yxrk gS  ekrk&firk ds dk;ksaZ dk vuqdj.k  
djus yxrk gS 

 8-  f}rh; o"kZ& bl voLFkk esa ckyd] vius fy, yYyk 'kCn dk ç;ksx u        djds] eŜ  
'kCn dk ç;ksx çkjEHk dj nsrk gS- NksVs& NksVs 'kCnksa ds okD;ksa dks cksysus esa leFkZ gksus 
yxrk gSA pkdysV ;k vU; fdlh [kkus ;ksX; inkFkZ ls fyiVk gqvk dkxt fudky 
ysrk gSA 

'kS'kokoLFkk esa laosxkRed fodkl ¼Emotional Development During Infancy½ 
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    ckyd ds thou esa laosxksa dk egRoiw.kZ LFkku gSA eukSfoKkfudks dk fopkj gS fd leLr 
laosx tUetkr ugh gksrs gSaA mudk fodkl Øe”k% /khjs  /khjs gksrk gS xsV~l vkfn eukSoSKkfudks 
dk dFku gS ^^izkjEHk esa laosxkRed izfØ;k,a ,d lkekU; mRrstuk ek= gksrh gS muls Øks/k] Hk;] 
g’kZ vkfn dk Hkh Li’V cks/k ugha gksrk gSA  
  “At the beginning emotional reations appear more - in the form of general 
excitement than in the from of clear cut experssion of anger,  joy or other 
stages” 
Gates & Others 
        euksoSKkfud o‚Vlu ds vuqlkj& ^^uotkr f'k'kq esa rhu ewy laosx ik;s tkrs gSa Hk;] 
Øks/k] Lusg^^ A 
fczftl ds vuqlkj& 2 o"kZ dh vk;q rd muesa yxHkx lHkh laosxks dk fodkl bl çdkj gksrk 
gSA 
1-  tUe ds Lke;& mÙkstuk  
2-  … ekg dh vk;q esa & mrstuk] d.V ¼Distress½] çlUurk ¼Delight½ 

3- N% ekg  dh  vk;q esa&  mÙkstuk] d’V] çlUurk] Hk; ¼Fear½ ?k.̀kk ¼Disgust½] dks/k  
4- 12 ekg dh vk;q esa  & mRrstuk] d’V çlUurk] Hk;] Øks/k] /k`.kk] vkuUn  ¼Elation½] cM+ksa ds 
çfr Lusg A 
5- 18 ekg dh vk;q esa& mÙkstuk] d"V] çlUurk] Hk;] ?k`.kk] Øks/k] Lusg rFkk ¼cM+ks vkSj  cPpks ds 
izfr½ bZ’;kZ 
6-  24 ekg dh vk;q esa& mi;qZä lHkh laosx rFkk mYyklA 
f'k'kq ds laosxkRed fodkl rFkk O;ogkj ds fo"k; esa fuEufyf[kr ckrsa mYys[kuh; gSA 
1- f”k”kq tUe ds le; ls laosxkRed O;ogkj çdV djrk gS tSls jksuk] fpYykuk] gkFk iSj 
iVduk vkfnA 
2- mldk laosxkRed O;ogkj vR;f/kd vfLFkj gksrk gSA bPNkiwfrZ esa ok¡/kk iM+us ls laosxkRed 
mÙkstuk gksrh gS vkSj bPNkiwfrZ gksrs- gh og mÙkstuk lekIr gksrh gS tSls Hkw[k] ls jksrk gqvk f'k'kq 
nw/k fey tkus ij pqi gks tkrk gSA 
3-laosxkRed vfHkO;fä esa /khjs&/khjs ifjorZu gks tkrk gS] vkjEHk esa fd og çlUu gksus ij dsoy 
eqLdqjkrk gS] /khjs& ?khjs tksj ls gldj çlUurk çdV djrk gSA 
4- izkjEHk  esa f'k'kq ds laosx vLi"V gksrs gS fdUrq /khjs /khjs muesa Li"Vrk vkrh gSA rhu lIrkg 
ds f'k'kq ds jksus fpYykus ls mldk laosx Li’V ugha gksrkA 
   xslsy ¼Gessel½ us vius v/;;u esa] Hkw[k Øks/k vkSj d’V esa jksus fpYykus dh /ofu dks 
vyx vyx uksV djds  ;g crk;k gS fd ek¡ vius f”k'kq dh fpYykgV dks lqudj mldk vFkZ 
le> ysrh gSA 
5- Mk¡0  tksUl ds vuqlkj 'kS”ko esa lHkh f'k'kq Hk; dk vuqHko djrs gSa fdUrq Hk; dh vuqHkwfr es 
oS;fDrd fHkUurk ik;h tkrh gS 2 o’kZ dk f”k”kq lk¡i ;k vU; dksbZ gkfudkjd oLrq ns[kdj ugha 
MjrkA /khjs& /khjs Hk; dk fodkl gksrk gSA 
6- ewy çof̀Rr;ksa ds fodkl ds lkFk&lkFk laosxksa dk Hkjh fodkl gks tkrk gSA 
8- 'kS'kokoLFkk ds vUr esa og vius okrkoj.k ds yksxksa esa fo'ks"k :i ls ek¡ ds      çfr Lusg 

Hkko çdV djus yxrk gSA 
“kS'kokoLFkk esa Hkk"kk dk fodkl ¼ Development of Language½ 

1- euksoSKkfudks dh nf̀"V ls “kS'kokoLFkk Hkk"kk fl[kus dh LkoksZRre voLFkk gSA  
2- ,d o"kZ dh vk;q iwjh djrs djrs f'k'kq /ofu;ksa dk vuqdj.k djus yxrs gSaA 
3- os vuqdj.k }kjk 'kCnksa dks nksgjkus yxrs gSaA 
4- nks o"kZ dh vk;q iwjh djus ds ckn NksVs NksVs okD; nksgjkus yxrs gSaA 
5- ,d o"kZ dh vk;q iwjh djrs djrs A f'k'kqvks ess ftKklk dh ço`fRr dk mn; gksus yxrk gSA 
;g ckr nwljh gS fd Hkk’kk ds vHkko esa os mls izdV ugh dj ikrsA 
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6- ckyd tUe ls gh fdydkjh Hkjus vkSj tksj ls fpYykus esa leFkZ gqvk djrk gSA 
7- dqN eghus ckn vuqdj.k dh çof̀Rr dh izsj.kk ls og cM+ks ds 'kCnksa dks lqudj fujFkZd 'kCn 
v/kkZr v]e]i]c]”kCn cksyus yxrk gSA 
8- mlds mijkUr tSls tSls og lkekftd okrkoj.k esa cM+k gksrk gS oSls gh mldk vk"kk fodkl 
“kh/kzrk ls gksrk gSA 
9- fLeFk ¼Smith½ egksn; ds vuqlkj ^^ckyd 8 eghus 1 o"kZ] nks o"kZ esa Øe'k%]  “kCn cksyus 
yxrk gSA 

'kS'kokoLFkk dh çHkqRo fo'ks"krk,a ¼chief characteristic  of Infancy½  
   'kS'kokoLFkk ds “kkjhfjd] ekufld] laosxkRed rFkk Hkk"kk ds fodkl ls lEcaf/kr dqN çeq[k 
fo'ks"krk,a fuEufyf[kr gS& 
1. 'kkjhfjd fodkl esa rhozrk ¼Rapidity in Physical Growth½& ckyd ds thou esa çFke 
nks o"kksaZ esa 'kkjhfjd fodkl rhoz xfr ls gksrk gSA çFke o"kZ esa yEck gS rFkk Hkkj nksuksa esa rhoz 
o`f) gksrh gSA mldh desZfUæ;ksa] vkUrfjd vaxks] ekalisf'k;ksa vkfn dk Hkh mÙkjksÙkj ¼Gradual½ 
fodkl gksrk gSA 
2- vifjiDork ¼Immaturity½ &bl le; f”k”kq “kkjhfjd rFkk ckSf)d :i ls vifjiDo gksrk 
gSA /khjs /khjs LoHkkfod :i ls og ikyu iks"k.k }kjk ifjiDo gksrk gSA 
3- ij fuHkZjrk ¼dependency½- tUe ds ckn dqN le; rd og cM+h vlgk; fLFkfr esa jgrk 
gSA mls Hkkstu ds fy, rFkk rFkk vU; 'kkjhfjd vko';drkvksa dh iwfrZ rFkk Lusg vkSj lgkuqHkwfr 
çkIr djus ds fy, nwljks dk vfJr jguk iM+rk gSA 
4- ewy&çòR;kRed O;ogkj ¼Instinctive Behaviour)& bl le; f'k'kq dk vf/kdka'k O;ogkj 
ewy ço`fRr;ksa ij vk/kkfjr gksrk gS] ew[k yxus ij jksrk] Øksf/kr gksrk gS vkSj tks Hkh oLrq mlds 
ikl gksrh gS mlh dk e¡wg esa Mky ysrk gSA 
5- ekukfld fdz;kvksa esa rhozrk ¼Rapidity in Mental Process½& 

'kS'kokoLFkk dh 'kkjhfjd ekufld] laosxkRed vkSj Hkk"kk fodkl ls lEcfU/kr dqN egRoiw.k 
fo'ks"krk,& 

 fuEu çdkj ls gSa& 
1-  'kkjhfjd fodkl esa rhozrk& f“k'kq ds thou ds çFke nks o"kksaZ esa 'kkjhfjd fodkl cgqr 

rhoz xfr ls gksrk gSA igyk o"kZ esa f'k”kq dh yEckbZ rFkk Hkkj nksuksa ds rhoz xfr ls of̀) 
gksrh gSA f'k'kq ds desZfUæ;ksa] vkarfjd vaxksa vkSj ekalisf”k;ksa dk Hkh fodkl gksrk gS 
¼desZfUæ;ks& okd] ikf.k] ikn] ik;q rFkk miLFk½ 

2-  ekufld fØ;kvksa esa rhozrk & f'k'kq dk ekufld fØ;kvksa dk fodkl rhoz xfr ls gksrk 
gS tSls /;ku] Le`fr dYiuk] çR;{khdj.k] laosnuk vkfnA 

3- lh[kus dh rhozrk& f'k”kq ds fl[kus dh çfØ;k esa cgqr rhozrk gksrh gSA f'k'kq crkbZ xbZ 
ckrksa dks ogrq tYnh fl[k ysrk gSA 

4-  nksgjkus dh ço`fr& 'kS'kokLFkk esa f'k'kq esa 'kCnksa] okD;ksa vFkok fØ;kvksa dks ckj ckj 
nksgjkus dh izòfRr fo”ks’k :Ik ls ik;h tkrh gSA nksgjkus esa f'k”kq ,d  çdkj ds vkuUn 
dk vuqHko djrk gSA 

5- nwljksa ij fuHkZjrk & f'k'kq tUe ls dqN le;  ckn rd vlgk; fLFkfr esa gksrk gSA og 
vius ekrk& firk rFkk ifjokj ds vU; lnL;ksa ij fuHkZj jgrk gSA og viuh ek¡ ij 
T;knk fuHkZj jgrk gS f'k'kq çse] lqj{kk Lusg] vkfn ds fy, ekrk&firk ;k vU; cM+s yksxksa 
ij fuHkZj jgrk gSA 

bl çdkj ekuo thou esa fodkl dh lHkh voLFkkvksa eSa 'kS'ko dk egRo lcls vf/kd gSA bl 
le; tks dqN lh[kk;k tkrk gS mldk çHkko rq#Ur  ¼rRdky½ iM+rk gSA euks fo'ys"k.k & 
okfn;ksa ¼Psycho-analysists½ us Hkh 'kS'ko ij fo'ks"k /;ku nsus ij tksj fn;k gSA 
,Myj us dgk gS&^ 'kS'kokoLFkk }kjk thou dk iwjk Øe fuf'pr gksrk gSA^^ 
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euksoSKkfudks ds fopkjksa ds vuqlkj] bl voLFkk dks thou dk vk/kkj dgk tk ldrk gS] ftl 
ij ckyd ds Hkkoh thou dk fuekZ.k gksrk gSA 
f'k'kq dh ekukfld fØ;kvksa ds vUrxZr /;ku] Le`fr] dYiuk] laosnuk] çR;{khdj.k vkfn dk 
fodkl rsth ls gksrk gSA bl lEcU/k esa xqM ,uQ dk fopkj gS ^^O;fä dk ftruk Hkh ekufld 
fodkl gksrk gS mldk  vk/kk 3 o"kZ dh vk;q rd gks tkrk gSA 
“One half of an Individuals ultimate mental stature hes been  attained by 
the age of three years” 
6-fl[kus dh çfØ;k esa rhozrk& bl le; lh[kus dh xfr cgqr rst gksrh gSA 
 dYiuk”khyrk] nksgjkus dh ço`fRr] vuqdj.k }kjk fl[kus dh ço`fRr çR;k{kkRed vuqHko }kjk 
fl[kuk laosxksa dk çnZ'ku ¼ftlesa jksuk fpYykuk gkFk ij iVduk vkfn fØ;k, gksrh gSA½ 
vkReçse dh Hkkouk] dke çof̀Ùk ¼Sex Instinct) ¼ftles f”k”kq vius vaxks ls çse djuk] ekrk dk 
Lruiku djuk] gkFk iSj dk vaxwBk pwluk vkfn dke izo`fRRk ds lwpd gS½ uSfrd Hkkouk dk 
vHkko] vdsys o lkFk dh ço`fÙk A 

lUnHkZ xzUFk lwph 
 lkjLor]MkW0 ekyrh&  f”k{kk euksfoKku dh :ijs[kk&  vkyksd izdk”ku bykgkckn] 

f}rh; laLdj.k 1975- 
 yky] jeu fcgkjh vkSj ekuo jkefuokl( f”k{kk euksfoKku] jsLrksxh izdk”ku esjB] izFke] 

laLdj.k] 2004&2005- 
 JhokLro izks0 fxj/kkjhyky( f”k{kk euksfoKku]izdk”k dsUnz y[kuÅ] vkBokW la”kksf/kr ,oa 

ifjof)Zr laLdj.k 

 lkjLor]MkW0 ekyrh( f”k{kk euksfoKku dh :ijs[kk] vkyksd izdk”ku y[kuÅ 
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13 

ᳰकशोराव᭭था का मनोिव᭄ान 

                                       ᮧो (डा)स᭟ंया उपा᭟याय  
                                                                                 बी आर डी पी जी कॉलेज  

दवेᳯरया 
 

ᳰकशोराव᭭था को अᮕेंजी मᱶ एडोलेसᱶस (Adolescence) कहत े ह।ᱹ एडोलेसᱶस लैᳯटन भाषा के 
एडोिलिसयर से बना ह,ै िजसका अथᭅ ह ैपᳯरपᲤता कᳱ ओर बढ़ना। अतः ᳰकशोराव᭭था वह अव᭭था ह ै
िजसमᱶ बालक पᳯरपᲤता कᳱ ओर अᮕसर होता ह ैतथा िजसकᳱ समाि᳙ पर वह पूणᭅ पᳯरपᲤ बन जाता 
ह।ै ज᭠म के बाद यह मानव िवकास कᳱ तीसरी अव᭭था ह,ै जो बा᭨याव᭭था कᳱ समाि᳙ के बाद ᮧारंभ 
होती ह ैऔर ᮧौढ़ाव᭭था के ᮧारंभ होन ेतक चलती ह।ै ᮧायः १२ स े१८ वषᭅ कᳱ आयु के बीच कᳱ अविध 
को ᳰकशोराव᭭था कहा जाता ह।ै बा᭨याव᭭था एव ं ᮧौढ़ाव᭭था के बीच का संिध काल (Transitional 
period) होन े के कारण इसे जीवन का सवाᭅिधक कᳯठन काल माना जाता ह।ै ᳰकशोराव᭭था को हॉल 
(Hall) न ेसंघषᭅ (Struggle), तनाव (Strain), तूफान (Storm), तथा िवरोध (Strife) कᳱ अव᭭था कहा 
ह।ै संवेगा᭜मक उथल पुथल होन े के कारण कुछ मनोवै᭄ािनकᲂ न ेइसे सम᭭या᭜मक अव᭭था (Problem 
Age) भी कहा ह।ै शिैᭃक दिृ᳥ से भी इसे अिधक महᱬवपूणᭅ माना जाता ह।ै  

इस अव᭭था मᱶ ᳰकशोर मᱶ शारीᳯरक, मानिसक,संवेगा᭜मक, नैितक िवकास के साथ साथ ि᭭थरता 
एवम समायोजन का अभाव, काम शिᲦ कᳱ पᳯरपᲤता, ᭭वतंᮢता व िवᮤोह कᳱ भावना, समाज सेवा कᳱ 
भावना, वीरपूजा कᳱ भावना, ᭭वािभमान कᳱ भावना, अपराध ᮧवृिᱫ का िवकास, ई᳡र व धमᭅ मᱶ 
िव᳡ास, ᳞वहार मᱶ बदलाव, ᳞वसाय कᳱ ᳲचता आᳰद िवशेषताए ंपᳯरलिᭃत होती ह।ᱹ 

ᳰकशोराव᭭था के अ᭟ययन का मह᭜व वकᭅ र (Barker, १९८८) न े ᳰकशोराव᭭था पर ᳰकए गए 
अ᭟ययनᲂ कᳱ समीᭃा (review) करके यह ᭭प᳥ ᳰकया ह ैᳰक इस अव᭭था का अ᭟ययन िशᭃकᲂ एव ंमाता 
िपता दोनᲂ के िलए अित आव᭫यक ह।ै उ᭠हᲂन ेकुछ महᱬवपूणᭅ कारकᲂ पर ᮧकाश डालते ᱟए बताया ह ैᳰक 
1) चूᳰंक ᳰकशोराव᭭था एक परवतᱮ अव᭭था (Transitional period) होती ह,ै इसके कुछ िवकासा᭜मक 

गुण होत े ह,ᱹ िजसकᳱ जानकारी माता िपता, एवं िशᭃकᲂ के िलए आव᭫यक होती ह,ैिजसस े
वातावरण मᱶ समायोजन ᭭थािपत करन े तथा कंुठा (Frustration), एवं सामा᭠य कुसमायोजन 
(General Maladjustment) से बचान ेमᱶ मदद िमलती ह।ै 

2) ᳰकशोरᲂ से िशᭃक वगᭅ को काफᳱ चुनौितयᲂ का सामना करना पड़ता ह।ै यᳰद िशᭃक,ᳰकशोरᲂ कᳱ 
सम᭭याᲐ तथा उनकᳱ सूझ बूझ स ेअवगत होत ेह,ᱹ ᱟ तो उ᭠हᱶ उिचत ᳰदशा िनदᱷश दने ेमᱶ काफᳱ मदद 
िमलती ह,ै साथ ही उ᭠हᱶ पाᲹेतर ᳰᮓया कलापᲂ (Extracurricular activities) मᱶ लगाकर उनकᳱ 
अितᳯरᲦ ऊजाᭅ का सामािजक उपयोग कर सकत ेह।ᱹ 

3) ᳰकशोराव᭭था वय᭭काव᭭था का ᮧवेश ᳇ार ह।ै िशᭃक यᳰद ᳰकशोराव᭭था मᱶ अपने िवशषे अनुभव 
᳇ारा उन स᭥भावी सम᭭या वय᭭क (potential problem adult) कᳱ पहचान कर उसे सही ᳰदशा द े
दᱶ तो वय᭭काव᭭था कᳱ सम᭭याᲐ को हल करन ेमᱶ व ेसᭃम हो सकत ेह।ᱹ 

मनोव᭄ैािनकᲂ न ेᳰकशोराव᭭था के ᭭वᱨप एव ंिवकासा᭜मक पैटनᭅ (Developmental Pattern) को ᭭प᳥ 
करन ेके िलए कुछ ᮧमुख िस᳍ांतो का भी ᮧितपादन ᳰकया ह।ै 
१,   जी, एस हॉल का िस᳍ातं 
२, मनोिव᳣षेणा᭜मक िस᳍ातं 
३, वᱹदरूा का िस᳍ातं 
४, एᳯर᭍सन का िस᳍ातं 
५,मानवशाᳫीय िस᳍ातं 
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अमᳯेरकन मनोव᭄ैािनक जी एस हॉल न ेअमᳯेरकन ᳰकशोरᲂ पर अ᭟ययन कर एक िस᳍ांत का ᮧितपादन 
ᳰकया, िजस ेअपनी पु᭭ तक एडोलेसᱶस (Adolescence,१९०४,१९०५) मᱶ ᮧकािशत ᳰकया। वे डाᳶवन के 
िवकासवादी िस᳍ांत (Evolutionary theory) से ᭔यादा ᮧभािवत ᱟए। हॉल के अनुसार, ᳰकशोराव᭭था 
आंधी तूफान कᳱ अव᭭था ह ैसाथ ही तनाव कᳱ भी। उ᭠हᲂन े ᳰकशोराव᭭था के ᭭वᱨप कᳱ ᳞ा᭎या दो 
संᮧ᭜ययᲂ,(Concept), पुनरावतᭅन (Recapitulation) तथा अᳶजत गुणᲂ कᳱ वंशागित (Inheritance of 
acquired  characteristics) के आधार पर कᳱ ह।ै 
पनुरावतᭅन स ेता᭜पयᭅ ᳰक ᮧ᭜येक ᳞िᲦ मᱶ होन ेवाला िवकास अपने वगᭅ (Species) मᱶ होन ेवाल ेिवकास 
के ᮓम को दहुराता ह।ै इस अव᭭था मᱶ साहस शिᲦ, जोिखम कᳱ आव᭫यकता होती ह ैतथा वही पुरातन 
मानवीय कायᲄ का पुनरावतᭅन ह।ै 
अᳶजत गणुᲂ कᳱ वंशागित से ता᭜पयᭅ ह ैᳰक जब वातावरण से समायोजन करन ेके िलए ᳞िᲦ अपने आप 
मᱶ पᳯरवᭅतन लाता ह ैतो वह बदलाव उसकᳱ संतान मᱶ अपने आप पᳯरवᳶतत हो जाती ह।ै डीमोस तथा 
डीमोस १९७२, के अनुसार हॉल का यह ᳞िᲦगत िवचार था ᳰक मानव जाित मᱶ यᳰद स᭤य पᳯरवᭅतन 
लाना ह ैतो उन पᳯरवतᭅनᲂ को ᳰकशोराव᭭था मᱶ उ᭜प᳖ करना चािहए ताᳰक व ेआसानी से उनकᳱ संतान 
मᱶ ह᭭तांतᳯरत हो जाए। 
हॉल के अनुसार ᳰकशोराव᭭था मᱶ अिधक तनाव (Stress and Storm) होन ेका मूल कारण यह ह ैᳰक 
ᳰकशोरᲂ कᳱ ᮧमुख अंतः ᮧेरणाᲐ (Impulses) जैसे पᳯरवतᭅनवाद बनाम ᱨᳰढ़वाद (Radicalism versus 
Conservation) 
सवंदेनशील वनाम कठोरता (Senstivity versus cruality) आᳰद मᱶ घोर मानिसक संघषᭅ होता ह।ै 
हालाᳰंक आधुिनक मनोवै᭄ािनकᲂ ᳇ारा हॉल के िस᳍ांत को एक ᭍लािसकᳱ िस᳍ांत मानकर बᱟत मह᭜व 
नहᱭ ᳰदया ह,ै के बावजूद भी हॉल ᳇ारा ᳰकशोराव᭭था को तनाव एव ं तूफान कᳱ अव᭭था मानना 
मनोवै᭄ािनकᲂ के बीच लोकिᮧय ह।ै 
मनोिव᳣षेणा᭜मक िस᳍ातं का ᮧितपादन िसगमंड ᮨायड ᳇ारा ᳰकया गया ह,ै िजस ेमनोलᱹिगक िवकास 
का िस᳍ांत भी कहा जाता ह।ै इस िस᳍ांत के अनुसार बालकᲂ मᱶ sex  ज᭠म से ही पाया जाता ह।ै 
मनोलᱹिगक िवकास पांच अव᭭थाओ मौिखक,गुदाव᭭था, ᳲलगᮧधान अव᭭था, अ᳞Ღ अव᭭था तथा 
जननेि᭠ᮤय अव᭭था। ᳰकशोराव᭭था का संबंध जननेि᭠ᮤय अव᭭था से ह।ै ᮨायड के अनुसार इस अव᭭था मᱶ 
शैशवाव᭭था कᳱ लᱹिगक अिभᱧिच पुनः जागृत हो जाती ह।ै ᳰकशोरᲂ मᱶ आ᭜म ᳩेह ᮧवृिᱫ कम हो जाती ह ै
और उनकᳱ ᱧिच िवपरीत ᳲलग कᳱ तरफ़ आकᳶषत हो जाती ह।ै ᳰकशोराव᭭था मᱶ ᳞िᲦ वा᭭तिवक एव ं
समाजीकृत कायᭅ मᱶ भी ᭔यादा ᱧिच ᳰदखाने लगता ह।ै इस अव᭭था मᱶ आंतᳯरक अशांित (Inner Unrest) 
अिधक होती ह,ै िजसका ᮧमुख कारण भीतरी जैिवक समायोजन कᳱ आव᭫यकता तथा सामािजक 
वातावरण मᱶ िनयिमत संतुलन बनान ेकᳱ आव᭫यकता ह।ै 
वनैडुरा सामािजक सीखना िस᳍ांत के ᮧवतᭅक ह।ᱹ इनका िस᳍ांत Observational theory पर आधाᳯरत 
ह।ै उनके अनुसार जी एस हॉल तथा अ᳖ा ᮨायड दोनᲂ न े ही ᳰकशोराव᭭था मᱶ पाई जान े वाली 
परेशािनयᲂ को तनाव एव ंतफूान कᳱ अव᭭था के ᱨप मᱶ वणᭅन ᳰकया ह,ै िजसके कई कारण ह ᱹजैस ेयौन 
संबंधᲂ पर ᭔यादा बल दनेा, अनुᱨपता ᳞वहार मᱶ कमी आᳰद। बᱹदरुा के अनुसार ᳰकशोराव᭭था मᱶ ᳞िᲦ 
केवल अशोभनीय ᳞वहार ही नहᱭ करता बि᭨क अ᭠य तरह के सामािजक कायᭅ, साहिसक कायᭅ, 
परोपकार के कायᭅ भी करता ह।ै ऐसे सामािजक ᳞वहारᲂ को सीखन े मᱶ Observation कᳱ भूिमका 
महᱬवपणूᭅ ह।ै ᳰकशोराव᭭था मᱶ यᳰद ᳰकसी ᳞िᲦ के आᮓामक ᳞वहार को अिधकांशतः पुनवᭅिलत होन े
का, ᮧेᭃण होन ेका मौका िमलता ह ैतो उसमᱶ आᮓामक ᳞वहार अिधक ᮧबल ᱨप से ᳰदखता ह,ै इसके 
िवपरीत यᳰद अिधकांशतः परोपकारी कायᲄ का पुनबᭅलन होता ह ै तो उसमᱶ परोपकार कᳱ भावना 
ᮧबलतम होती ह।ै 
 एᳯर᭍सन १९६३ को Ego Psychology के सं᭭थापक के ᱨप मᱶ माना जाता ह।ै इनके अनुसार 
ᳰकशोराव᭭था एक ऐसी अव᭭था ह ै िजसमᱶ ᳰकशोरᲂ को िविभ᳖ ᮧकार कᳱ सामािजक मांगᲂ तथा 
सामािजक भूिमकाᲐ का सामना करना पड़ता ह।ै इन भूिमकाᲐ को िनभान ेमᱶ ᳰकशोरᲂ मᱶ दो ᮧकार के 
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भाव उ᭜प᳖ होत े ह,ᱹपहला,positive end पर अहम पहचान का भाव तथा दसूरा negative end पर 
भूिमका सं᮪ांित का भाव। ᳰकशोराव᭭था मᱶ ᳞िᲦ अपनी वैयिᲦकता  को पहचानन ेलगता ह।ै वह अपने 
को अपने भा᭏य का िवधाता ᭭वय ंसमझन ेलगता ह।ै अपने ल᭯य को ठीक स ेिनि᳟त कर समाज मᱶ अपना 
᭭थान बना सकता ह,ै ᭍यᲂᳰक उसके पास ᭃमता ह।ै एᳯर᭍सन न ेइसे अहम भाव कᳱ सं᭄ा दी ह।ै अहम 
पहचान के भाव कᳱ उ᭜पिᱫ के िलए उसन ेउपयुᲦ यौन भूिमकाᲐ को भी महᱬवपूणᭅ माना ह,ै पर᭠तु जब 
ᳰकशोर ᮧितकूल सामािजक वातावरण के कारण अहम पहचान का भाव उ᭜प᳖ नहᱭ कर पाते तब उनमᱶ 
पहचान संकट या भूिमका सं᮪ांित कᳱ ि᭭थित उ᭜प᳖ होती ह,ै िजसके कारण आग ेकᳱ िशᭃा बािधत होती 
ह ै और हीनता, बेकारी, उ᳎े᭫ यहीनता और ᳞िᲦगत िवघटन  (personal disorganisation) जैसी 
ि᭭थितया ंउ᭜प᳖ होती ह।ᱹ ᳰकशोर अपराधᲂ का मूल कारण यही भूिमका सं᮪ांित कᳱ ि᭭थित ही ह,ै परंत ु
कुछ ᳰकशोर नई सामािजक अनुभूितया ंᮧा᳙ करन ेके बाद ᭭वयं को संभाल लेते ह,ᱹ सामािजक िनयमᲂ, 
आदशᲄ के अनुकूल ᳞वहार करना सीख लेते ह ᱹिजस ेएᳯर᭍सन के श᭣दᲂ मᱶ कतᭅ᳞परायणता (Fidelity) 
कहा गया ह।ै 
कुछ मानवशािᳫयᲂजैस े ᱨस बेनेिड᭍ट (१९३८) मागᭅरेटमीड १९२८, के अनुसार श᳡ैव᭭था स े
ᳰकशोराव᭭था मᱶ मानव मूलतः अपनी सं᭭कृित से दो तरह से पᳯरिचत होता ह ैिजसमᱶ सां᭭कृितक आदतᱶ 
एवम मानक ᭭वयं ही ᳰकशोरᲂ के िलए एक smooth पथ तैयार करता ह,ै िजसस ेउसे मानिसक शिᲦ 
ᮧा᳙ होती ह ै ᳰक᭠त ु दसूरी तरफ कुछ सं᭭कृित ऐसी होती ह ै िजसके मानक एवम आदतᱶ ᳰकशोर मᱶ 
मानिसक अशांित बढ़ा दतेी ह ᱹऔर कंुᳯठत होकर व ेआᮓामक ᳞वहार करन ेलगते ह।ᱹ इस ᮧकार ᳰकशोरᲂ 
मᱶ आᮓामकता, तूफान या तनाव कᳱ ि᭭थित पैदा होती ह।ै 
ᳰकशोराव᭭था कᳱ कुछ िविश᳥ एवं ᮧबल आव᭫यकताए ंइस ᮧकार ह,ᱹ ᮧित᳧ा कᳱ आव᭫यकता, ᭭वत᭠ᮢता 
कᳱ आव᭫यकता, यौन आव᭫यकता, ᳲजदगी के दशᭅन को संतु᳥  करन ेकᳱ आव᭫यकता आᳰद। 
᭣लेयर, जो᭠स, ᳲसपसन, १९८५ के अनुसार िजन ᳰकशोरᲂ को अपने समूह मᱶ िवशषे पहचान िमलती ह ै
साथ ही िशᭃक वगᭅ मᱶ भी िजसकᳱ एक िविश᳥ पहचान होती ह ै ऐसे ᳰकशोरᲂ मᱶ ᳰकसी तरह कᳱ 
अनुशासना᭜मक सम᭭या होन ेकᳱ संभावना नहᱭ रहती। 
Kinsey १९४८ ने एक अ᭟ययन मᱶ पाया ᳰक १५ साल कᳱ उ᮫ पार करत ेकरत े९५ᮧितशत ᳰकशोर 
िनयिमत ᱨप से लᱹिगक ᳰᮓया मᱶ सᳰᮓय हो जाते ह।ᱹ ऐसी ि᭭थित मᱶ ᭭कूल मᱶ उ᭠हᱶ उिचत यौन िशᭃा दकेर 
इन सम᭭याओ से िनपटने मᱶ मदद कᳱ जा सकती ह।ै 
ᮧेसी ,राᳲवसन, कूलर १९९० के अ᭟ययन से पता चलता ह ैᳰक ᳰकशोराव᭭था मᱶ धाᳶमक भावनाᲐ कᳱ 
तीᮯता के साथ साथ ᳰकशोरᲂ मᱶ अपना जीवन दशᭅन, जीवन म᭨ूय और जीवन के ᮧित ता᳸कक दिृ᳥कोण 
िवकिसत करन ेका दढ़ृ संक᭨प रहता ह।ै 
Havinghurst १(९५३)न ेᳰकशोराव᭭था के आठ िवकासा᭜मक कायᲄ का वणᭅन ᳰकया ह,ै 
१, दोनᲂ से᭍स कᳱ समान उ᮫ के सािथयᲂ के साथ नया एव ंपᳯरपᲤ संबंध् ᭭थािपत करना। 
२, उिचत पᱧुषोिचत,िᳫयोिचत सामािजक भूिमकाए ंसीखना। 
३, माता िपता  तथा वय᭭कᲂ से हटकर एक सांवेिगक ᭭वत᭠ᮢता कायम करना। 
४, ᳰकसी ᳞वसाय का चयन कर अपने आप को उसके िलए तैयार करना। 
५, जीवन कᳱ ᮧितयोिगता के िलए आव᭫यक संᮧ᭜यय तथा बौि᳍क कौशल सीखना। 
६, पाᳯरवाᳯरक जीवन के िलए अपने को तैयार करना। 
७, सामािजक ᱨप से उᱫरदाई ᳞वहार का िनधाᭅरण करना तथा उसे पाने कᳱ पूरी कोिशश करना। 
८, आᳶथक ᱨप से ᭭वतंᮢ होना। 
ᳰकशोराव᭭था एव ंयौन िशᭃा 
   १३ वषᭅ से १९,२० वषᭅ कᳱ अव᭭था यौन कᳱ दिृ᳥ से काफᳱ critical  होती ह ै और ८० ᮧितशत 
अिभभावक यह मानते ह ᱹᳰक ᳰकशोरᲂ को उिचत िशᭃा िव᳒ालय मᱶ दी जानी चािहए, िजसके अभाव मᱶ 
गलत लत के कारण इनका सामािजक व 
सामवेिगक जीवन तनाव यᲦु हो जाता ह।ै 
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बेकर (१९६५), Gruenberg (१९७७),crow and crow (१९७८) का मत ह ैᳰक, 
१, अिभभावक या वय᭭कᲂ को ᳰकशोर, ᳰकशोᳯरयᲂ के सामन े िबना ᳰकसी िझझक के यौन िवषयᲂ पर 
चचाᭅ करनी चािहए साथ ही यौन िवकृित के गलत ᮧभाव से अवगत कराया जाना चािहए। यौन के ᮧित 
एक ᭭व᭭थ मनोवृिᱫ का िवकास करन ेमᱶ बᲬᲂ कᳱ मदद करनी चािहए। 
२, िव᳒ालयᲂ मᱶ यौन िशᭃा को ᭭कूल के पाᲹᮓम मᱶ शािमल करना चािहए।उ᭠हᱶ शरीर िव᭄ान, जीव 
िव᭄ान, समाज शाᳫ जैस े िवषयᲂ के अंतगᭅत ᳰकशोरᲂ को इस तरह से ᮧिशᭃण दनेा चािहए ताᳰक व े
यौन के ᮧित जागᱨक हो सकᱶ । 
३, यौन िशᭃा का नाम बदलकर ᳞िᲦगत संबंध, या ᳲजदगी समायोजन,, पाᳯरवाᳯरक जीवन आᳰद 
होना चािहए। 
४, ᳰकशोरᲂ को यौन िशᭃा पर कुछ िवशषे बनाए गए ᳰफ᭨मᲂ के मा᭟यम से जानकारी दी जानी चािहए। 
᭭ᮝेन (१९७९) के अनुसार, ऐसी ᳰफ᭨मᲂ से ᳰकशोरᲂ मᱶ यौन के ᮧित एक ᭭व᭭थ दिृ᳥कोण िवकिसत कᳱ जा 
सकती ह,ै साथ ही त᭜संबंधी सम᭭याᲐ स े छुटकारा पाकर एक ᭭व᭭थ दिृ᳥कोण िवकिसत ᳰकया जा 
सकता ह।ै 
ᳰकशोराव᭭था कᳱ अपनी कुछ िवशषे सम᭭याएं ह,ᱹ िजनका सीधा संबंध बᲬᲂ कᳱ शैिᭃक उपलि᭣ध पर 
पड़ता ह।ै 
१, ᭭कूल मᱶ समायोजन संबंधी सम᭭या। 
२, पाᳯरवाᳯरक संबंधᲂ एव ंसमायोजन संबंधी सम᭭या। 
३, यौन ᳞वहार से स᭥बि᭠धत सम᭭या। 
४, नैितक ᳞वहार स ेस᭥बि᭠धत सम᭭या। 
५, िवᱫीय सम᭭या। 
६, ᳞ावसाियक समायोजन से स᭥बि᭠धत सम᭭या। 
७, मादक पदाथᲄ के सेवन कᳱ सम᭭या। 
८, आ᭜म ह᭜या कᳱ सम᭭या। 
१, कुछ िशᭃकᲂ के ᱨᳰढ़वादी ᮧकृित के होने के नात ेतथा ᭭कूल के पाᲹᮓम मूलतः सै᳍ांितक होन ेके 
नात ेलड़के, लड़ᳰकयᲂ कᳱ बड़ी मुि᭫कल से सहभािगता हो पाती ह।ै कᭃा मᱶ चुप चाप भाषण सुनन ेसे व े
ऊब जाते ह ᱹऔर उनके सामने समायोजन संबंधी सम᭭या उ᭜प᳖ होती ह।ै 
२, ᳲसपसन (१९८९) के अनुसार जो ᳞िᲦ ᳰकशोराव᭭था मᱶ अपना घर छोड़ कर चले जात ेह ᱹउनके 
सामन ेम᭎ुय ᱨप से पाᳯरवाᳯरक संघषᭅ ही ᮧधान कारण माना गया ह,ै िजसके कारण उ᭠हᱶ अपने माता 
िपता से उिचत िनदᱷशन नहᱭ िमल पाता ह।ै 
३, ᳰकशोरावा᭭था मᱶ यौन ᳞वहार से स᭥बि᭠धत सम᭭या भी तीᮯ होती ह।ै शारीᳯरक पᳯरपᲤता के 
कारण उनके यौन अंगᲂ का िवकास तो पूरा हो जाता ह ैलेᳰकन उनमᱶ मनोवै᭄ािनक पᳯरपᲤता के अभाव 
मᱶ यौन ᳞वहार से स᭥बि᭠धत कई कᳯठनाइयां उ᭜प᳖ जाती ह।ᱹ ᳰकशोᳯरयᲂ मᱶ शादी के पहल ेही गभᭅ 
धारण करन ेके कारण और ᳰकशोर ᳇ारा उनके उᱫरदािय᭜व न उठा पाने के कारण व ेआ᭜म ह᭜या के िलए 
िववश हो जाती ह।ᱹ ᳰकसी तरह सम᭭या समाधान हो भी जाए तो उनका मानिसक व सामािजक िवकास 
अवᱧ᳍ हो जाता ह ैइस सम᭭या से िनजात पाने के िलए यौन िशᭃा दनेा िनतांत आव᭫यक ह।ै 
४, ᮧायः दखेा जाता ह ै ᳰक ᳰकशोर अपने िलए एक unrealistic high standard िनधाᭅᳯरत कर लेते ह ᱹ
िज᭠हᱶ पूरा न करन ेकᳱ दशा मᱶ उनके अंदर दोष भाव उ᭜प᳖ होता ह ैऔर कई तरह कᳱ सम᭭याᲐ स े
ᮕिसत हो जात ेह।ᱹ 
५, उपयुᲦ ᳞वसाय न चुन पाने के कारण ᳰकशोरᲂ मᱶ घोर कंुठा होती ह ैऔर व ेिवᮤोही हो जाते ह ᱹतथा 
समाज व पᳯरवार के िलए सम᭭या बन जात ेह।ᱹ 
६, इस अव᭭था मᱶ तीᮯ िवᱫीय सम᭭याᲐ का सामना करना पड़ता ह।ै 
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७,मनोवै᭄ािनक शोधᲂ से सािबत हो चुका ह ैᳰक ᳰकशोरᲂ मᱶ मादक पदाथᲄ, गांजा, अफᳱम, कोकᳱन, आᳰद 
का अिधक सेवन करन ेस े᭭वा᭭᭝य पर बुरा ᮧभाव पड़ने से उनकᳱ सामािजक, आᳶथक, नैितक, शैिᭃक व 
पाᳯरवाᳯरक सम᭭याए ंसदा के िलए उ᭠हᱶ दबोच लेती ह।ᱹ 
८, आ᭜म ह᭜या कᳱ सम᭭या इस अव᭭था कᳱ िवकराल सम᭭या ह।ै ि᭭मथ (१९७५) के अ᭟ययन के अनुसार 
ᳰकशोरᲂ कᳱ म᭜ृयु का दसूरा ᮧधान कारण यही आ᭜म ह᭜या ह।ै रॉन तथा सा᭨स (,१९७७) वᱶज (१९९०) 
के अ᭟ययनᲂ के अनुसार अिधकतर ᳰकशोर, ᳰकशोᳯरयᲂ मᱶ जो आ᭜मह᭜या कᳱ ᮧवृिᱫ होती ह ैउसका कारण 
वंचन, िᮧय व᭭तु का खो दनेा, सामािजक अकेलापन, पाᳯरवाᳯरक संघषᭅ, ᭭कूल मᱶ लगातार असफलता 
आᳰद ह।ै ऐसे बᲬᲂ के िलए उिचत मागᭅदशᭅन कᳱ िवशषे आव᭫यकता होती ह ै᭍यᲂᳰक इन कᳯठनाइयᲂ से 
जूझते ᱟए उनकᳱ अ᭒छी शैिᭃक उपलि᭣ध का कोई ᮧ᳤ ही नहᱭ उठता ह।ै  
ᳰकशोरᲂ कᳱ अिभᱧिचयᲂ कᳱ िवशषेताए:ं 
एभांस (१९७८)के अनुसार ᳰकसी सम᭭या पर ᭟यान कᱶ ᳰᮤत करन े कᳱ ᳰᮓया को अिभᱧिच कहत े ह।ᱹ 
ᳰकशोरᲂ कᳱ अिभᱧिचया यौन, बुि᳍, घरेलू वातावरण, सािथयᲂ कᳱ अिभᱧिच,सामािजक ᭭टेटस पर 
िनभᭅर करती ह।ᱹ मनोवै᭄ािनक शोधᲂ स ेपता चलता ह ैᳰक ᳰकशोरᲂ कᳱ अिभᱧिचयᲂ कᳱ िवशषेताए ंइस 
तरह कᳱ ह,ᱹ 
१, १३ स े१५ वषᭅ कᳱ आयु मᱶ ᳰकशोरᲂ मᱶ जो अिभᱧिच िवकिसत होती ह,ᱹ व े᭭थाई नहᱭ होती ह।ᱹ नया 
ᮟसे िडजाइन, नई साइᳰकल िडजाइन मᱶ उनकᳱ ᱧिच हो जाती ह।ै१८, १९ वषᭅ कᳱ आयु मᱶ य ेअिभᱧिचया 
अिधक ᭭थाई हो जाती ह।ᱹ 
२,ᳰकशोराव᭭था मᱶ अिभᱧिचयां तेजी स े िव᭭ताᳯरत होती ह।ᱹ व े रा᳦ीय, अंतररा᳦ीय सम᭭याᲐ मᱶ 
अिभᱧिच ᳰदखाना शᱨु कर दते ेह,ᱹ िजसस ेउनका बौि᳍क, सामािजक,सं᭄ाना᭜मक िवकास अिधक हो 
जाता ह।ै 
३,ᳰकशोराव᭭था मᱶ अिभᱧिच के म᭨ूय पᳯरवतᭅनशील होते ह।ᱹ कभी तो व ेउन अिभᱧिच को म᭨ूयवान 
समझते ह ᱹिजसमᱶ नवीनता होती ह ैतो कभी उन अिभᱧिचयᲂ को अिधक मह᭜व दते ेह ᱹजो हा᭭य ᮧधान 
होती ह।ᱹ 
ᳰकशोरᲂ कᳱ अिभᱧिचयᲂ के म᭎ुयतया सात ᮧकार ह।ᱹ 
१, मनोरंजन स ेजुड़ी अिभᱧिच। 
२, सामािजक अिभᱧिच। 
३, ᳞िᲦगत अिभᱧिच। 
४, शैिᭃक अिभᱧिच। 
५, ᳞वसाय से जुड़ी अिभᱧिच। 
६, धाᳶमक अिभᱧिच। 
७, ᮧित᳧ा से जुड़ी अिभᱧिच। 
१, ᮧारंिभक ᳰकशोराव᭭था मᱶ १३ से १५ वषᭅ कᳱ आयु मᱶ तो बᱟत सारी ᳰᮓयाᲐ मᱶ बालक कᳱ अिभᱧिच 
अिधकांश वही होती ह ैजो उᱫर बा᭨याव᭭था कᳱ होती ह ैᳰक᭠तु १७ ,१८ वषᭅ कᳱ उ᮫ होन ेपर उनकᳱ 
मनोरंजन से जुड़ी अिभᱧिच काफᳱ बदल जाती ह।ै खेल, संगीत, नाचना, पढ़ना, िसनेमा, घूमना, ᳰदवा 
᭭व᳘ आᳰद मᱶ अिधक ᱧिच हो जाती ह।ै ᳲसपसन (१९८९) के अनुसार ᳰकशोरᲂ मᱶ recreational interest 
कᳱ सं᭎या इस बात पर िनभᭅर करती ह ैᳰक व ेअपनी िमᮢ मंडली मᱶ ᳰकतन ेलोकिᮧय ह।ᱹ 
२, सामािजक अिभᱧिच पर ᳰकशोरᲂ के पᳯरवार के सामािजक आᳶथक ᭭तर का भी बड़ा ᮧभाव पड़ता ह।ै 
िन᳜ सामािजक आᳶथक ᭭तर के पᳯरवार के ᳰकशोरᲂ मᱶ ताश खेलन,े कब᲻ी खेलन,े पᳯरवार के िलए कुछ 
जीिवकोपाजᭅन के साधन जुटान ेमᱶ ᱧिच ᳰदखती ह।ै इसके अलावा कुछ ᳰकशोर चाह ेउनकᳱ सामािजक 
आᳶथक ि᭭थित कैसी भी हो व ेअपने सािथयᲂ से घुल िमल कर बात करना, अ᭠य लोगᲂ कᳱ मदद करना, 
सरकारी काम काज, राजनीित आᳰद मᱶ िवशषे ᱧिच रखते ह।ᱹ 
३, ᳰकशोरᲂ मᱶ ᳞िᲦगत ᱧिच जैसे, ᳰदखावा मᱶ ᱧिच, कपड़ ेपहनन,े खेलकूद एव ंअ᭠य सामािजक ᳰᮓयाᲐ 
मᱶ ᱧिच, ᭭वतंᮢता मᱶ अिभᱧिच धन कमान े वᮧित᳧ा ᮧतीक मानकर खचᭅ करन े मᱶ अिभᱧिच होती 
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ह।ैमनोवै᭄ािनक शोधᲂ स ेपता चला ह ै ᳰक ᳰकशोरᲂ मᱶ इन अिभᱧिचयᲂ का िवकास िवशषे ᱨप से दो 
बातᲂ से ᮧभािवत होता ह,ै पहला तो यह ᳰक वह समझता ह ैᳰक इन अिभᱧिचयᲂ से उसके सामािजक 
᭭वीकृित मᱶ वृि᭟द होगी और दसूरा यह ᳰक य ेसारी अिभᱧिच उसकᳱ ᭭टेटस ᳲसबल ह।ै 
४, ᳰकशोरᲂ कᳱ शैिᭃक अिभᱧिच के संदभᭅ मᱶ Kerckhuff and Huff (१९७४) के अ᭟ययन के अनुसार 
िजन ᳰकशोरᲂ के मातािपता उनके िलए अवा᭭तिवक उᲬ आकांᭃाए ंबनात ेह ᱹऔर उसकᳱ ᮧाि᳙ के िलए 
लगातार दबाव डालते रहत े ह,ᱹ उनकᳱ शैिᭃक अिभᱧिच मᱶ कमी पाई जाती ह।ै िविलक (१९७३) के 
अ᭟ययन के अनुसार िजन ᳰकशोरᲂ को उनके सािथयᲂ के बीच लोकिᮧयता कम होती ह ैउनकᳱ िशᭃा मᱶ 
अिभᱧिच भी कम होती ह।ै डभेीज (१९७३), के अनुसार िजन ᳰकशोरᲂ मᱶ शारीᳯरक पᳯरपᲤता अिधक 
होती ह ैतथा उनके सािथयᲂ, व िशᭃकᲂ से उनके ᮧित अिधक उ᭥मीदᱶ बढ़ जाती ह ᱹ िजस ेपूरा करन ेमᱶ 
सᭃम न होन ेके कारण उदासीनता कᳱ भावना आने लगती ह ैतथा शैिᭃक अिभᱧिच कम होन ेलगती ह।ै 
५, ᳰकशोरᲂ मᱶ ᳞ावसाियक अिभᱧिच भी ᳰᮓयाशील हो जाती ह।ै उᲬ वेतन तथा ᮧित᳧ा दने े वाले 
᳞वसाय मᱶ उनकᳱ ᱧिच बढ़ती जाती ह।ै 
६, ᳰकशोरᲂ मᱶ धाᳶमक अिभᱧिच भी पाई जाती ह।ै धमᭅ के बारे मᱶ व ेतरह तरह कᳱ िज᭄ासा रखत ेह।ᱹ 
कभी कभी उ᭠हᱶ संतोषजनक उᱫर नहᱭ िमलने पर शक भी होता ह।ै इसी आलोक मᱶ कुछ मनोवै᭄ािनकᲂ 
ने ᳰकशोराव᭭था को धाᳶमक शक कᳱ अव᭭था भी कहा ह।ै शोधᲂ से पता चला ह ै ᳰक उन ᳰकशोरᲂ मᱶ 
धाᳶमक अिभᱧिच अिधक होती ह ैिजनके मातािपता धाᳶमक िवचार के होत ेह।ᱹ 
७,ᮧित᳧ा संकेत मᱶ अिभᱧिच से ता᭜पयᭅ कुछ ऐसे कायᲄ स ेहोता ह ैिजस ेकरन ेसे लोग यह सोचत ेह ᱹᳰक 
स᭥बि᭠धत ᳞िᲦ अ᭠य ᳞िᲦयᲂ स े ᭔यादा ᮰े᳧ ह।ैमनोव᭄ैािनक अ᭟ययनᲂ स े यह ᭭प᳥ हो गया ह ै ᳰक 
ᳰकशोरᲂ मᱶ ᮧित᳧ा संकेत स᭥बि᭠धत कायᲄ मᱶ अिधक ᱧिच रहती ह।ै इसके अंतगᭅत चार तरह के कायᭅ 
संप᳖ होत ेह।ᱹ 
१, इससे यह समझा जाता ह ैᳰक ᳰकशोर का सामािजक आᳶथक ᭭तर ऊंचा ह।ै 
२, उपलि᭣धयᲂ मᱶ िजस ेसमूह ᮰े᳧ समझा जाता ह,ै ᳰकशोर अिधक ऊपर ह।ᱹ 
३, ᳰकशोर ऐस ेसमूह स ेस᭥बि᭠धत ह,ᱹ िजसकᳱ ᮧित᳧ा ह।ै 
४, ᳰकशोर कᳱ अपनी पोजीशन समाज मᱶ एक वय᭭क के समान ह।ै 
ᳰकशोर मᱶ कार चलाना, धू᮫  पान करना, शराब पीना, मादक पदाथᭅ का सेवन करना आᳰद ᮧित᳧ा संकेत 
से संब᳍ कायᭅ के कुछ उदाहरण ह।ᱹ अमरीकᳱ ᳰकशोरᲂ मᱶ इसके अलावा शादी से पहल ेयौन संबंध बनाना 
भी आधुिनक समाज मᱶ एक ᮧित᳧ा संकेत माना जा रहा ह।ै 
   इस तरह ᭭प᳥ ह ै ᳰक ᳰकशोरᲂ मᱶ कई तरह कᳱ अिभᱧिचयᲂ का समावेश उनकᳱ सामािजक, आᳶथक, 
सं᭄ाना᭜मक शैिᭃक उपलि᭣ध को सकारा᭜मक ᳰदशा दने ेमᱶ महᱬवपणूᭅ भूिमका िनभाता ह।ै 
ᳰकशोराव᭭था मᱶ िशᭃा का ᭭वᱨप कैसा हो, इस पर हडैो ᳯरपोटᭅ मᱶ िलखा गया ह ै ᳰक इस अव᭭था मᱶ 
बालक कᳱ नसᲂ मᱶ ᭔वार उठना शᱨु हो जाता ह,ै अगर इस समय का सदपुयोग कर िलया गया तो जीवन 
मᱶ संतुलन व सफलता िनि᳟त ह।ै 
१, शारीᳯरक िवकास के िलए शरीर िव᭄ान, ᭭वा᭭᭝य िशᭃा, खेलकूद, ᳞ायाम आᳰद पर बल ᳰदया जाए। 
२, मानिसक िवकास के िलए कला, िव᭄ान, सािह᭜य, तकᭅ  शाᳫ, ᮧाकृितक िवषयᲂ का ᭄ान,पायᭅटᱶट, 
᮪मण, वाद िववाद, सािहि᭜यक, व᭄ैािनक गोि᳧यां, पाᲹ सहगामी ᳰᮓयाए ंसुिनि᳟त कᳱ जाए। 
३, संवेगा᭜मक िवकास के िलए िनकृ᳥ संवेग का दमन और उᱫम संवेगᲂ का िवकास, कला, 
सािह᭜य,संगीत,सां᭭कृितक कायᭅᮓमᲂ के मा᭟यम से कराया जाए। 
४, सामािजक संबंधᲂ के िलए सामािजक ᳞वहार एव ं᭭व᭭थ संबंधᲂ के पाठ पढ़ाए जाए। 
५, ᳞िᲦगत िभ᳖ता के अनसुार िशᭃा दी जाए। मा᭟यिमक िशᭃा आयोग  (पेज ३०) ने िलखा ह ैᳰक 
“हमारे मा᭟यिमक िव᳒ालयᲂ को छाᮢᲂ कᳱ िविभ᳖ ᱧिचयᲂ, आव᭫यकताᲐ को पूणᭅ करान े के िलए 
शैिᭃक कायᭅᮓमᲂ कᳱ ᳞व᭭था करनी चािहए। 
६, जीवन दशᭅन कᳱ िशᭃा दी जाए। 
७, कोठारी कमीशन के अनुसार मा᭟यिमक िव᳒ालयᲂ मᱶ नैितक व आ᭟याि᭜मक म᭨ूयᲂ कᳱ िशᭃा दी जाए। 
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८, िव᳒ालयᲂ मᱶ यौन िशᭃा कᳱ ᳞व᭭था अित आव᭫यक ह।ै 
९, उपयुᲦ िशᭃण िविधयᲂ का ᮧयोग तथा ᳰकशोर मᱶ ᭭वय ं परीᭃण, िनरीᭃण,िवचार,तकᭅ  करन े कᳱ 
ᮧवृिᱫ को बढावा ᳰदया जाए। 
१०, अपराध ᮧवृिᱫ पर अंकुश रखन ेके िलए नैसᳶगक ᱨप स ेअपने िवचार ᳞Ღ करन,े अनुभव करन ेका 
अवसर ᳰदया जाए ताᳰक उनके भीतर नैरा᭫य भाव उ᭜प᳖ न हो। 
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शारीᳯरक िवकास  
(Physical Development) 

 

कुमारी शिश  

अिस᭭टᱶट ᮧोफेसर  
म᭛ुड᳡ेरी कॉलेज फॉर टीचर एजुकेशन 

पटना  
 
पᳯरचय 
शारीᳯरक िवकास का अथᭅ होता ह ैशारीᳯरक ᭭वा᭭᭝य, शिᲦ, संभावनाᲐ का िव᭭तार, और शारीᳯरक 
ᭃमताᲐ का िवकास करना। इसमᱶ सामािजक, आि᭜मक और मानिसक पहलᲐु का भी ᭟यान रखा जाता 
ह।ै 
शारीᳯरक िवकास िशशु अव᭭था और ᮧारंिभक बचपन मᱶ मि᭭त᭬क और शरीर दोनᲂ कᳱ वृि᳍ और 
िवकास ह।ै 
शारीᳯरक िवकास मि᭭त᭬क और शरीर दोनᲂ कᳱ वृि᳍ और िवकास ह ै और इसमᱶ मांसपेिशयᲂ और 
शारीᳯरक सम᭠वय पर िनयंᮢ ण िवकिसत करना शािमल ह।ै इस िनयंᮢ ण का उपयोग दिैनक कामकाज के 
कौशल कᳱ एक पूरी ᮰ंृखला मᱶ ᳰकया जाता ह ैऔर इसमᱶ बᲬᲂ कᳱ िविभ᳖ ᮧकार के कायᭅ करन ेकᳱ ᭃमता 
शािमल होती ह,ै जैस े ᳰक बोलना, दो᭭त बनाना और अपने आस-पास कᳱ दिुनया को समझना। इस 
िनयंᮢ ण कᳱ ओर ᮧगित बᲬे कᳱ कालानᮓुिमक आयु से पᳯरभािषत नहᱭ होती ह,ै बि᭨क कौशल हािसल 
करन ेके अवसर से पᳯरभािषत होती ह।ै िवलंिबत शारीᳯरक िवकास वाला बᲬा, िवशषे ᱨप से उिचत 
ह᭭तᭃेप के साथ, आग ेबढ़ सकता ह,ै लेᳰकन छोटे बᲬᲂ को सᳰᮓय होन े के मा᭟यम से अपने शारीᳯरक 
कौशल का अ᭤यास करन े और उ᭠हᱶ िनखारन े के िलए िनयिमत अवसर और ᮧो᭜साहन ᳰदए जान े कᳱ 
आव᭫यकता होती ह।ै 
िविभ᳖ िवषयᲂ से संबंिधत शारीᳯरक िवकास कᳱ कुछ पᳯरभाषाए ँदी गई ह:ᱹ 
बाल िवकास मनोिव᭄ान (Child Development Psychology): शारीᳯरक िवकास शरीर कᳱ वृि᳍ और 
पᳯरपᲤता को संदᳶभत करता ह,ै िजसमᱶ मोटर कौशल, सम᭠वय, शिᲦ और समᮕ शारीᳯरक ᭭वा᭭᭝य मᱶ 
पᳯरवतᭅन शािमल ह,ᱹ जो आमतौर पर बचपन से ᳰकशोराव᭭था तक दखेा जाता ह।ै 
िशᭃा (Education):   शारीᳯरक िवकास मᱶ सकल और सू᭯म मोटर कौशल का अिधᮕहण और 
पᳯरशोधन, शारीᳯरक ᳰफटनसे का िवकास और शैिᭃक सेᳳट᭏स के संदभᭅ मᱶ ᳞ायाम और पोषण जैसी 
᭭व᭭थ आदतᲂ को बढ़ावा दनेा शािमल ह।ै 
बाल िचᳰक᭜सा (Child Development):  शारीᳯरक िवकास मᱶ हि᲻यᲂ, मांसपेिशयᲂ और अंगᲂ सिहत 
शारीᳯरक ᮧणािलयᲂ और संरचनाᲐ के आकार, शिᲦ और सम᭠वय मᱶ ᮧगितशील वृि᳍ शािमल ह,ै साथ 
ही ज᭠म से बचपन और ᳰकशोराव᭭था तक आंदोलन और संवेदी धारणा से संबंिधत िवकासा᭜मक मील के 
प᭜थर कᳱ ᮧाि᳙ भी शािमल ह।ै 
खेल िव᭄ान  (Sports Science):  शारीᳯरक िवकास शारीᳯरक िवशषेताᲐ और ᭃमताᲐ जैस े ᳰक 
ताकत, गित, चपलता, धीरज, लचीलापन और सम᭠वय को लिᭃत ᮧिशᭃण, कंडीशᳲनग और ᳞ायाम 
कायᭅᮓमᲂ के मा᭟यम से बढ़ाता ह,ै िजसका उ᳎े᭫ य एथलेᳯटक ᮧदशᭅन को अनुकूिलत करना और चोट के 
जोिखम को कम करना ह।ै 
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सावᭅजिनक ᭭वा᭭᭝य (Public Health):  शारीᳯरक िवकास मᱶ ᭭व᭭थ ᳞वहार और वातावरण को बढ़ावा 
दनेा शािमल ह ै जो इ᳥तम वृि᳍ और िवकास का समथᭅन करता ह,ै िजसमᱶ पौि᳥क भोजन, सुरिᭃत 
आवास, ᭭व᭒छ जल और मनोरंजक सुिवधाᲐ तक पᱟचं, साथ ही टीकाकरण, ᭭व᭒छता और चोट कᳱ 
रोकथाम के उपायᲂ के मा᭟यम से बीमारी और चोट कᳱ रोकथाम शािमल ह।ै 
Definitions (पᳯरभाषाए)ँ 
जीन िपयाज े (Jean Piaget): शारीᳯरक िवकास शरीर मᱶ होन ेवाल ेपᳯरवतᭅनᲂ और ᳞िᲦ ᳇ारा अपने 
शरीर का उपयोग करन ेके तरीकᲂ को संदᳶभत करता ह,ै िजसमᱶ सू᭯म मोटर कौशल, सकल मोटर कौशल 
और शारीᳯरक िवकास शािमल ह।ᱹ 
एᳯरक एᳯरकसन (Erik Eriksan): शारीᳯरक िवकास मᱶ बचपन स ेलेकर बुढ़ापे तक ᳞िᲦ मᱶ होन ेवाल े
जैिवक पᳯरवतᭅन शािमल ह,ᱹ िजसमᱶ िवकास, मोटर कौशल और शरीर कᳱ संरचना मᱶ पᳯरवतᭅन शािमल 
ह।ᱹ 
लेव वायगो᭜᭭कᳱ (Lev Vygotsky): शारीᳯरक िवकास मᱶ शरीर कᳱ पᳯरपᲤता और मोटर कौशल का 
िवकास शािमल ह,ै जो सं᭄ाना᭜मक और सामािजक िवकास के िलए आधार ᮧदान करता ह।ै 
यूरी ᮩᲂफेनᮩेनर (Urie Bronfenbrenner):  शारीᳯरक िवकास जैिवक कारकᲂ, जैसे आनुवंिशकᳱ और 
᭭वा᭭᭝य, और पयाᭅवरणीय कारकᲂ, जैसे पᳯरवार, समुदाय और सं᭭कृित दोनᲂ से ᮧभािवत होता ह।ै 
माᳯरया मᲂटेसरी (Maria Montessori): शारीᳯरक िवकास सं᭄ाना᭜मक और सामािजक िवकास के साथ 
जुड़ा ᱟआ ह ैऔर इसमᱶ पयाᭅवरण के साथ बातचीत के मा᭟यम से आंदोलन, सम᭠वय और संवेदी धारणा 
का पᳯरशोधन शािमल ह।ै 
शारीᳯरक िवकास कᳱ िवशषेताए:ँ (Characteristics of Physical Development): 

● िवकास (Growth): ऊँचाई, वजन और शरीर के समᮕ आकार मᱶ वृि᳍। 
● टीकाकरण(Immunization): उिचत समय पर टीकाकरण बᲬे को बीमाᳯरयᲂ से बचाता ह।ै 

इससे बᲬे का सही तरीके से िवकास होता ह।ै 
● मोटर कौशल (Motor Skills): सकल मोटर कौशल (बड़ी मांसपेिशयᲂ कᳱ हरकतᱶ) और बᳰढ़या 

मोटर कौशल (छोटी मांसपेिशयᲂ कᳱ हरकतᱶ) दोनᲂ का िवकास। 
● सम᭠वय(Coordination): हाथ-आँख सम᭠वय और समᮕ शरीर सम᭠वय मᱶ सुधार। 
● ताकत (Strength): मांसपिेशयᲂ कᳱ ताकत और सहनशिᲦ मᱶ वृि᳍। 
● लचीलापन(Flexibility: जोड़ᲂ के लचीलेपन और गित कᳱ सीमा मᱶ वृि᳍। 
● धीरज (Endurance): सहनशिᲦ मᱶ सुधार और समय के साथ शारीᳯरक गितिविध को बनाए 

रखन ेकᳱ ᭃमता। 
● उिचत वᱶᳯटलेशन (Proper ventilation): सूयᭅ कᳱ रोशनी और श᳍ु हवा शरीर के अ᭒छे िवकास 

मᱶ मदद करती ह।ै 
● अंतः᮲ावी ᮕंिथ(Endocrine gland) : हामᲃन बᲬे के िवकास मᱶ मदद करत ेह।ᱹ  
● ᮧसवपूवᭅ अविध (Prenatal period):  मा ँ का ᭭वा᭭᭝य, उसका पोषण, टीकाकरण, उसकᳱ 

मानिसक ि᭭थित गभᭅ मᱶ पल रह ेबᲬे को ᮧभािवत करती ह ै

● संतुलन (Balance): संतुलन और ि᭭थरता का िवकास। 
● शारीᳯरक तंदᱧु᭭ती (Physical Fitness): ᱡदय ᭭वा᭭᭝य, मांसपेिशयᲂ कᳱ सहनशिᲦ और समᮕ 

शारीᳯरक तंदᱧु᭭ती को बढ़ावा। 
● यौवन संबंधी पᳯरवतᭅन (Pubertal Changes): ᳰकशोराव᭭था के दौरान, ि᳇तीयक यौन 

िवशषेताᲐ और हामᲃनल पᳯरवतᭅनᲂ का िवकास। 
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● ᭭व᭭थ आदतᱶ (Healthy Habits): िनयिमत ᳞ायाम, उिचत पोषण और पयाᭅ᳙ आराम जैसी 
᭭व᭭थ आदतᲂ का िनमाᭅण। 

अ᭒छे शारीᳯरक िवकास के िलए मह᭜वपणूᭅ आधार: 
Important foundations for good physical development: 

⮚  पोषण (Nutrition): पोषक त᭜वᲂ स ेभरपूर संतुिलत आहार वृि᳍ और िवकास मᱶ सहायक होता 
ह।ै 

⮚  शारीᳯरक गितिविध (Physical Activity) : िनयिमत ᳞ायाम मांसपेिशयᲂ, हि᲻यᲂ और समᮕ 
᭭वा᭭᭝य को मजबूत बनाता ह।ै 

⮚  पयाᭅ᳙ नᱭद (Adequate Sleep): ऊतकᲂ कᳱ मर᭥मत और िवकास को बढ़ावा दने ेके िलए पयाᭅ᳙ 
आराम मह᭜वपणूᭅ ह।ै 

⮚  हाइᮟशेन (Hydration): समᮕ शारीᳯरक कायᲄ के िलए पयाᭅ᳙ पानी पीना आव᭫यक ह।ै 
⮚  ᭭व᭭थ वातावरण (Healthy Environment): ᭭व᭒छ पᳯरवेश और उिचत ᭭व᭒छता ᭭वा᭭᭝य 

जोिखमᲂ को कम करती ह।ै 
⮚  सुरᭃा उपाय (Safety Measures): दघुᭅटनाᲐ और चोटᲂ से बचना िनबाᭅध िवकास सुिनि᳟त 

करता ह।ै 
⮚  िनयिमत ᭭वा᭭᭝य जांच(Regular Health Check-up): िवकास कᳱ िनगरानी करना और ᳰकसी 

भी ᳲचता का तुरंत समाधान करना। 
⮚  भावना᭜मक क᭨याण (Emotional Well-being): मानिसक ᭭वा᭭᭝य शारीᳯरक ᭭वा᭭᭝य को 

ᮧभािवत करता ह;ै सकारा᭜मक मानिसकता को बढ़ावा दनेा मह᭜वपणूᭅ ह।ै 
⮚  सामािजक संपकᭅ  (Social Interaction): सािथयᲂ के साथ गितिविधयᲂ मᱶ शािमल होना 

शारीᳯरक सम᭠वय और सामािजक कौशल को बढ़ावा दतेा ह।ै 
⮚  ᭭ᮓᳱन टाइम को सीिमत करना(Limiting Screen Time): शारीᳯरक खेल के समय के साथ 

गितहीन गितिविधयᲂ को संतुिलत करना िवकास मᱶ सहायक होता ह।ै 
Stages of Physical Development  
शारीᳯरक िवकास कᳱ अव᭭थाए ं
शारीᳯरक िवकास आमतौर पर सभी ᳞िᲦ के जीवन मᱶ  चरणᲂ मᱶ होता ह:ै 
शैशवाव᭭था (0-2 वषᭅ) Infancy (0-2 years): ऊँचाई और वजन मᱶ तेज़ी से वृि᳍, रᱶगने, खड़ ेहोन ेऔर 
चलन ेजैसे बुिनयादी मोटर कौशल का िवकास। 



ISBN: 978-81-976727-2-9                                                                                                     99 
 

 
 

ᮧारंिभक बचपन (2-6 वषᭅ) Early childhood (2-6 years): ऊँचाई और वजन मᱶ िनरंतर वृि᳍, मोटर 
कौशल का पᳯर᭬कार, जैस े दौड़ना, कूदना और चढ़ना। ᮟाइंग और लेखन जैसे बᳰढ़या मोटर कौशल 
िवकिसत होन ेलगते ह।ᱹ 
म᭟य बचपन (6-11 वषᭅ) Middle childhood (6-11 years): ऊँचाई और वजन मᱶ धीमी लेᳰकन ि᭭थर 
वृि᳍, मोटर कौशल का और अिधक पᳯर᭬कार, सम᭠वय और संतुलन मᱶ वृि᳍। अिधक शिᲦ और 
सहनशिᲦ का िवकास। 
ᳰकशोराव᭭था (11-18 वषᭅ) Adolescence (11-18 years): तेज़ी स े िवकास, िवशषे ᱨप से यौवन के 
दौरान, ऊँचाई, वजन और शरीर कᳱ संरचना मᱶ मह᭜वपणूᭅ पᳯरवतᭅन कᳱ ओर ले जाता ह।ै ि᳇तीयक यौन 
िवशषेताᲐ का िवकास और मोटर कौशल का और अिधक पᳯर᭬कार। 
वय᭭कता (18+ वषᭅ) Adulthood (18+ years): इस ऊ᮫ मᱶ शारीᳯरक िवकास धीमा हो जाता ह,ै 
अिधकांश ᳞िᲦ अपनी चरम शारीᳯरक शिᲦ और मोटर कौशल पर पᱟचँ जात ेह।ᱹ िनयिमत ᳞ायाम 
और उिचत पोषण के मा᭟यम स े᭭वा᭭᭝य को बनाए रखना उ᮫ स ेसंबंिधत िगरावट को रोकन ेके िलए 
मह᭜वपणूᭅ हो जाता ह।ै 
 

शारीᳯरक िवकास को ᮧभािवत करन ेवाल ेकारक (Factors Influencing Physical Development) 
शारीᳯरक िवकास को ᮧभािवत करन ेवाल ेम᭎ुय कारक िन᳜िलिखत ह:ै— 
1. वंशानुᮓम- ᭭व᭭थ माता-िपता कᳱ स᭠तान भी ᭭व᭭थ होती ह।ै जो माता-िपता िविभ᳖ रोगᲂ से ᮕ᭭त 
होत ेह ᱹऔर शारीᳯरक दिृ᳥ से दबुᭅल होते ह,ᱹ उनके बᲬे भी शारीᳯरक दिृ᳥ स ेदबुᭅल ही होते ह।ᱹ अत: उनका 
शारीᳯरक िवकास भी ठीक ᮧकार से नहᱭ हो पाता।  
2. वातावरण- बालक के शारीᳯरक िवकास मᱶ वातावरण का िवशषे योगदान रहता ह।ै खुली हवां, पयाᭅ᳙ 
धूप और शा᭠त तथा ᭭व᭒छ वातावरण शारीᳯरक िवकास के िलए पूणᭅतया अनुकूल होता ह।ै इसके 
िवपरीत जो बालक ᮧकाशहीन, सीलन भरे तथा तंग मकानᲂ मᱶ रहत ेह,ᱹ उनका शारीᳯरक िवकास ठीक 
ᮧकार से नहᱭ हो पाता और व ेᮧायः िविभ᳖ रोगᲂ से ᮕ᭭त रहत ेह।ᱹ ᮓो एव ंᮓो के अनुसार, बालक के 
ᮧाकृितक िवकास मᱶ वातावरण के तᱬव सहायक या बाधक होत ेह।ᱹ”  
3. पौि᳥क भोजन- पौि᳥क भोजन का भी शारीᳯरक िवकास पर िवशषे ᮧभाव पड़ता ह।ै पौि᳥क भोजन स े
बालक के िविभ᳖ अंगᲂ का उिचत िवकास होता ह।ै ᮧ᭜येक बालक का वजन, ऊचाई तथा शारीᳯरक शिᲦ 
बᱟत कुछ पौि᳥क भोजन पर िनभᭅर करत ेह।ᱹ िजन बालकᲂ को पौि᳥क भोजन िमलता ह,ै उनका िवकास 
भी समुिचत होता रहता ह।ै पौि᳥क भोजन के अभाव मᱶ बालक के िविभ᳖ अंगᲂ का समुिचत िवकास नहᱭ 
होता और अनेक रोग आᮓमण कर दते ेह।ᱹ  
4. िनयिमत ᳰदनचयाᭅ- यिमत ᳰदनचयाᭅ शारीᳯरक िवकास का ᮧमुख तᱬव ह।ै जो बालक समय स ेसोत-े
उठते ह,ᱹ समय से भोजन करते एवं खेलत ेह,ᱹ उनका शारीᳯरक िवकास अ᭠य बालकᲂ कᳱ अपᭃेा उᱫम ढंग 
से होता ह।ै िनयिमत ᳰदनचयाᭅ ᭭वा᭭᭝य कᳱ आधारिशला ह।ै  
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5. ᳞ायाम और खेलकूद- ᳞ायाम और खेलकूद शारीᳯरक िवकास के िलए परम आव᭫यक ह।ᱹ ᳞ायाम 
और खेलकूद स ेशरीर के रᲦ का पᳯर᮪मण उिचत ढंग से होता ह ैतथा मांसपेिशयᲂ मᱶ दढ़ृता आती ह।ै  
6. िनᮤा और िव᮰ाम- शरीर के समुिचत िवकास के िलए िनᮤा और िव᮰ाम का सवाᭅिधक महᱬव ह।ै 
शैशवकाल मᱶ िशशु का अिधकांश समय सोन ेमᱶ ही ᳞तीत होता ह।ै बालक और ᳰकशोरᲂ को भी िनᮤा के 
िलए पयाᭅ᳙ अवसर िमलना चािहए। आव᭫यकता से अिधक दरे तक पढ़ना, बालकᲂ और ᳰकशोरᲂ के िलए 
हािनकारक िस᳍ ᱟआ ह।ै िविभ᳖ शोध कायᲄ से ᭄ात ᱟआ ह ैᳰक यह उनके शारीᳯरक िवकास मᱶ बाधा 
उ᭜प᳖ करता ह।ै  
7. सुरᭃा कᳱ भावना- यᳰद बालक मᱶ सुरᭃा कᳱ भावना नहᱭ ह ैतो उसका शारीᳯरक िवकास उिचत ढंग 
से नहᱭ होगा। सुरᭃा कᳱ भावना के अभाव मᱶ बालक भय और िच᭠ता स ेᮕ᭭त हो जाता ह।ै इस ᮧकार 
उसमᱶ आ᭜मिव᳡ास कᳱ भावना लु᳙ हो जाती ह।ै पᳯरणाम᭭वᱨप उसका िवकास ᭭वाभािवक ढंग से नहᱭ 
हो पाता।  
8. सहानुभूितपूणᭅ ᳞वहार- बालक कᳱ मन:ि᭭थित का उसके ᭭वा᭭᭝य पर िवशषे ᮧभाव पड़ता ह।ै िजन 
बालकᲂ को ताड़ना और उपेᭃापूणᭅ ᳞वहार िमलता ह,ै उनका शारीᳯरक िवकास उिचत ढंग से नहᱭ हो 
पाता। अनाथ बालक इसके ᭔वल᭠त उदाहरण ह।ᱹ िशᭃक को यह बात ᭟यान मᱶ रखकर बालकᲂ के साथ 
यथास᭥भव ᮧेम और सहानुभिूत का ᳞वहार करना चािहए।  
9. दोषपणूᭅ सामािजक पर᭥पराए-ँ अ᭨प आयु मᱶ बालकᲂ और बािलकाᲐ का िववाह हो जाना शारीᳯरक 
िवकास के िलए घातक ह।ै िजन बालक-बािलकाᲐ का िववाह 13 या 15 वषᭅ कᳱ आयु मᱶ हो जाता ह,ै 
उनका ᭭वा᭭᭝य तीᮯता स ेन᳥ होन ेलगता ह।ै 
10. अ᭠य कारक- शारीᳯरक िवकास को ᮧभािवत करन ेवाल ेकुछ अ᭠य कारक इस ᮧकार ह।ᱹ  
⦁    कोई दघुᭅटना या आकि᭭मक बीमारी।  
⦁    दिूषत और अ᭭व᭭थ जलवायु। 

 
 
शारीᳯरक िवकास के िस᳍ातं 
Principles of Physical Development  
शारीᳯरक िवकास से ता᭜पयᭅ ᳰकसी ᳞िᲦ के शरीर मᱶ होन ेवाली वृि᳍ और पᳯरवतᭅनᲂ से ह ैतथा पᳯरपᲤ 
होन ेपर उसके ᳇ारा अᳶजत कᳱ जान ेवाली यो᭏यताᲐ से ह।ै कुछ ᮧमुख िस᳍ांत िन᳜िलिखत ह:ᱹ—— 

⮚  अनुᮓिमक (Sequential ):  िवकास आमतौर पर एक पूवाᭅनुमेय अनुᮓम का अनुसरण करता ह,ै 

जैस ेचलने स ेपहल ेरᱶगना, और दौड़ने स ेपहल ेचलना। 
⮚  सेफलोकोडल और ᮧॉि᭍समोिड᭭टल (Cephalocaudal and Proximodistal):  यह िस᳍ांत 

िसर से पैर तक (सेफलोकेडल) और शरीर के कᱶ ᮤ स ेबाहर कᳱ ओर (ᮧॉि᭍समोिड᭭टल) िवकास के 

पैटनᭅ का वणᭅन करता ह।ै उदाहरण के िलए, िशशु अपने हाथᲂ और पैरᲂ को िनयंिᮢत करन ेस े

पहल ेअपने िसर और गदᭅन कᳱ मांसपेिशयᲂ पर िनयंᮢ ण ᮧा᳙ कर लेते ह।ᱹ 
⮚  िनरंतर और असंतत (Continuous and Discontinuous):  शारीᳯरक िवकास को एक सतत 

ᮧᳰᮓया के ᱨप मᱶ दखेा जा सकता ह,ै िजसमᱶ समय के साथ ᮓिमक पᳯरवतᭅन होत ेह,ᱹ या ᭭प᳥ 

संᮓमणᲂ के साथ अलग-अलग चरणᲂ कᳱ एक ᮰ंृखला के ᱨप मᱶ दखेा जा सकता ह।ै 
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⮚  ᳞िᲦगत अंतर (Individual Differences):  जबᳰक शारीᳯरक िवकास के सामा᭠य पैटनᭅ होत े

ह,ᱹ ᮧ᭜येक ᳞िᲦ अपनी गित स े िवकिसत होता ह ैऔर िवकास और मोटर कौशल मᱶ िभ᳖ता 
ᮧदᳶशत कर सकता ह।ै 

⮚  आनुवंिशकᳱ और पयाᭅवरण स े ᮧभािवत(Influenced by Genetics and Environment):  

शारीᳯरक िवकास आनुवंिशक कारकᲂ (ᮧकृित) और पयाᭅवरणीय कारकᲂ (पोषण) दोनᲂ से 
ᮧभािवत होता ह,ै जैस ेपोषण, ᳞ायाम और िवषाᲦ पदाथᲄ के संपकᭅ  मᱶ आना। इन िस᳍ांतᲂ को 
समझने से िशᭃकᲂ, माता-िपता और दखेभाल करन ेवालᲂ को जीवन भर बᲬᲂ और ᳞िᲦयᲂ मᱶ 
᭭व᭭थ शारीᳯरक िवकास का समथᭅन और बढ़ावा दने ेमᱶ मदद िमलती ह।ै  

⮚  मह᭜वपणूᭅ अविध और संवेदनशील अविध(Critical Periods and Sensitive Periods):  

िवकास मᱶ कुछ अविध िवशेष ᱨप स े िविश᳥ शारीᳯरक कौशल या ᭃमताᲐ के अिधᮕहण के 

िलए मह᭜वपणूᭅ होती ह।ᱹ इ᭠हᱶ मह᭜वपणूᭅ अविध के ᱨप मᱶ जाना जाता ह।ै संवेदनशील अविध वह 

समय होता ह ै जब कोई ᳞िᲦ िवशषे ᱨप से कुछ पयाᭅवरणीय उᱫेजनाᲐ के ᮧित 

ᮧितᳰᮓयाशील होता ह,ै जो शारीᳯरक िवकास को ᮧभािवत कर सकता ह।ै  
⮚  िवकास और पᳯरपᲤता(Growth and Maturation): शारीᳯरक िवकास शरीर के आकार या 

आयामᲂ मᱶ वृि᳍ को संदᳶभत करता ह,ै जैस े ᳰक ऊंचाई और वजन, जबᳰक पᳯरपᲤता संरचना 
और कायᭅ मᱶ गुणा᭜मक पᳯरवतᭅनᲂ को संदᳶभत करती ह,ै जैस ेᳰक ठीक मोटर कौशल या सम᭠वय 

का िवकास। 
⮚  जैव मानोसामािजक दिृ᳥कोण( Biopsychosocial Approach):  यह मानता ह ैᳰक शारीᳯरक 

िवकास जैिवक, मनोवै᭄ािनक और सामािजक कारकᲂ से ᮧभािवत होता ह।ै य े कारक ᳰकसी 
᳞िᲦ कᳱ वृि᳍ और िवकास को आकार दने ेके िलए जᳯटल तरीकᲂ स ेपर᭭पर ᳰᮓया करत ेह।ᱹ  

⮚  ᭭वा᭭᭝य और क᭨याण (Health and Wellness):  उिचत पोषण, िनयिमत ᳞ायाम और पयाᭅ᳙ 

नᱭद सिहत ᭭व᭭थ जीवन शैली को बढ़ावा दनेा, इ᳥तम  शारीᳯरक िवकास और समᮕ क᭨याण के 

िलए आव᭫यक ह।ै 
शारीᳯरक िवकास के िस᳍ांत: 

▪ पᳯरपᲤता िस᳍ांत (Maturation Theory): अनᲃ᭨ड गेसेल (Arnold Gesell) ᳇ारा ᮧ᭭तािवत 

यह िस᳍ांत बताता ह ैᳰक िवकास आनुवंिशकᳱ ᳇ारा शािसत एक पूवᭅ िनधाᭅᳯरत, अनुᮓिमक पैटनᭅ 
मᱶ होता ह।ै इस दिृ᳥कोण के अनुसार, बᲬे पयाᭅवरण के बᱟत अिधक ᮧभाव के िबना, बैठन,े रᱶगन े

और चलन ेजैस ेशारीᳯरक िवकास के चरणᲂ के मा᭟यम स े᭭वाभािवक ᱨप से ᮧगित करते ह।ᱹ  
▪ मनोिव᳣ेषणा᭜मक िस᳍ांत (Psychoanalytic Theory):  ᯋायड और एᳯर᭍सन( Freud and 

Erikson) के मनोिव᳣ेषणा᭜मक िस᳍ांत शारीᳯरक िवकास को आकार दने ेमᱶ अचेतन ᮟाइव और 

सामािजक अनुभवᲂ कᳱ भूिमका पर जोर दते ेह।ᱹ ᮨायड के चरण (मौिखक, गुदा, ᳲलग, िवलंबता, 
जननांग) जैिवक ᮟाइव और सामािजक मांगᲂ के बीच बातचीत पर ᭟यान कᱶ ᳰᮤत करत े ह।ᱹ 
एᳯर᭍सन के मनोसामािजक चरण जीवन के ᮧ᭜येक चरण मᱶ संघषᲄ को हल करन ेके मह᭜व पर 

जोर दते ेह,ᱹ जो शारीᳯरक िवकास को ᮧभािवत करता ह।ै  
▪ ᳞वहारवादी िस᳍ांत (Behavioural Theory ): ᳞वहार िस᳍ांत, जैस े ᳰक वाटसन और 

ि᭭कनर (Watson and Skinner) ᳇ारा ᮧ᭭तािवत, शारीᳯरक िवकास पर सीखने और 

पयाᭅवरणीय ᮧभावᲂ कᳱ भूिमका पर जोर दते ेह।ᱹ ᳞वहारवाद के अनुसार, ᳞वहार सुदढृीकरण, 

दडं और अवलोकन के मा᭟यम से सीखा जाता ह।ै उदाहरण के िलए, ऑपरेᳯटव कंडीशᳲनग 
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िस᳍ांत यह समझा सकत ेह ᱹ ᳰक बᲬे अ᭤यास और ᮧितᳰᮓया के मा᭟यम स ेमोटर कौशल कैस े

ᮧा᳙ करत ेह।ᱹ  
▪ सं᭄ाना᭜मक िवकास िस᳍ांत (Cognitive Developmental Theory):  िपयाजे (Piaget) के 

सं᭄ाना᭜मक िवकास िस᳍ांत से पता चलता ह ै ᳰक शारीᳯरक िवकास सं᭄ाना᭜मक िवकास के 

साथ घिन᳧ ᱨप स ेजुड़ा ᱟआ ह।ै िपयाज ेने ᮧ᭭तािवत ᳰकया ᳰक बᲬे अनुभवᲂ और अंतःᳰᮓयाᲐ 

के मा᭟यम से दिुनया के बारे मᱶ अपनी समझ का सᳰᮓय ᱨप से िनमाᭅण करत ेह।ᱹ उनके िस᳍ांत के 

अनुसार, आ᭜मसात और समायोजन जैसी सं᭄ाना᭜मक ᮧᳰᮓयाए ँशारीᳯरक िवकास को संचािलत 

करती ह ᱹ᭍यᲂᳰक बᲬे अपने पयाᭅवरण का पता लगात ेह ᱹऔर उसमᱶ हरेफेर करत ेह।ᱹ 
▪ पाᳯरि᭭थितक ᮧणाली िस᳍ांत ( Ecological Systems Theory):  ᮩᲂफेनᮩेनर 

(Bronfenbrenner) का पाᳯरि᭭थितक तंᮢ िस᳍ांत शारीᳯरक िवकास को ᮧभािवत करन े मᱶ 
िविभ᳖ पयाᭅवरणीय ᮧणािलयᲂ (माइᮓोिस᭭टम, मेसोिस᭭टम, ए᭍सोिस᭭टम, मᮓैोिस᭭टम) कᳱ 
पर᭭पर संब᳍ता पर जोर दतेा ह।ै यह िस᳍ांत शारीᳯरक िवकास कैसे होता ह,ै यह समझन ेके 

िलए पᳯरवार, ᭭कूल, समुदाय और सं᭭कृित सिहत ᳞ापक संदभᭅ पर िवचार करन ेके मह᭜व पर 

ᮧकाश डालता ह।ै 
य े िस᳍ांत शारीᳯरक िवकास को आकार दने ेवाल ेतंᮢᲂ और ᮧभावᲂ पर अलग-अलग दिृ᳥कोण ᮧदान 
करत ेह,ᱹ जैिवक, मनोवै᭄ािनक और पयाᭅवरणीय कारकᲂ के बीच जᳯटल पर᭭पर ᳰᮓया को उजागर करत े
ह।ᱹ 
 

 
अिधगम मᱶ शारीᳯरक िवकास का मह᭜व 
Importance of physical development in learning 
1. िनयिमत शारीᳯरक गितिविध मि᭭त᭬क मᱶ रᲦ ᮧवाह को बढ़ाती ह,ै एकाᮕता और ᭭मृित मᱶ सुधार 
करती ह।ै 
2. शारीᳯरक ᳞ायाम डोपामाइन और एडंो᳸फन जैसे ᭠यूरोᮝांसमीटर के ᮲ाव को उᱫेिजत करता ह,ै मूड 
को बढ़ाता ह ैऔर तनाव के ᭭तर को कम करता ह,ै जो सीखने पर सकारा᭜मक ᮧभाव डाल सकता ह।ै 
3. ऐसी गितिविधयाँ िजनमᱶ सम᭠वय और संतुलन शािमल होता ह,ै तंिᮢका कने᭍शन और मि᭭त᭬क कᳱ 
᭡लाि᭭टिसटी के िवकास को बढ़ावा दतेी ह,ᱹ िजसस ेसीखन ेऔर कौशल अिधᮕहण मᱶ सुिवधा होती ह।ै 
4.  शारीᳯरक खेल बᲬᲂ को सकल और सू᭯म मोटर कौशल िवकिसत करन ेमᱶ मदद करता ह,ै जो सीखन े
के माहौल मᱶ लेखन, ᮟाइंग और व᭭तुᲐ मᱶ हरेफेर जैसे कायᲄ के िलए आव᭫यक ह।ᱹ 
5. खेल और बाहरी गितिविधयᲂ मᱶ भागीदारी टीमवकᭅ , सहयोग और नेतृ᭜व कौशल को बढ़ावा दतेी ह,ै 
जो सामािजक और भावना᭜मक िवकास के िलए म᭨ूयवान ह ᱹऔर समूह सेᳳटग मᱶ सीखने को बढ़ा सकत े
ह।ᱹ 
6. ᭭कूलᲂ मᱶ शारीᳯरक िशᭃा कायᭅᮓम न केवल शारीᳯरक ᭭वा᭭᭝य को बढ़ावा दते ेह ᱹबि᭨क सीखन ेमᱶ गित 
और सᳰᮓय भागीदारी के अवसर ᮧदान करके बेहतर शᭃैिणक ᮧदशᭅन मᱶ भी योगदान दते ेह।ᱹ 
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7. पाठᲂ मᱶ गित-आधाᳯरत िशᭃण गितिविधयᲂ को शािमल करन ेसे छाᮢᲂ कᳱ भागीदारी, ᭟यान और 
जानकारी को बनाए रखन ेमᱶ वृि᳍ हो सकती ह।ै 
8. िनयिमत शारीᳯरक ᳞ायाम को बेहतर सं᭄ाना᭜मक कायᭅ से जोड़ा गया ह,ै िजसमᱶ बेहतर सम᭭या-
समाधान ᭃमताए,ं रचना᭜मकता और कायᭅकारी कायᭅ कौशल शािमल ह।ᱹ 
9. शारीᳯरक गितिविधयाँ जो शरीर और मन को एक साथ चुनौती दतेी ह,ᱹ जैस ेनृ᭜य या माशᭅल आटᭅ, 
सं᭄ाना᭜मक लचीलेपन और तनाव के ᮧित लचीलापन बढ़ा सकती ह,ᱹ िजसस ेिविवध संदभᲄ मᱶ सीखने मᱶ 
सुिवधा होती ह।ै कुल िमलाकर, िविभ᳖ गितिविधयᲂ और अनुभवᲂ के मा᭟यम स ेशारीᳯरक िवकास को 
ᮧाथिमकता दनेा इ᳥तम सीखने और शᭃैिणक सफलता के िलए एक मजबूत आधार तैयार कर सकता ह।ै 
10. िनयिमत शारीᳯरक गितिविध मि᭭त᭬क मᱶ रᲦ ᮧवाह को बढ़ाती ह,ै एकाᮕता और ᭭मृित मᱶ सुधार 
करती ह।ै शारीᳯरक िवकास को समझने के ᳞ावहाᳯरक अनुᮧयोग (Practical applications of 
understanding physical development)                   
शारीᳯरक िवकास को समझने के ᳞ावहाᳯरक अनुᮧयोग ᳞िᲦयᲂ को िविभ᳖ तरीकᲂ से लाभ पᱟचँा 

सकत ेह,ᱹ िजनमᱶ शािमल ह:ᱹ 
● ᮧारंिभक बचपन कᳱ िशᭃा (Early Childhood Education): िशᭃक िवकास के िलए उपयुᲦ 

गितिविधयाँ िडज़ाइन कर सकत ेह ᱹजो बᲬᲂ के मोटर कौशल, सम᭠वय और शारीᳯरक ᳰफटनेस 

का समथᭅन करती ह।ᱹ शारीᳯरक िवकास को समझने स े िशᭃकᲂ को सुरिᭃत और उᱫेजक 

वातावरण बनान ेमᱶ मदद िमलती ह ैजो सᳰᮓय खेल और आंदोलन को बढ़ावा दते ेह।ᱹ 
● पालन-पोषण (Parenting) : माता-िपता सᳰᮓय खेल, बाहरी अ᭠वेषण और िविभ᳖ ᮧकार के 

आंदोलन अनुभवᲂ के संपकᭅ  मᱶ आन ेके अवसर ᮧदान करके अपने बᲬᲂ के शारीᳯरक िवकास का 
समथᭅन कर सकत ेह।ᱹ िवकासा᭜मक मील के प᭜थर को समझने से माता-िपता को अपने बᲬे कᳱ 
ᮧगित को ᮝैक करन ेऔर ᳰकसी भी संभािवत ᳲचता कᳱ पहचान करन ेमᱶ मदद िमल सकती ह।ै 

● ᭭वा᭭᭝य सेवा (Healthcare) : ᭭वा᭭᭝य सेवा पेशवेर बᲬᲂ के िवकास और िवकास का आकलन 

करन,े ᳰकसी भी दरेी या असामा᭠यताᲐ कᳱ पहचान करन े और उिचत ह᭭तᭃेप या रेफरल 

ᮧदान करन े के िलए शारीᳯरक िवकास के ᭄ान का उपयोग कर सकत ेह।ᱹ िनयिमत जाँच और 

जाँच यह सुिनि᳟त करन ेमᱶ मदद करती ह ैᳰक बᲬे मह᭜वपणूᭅ िवकासा᭜मक मील के प᭜थर को 
पूरा कर रह ेह।ᱹ 

● खेल और मनोरंजन (Sports and Recreation) : कोच और ᮧिशᭃक बᲬᲂ कᳱ िवकासा᭜मक 

ᭃमताᲐ और ᱧिचयᲂ से मेल खाने के िलए खेल और मनोरंजक गितिविधयᲂ को तैयार कर 

सकत ेह।ᱹ शारीᳯरक िवकास को समझने से कोचᲂ को उ᮫ के अनुसार उपयुᲦ ᮧिशᭃण कायᭅᮓम 

तैयार करन,े चोटᲂ को रोकन ेऔर शारीᳯरक गितिविध मᱶ आजीवन भागीदारी को बढ़ावा दने ेमᱶ 
मदद िमल सकती ह।ै 

● भौितक िचᳰक᭜सा और पुनवाᭅस(Physical Therapy and Rehabilitation): भौितक िचᳰक᭜सक 

चोटᲂ, सजᭅरी या िवकासा᭜मक दरेी स ेउबरने वाल ेᮕाहकᲂ के िलए ᳞िᲦगत उपचार योजनाए ँ

तैयार करन ेके िलए शारीᳯरक िवकास के िस᳍ांतᲂ का उपयोग करत ेह।ᱹ ᮧ᭜येक ᮕाहक कᳱ अनूठी 
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ज़ᱨरतᲂ के आधार पर ताकत, लचीलापन, संतुलन और सम᭠वय को बेहतर बनान े के िलए 

िचᳰक᭜सीय ᳞ायाम और गितिविधयᲂ का चयन ᳰकया जाता ह।ै  
● सामुदाियक योजना और िडजाइन(Community Planning and Design) : शहरी योजनाकार 

और वा᭭तुकार ऐसी सुिवधाए ँशािमल कर सकत ेह ᱹजो सभी उ᮫ और ᭃमताᲐ के लोगᲂ के िलए 

शारीᳯरक गितिविध और पᱟचँ को बढ़ावा दतेी ह।ᱹ शारीᳯरक िवकास को ᭟यान मᱶ रखत ेᱟए 

पाकᭅ , खेल के मैदान और मनोरंजक सुिवधाᲐ को िडज़ाइन करना सᳰᮓय जीवनशैली को 
ᮧो᭜सािहत कर सकता ह ै और सामुदाियक क᭨याण को बढ़ा सकता ह।ै िविभ᳖ सेᳳट᭏स मᱶ 
शारीᳯरक िवकास के ᭄ान को लाग ूकरके, ᳞िᲦ और पेशेवर सहायक वातावरण बना सकत ेह,ᱹ 

᭭व᭭थ ᳞वहार को सुिवधाजनक बना सकत ेह ᱹऔर जीवन भर इ᳥तम िवकास और क᭨याण को 
बढ़ावा द ेसकत ेह।ᱹ 

िन᭬कषᭅ (conclusion) 

उपयुᭅᲦ िववरण ᳇ारा ᭭प᳥ ह ैᳰक बालक के शारीᳯरक िवकास को िविभ᳖ कारक ᮧभािवत करत ेह।ᱹ इन 

कारकᲂ मᱶ स ेᳰकसी एक या अिधक कारकᲂ कᳱ अवहलेना हो जान ेअथवा उनमᱶ असामा᭠यता हो जान ेकᳱ 
ि᭭थित मᱶ बालक के शारीᳯरक िवकास पर ᮧितकूल ᮧभाव पड़ सकता ह।ै शारीᳯरक िवकास एक ᮧᳰᮓया ह ै

िजसमᱶ ᳞िᲦ के शरीर मᱶ वृि᳍, और पᳯरवतᭅन मील के प᭜थर सािबत होत ेह।ᱹ बचपन से लेकर वय᭭कता 
तक और बाद के जीवन मᱶ, आनुवंिशकᳱ, पोषण, पयाᭅवरण और शारीᳯरक गितिविध जैस ेिविभ᳖ कारक 

इस िवकास को ᮧभािवत करत े ह।ᱹ जीवन का ᮧ᭜येक चरण अपनी अनूठी शारीᳯरक चुनौितया ँ और 

िवकास के अवसर लेकर आता ह,ै लेᳰकन एक ᭭व᭭थ जीवन शैली बनाए रखने से पूरे जीवनकाल मᱶ 
इ᳥तम शारीᳯरक ᭭वा᭭᭝य बनाए रखन ेमᱶ मदद िमल सकती ह।ै शारीᳯरक िवकास का घिन᳧ स᭥ब᭠ध 

बालक के िवकास के अ᭠य सभी पᭃᲂ स ेभी होता ह;ै अत: शारीᳯरक िवकास के अवᱧ᳍ हो जान ेअथवा 
असामा᭠य हो जाने कᳱ दशा मᱶ बालक के स᭥पूणᭅ िवकास पर ᮧितकूल ᮧभाव पड़ सकता ह।ै इस त᭝य को 
᭟यान मᱶ रखते ᱟए कहा जा सकता ह ै ᳰक शारीᳯरक िवकास को ᮧभािवत करन ेवाल ेसभी कारकᲂ का 
᭄ान बाल-मनोवै᭄ािनकᲂ के िलए आव᭫यक एवं लाभकारी ह।ै बाल-मनोवै᭄ािनक इन कारकᲂ को 
सामा᭠य रखकर बालक के स᭥पूणᭅ िवकास को सुचाᱧ बना सकता ह।ैशारीᳯरक िवकास केवल शरीर के 

आकार और आकृित मᱶ पᳯरवतᭅन के बारे मᱶ नहᱭ ह,ै बि᭨क इसमᱶ मोटर कौशल, सम᭠वय, शिᲦ और संवेदी 
धारणा का अिधᮕहण भी शािमल ह।ै यह आनुवंिशकᳱ और पयाᭅवरणीय कारकᲂ के बीच जᳯटल अंत᳸ᮓया 
को दशाᭅता ह।ै जीवन के ᮧ᭜येक चरण मᱶ, ᳞िᲦ िशशु अव᭭था के तेज़ िवकास से लेकर वय᭭कता कᳱ चरम 

शारीᳯरक ᭃमताᲐ और बाद के जीवन के पᳯरवतᭅनᲂ तक, अि᳇तीय शारीᳯरक चुनौितयᲂ और अवसरᲂ 
का सामना करता ह।ै शारीᳯरक िवकास को समझना और उसका समथᭅन करना समᮕ ᭭वा᭭᭝य और 

तंदᱧु᭭ती को बढ़ावा दने े के िलए आव᭫यक ह।ै िनयिमत शारीᳯरक गितिविध को ᮧो᭜सािहत करना, 
पौि᳥क भोजन तक पᱟचँ ᮧदान करना, अ᭠वेषण और खेल के िलए सुरिᭃत वातावरण बनाना और 

कौशल िवकास के अवसर ᮧदान करना, य ेसभी जीवन भर ᭭व᭭थ शारीᳯरक िवकास को बढ़ावा दने ेमᱶ 
योगदान करत े ह।ᱹशारीᳯरक िवकास के मह᭜व को पहचानकर और उसका समथᭅन करन े के िलए 

रणनीितयᲂ को लाग ूकरके, ᳞िᲦ अपने जीवन कᳱ गुणवᱫा को बढ़ा सकत ेह ᱹऔर िशश ुअव᭭था स ेलेकर 

वय᭭कता तक कᳱ अपनी याᮢा के दौरान इ᳥तम ᭭वा᭭᭝य बनाए रख सकत ेह।ᱹ 
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15 
uSfrd fodkl  

(Moral Development) 
MkW0 eat; dqekj 

izkpk;Z 

vkbZ0,e0vkj dkWyst 

nqgkbZ] xkft;kckn] m0iz0 

 vkt ds euq"; ds vkpj.k esa rsth ls vkrh gqbZ uSfrd fxjkoV dks nskdj izk;% lHkh 
izcq) fopkjd fpfrar gS ns'k ds izk;% lHkh jktuhfrd]lkekftd lkfgfR;d vkSj 'kSf{kd eapks ls 
thou&ewY;ksa dh iqu% izfr"Bk ds lEcU/k esa fopkj O;Dr fd;s tk jgs gSA 
 O;fDr ftl lekt rFkk leqnk; esa jgrk gS og lekt o leqnk; mlds Åij 
rjg&rjg ds lkekftd ca/ku] funsZ'k] vis{kk,¡ vFkok nkf;Ro vkjksfir djrk gS ftUgsa lekt ds 
vkn'kZ ;k ekud ;k uSfrd ekun.M dgrs gSaA lekt ds }kjk vkjksfir bu ca/kuksa] nkf;Roksa o 
funsZ'kksa dk O;fDr dh O;fDrxr bPNkvksa ls la?k"kZ gksuk LokHkkfod gh gksrk gSA vf/kdka'k O;fDr 
bl izdkj ds ca/kuksa dks dksbZ cká ca/ku ugha ekurs gS] ftUgsa mu ij tcjnLrh vkjksfir fd;k 
x;k gksA izk;% lekt ds fofHkUu ca/ku O;fDr dh thou&'kSyh ds lkekU; vax cukdj mlds 
O;ogkj dks funsZf'kr djrs gSA okLro esa lkekftd ca/ku izkjEHk esa O;fDr dks cká izrhr gksrs gS 
rFkk izk;% os O;fDr dh bPNkiwfrZ esa ck/kd utj vkrs gSA blfy, izkjEHk esa ckyd bu lkekftd 
fu;eksa] ekudksa vFkok dkuwuksa dks le>us vFkok Lohdkj djus ds fy, rRij ugha gksrs gSa] ijUrq 
ckydksa dks ,slk djus ds fy, lekthd̀r fd;k tkrk gSA ekuo fodkl dh og izfØ;k] ftlds 
}kjk O;fDr lekt esa izpfyr vkpj.k ds uSfrd ekun.Mksa dks vius esa lekfgr djrk gS rFkk 
lh[krk gS fd O;fDrxr bPNkvksa rFkk lkekftd nkf;Ro ds la?k"kZ dks fdl izdkj ls fu;af=r 
fd;k tk;s] uSfrd fodkl dgykrh gSA thu I;kts ds vuqlkj] ^^uSfrd fodkl U;k; ds ifjiDo 
rFkk Lo%LQwrZ laizR;;ksa dh izkfIr gSA** lkekftd rFkk ckSf)d fodkl dk uSfrd fodkl ls 
?kfu"B lEcU/k gksrk gSA lkekftd rFkk ckSf)d fodkl dh fofHkUu voLFkkvksa esa ckyd 
fHkUu&fHkUu <ax ls lksprs rFkk le>rs gS blhfy, fodkl dh fHkUu&fHkUu voLFkkvksa esa 
lkekftd fu;eksa] dkuwuksa rFkk izpyuksa dh le> Hkh izk;% fHkUu gksrh gSA ckyd vius lrr 
fØ;k'khy iz;klksa ds }kjk cká txr dks le>us rFkk vius lkekftd vuqHkoksa dks uSfrd ewY;ksa 
rFkk uSfrd fu.kZ; ds :Ik esa laxfBr djus dk iz;kl djrk jgrk gSA ;gh dkj.k gS fd 
lkekftd rFkk ckSf)d fodkl ds fofHkUu Lrjksa ij ckydksa ds uSfrd ewY;ksa rFkk fu.kZ;ksa dk 
laxBu fHkUu&fHkUu gksrk gS tSls&tSls ckydksa dk ckSf)d fodkl gksrk gS oSls&oSls muds uSfrd 
ewY;ksa rFkk uSfrd fu.kZ;ksa esa ifjorZu vkrk tkrk gSA ckydksa esa gksus okys uSfrd fodkl ds 
lEcU/k esa fi;kts rFkk dksgycxZ us vius&vius fl)kUr izLrqr fd;s gSA uSfrd fodkl ds 
fofHkUu i{kksa ds lkFk&lkFk bu nksuksa fl)kUrksaa dh ppkZ izLrqr v/;k; esa dh x;h gSA  
 uSfrdrk dk lEizR;;& uSfrdrk dk vFkZ gS lgh dks xyr ls vyx djus dh {kerk bl 
varj ij dk;Z djuk vkSj tc bl lgh dke djrs gS rks xoZ dk vuqHko djuk vkSj tc ge 
lgh dke ugha djrs rks vijk/k ;k 'keZ dk vuqHko djukA 
 uSfrd fodkl] O;fDr ds ifjiDo gksus ij lgh vkSj xyr ds chp p;u djus ds rjhdk 
dks lanfHkZr djrk gSA ;g cpiu ls 'kq) gksrk gS vkSj vke rkSj ij O;Ldrk rd igqapus ij 
lekIr gksrk gS gkykafd ;g lq>ko Hkh fn;k x;k gS fd uSfrd fodkl ,d lrr izfØ;k gSA 
uSfrdrk] ekudksa dk ,d lewg Fkk ,d dksM ;k ewY; iz.kkyh gS] blds tfj;s ekuo dk;ksZ dks 
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lgh ;k xyr] vPNk ;k cqjk fu/kkZfjr fd;k tkrk gSA uSfrdrk lkekftd vkSj lkaLd`frd 
ekunaMksa ds lkFk&lkFk LFkkfir dkuwuksa ls Hkh izHkkfor gksrh gSA  
 tUe ds le; ckyd ,d dksjs LysV dh Hkk¡fr gksrk gS ftlds dkj.k og u rks uSfrd 
gksrk gS vkSj u gh vuSfrd gksrk gSA fodkl Øe ds lkFk og vius lkekftd ifjos'k ls 
uSfrd&vuSfrd O;ogkj lh[krk gSA oLrqr% lkekftd fu;eksa] ekU;rkvksa] fl)kUrksa rFkk vis{kkvksa 
ds vuq:Ik O;ogkj djuk gh uSfrdrk gSA ;gh dkj.k gS fd ckyd loZizFke vius ekrk&firk 
rFkk ifjtuksa ds }kjk fd;s vkpj.kksa dks djus dk iz;kl djrk gSA fu%lUnsg vU; O;ogkjksa dh 
rjg ls gh uSfrd O;ogkj Hkh lh[kk tkrkA 
 uSfrd O;ogkj ,d rjg ls lekt }kjk Lohd̀r O;ogkj izfrekuksa dk vuqlj.k djuk gSA 
D;ksafd le;&le; ij ,oa lekt&lekt] esa Lohd̀r O;ogkj izfrekuksa esa vUrj ik;k tkrk gS 
blfy, ns'k o dky ds vuqlkj uSfrd o vuSfrd O;ogkjksa esa vUrj ifjyf{kr gksrk jgrk gSaaA 
;gh dkj.k gS fd fdlh Hkh jk"Vª ds fofHkUu dky[k.Mksa esa uSfrdrk ds ekun.Mksa esa vUrj ik;k 
tkrk gSA oLrqr% uSfrdrk dk lEizR;; ,d lkisf{kd lEizR;; gS ,oa ns'kdky] lekt o laLd̀fr 
ds lUnHkZ esa bldh O;k[;k dh tk ldrh gSA eksVs rkSj ij uSfrdrk dks ,d ,slh ekufld 
izo`fÙk ds :Ik esa Lohdkj fd;k tk ldrk gS tks O;fDr dks vPNs&cqjs] lgh&xyr] lp&>wB] 
mfpr&vuqfpr rFkk okaNuh;&vokaNuh; vkfn ds chp vUrj djus ;ksX; cukrh gSA tks O;fDr 
vius lekt dh Lohd̀r ekU;rkvksa ds vk/kkj ij O;ogkj djrk gS mls uSfrd dgk tkrk gS 
ijUrq tks O;fDr lekt ds Lohd`r fu;eksa dk mYya?ku djrk gS mlus vuSfrd O;fDr dgk 
tkrk gSA D;ksafd fHkUu&fHkUu lektksa dh fHkUu&fHkUu ekU;rk,¡ gksrh gS blfy, uSfrd O;ogkj ds 
vkadyu ds fy, fdlh lkoZHkkSfed ekun.M dh LFkkiuk djuk lEHko ugha gSaA O;fDr ftl 
fof'k"V lekt vFkok leqnk; vFkok jk"Vª dk ukxfjd gksrk gS og mlh lekt ds }kjk fu/kkZfjr 
fu;eksa dk ikyu djds uSfrd vkpj.k djrk gSA ;|fi dqN O;ogkj ,sls gksrs gS ftUgsa vf/kdka'k] 
leqnk;ksa] laLd`fr;ksa rFkk dky[k.Mksa esa mfpr le>k tkrk gSA tSls lR; cksyuk] pksjh u djuk 
rFkk fdlh dks d"V u igq¡pkuk] lHkh /keksZa esa uSfrd ekun.Mksa ds :Ik esa Lohdkj fd;k tkrk gS 
bUgsa lukru ;k lkoZHkkSfed] uSfrd O;ogkj dgk tk ldrk gSA euq"; esa uSfrd xq.kks dks xzg.k 
djus dh izfØ;k dks uSfrd fodkl dgrs gSA 
 D;ksafd uSfrd O;ogkj tUetkr u gksdj vftZr gksrk gS blfy, ckyd vius ifjokj] 
iM+ksl rFkk fo|ky; ds lkekftd ifjos'k esa uSfrdrk dh f'k{kk izkIr djrk gSA 'kS'kokLFkk rFkk 
ckY;koLFkk esa n.M o iqjLdkj ,oa iz'kalk o fuUnk ds dkj.k og visf{kr vPNk vkpj.k djuk 
lh[krk gS ,oa cqjk vkpj.k djuk R;kx nsrk gS ijUrq tc ,d gh O;ogkj dh fdlh ifjfLFkfr esa 
iz'kalk gksrh gS tcfd nwljh ifjfLFkfr esa ml O;ogkj dks frjLd̀r fd;k tkrk gS rc og 
vleatl esa iM+ tkrk gSA ckydksa ds fy, nksgjh uSfrdrk dks le> ikuk izk;% dfBu gksrk gS 
,oa bl izdkj dh fojks/kkHkklh ifjfLFkfr;k¡ ckyd ds uSfrd fodkl esa ck/kk mRiUu djrh gS 
ijUrq fd'kksjkoLFkk esa igq¡p tkus ij O;fDr;ksa esa foosd dk mn; gksus yxrk gSA mlds uSfrd 
O;ogkj dks fu/kkZfjr djus okys cká lzksr detksj gksus yxrs gS rFkk og vkUrfjd foosd }kjk 
funsZf'kr gksdj uSfrd O;ogkj djus dk iz;kl djrk gSa fu%lUnsg ;gh uSfrdrk dk okLrfod 
fodkl gSA uSfrd fodkl dks ckyd ds lekthdj.k dk ,d egRoiw.kZ vax ekuk tkrk gS rFkk 
ckydksa dks uSfrd Kku] uSfrd lEizR;;] uSfrd rdZ rFkk uSfrd O;ogkj dks fl[kkus dh 
vko';drk gksrh gSA uSfrd Kku rFkk uSfrd lEizR;;ksa dk fodkl vuqHko] vf/kxe rFkk 
ifjiDork ds lkFk /khjs&/khjs gksrk gS tcfd uSfrd rdZ rFkk uSfrd O;ogkj O;fDr dh cqf) rFkk 
foosd ij fuHkZj djrk gSA 
 lkekU; :Ik ls fdlh euq"; ds pfj= ls rkRi;Z lekt }kjk fuf'pr uSfrd fu;eksa ds 
ikyu ls gksrk gSA ;gk¡ lkekU; lkekftd fu;eksa vkSj uSfrd fu;eksa dk vUrj le>uk vko';d 
gSA lkekU;r% fdlh lekt dh Hkk"kk jhfr&fjokt vkSj O;ogkj ds izfrekuksa dk lh[kdj mudk 
iz;ksx djuk] lkekftd fu;eksa dk ikyu ekuk tkrk gS vkSj fdlh lekt ds O;ogkj lEcU/kh 
lkekftd vkSj /kkfeZd funsZ'kksa ds vuqlkj vkpj.k djuk pfj= ekuk tkrk gSA 
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fi;kts dk uSfrd fodkl fl)kUr 
 thu fi;kts us 1932 esa uSfrd fodkl dk fl)kUr rS;kj fd;k Fkk] fi;kts ds eqrkfcd 
cPpkssa ds uSfrd fodkl dk muds laKkukRed fodkl ls xgjk lEcU/k gSA fi;kts dk ekuuk Fkk 
fd cPpksa ds uSfrd fu.kZ; ds fodkl esa ,d fuf'pr Øe vkSj rkfdZd iSVZu gksrk gSA fi;kts us 
cPpksa dks vius uSfrd fodkl esa ,d lfØ; lgHkkxh ekukA os bl flyflys esa okrkoj.k ds 
lkFk cPpksa esa gksus okys xfr'khy varfØ;k ij vf/kd cy Mkyrs FksA mudk er Fkk fd 
tSls&tSls cPps vius dks okrkoj.k ds lkFk vUrfØ;k djrs gS] mUgsa ifjofrZr djrs gS rFkk muesa 
dqN ifjektZu ykrs gS] muesa uSfrd fodkl gksrk gSA fi;kts dk uSfrd fodkl dk fl)kUr mu 
pj.kksa dh :ijs[kk izLrqr djrk gS] ftuesa ,d cPpk uSfrd fu.kZ; ysrk gSA 
 thu fi;kts us fu;eksa] vf/kdkjksa] nks"kksa] ikiksa o vR;kpkjksa ds ewY;kadu] lekurk rFkk 
ij&fuHkZjrk ls lEcfU/kr iz'uksa rFkk dgkfu;ksa ds ek/;e ls ckyd&ckfydkvkssa ds xgu 
lk{kkRdkj fy, rFkk blls izkIr lwpukvksa dk fo'ys"k.k djds ckydksa ds uSfrd fodkl dk 
v/;;u fd;kA muds vuqlkj uSfrd fodkl ds rhu eq[; Lrj Øe'k% 1- uSfrd ;FkkFkZrk 2- 
uSfrd lekurk rFkk 3- uSfrd lkis{krk gksrs gSaA vkxs fi;kts }kjk crk;s x;s uSfrd fodkl ds 
bu rhuksa Lrjksa ij gksus okys uSfrd fodkl dh laf{kIr ppkZ dh tk jgh gSA 
1- uSfrd ;FkkFkZrk (Moral Realism)& ;g ckydksa ds uSfrd fodkl dk izFke Lrj gS tks 
ckyd&ckfydkvksa dh vk;q yxHkx lkr&vkB o"kZ gksus rd pyrk gSA bls fo"ke uSfrdrk vFkok 
foo'krk dh uSfrdrk Hkh dgrs gSA uSfrd fodkl ds bl Lrj ij ckyd ds vUnj fo|eku 
uSfrdrk vU;ksa ds }kjk LFkkfir fu;eksa ij vk/kkfjr gksrh gSA bl Lrj ij fu;eksa] mRrjnkf;Roksa 
vFkok funsZ'kksa dks vifjorZuh;] vfopkj.kh; rFkk fujis{k ekuk tkrk gSA nwljs 'kCnksa esa dg 
ldrs gSa fd bl uSfrd Lrj ij tks dqN Hkh vf/kdkjh] cqtqxZ vFkok fu;e dgrs gS ogh U;k; gS] 
ogh rdZlaxr gS] ogh mfpr gS ,oa vPNs&cqjs dk;ksZ ij tks Hkh n.M vFkok iqjLdkj cM+s O;fDr 
nsrs gS ogh lcdks Lohdk;Z gksrk gSA bl Lrj ij ;Fkkor vkKk ikyu vPNk ekuk tkrk gSA 
uSfrd fodkl ds bl Lrj ij ckyd vius Lofgr ds Hkko ls Loeso fu;eksa dk ikyu djrs gSA 
mudk ;g fo'okl gksrk gS fd vR;kpkj ;k csbZekuh djus ij izd`fr nf.Mr djrh gS rFkk os 
ekurs gS fd dksbZ Hkh ckr ;k rks iw.kZr;k lgh gksrh gS ;k iw.kZr;k xyr gksrh gSA bl Lrj ij 
mís'; ds vk/kkj ij ugha oju~ ifj.kke ds vk/kkj ij O;fDr ds fofHkUu dk;ksZ dks lgh vFkok 
xyr Bgjk;k tkrk gSA ftl dk;Z dk ifj.kke ftruk vf/kd xaHkhj gksrk gS] mlds fy, feyus 
okyk n.M Hkh mruk gh vf/kd d"Vizn gksus dh vk'kk dh tkrh gSA 
 fi;kts ds vuqlkj uSfrd ;FkkFkZrk ds nks ewy lzksr& 1- ckydksa dh ckSf)d lajpuk rFkk 
2- mlds Lo;a ds vuqHko gksrs gSA ckSf)d dkjdksa esa ckydksa dk vga dsUnzh;dj.k rFkk mlds 
fopkjksa dh okLrfodrk;sa vkrh gSA vge~ dsUnzh;dj.k ls rkRi;Z ckyd gh bl ekU;rk ls gksrk gS 
fd lHkh O;fDr ds ?kVuk ds lEcU/k esa Bhd ;gh fopkj gS tks esjs fopkj gSA fopkjksa dh 
okLrfodrk ls rkRi;Z fu;eksa rFkk fopkjksa dks HkkSfrd oLrqvksa ds lekt ekuus dh izof̀Ùk ls gSA 
vkuqHkfod dkjdks esa ckydksa ds Åij izkS<+ksa dk fu;a=.k o ncko] ckydksa o izkS<+ksa ds vf/kdkjksa esa 
varj rFkk ckydksa dk ekrk&firk o cqtqxksZ ds izfr lEeku vkrs gSA 
2- uSfrd lekurk (Moral Equality) & uSfrd fodkl dk nwljk Lrj ckyd dh yxHkx 
lkr vkB o"kZ dh vk;q ls izkjEHk gksdj yxHkx 12 o"kZ dh vk;q rd pyrk gSA ;g Lrj 
le&o;Ld cPps ds lkFk c<+rh vUrfØZ;k dk ifj.kke gksrk gSA ge mez lkfFk;ksa ds lkFk ckyd 
dh vUrfØZ;k oLrqr% lekurk rFkk ysus&nsu ds lEcU/kksa ij vk/kkfjr gksrh gSA bl Lrj ij 
ckyd dh nf̀"V esa U;k; eq[;r% O;qRØe n.M rFkk lekurk ij dsfUnzr gks tkrk gSA ckyd 
ikjLifjd lgefr ds vk/kkj ij vius [ksy ds fu;eksa dk fu/kkZj.k djus yxrs gSA Lo&dsfUnzr 
[ksyksa ls gVdj ckyd lg;ksxkRed [ksyksa esa vf/kd :fp ysus yxrs gSaA pkj&ik¡p o"kZ ds ckyd 
[ksyksa ds fu;eksa dh fHkUu&fHkUu le> j[krs gS] vU; ckyd lgh [ksy jgs gSa vFkok xyr] bl 
ij mudk /;ku de gksrk gS] os fu;eksa dh viuh le> ds vuq:Ik [ksyrs gSaA ijUrq vkB&ukS o"kZ 
ds ckydksa ds [ksy dk <ax blls fcYdqy fHkUu gksrk gSA bl Lrj ij lHkh ckydksa dks [ksys ds 
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,d leku fu;e Kkr jgrs gS ,oa vU; ckydksa ds [ksy dk ikjLifjd fujh{k.k djuk muds fy, 
lkekU; ckr gksrh gSA [ksyksa esa bZekunkjh cuk;s j[kus ds fy, lHkh Hkjld gS 
 iz;kl djrs gSaA bl vk;q ds ckyd vius [ksyksa ds vf/kdka'k le; dks fu;eksa ;k 
csbZekuh ds Åij rdZ&fordZ djus esa O;rhr dj jgs gSaA rqeus csbZekuh dh gS\ ugha&ughaA eSa rks 
Bhd [ksy jgk gw¡A rqeus xsan dks Nqvk Fkk] ns[kks! ;g Bhd ugha gS] rqEgsa ,slk ugha djuk pkfg,] 
tSls rdZ&fordZ ckydksa ds }kjk [ksy ds nkSjku vU; ckydksa ds lkFk djrs ns[ks tk ldrs gSaA  
 fi;kts ds vuqlkj ge mez cPpksa esa bl izdkj ds rdZ&fordksZa ds dkj.k gh os 
Lo&dsfUnzr [ksy (Ego-centric Play) us lg;ksxkRed [ksy (Co-operative Play) dh vksj 
vxzlj gksrs gSaA rdZ&fordZ ds QyLo:i ckydksa esa ijLij lEeku rFkk lg;ksx dh Hkkouk 
fodflr gksrh gSA bl izdkj dk uSfrd fodkl rc gh gksrk gSA tc ckydksa esa vU; O;fDr;ksa ds 
nf̀"Vdks.k dks xzg.k djus rFkk tfVy ekU;rkvksa dks le>us dh ;ksX;rk fodflr gks jgh gksrh 
gSA  
3- uSfrd lkis{krk (Moral Relativism) 
 uSfrd fodkl dk ;g Lrj lokZf/kd fodflr Lrj gSA I;kts us bls Lor% uSfrdrk 
(Autonomous Morality) vFkok lg;ksxkRed uSfrdrk (Morality of Co-operation) ds 
uke ls Hkh lEcksf/kr fd;k gSA ;g Lrj lkekU;r% yxHkx 12 o"kZ dh vk;q esa izkjEHk gksrk gSA 
bl Lrj ij U;k; dh ladYiuk eqq[;r% lekurk ij vk/kkfjr gksrh gS rFkk foijhr U;k; dh 
lekurk (Equalitarian Concept of Distributive Justice) dk izR;; izcy gks tkrk gSA 
uSfrdrk dks ikjLifjd lekurk ij vk/kkfjr Lohdkj fd;k tkrk gSA ckydksaa ds }kjk ckâk ncko 
ds vHkko esa Hkh U;k; ds vkn'kksZa dk vuqlj.k fd;k tkrk gSA bl Lrj ij ifjfLFkfr;ksa] mís';ksa 
rFkk euksHkkoksa dks uSfrd fu.kZ; nsrs le; fo'ks"k :i ls /;ku esa j[kk tkrk gSA fu;eksa dks 
lkekftd vUrfØZ;k rFkk vke lgefr ds vk/kkj ij fufeZr ekuk tkrk gS rFkk ;s fu;e 
vko';drkuqlkj ifjorZuh; gksrs gSaA bl Lrj ij vusd ckyd rFkk fd'kksj uSfrd fu.kZ;ksa ds 
lEcU/k esa vius Lo;a ds fu;e cukuk 'kq: dj ysrs gSaA  
 mijksDr foospu ls ;g Li"V gS fd uSfrd ;FkkFkZrk Lrj ckydksa esa fu;eksa dk 
va/k&vuqlj.k (Blind Obedience) djus dh izof̀Ùk gksrh gS] uSfrd lekurk Lrj ij fu;eksa 
dh O;k[;k djus dh izo`fÙk gksrh gS rFkk uSfrd lkis{krk Lrj ij dk;ksZa dh O;k[;k djus dh 
izo`fÙk gksrh gSA I;kts ds vuqlkj] lg;ksx] ikjLifjd ij&fuHkZjrk rFkk fofHkUu nf̀"Vdks.kksa  ds 
izfr tkx:drk O;fDr dks Lor% uSfrdrk ds Lrj ij igq¡pkus esa lgk;d fl) gksrh gSA uSfrd 
f'k{kk] ?kjsyw thou rFkk vU; okrkoj.kh; dkjdksa ds dkj.k muds n`f"Vdks.k rFkk uSfrd fodkl 
esa varj vk tkrk gSA fujis{k fu;eksa ls jfgr fu;eksa ls jfgr var%fØ;k okys lewgksaa ds ckydksa esa 
O;fDrxr lekurk rFkk lewg lkoZHkkSfedrk dh Hkkouk izksRlkfgr gksrh gS rFkk fu;eksa ds fuekZ.k 
esa lgHkkfxrk c<+rh gSA  
dksgyoxZ dk uSfrd fodkl fl)kUr& 
ykjsal dksycxZ ¼1927&1987½ ds uSfrd fodkl ds rhu Lrj ,oa 6 voLFkk gS] ftUgsa vklkuh ls 
igpkuk tk ldrk gSA ykjsal dksgycxZ us vius fl)kUr esa crk;k fd O;fDr 'kS'kokoLFkk ls 
O;Ldrk rd uSSfrd rdZ ds Ng vyx&vyx pj.kksa ds ek/;e ls izxfr djrs gSa] mUgksaus bu 
pj.kksa dks uSfrd rdZ rhu O;kid Jsf.k;ksaa esa ckaVkA izR;sd Lrj uSfrd fodkl ds mÙkjksÙkj 
tfVy pj.kksa ls tqM+k gSA yksx bu pj.kksa ls ,d fuf'pr Øe esa vkxs c<+rs gSa vkSj uSfrd le> 
laKkukRed fodkl ls tqM+h gksrh gSA ykWjsal lS)kafrd :i l fi;kts ds uSfrd fodkl ds 
fl)kUr ls lger Fks] ysfdu vius fopkjksa dks vkSj fodflr djuk pkgrs FksA  

nl o"kZ ls lksyg o"kZ dh vk;q ds ckydksa ds lEeq[k dgkfu;ksa ds :i esa uSfrd 
nqfo/kkvksa (Moral Dilemmas) dks izLrqr fd;k rFkk bu nqfo/kkvksa ij vk/kkfjr lk{kkRdkj 
fy;sA bu dgkfu;ksa ls izkIr lwpukvksa ds fo'ys"k.k ls dksgycxZ us uSfrd fodkl ds rhu izeq[k 
Lrj rFkk lkr lksiku crk;s gSa ftUgsa vkxs lkj.kh esa izLrqr fd;k x;k gSA uSfrd fodkl ds bu 
rhuksa Lrjksa esa muls lEcfU/kr lksikuksa esa gksus okys uSfrd fodkl dh vkxs ppkZ dh tk jgh gSA 
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lkj.kh 01 
uSfrd fodkl ds Lrj rFkk lksiku 

 
Lrj (Stage) lksiku (Levels) 

1- iwoZ ijEijkxr Lrj 
(Pre- Conventional Levels) 

0- vkRedsfUnzr fu.kZ; 
(Ego Centric Judgement)  

1- naM rFkk vkKk ikyu vfHkeq[krk 
(Punishment and Obedience 
Orientation) 

2- ;kaf=d lkisf{kd vfHkeq[krk 
(Instrument Relativist Oreintation) 

2- ijEijkxr Lrj 
(Conventional Level) 

3- ijLij ,d:i vfHkeq[krk 
(Interpersonal Concordance 
Orientation) 

4- vf/kdkj&laj{k.k vfHkeq[krk 
(Authority-Maintaining 
Orientation) 

3- mÙkj ijEijkxr Lrj  
(Post-Conventional Level) 

5- lkekftd vuqca/k fof/k lEer vfHkeq[krk 
(Social contract Legalistic 
Oreintation) 

6- lkoZHkkSfed uSfrd fl)kUr vfHkeq[krk 
       (Universal Ethical Principle 
Oreintation) 

 
1- iwoZ&ijEijkxr Lrj 

(Pre-Conventional Level) 
bl Lrj ij ckyd viuh vko';drkvksaa ds lanHkZ esa fpUru djrs gSaA uSfrd nqfo/kkvksa ls 
;qDr iz'uksa ij muds mÙkj izk;% mudks gksus okys ykHk vkSj gkfu ij vk/kkfjr gksrs gSaA 
uSfrd dk;Z vPNs ;k cqjs dk;ksZa esa fufgr gksrs gSa u fd vPNs ;k cqjs O;fDr;ksa esaA lkekftd 
o lkaLÑfrd fu;eksa tSls vPNk ;k cqjk] lgh ;k xyr vkfn dh O;k[;k feyus okys n.M] 
iqjLdkj vFkok fu;eksa dk leFkZu djus okys O;fDr;ksa dh 'kkjhfjd lkeF;Z vFkok gksus okys 
LFkwy ifj.kkeksa ls vkadh tkrh gSA bl Lrj ij gksus okys uSfrd fodkl dks fuEukafdr rhu 
milksikuksaaaaaa aaaaaaaaa aaaa aaaaa aaaa aaaa aaaa aaaaaaaaa aaaa aaaaa aa esa ck¡Vk tk ldrk gS&  
1- vkRedsfUnzr fu.kZ; (Ego-Centric Judgement)& bl lksiku esa ckyd izR;sd ml 

dk;Z dks ftls os djuk ilUn djrs gSa vFkok ml oLrq dks ftls os izkIr djuk pkgrs gSa 
vFkok ml O;fDr dks tks mudh lgk;rk djrk gS vPNk le>rs gSaA blds foijhr dksbZZZZZ 
Hkh ,slk dk;Z] oLrq ;k O;fDr ftls os ukilan djrs gSa] ftls os izkIr djuk ugha pkgrs 
gSa vFkok O;fDr tks mUgsa gkfu igq¡pkrk gS] mls [kjkc le>rs gSaA  

2- n.M rFkk vkKkikyu vfHkeq[krk (Punishment and Obedience Orientation)& 
bl lksiku esa ckyd cM+s O;fDr;ksa vFkok vf/kdkj lEiUu O;fDr;ksa ds }kjk fn;s tkus 
okys n.M ls cpus ds izfr fpfUrr jgrs gSaA os fu;eksa rFkk mudks rksM+us ls gksus okys 
nq"ifj.kkeksa dks le>rs gSaA fdlh dk;Z ds djus ij gksus okys LFkwy ifj.kke ml dk;Z dks 
vPNk cqjk fu/kkZfjr djrs gSaA vf/kdkj vFkok 'kfDr gh dk;Z dks mfpr vuqfpr Bgjkrs 
gSaA 
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3- ;kaf=d lkisf{kd vfHkeq[krk (Instrument Relativist Orientation)& uSfrd 
fodkl ds bl lksiku esa ckyd viuh vko';drkvksa dh iwfrZ rc gh djuk pkgrs gSa tc 
os mudh iwfrZ dj ldus esa leFkZ gksrs gSaA os LoykHk ls izksRlkfgr gksrs gSa rFkk bl ckr 
dks le>rs gSa fd lEcU/k lHkh ds izfr fu"Bk] U;k; vFkok leiZ.k Hkko ls u cudj 
LFkwy ij fuHkZjrk ds vk/kkj ij curs gSaA bl Lrj ij ckyd ekurs gSa fd izR;sd O;fDr 
dks Lo;e~ dks ns[kuk gksrk gS rFkk dksbZ Hkh O;fDr dsoy mu O;fDr;ksa ds izfr mÙkjnk;h 
gksrk gS tks mldh lgk;rk djrs gSaA  

2- ijEijkxr Lrj  
      (Conventional Level) 
 dksgycxZ ds vuqlkj uSfrd fodkl ds ijkEijkxr Lrj ij uSfrd ewY; vPNs ;k cqjs 
dk;ksZa dks djus esa fufgr jgrs gSaA ckyd cká lkekftd vis{kkvksa dks iwjk djus esa :fp ysrs gSaA 
os vius ifjokj] vius lewg vFkok vius lekt vius jk"Vª dh vis{kkvksa dks iwjk djus egRo nsrs 
gSa rFkk egRoiw.kZ O;fDr;ksa rFkk lkekftd O;oLFkk ds vuq:i dk;Z djrs gSaA muesa ijEijkxr 
fu;eksa rFkk nkf;Roksa ds izfr leFkZu rFkk vkSfpR; dk Hkko jgrk gSA bl Lrj ij gksus okys 
uSfrd fodkl dks fuEukafdr nks milksikuksa esa ck¡Vk tk ldrk gS& 
1- ijLij ,d:i vfHkeq[krk (Inter-personal Concordance Orientation) & bl 

lksiku esa ckyd vPNk cudj vU; O;fDr;ksa ls iz'kalk izkIr djuk pkgrs gSaA os vPNs ckyd 
vFkok vPNh ckfydk tSlk O;ogkj djus esa :fp ysrs gSa tks dqqqqqN vU;ksa dks vPNk yxs ;k 
vU;ksa dh lgk;rk djsaaaa ;k vU;ksa ds }kjk LohÑr gksa] ogha mÙke ekuk tkrk gSA ckyd nwljs 
O;fDr;ksa ds Hkkoksaa rFkk bjknksa (intentions) dk /;ku j[kus dh vko';drk ds izfr ltx 
jgrs gSaA bl lksiku ij lg;ksx dks O;fDr ds loksZÙke vkpj.k ds :i esa Lohdkj fd;k 
tkrk gSA  

2- vf/kdkj laj{k.k vfHkeq[krk (Authority Maintaining Orientation)& bl lksiku esa 
ckyd lkekftd n`f"V ls LohÑr fu;eksa rFkk nkf;Roksa ds vuq:i dk;Z djus dh Hkkouk ls 
izksRlkfgr jgrs gSaA os loZfgr n`f"V ls fo|eku lkekftd O;oLFkk dks cuk;s j[kuk pkgrs gSaA 
os le>rs gSa fd lekt esa ,d O;kid lkekftd iz.kkyh gS tks mlesa jgus okys O;fDr;ksa ds 
O;ogkj dks fu;af=r djrh gSA muds fopkj esa uSfrdrk dk vk/kkj lkekftd O;oLFkk gksrh 
gS rFkk O;fDrxr gkfu gksus dh fLFkfr esa Hkh O;fDr ds }kjk fu;eksa dk ikyu fd;k tkuk 
pkfg,A  

3- mÙkj&ijEijkxr Lrj 
(Post-Conventional Level) 
uSfrd fodkl ds bl rr̀h; rFkk loksZZZ ZZ ZPp Lrj ij ckyd mu uSfrd ewY;ksa rFkk uSfrd 

fl)kUrksa dks ifjHkkf"kr djus ds Li"V iz;kl djus yxrs gSaA ftudh lkekftd n`f"V ls oS/krk 
;k mi;ksfxrk gksrh gS rFkk tks ijEijkxr ewY;ksa] fu;eksa ;k fl)kUrksa ls fHkUu gks ldrs gSaA muesa 
Lofu/kkZfjr uSfrd fl)kUrksa ds izfr fu"Bk rFkk vuqlj.k djus dh Hkkouk gksrh gSA uSfrd ewY; 
oLrqr% mHk;fu"B ekun.Mksa] vf/kdkjksa rFkk dÙkZO;ksa dh iwfrZ esa fufgr ekus tkrs gSaA bl Lrj ij 
gksus okys uSfrd fodkl dks fuEukafdr nks lksiksuksa esa ck¡Vk tk ldrk gS& 

1- lkekftd vuqca/k fof/klEer vfHkeq[krk (Social Contract Legalistic 
Orientation) -   bl lksiku ds varxZr mfpr dk;ksZa dks vkykspukRed <ax ls 
ij[kdj leLr leqnk; ds }kjk LohÑr fd;s x;s lkekU; O;fDrxr vf/kdkjksa o 
ekun.Mksa ds :i esa ifjHkkf"kr djus dh izo`fÙk vk tkrh gSA O;fDrxr ewY;ksa rFkk fopkjksa 
ds lkis{kokn ds izfr tkx:drk ds QyLo:i vke lgefr ij igq¡pus ds fy, dk;Zjr 
fu;eksa (Procedural Rules) ij cy fn;k tkus yxrk gSA lekt dh vke lgefr 
D;k gS] ds vykok iwoZ esa fo|eku fu;eksa dks lkekftd mi;ksfxrk ds rkfdZd fopkj 
foe'kZ (Retional Considerations) ds vk/kkj ij ifjofrZr djus dh lEHkkouk Hkh 
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cuh jgrh gSA fof/klEer fu;eksa ds vfrfjDr Lora= LohdkjksfDr ;k leiZ.k Hkko O;fDr 
dks vius nkf;Roksa dk ikyu djus ds fy, izsfjr djrk gSA  

2- lkoZHkkSfed uSfrd fl)kUr vfHkeq[krk ¼Universal Ethical Principles 
Oreintation½& bl lksiku esa O;fDr mfpr&vuqfpr dk fu.kZ; ,sls Lofu/kkZfjr uSfrd 
fl)kUrksa ds vk/kkj ij djrk gS tks rkfdZd O;kidrk (Logical 
Comprehensiveness). lkoZHkkSfedrk (Universality) rFkk ,d:irk 
(Consistency) ls ;qDr gksrs gSaA ijUrq ;s fl)kUr Lo;a esa vewrZ rFkk uSfrd cks/k ls 
;qDr gksrs gSaA os U;k; ds loZekU; izkÑfrd fl)kUr gksus ds lkFk&lkFk ekuo vf/kdkjksa 
dh lekurk] ijEijkxr rFkk ekuo tkfr ds izfr lEeku dh Hkkouk ls ;qDr gksrs gSaA  
 dksgycxZ ds }kjk izLrqr mijksDr of.kZr uSfrd fodkl ds fofHkUu Lrjksa rFkk 
lksikuksa ds voyksdu ls Li"V gS fd ;s rhuksa Lrj rFkk ;s lkrksa lksiku Øe'k% uSfrd 
fu.kZ; ysus dh c<+rh ;ksX;rk rFkk nf̀"Vdks.kksa dh c<+rh O;kidrk o vewrZrk dks bafxr 
djrs gSaA izFke Lrj ij ckyd vkRedsfUnzr gksrs gSa D;ksafd os Lofgr dh n`f"V ls gh 
uSfrd O;ogkj djrs gSa rFkk fu"i{k Hkko ls vU; O;fDr;ksa ds lEcU/k esa fopkj djus dh 
;ksX;rk fodflr dj ysrs gSaA dksgycxZ ds }kjk izLrr uSfrd fodkl ds fofHkUu lksikuksa 
ij uSfrd fu.kZ; izfØ;k fuEu mnkgj.k ls Li"V gks ldsxhA  
uSfrd iz'u& mnkgj.kkFkZ ekuk fd vkidh ek¡ l[r chekj gSA jkf= 11 cts MkDVj us 
mUgsa nsus ds fy, nok crkbZ gSA vki cktkj esa nok [kjhnus tkrs gSa] ijUrq lHkh nqdkus 
can gSA MkDVj dk dguk gS fd nok rqjar pkfg, ojuk vkidh ek¡ dk LoxZokl gks 
ldrk gSA ,slh fLFkfr esa vki vius fdlh fe=] tks 'kgj esa dgha nwj jgrk gS] dh 
nqdku dk rkyk rksM+dj nok ykuk pkgsaxs\ dkj.k lfgr crkb;sA  
dksgycxZ ds uSfrd fodkl ds fofHkUu Lrjksa rFkk lksikuksa esa fufgr rdZ ds dkj.k 
fofHkUu lksikuksa esa mijksDr iz'u ij ckyd ds }kjk fHkUu&fHkUu mÙkj visf{kr gks ldrs 
gSa ftUgsa vxzkafdr lkj.kh esa dkj.k lfgr izLrqr fd;k tk jgk gSA  

lkj.kh & 02 
uSfrd fodkl ds fofHkUu Lrjksa ij uSfrd fpUru 

(Moral Reasoning at different Stages of Moral Development)  
 

uSfrd fodkl dk Lrj o lksiku 
(Level and Step of Moral 
Development) 

mÙkj 
(Answer) 

vkSfpR;  
(Justification) 

I. iwoZ ijEijkxr Lrj  
0- vkRedsfUnzr fu.kZ;  

gk¡ ,slh ifjfLFkfr esa nqdku dk rkyk 
rksM+dj nok ys vkuk pkfg,] ftlls ek¡ 
dk thou cpk;k tk ldsA  

1- n.M rFkk vkKkikyu 
vfHkeq[krk 

ugha fdlh Hkh ifjfLFkfr esa nwljs dh nqdku 
dk rkyk ugha rksM+uk pkfg,] D;ksafd ,slk 
djus ls iqfyl n.M nsxhA 

2- ;kaf=d lkisf{kr vfHkeq[krk gk¡ ,slh ifjfLFkfr esa nqdku dk rkyk 
rksM+dj nok ys vkuk pkfg,] D;ksafd ek¡ 
dk thou eq[; gSA  

II. ijEijkxr Lrj 
3- ijLij ,d:i vfHkeq[krk 

ugha fdlh Hkh ifjfLFkfr esa nwljksa dh nqdku 
dk rkyk ugha rksM+uk pkfg,] ,slk dsoy 
xyr O;fDr gh djrs gSaA  
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4- vf/kdkj laj{k.k vfHkeq[krk ugha fdlh Hkh ifjfLFkfr esa nwljksa dh nqdku 
dk rkyk ugha rksM+uk pkfg,A ,slk djuk 
lkekftd iz.kkyh ds fo:) gksxkA gesa 
O;fDrxr gkfu lgu djuh pkfg,A  

III. mÙkj ijEijkxr Lrj 
5- lkekftd vuqca/k fof/k lEer 

vfHkeq[krk 
 
 

6- lkoZHkkSfed uSfrd fl)kUr 
vfHkeq[krk 

 
gk¡ 
 
 
 
gk¡ 

lkekftd fu;e ,d&nwljs ds ykHk ds 
fy, cuk, x, gSa blfy, ifjfLFkfr dks 
rkRdkfyd vko';drk dks ns[krs gq, 
nqdku dk rkyk rksM+dj nok ys vkuh 
pkfg,A  
fdlh Hkh ekuo thou dks cpkuk eq[; gS 
blfy, ,slh ladVdkyhu fLFkfr esa fe= 
dh nqdku dk rkyk rksM+dj nok ys 
vkuh pkfg,A  

 
 thu fi;kts ds }kjk izLrqr ckSf)d fodkl ds Lrjksa o uSfrd fodkl ds lksikuksa rFkk 
ykjsUl dksgycxZ ds }kjk izLrqr uSfrd fodkl ds lksikuksa esa ijLij ,d vUrfuZfgr lEcU/k 
izrhr gksrk gS ftls fuEukafdr lkj.kh & 03 esa izLrqr fd;k x;k gSA  

lkj.kh & 03 
ckSf)d rFkk uSfrd fodkl ds lksikuksa esa lEcU/k  

(Relationship between Logical and Moral Development Stages) 
fi;kts ds vuqlkj laKkukRed 
fodkl  
(Cognitive 
Development according 
to Piaget) 

fi;kts ds vuqlkj uSfrd 
fodkl 

(Moral Development 
According to Piaget) 

dksgycxZ ds vuqlkj uSfrd 
fodkl   
(Moral Development 
according to Kohelberg) 

1- lkaosfnd xfrd voLFkk   
2- iwoZ lafØ;k voLFkk  I. uSfrd ;FkkFkZrk 0- vkRedsfUnzr fu.kZ;  

1- n.M rFkk vkKkikyu 
vfHkeq[krk 

3- ewrZ lafØ;k voLFkk  II. uSfrd lekurk 2. ;kaf=d lkisf{kd vfHkeq[krk 
4- vkSipkfjd lafØ;k voLFkk III. uSfrd lkisf{krk 3- ijLij ,d:i vfHkeq[krk 

4- vf/kdkj laj{k.k vfHkeq[krk 
5- lkekftd vuqca/k fof/klEer 

vfHkeq[krk  
6- lkoZHkkSfed uSfrd fl)kUr 

vfHkeq[krk 
 fu"d"kZ :Ik esa dgk tk ldrk gS fd uSfrd fodkl thou dh 'kq:vkr esa gh 'kq: gks 
tkrk gS vkSj O;Ldrk ds nkSjku eR̀;q rd pj.kksa esa tkjh jgrk gSA USfrd fodkl dk fl)kUr 
inkuqØfer gS] yksx pj.kksa dh ,d J̀a[kyk ds ek/;e ls vius uSfrd rdZ esa izxfr djrs gSaA 
 

uSfrd fodkl dks izHkkfor djus okys dkjd 
(Factors Affecting Moral Development) 

O;fDr ds uSfrd fodkl dks vusd dkjd izHkkfor djrs gSaA tSfodh; fu/kkZjd] 
lkekftd&vkfFkZd i"̀BHkwfe rFkk ckSf)d dkjd ckyd ds uSfrd O;ogkj dks eq[; :i ls 
izHkkfor djrs gSaA ckyd ds uSfrd O;ogkj dks izHkkfor djus okys dqN eq[; dkjd fuEuor gSa&  
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1- LokLF; (Health)& tSfodh; dkjdksa ds varxZr LokLF; ,d ,slk dkjd gS tks ckyd 
ds uSfrd rFkk vkn'kksZa ij izHkko Mkyrk gSA 'kkjhfjd n`f"V ls LoLFk o fØ;k'khy ckyd 
izk;% okaNuh; O;ogkj dks vf/kd 'kh?kzrk o ;FkkFkZrk ls lh[k ysrk gSA   

2- ikfjokfjd izHkko (Home Influence)& ifjokj uSfrd fodkl dks izHkkfor djus okyk 
,d vR;ar egRoiw.kZ rFkk 'kfDr'kkyh dkjd gSA ekrk&firk o ifjokj ds vU; lnL;ksa 
ds uSfrd fopkjksa rFkk ifjokj esa uSfrd vuq'kklu o ikfjokfjd Lusg dh deh tSls 
dkjd ckyd ds uSfrd O;ogkj dks ldkjkRed :i ls izHkkfor djrs gSaA  

3- lewg dk izHkko (Group Influence)& ckyd vFkok O;fDr ds uSfrd O;ogkj ij 
mlds lewg ds uSfrd n`f"Vdks.kksa dk Hkh izHkko iM+rk gSA ckyd ds }kjk fdlh dk;Z dks 
mfpr vFkok vuqfpr ekuuk dkQh gn rd mlds lewg ds lkfFk;ksa ds }kjk fu;af=r 
gksrk gSA lewg ftl dk;Z dks djuk mfpr le>uk gS] izk;% O;fDr Hkh mls djuk mfpr 
le>rk gSA  

4- /kkfeZd izHkko (Religous influence) & uSfrd fodkl esa /keZ ,d egRoiw.kZ Hkwfedk 
vnk djrk gSA yxHkx lHkh /keZ uSfrd ewY;ksa ds fodkl ij cy nsrs gSaA ckyd /keZ ds 
izfr ftruk vf/kd lefiZr gksrk gS mldk uSfrd fodkl Hkh mruk gh vf/kd vPNk 
gksrk gSA  

lkjka'k 
 uSfrd fodkl ls rkRi;Z ekun.Mksa dks vius esa lekfgr djuk gSS ftlls O;fDr vius 
uSfrd ewY;ksa ds vuq:i vkpj.k dj ldsaA thu fi;kts rFkk dksgycxZ ds }kjk uSfrd fodkl 
izfØ;k dks dqN Lrjksa rFkk lksikuksa esa oxhZÑr djds Li"V djus dk iz;kl fd;k x;k gSA fi;kts 
us uSfrd fodkl ds rhu Lrj Øe'k% uSfrd ;FkkFkZrk] uSfrd lekurk rFkk uSfrd lkis{krk crkbZ 
gS tcfd dksgycxZ us iwoZ ijEijkxr Lrj] ijkEijkxr Lrj rFkk mÙkj ijEijkxr Lrj uked 
rhu Lrjksa esa uSfrd fodkl dks ck¡Vk gSA dksgycxZ us iwoZ&ijkEijkxr Lrj dks vkRedsfUnzr 
fu.kZ;] n.M o vkKkikyu vfHkeq[krk rFkk ;kaf=d lkisf{kr vfHkeq[krk vkfn rhu lksikuksa esa] 
ijEijkxr Lrj dks ijLij ,d:i vfHkeq[krk rFkk vf/kdkj ,oa laj{k.k vfHkeq[krk uked nks 
lksikuksa esa ,oa mÙkj ijEijkxr Lrj dks lkekftd vuqcU/k fof/klEer vfHkeq[krk rFkk lkoZHkkSfed 
uSfrd fpUru ,oa mlds ihNs fufgr rdZ fHkUu&fHkUu gksrs gSaA LokLF;] ikfjokfjd fLFkfr] lewg 
izHkko] /ku izHkko] tulapkj] ekufld {kerk tSls fofHkUu dkjdksa ls uSfrd fodkl dh izfØ;k 
izHkkfor gksrh gSA  
uSfrd fodkl dk eryc gS fd ge mez c<+us ds lkFk lgh vkSj xyr dh igpku dSls djrs gS] 
;g gekjs /kkfeZd vkSj uSfrd ewY;ksa dk Hkh 'kkfey djrk gSA ;g gekjs O;ogkj vkSj lkekftd 
ftEesnkjh dh Hkkouk dks izHkkfor djrk gSA 
lUnHkZ xzUFk lwph 
1- tks'kh] yky ¼2013½] f'k{kk euksfoKku ,oa izkjfEHkd lkaf[;dh esjB] vkj-yky cqd fMiksa- 
2- xqIr] ¼2000½- ewY;ijd f'k{kk vkSj lekt- ubZ fnYyh- ueu izdk'ku- 
3- ltoku] ¼2021½] vf/kxedrkZ ,oa vf/kxe dh izfØ;k] esjB] vkj yky cqd fMiksa-  
4- ekuo] ¼2019½] mPprj f'k{kk euksfoKku- esjB- vkj-yky cqd fMiks- 
5- ipkSjh] ¼2018½- f'k{kk ds euksoSKkfud vk/kkj- esjB- vkj-yky cqd fMiksa- 
6- xqIrk] ¼2019½- mPprj f'k{kk euksfoKku- bykgkckn- 'kkjnk iqLrd Hkou- 
7- fo'kuksbZ] ¼2020½- ewY; o 'kkafr f'k{kk- esjB- vkj-yky cqd fMiks-  
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Introduction 
The debate surrounding the relative influence of nature (genetics) and nurture 
(environment) on human development and behavior has long captivated researchers, 
educators, and the general public alike. While some argue for the predominant role of 
genetic factors in determining individual traits and outcomes, others emphasize the 
significance of environmental influences in shaping who we are. However, contemporary 
understanding acknowledges the complex interplay between these two forces, recognizing 
that both genetics and environment interact dynamically to mold human characteristics. 
This paper aims to explore the intricate relationship between genetics and environment in 
shaping human development, behavior, and outcomes. By examining the contributions of 
both nature and nurture, we seek to unravel the multifaceted mechanisms through which 
genes and environmental factors influence individuals' lives. Through a synthesis of 
theoretical frameworks, empirical research, and real-world examples, this study aims to 
provide a nuanced understanding of how genetic predispositions interact with 
environmental contexts to produce diverse outcomes across individuals. 
Furthermore, this research endeavors to shed light on the implications of this interplay for 
education and human development. Recognizing the importance of considering both 
genetic and environmental factors in fostering optimal learning environments and 
supporting individual growth, we advocate for holistic approaches that acknowledge the 
complexity of human variability. By integrating insights from genetics, psychology, and 
education, this paper seeks to contribute to a deeper understanding of the nature-nurture 
debate and its implications for promoting human flourishing and well-being. 
Discussion 
The discussion surrounding the interplay of genetics and environment in human 
development and behavior is multifaceted and dynamic. While early debates often framed 
the issue as a dichotomy between nature and nurture, contemporary research highlights 
the intricate interaction between genetic predispositions and environmental influences. 
Conclusion 
In conclusion, the interplay between genetics and environment represents a fundamental 
aspect of human development and behavior. While early debates often framed the issue as 
a dichotomy between nature and nurture, contemporary research has revealed the 
complex and dynamic interaction between genetic predispositions and environmental 
influences. 
This synthesis of genetics and environment highlights the importance of adopting a 
holistic perspective in understanding human variability and promoting optimal 
development. Rather than viewing genetics and environment as independent forces, it is 
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essential to recognize their intertwined nature and the ways in which they interact to 
shape individual traits, behaviors, and outcomes. 
Furthermore, the implications of this interplay extend beyond theoretical debates to 
practical applications in education and human development. By acknowledging the 
influence of both genetics and environment, educators and policymakers can design 
interventions and programs that address the diverse needs of individuals and foster 
equitable opportunities for all. 
Ultimately, the study of genetics and environment underscores the complexity of human 
nature and the importance of considering multiple factors in understanding human 
development. By embracing this complexity and promoting interdisciplinary approaches, 
we can work towards creating a more inclusive and supportive society that nurtures the 
potential of every individual, regardless of their genetic makeup or environmental 
circumstances. 
One key aspect of the discussion is the relative contributions of genetics and environment 
to various traits and behaviors. Studies have shown that certain characteristics, such as 
height and intelligence, are highly heritable, meaning that genetic factors play a 
significant role in their expression. However, the environment also plays a crucial role in 
shaping these traits. For example, while genes may predispose an individual to a certain 
level of intelligence, environmental factors such as access to education, socioeconomic 
status, and nutrition can either enhance or diminish this potential. 
Moreover, the discussion extends to the role of gene-environment interactions in shaping 
outcomes across different contexts. Research suggests that individuals with certain 
genetic predispositions may be more susceptible to the effects of environmental 
influences, leading to differential outcomes based on the interaction between genes and 
environment. For instance, genetic factors may interact with early childhood experiences 
to influence the development of mental health disorders, highlighting the importance of 
early intervention and support. 
Additionally, the discussion encompasses the implications of this interplay for education 
and human development. Recognizing the influence of both genetics and environment on 
learning and behavior, educators are increasingly adopting holistic approaches that 
address the diverse needs of students. By creating inclusive and supportive learning 
environments, educators can help mitigate the impact of genetic predispositions and 
nurture the potential of every individual. 
Overall, the discussion surrounding genetics and environment underscores the complexity 
of human development and behavior. By acknowledging the interaction between nature 
and nurture, researchers, educators, and policymakers can work towards promoting 
equitable opportunities for all individuals, regardless of their genetic makeup or 
environmental circumstances. 
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vf/kxe ;k lh[kuk  
MkW0 yksdsUnz flag 

Lkg vkpk;Z] f’k{kk foHkkx 
fuokZ.k fo’ofo|ky; t;iqj] 

jktLFkku ¼Hkkjr½ 
fouksn dqekj  

“kks/kkFkhZ  
fuokZ.k fo’ofo|ky; t;iqj 

vf/kxe dk vFkZ %&  
lh[kuk ,d cgqr gh O;kid “kCn gSaA lh[kuk euq’; dh tUetkr izd̀fr gSaA tUe ds dqN eghus 
ckn gh og ftlds lEidZ esa vkrk gSa] mUgha dh fØ;kvksa dk vuqlj.k djus yxrk gSaA FkksM+k cM+k 
gksus ij og tks dqN Hkh u;k ns[krk gSa] mlh ds fo’k; ds D;k] D;ksa vkSj dSls tSls iz”u djus 
yxrk gSa vkSj bl izdkj vius vkl&ikl dh oLrqvksa ,oa fØ;kvksa dk Kku izkIr djrk gSaA 
izfrfnu izR;sd O;fDr vius thou esa u, vuqHkoksa dks ,d= djrk jgrk gSA ;s u;s vuqHkOk] 
O;fDr ds O;ogkj esas of̀) rFkk la”kks/ku djrs gSaA blfy, ;g vuqHko rFkk budk mi;ksx gh 
lh[kuk ;k vf/kxe djuk dgykrk gSaA The Change in behavior is called learning. 
vf/kxe dk vFkZ O;ogkj ifjorZu gSA bl izdkj ge dg ldrs gS fd vf/kxe gh f”k{kk gSaA 
vf/kxe vkSj f”k{kk ,d gh fØ;k dh vksj ladsr djrs gSaA nksuksa fØ;k,¡ thou Hkj pyrh jgrh 
gSaA fo|kFkhZ ifjiDork dh vksj c<+rk gqvk] vius vuqHkoksa dk ykHk mBkrk gqvk okrkoj.k ds izfr 
tks mi;qDr izfrfØ;k djrk gSa] ogh vf/kxe gSaA 
euq’; ds fodkl dh izfØ;k dk v/;;u djus ij euksoSKkfud bl ifj.kke ij igq¡ps fd euq’; 
dqN dk;Z rks LokHkkfod :Ik ls djrk gSa tSls & lk¡l ysuk] ns[kuk] lquuk] iyd >idkuk] 
gkFk&iSaj fgykuk] pyuk] eqg¡ ls /ofu fudkyukA blds vfrfjDr dqN dk;Z ,sls gksrs gSa ftUgsa 
og vius “kkjhfjd ,oa ekufld fodkl ds lkFk Lo;a djus yxrk gSaA  
oqMoFkZ ds “kCnksa esa %&^^uohu Kku vkSj uohu izfrfØ;kvksa dks izkIr djus dh izfØ;k lh[kus dh 
izfØ;k gSaA** 
Øks ,oa Øks us bls FkksM+s O;kid :Ik esa fy;k g S a %&^^lh[kuk vknrksa] Kku vkSj vfHkof̀Rr;ksa 
dk vtZu gSaA** 
ljVSu] ukFkZ] LVªsat rFkk pSiesu ds vuqlkj %& ^^lh[kuk ,d ,slh izfØ;k gS ftlds }kjk 
vuqHkwfr ;k vH;kl ds QyLo:Ik O;ogkj esa vis{kkd`r LFkkbZ ifjorZu gksrk gSaA** 
th0 Mh0 cksvkt ds vuqlkj %& ^^lh[kuk ;k vf/kxe ,d izfØ;k gSA ftlds }kjk O;fDr 
fofHkUu vknrsa] Kku ,oa n`f’Vdks.k vftZr djrk gS tks fd lkekU; thou dh ekaxks dks iwjk djus 
ds fy, vko”;d gSaA** 
FkkWuZMkbd ds vf/kxe ¼lh[kus½ ds fu;e %& 
FkkWuZMkbd us lh[kus ds fu;eksa dh nks izdkj ls O;k[;k dh gSa %&  

1- eq[; fu;e     2 xkS.k fu;e 
● eq[; ;k izkFkfed fu;e %& 

● rRijrk dk fu;e %& bl fu;e ds vuqlkj O;fDr esa lh[kus dh rS;kjh mlds 
dk;Z dks vklku cukrh gSA O;fDr dks lh[kus ds fy, ekufld :Ik ls rS;kj gksuk 
pkfg,A tc O;fDr fdlh dk;Z ds fy, igys ls rS;kj jgrk gS rks og dk;Z mls 
vkuUn nsrk gSaA 
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● vH;kl dk fu;e %& vH;kl }kjk fdlh Hkh dk;Z dks vPNh rjg lh[kk tkrk gSaA 
O;fDr ftl fØ;k dks ckj&ckj djrk gSa] ml fØ;k dks “kh?kz lh[k tkrk gSa rFkk 
ftl fØ;k dks NksM+ nsrk gSa ;k yEcs le; rd NksM+ nsrk gSa] og mls Hkwyus yxrk 
gSaA blls mn~nhid vkSj vuqfØ;k ds laca/kksa dks vkSj vf/kd etcwr fd;k tk ldrk 
gSaA 

^^djr&djr vH;kl rs tM efr gksr lqtku] 
jljh vkor tkr rs flyk ij iMr fu”kku** 

         vFkkZr~ vH;kl djrs jgus ls eq[kZ Hkh fo}ku gks tkrk gSaA 
● izHkko dk fu;e %& ;fn O;fDr dks lh[kus ds ckn lq[k ;k larks’k eglwl gksrk gS rks 

blls mn~nhiu ,oa vuqfØ;k ds laca/k vkSj vf/kd etcwr gksrs gSa ,oa ftu dk;kZas dks 
djus ds ckn nq%[k ;k vlarks’k eglwl gks rks lh[kus ls cus mn~nhiu&vuqfØ;k laca/k 
?kVus “kq: gks tkrs gSaA 

● vf/kxe ds f}rh; ;k xkS.k fu;e %& eq[; ;k izkFkfed fu;eksa ds vfrfjDr 
FkkWuZMkbd us vf/kxe ds xkS.k fu;eksa dk izfriknu Hkh fd;k gSa tks fuEuor~ gS %& 

● cgq&vuqfØ;k dk fu;e %& tc dksbZ O;fDr fdlh dk;Z dks lh[kuk izkjEHk 
djrk gSa rks og LokHkkfod :Ik ls fofHkUu izfrfØ;k,a djrk gSaA ijUrq /khjs&/khjs 
vius iz;klksa ds vk/kkj ij og viuh leL;k dk gy [kkst ysrk gSaA blls mls 
larks’k feyrk gSaA FkkWuZMkbd dk iz;Ru ,oa Hkwy }kjk lh[ku dk fl)kar blh 
fu;e ij vk/kkfjr gSaA 

● lkgp;Z ifjorZu dk fu;e %& bl fu;e ds vk/kkj ij iwoZ lh[kus ls lacaf/kr 
ifjfLFkfr;ksa dk fuekZ.k fd;k tkuk vko”;d gSaA FkkWuZMkbd ds vuqlkj ;fn 
cPpksa ds lkeus uohu Kku iznku djrs le; mUgha ifjfLFkfr;ksa dk fuekZ.k dj 
fn;k tkrk gS tks muds igys vuqHko ds le; ekStwn Fkh rks bl izdkj izHkkoh 
<ax ls lh[kk;k tk ldrk gSaA 

● vkRehdj.k dk fu;e %& bl fu;e dk vFkZ gS fd ge tks Hkh u;k Kku izkIr 
djrs gSa] mls vkRelkr~ dj ysrs gSaA ge uohu Kku dks vius iwoZ Kku ¼vuqHko½ 
dk LFkk;h vax cuk ysrs gSaA Kkr ls vKkr dh vksj dk f”k{k.k fl)kar blh 
fu;e ij vk/kkfjr gSaA 

● euksòfRr dk fu;e %& bl fu;e ds vuqlkj vf/kxe dk O;fDr dh eukso`fRr 
ls fudV dk laca/k gksrk gSA ;fn O;fDr ekufld :Ik ls fdlh dk;Z dks dus ds 
fy, rS;kj ugha gSa rks ;k rks O;fDr mls djus esa vlQy gksxk] ;gh dkj.k gSa 
fd f”k{kd izsj.kk nsdj Nk=ksa dks uohu Kku dks xzg.k djus ds fy, ekufld 
:Ik ls rS;kj djrs gSaA 

● vkaf”kd fØ;k dk fu;e %& bl fu;e ds vuqlkj O;fDr ftl dk;Z dks djuk 
pkgrk gSa mls NksVs&NksVs Hkkxkssa esa foHkkftr dj ysrk gSaA bl izdkj foHkktu 
dk;Z dks ljy vkSj lqfo/kktud cuk nsrk gSaA O;fDr NksVs&NksVs Hkkxksa dks “kh?kzrk 
vkSj lqxerk ls dk;Z dks iwjk dj ysrk gSaA 

vf/kxe dh fo”ks’krk,a a %&  
1- fujUrjrkA    2  lkoZHkkSfedrkA 
        lh[kus dh ;g izfØ;k lnSo vkSj loZ= pyrh jgrh gSaA blfy, euq’; vius tUe ls 
eqR;q rd lh[krk jgrk gSaA mlds lh[kus dh izfØ;k esa fojke vkSj vfLFkjrk dh voLFkk dHkh 
ugha vkrh gSaA bruk vo”; gSa fd lh[kus dh xfr dHkh rhoz vkSj dHkh ean gks tkrh gSaA euq’; 
ds lh[kus dk dksbZ LFkku vkSj le; fuf”pr ugha gksrk gSaA og gj le; vkSj gj txg dqN u 
dqN lh[k ldrk gSaA og dsoy fo|ky; es aoju~ lekt] ifjokj] iM+ksfl;ksa] lkfFk;ksa] flusek] 
lM+d] izkd`frd okrkoj.k] Ik”kq&if{k;ksa] vifjfpr O;fDr;ksa] oLrqvksa lHkh ls dqN u dqN f”k{kk 
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xzg.k djrk jgrk gSaA bl izdkj euq’; thou Hkj lh[krk gqvk vius O;ogkj esa ifjorZu djrk 
gqvk thou esa vkxs c<+rk pyk tkrk gSaA 

1- O;ogkj esas ifjorZu vf/kxe ¼lh[kuk½ gSaA 
2- vf/kxe lkoZHkkSfed gSaA ;g lHkh ds fy, gksrk gSaA 
3- vf/kxe fodkl dh izfØ;k gSaA 
4- vf/kxe lek;kstu dh izfØ;k gSA 
5- vf/kxe mn~ns”;iw.kZ gksrk gSaA 
6- uhou Kku dh [kkst lh[kuk gSaA 
7- vf/kxe okrkoj.k dh mit gSaA 
8- vf/kxe vuqHkoksa dk laxBu gSaA 
9- lh[kuk lEiw.kZ thou pyrk gSaA 
10- lh[kus dh izfØ;k lek;kstu esa lgk;d gksrh gSaA 
11- lh[kuk foosdiw.kZ gSaA 
12- lh[kuk psru o vpsru nkssuksa ds ek/;e ls gksrk gSaA 

lh[kus ds izdkj %& 
lh[kus dks dbZ Jsf.k;ksa esa ckaVk tk ldrk gSa %& 

1- xO;kRed lh[kuk %& bl izdkj ds lh[kus esa fØ;kvksa ds Lo:Ik vkSj fØ;kvksa dh xfr 
ij /;ku fn;k tkrk gSaA lkbZfdy lh[kuk] fxVkj lh[kuk] fi;kuksa lh[kuk vkfn 
xO;kRed lh[kus ds mnkgj.k gSaA 

2- “kkfCnd lh[kuk %& Ik”kqvksa dk vf/kdka”k lh[kuk xO;kRed gksrk gS tcfd ekuo dk 
lh[kuk vf/kdka”k “kkfCnd gksrk gSaA iBu lh[kuk ¼jVuk½ ftls ikB”kkyh; f”k{k.k dgk 
tkrk gSa og Hkh ,d izdkj dk “kkfCnd lh[kuk gSaA bl izdkj dk lh[kuk ladsr] fp=] 
“kCn] vad vFkok ok.kh ds ek/;e ls gksrk gSaA bl ]izdkj ds lh[kus ds fy, lkFkZd vkSj 
fujFkZd nksuksa izdkj dh lkefxz;ksa dk mi;ksx fd;k tkrk gSA 

3- leL;k lek/kku %& bl izdkj ds lh[kus esa lh[kus okyk vusd izfrfØ;kvksa esa ;gh 

izfrfØ;k pqudj fØ;k djrk gSaA bl izdkj ds lh[kus ds iz;Ru ,oa Hkwy }kjk 
lh[kuk Hkh lfEefyr gSaA leL;k lek/kku lh[kus dk tfVy :Ik gSaA leL;k lek/kku 
vusdksa ifjfLFkfr;ksa esa fpUru dk Hkh :Ik gSaA leL;k lek/kku lcls mPPk Lrj ds lh[kus 
dk izfrfuf/kRo djrk gSA bl izdkj ds lh[kus esa fofHkUu laKkukRed ;ksX;rkvksa dh 
vko”;drk iM+rh gSa %& fpUru] euu] rdZ] foHksnhdj.k] lkekU;hdj.k] dYiuk] fu’d’kZ 
vkfnA 

lh[kus dks izHkkfor djus okys dkjd %& 
vf/kxe ¼lh[kuk½ ,d vftZr izfØ;k gSaA vr% fofHkUu dkjdksa }kjk izHkkfor gksuk LokHkkfod gSaA 
lh[kus dks fuEufyf[kr dkjd izeq[k :Ik ls izHkkfor djrs gS %& 
fo|kFkhZ ls lEcfU/kr dkjd %& 

1- fo|kFkhZ dks lh[kus dh bPNk o vfuPNk fo|kFkhZ ds vf/kxe dks izHkkfor djrh gSaA 
2- fo|kFkhZ dh “kSf{kd ;ksX;rk dk Hkh vf/kxe ij izHkko iM+rk gSaA 
3- fo|kFkhZ dh egRokdka{kk ij vf/kxe dh lQyrk ;k vlQyrk fuHkZj djrh gSaA 
4- fo|kFkhZ dh ckSf)d {kerk dk vf/kxe ij lh/kk vlj iM+rk gSaA rhoz cqf) okys ckyd 

de cqf) okys ckydksa dh vis{kk “kh?kz lh[k ysrs gSaA 
5- “kkjhfjd LokLF;] ekufld LokLF; ,oa laosxkRed fLFkfr dk lh/kk lEcU/k vf/kxe ls 

gksrk gSaA 
6- fo|kFkhZ ds vf/kxe ij ifjiDork dk dkQh izHkko iM+rk gSaA 
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v/;kid ls lEcfU/kr dkjd %& 
1- f”k{kd dk fdlh fo’k; dk Kku vuqHko rFkk ;ksX;rk vkfn dk fo|kFkhZ ds lh[kus ij 

izR;{k :Ik ls izHkko iM+rk gSaaA 
2- fo|kFkhZ ds vf/kxe ij f”k{kd ds vkpkj&fopkj vkSj O;ogkj dk cgqr vf/kd izHkko 

iM+rk gSaA 
3- f”k{k.k fof/k ftruh vf/kd izHkko”kkyh rFkk oSKkfud gksxh] mruh gh lh[kus ds fy, 

ykHknk;d gksxhA 
4- f”k{kd dk ekufld LokLF; fo|kfFkZ;ksa ds vf/kxe dks izHkkfor djrk gSaA 

fo’k; oLrq ls lEcfU/kr dkjd %& 
1- fo’k; oLrq dk Lo:Ik Hkh fo|kFkhZ dh vf/kxe izfØ;k dks izHkkfor djrk gSaA 
2- fo|kFkhZ dk iwoZ vf/kxe ftruk lqǹ<+ vkSj O;kid gksxk] mlds Kku izkIr djus dh 

izfØ;k mruh gh vf/kd lqpk: <ax ls pyrh gSaA 
3- vf/kxe vuqHkoksa dk vk;kstu] thous lEcfU/kr mnkgj.k fo’k; oLrq dk vkdkj] fo’k; 

oLrq dks izLrqr djus dk <ax vkfn Hkh vf/kxe dks izHkkfor djrs gSaA 
okrkoj.k ls lEcfU/kr dkjd %& 

1- vf/kxe ds fy, mfpr ekSfyd okrkoj.k tSls & izdk”k] LoPN ok;q] lQkbZ] cSBus dh 
O;oLFkk vkfn Hkh lh[kus ij izHkko Mkyrh gSaA 

2- fo|kFkhZ ds lh[kus esa muds ikfjokfjd okrkoj.k dh egRoiw.kZ Hkwfedk gksrh gSaA 
3- lkekftd ,oa laosxkRed okrkoj.k dk Hkh fo|kFkhZ ds vf/kxe Ikj lh/kk vlj gksrk gSaA         

        f”k{kk euksfoKku esa vf/kxe dk v/;;u vR;Ur egRoiw.kZ gSaA v/;kid vFkok f”k{k.k 
dh leLr fØ;kvksa dk ,d gh mn~ns”; gksrk gSa] ckyds ds O;ogkj dks lekt lEer cukukA 
ckyd lekt lEer O;ogkj rHkh djsxk tc mldk O;ogkj bl ;ksX; gks tk;sxk fd og lekt 
esa viuk lek;kstu dj ldsA 
 

lUnHkZ xzUFk lwph 
● oekZ Mk0 izhfr] JhokLro Mk0 Mh0,u0 & vk/kqfud lkekU; euksfoKku ¼fouksn iqLrd 

efUnj vkxjk½ 
● yky jeu fogkjh] tks”kh lqjs’k pUnz & f”k{kk euksfoKku ,oa izkjfEHkd lkaf[;dh ¼vkj 

yky cqd fMiks] esjB½ 
● HkVukxj lqjs”k & f”k{kk euskfoKku ¼vkj yky cqd fMiks] esjB½ 
● Yk{eh ifCyds”ku gkml jksgrd & vf/kxe] vf/kxedrkZ vkSj laKku 
● pkSgu jhrk & f”k{kk euskfoKku ,oa lkaf[;dh 
● ikBd ih0Mh0 & f”k{kk euksfoKku 
●  https://mycoaching.in/adhigam 
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Introduction 
Psychologists use a variety of theoretical perspective and approaches to study learning, 
such as constructivism, behaviourism, cognitive psychology, and social learning theory. 
These perspectives offer different explanations for how learning occurs, emphasizing 
factors such as reinforcement, conditioning, cognitive processes, social influences, and 
active construction of knowledge. At its core, learning is a fundamental aspect of human 
development and adaptation, enabling individuals to navigate their environment, solve 
problems, make decisions, and interact effectively with others. It encompasses a wide 
range of activities and experiences, from formal education and training programs to 
informal interactions, experimentation, and self-directed exploration. 
        Learning is often characterized by its dynamic and continuous nature, occurring 
throughout the lifespan and across various contexts. It involves processes such as 
attention, encoding, retention, retrieval, and application of information, which can be 
influenced by factors such as motivation, interest, prior knowledge, and environmental 
conditions. Ultimately, learning is a transformative process that enables individuals to 
grow, evolve, and thrive in a complex and ever-changing world. It is essential for 
personal development, professional success, and societal progress. 
Meaning of Learning  
Learning occurs when something is learned. Learning is the process of acquiring new 
skills. Learning is often understood as the process of changing behaviour through 
experiences, practice, and effort. Learning can be defined as the process of acquiring new 
knowledge, skills, behaviours, attitudes, or understanding through study, experience, 
interaction, or reflection. It involves the assimilation and integration of information into 
one's existing knowledge framework, resulting in changes in cognition, behaviour, or 
perception. Learning’s primary goal is to acquire information that may modify people's 
behaviour through practice, interaction, and experience. Learning is any relatively 
permanent change in behaviour brought about by experience or practice. Almost all 
human behaviour is learned. “Learning is the relatively permanent change in a 
person’s knowledge or behaviour due to experience.”(Richard E. Mayer). 
       The term "relatively permanent" relates to the fact that when people acquire new 
knowledge, a portion of their brains physically changes to store the new information. This 
is basically a memory process because learning is impossible for humans if they are 
unable to recall what has happened. Research indicates that once humans learn 
something, it might exist in some physical form in memory; however definitive 
confirmation is still required. 
      Not all change comes through learning. Another type of transformation governed by a 
genetic blueprint is an increase in height or change in brain size. Growth is the term for 
this type of transformation, which is caused by biology rather than experience. Children 
learn to walk, for instance, when their nervous systems, muscular strength, and sense of 
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balance allow them to do so. These developmental processes are determined by 
maturation rather than by the amount of practice the children have had learning to walk. 
Despite the desires of some eager parents, no amount of experience or practice will assist 
the child walk until maturity allows it. 
Definitions  
Crow & crow “Learning is the acquisition of habits, knowledge & attitudes. It 
involves new ways of doing things and it operates in individuals attempts to 
overcome obstacles or to adjust to new situations. It represents progressive changes 
in behaviour. It enables him to satisfy interests to attain goals.” 
Hilgard, Atkinson and Atkinson (1979) “Learning may be defined as a relatively 
permanent change in behaviour that occurs as the result of prior experience.” 
Gardener Murphy (1968) “The term learning covers every modification in 
behaviour to meet environmental requirements.” 
 In psychology, learning refers to a relatively permanent change in behaviour or mental 
processes resulting from experience. This definition emphasizes several key aspects: 
1. Relatively Permanent Change- Learning involves changes that endure over time. It's 

not just about temporary shifts in behaviour but rather about lasting alterations in how 
individuals think, feel, or act. 

2. Behaviour or Mental Processes- Learning can manifest in observable behaviours, 
such as acquiring new skills or habits, as well as in internal mental processes, such as 
changes in attitudes, beliefs, or cognitive strategies. 

3. Resulting from Experience- Learning occurs through experience, which can include 
direct interaction with the environment, observation of others, instruction, or 
reflection on one's own thoughts and actions. 

       All living things, including humans, possess specific abilities from birth. For 
example, a new-born baby may immediately take milk from its mother's breast. These 
abilities are referred to as instinctive behaviour. An individual must adapt to different life 
conditions as they mature. As a result, he or she needs to adopt new routines, expertise, 
attitudes, and abilities, etc. "Learning" is the process of gaining all of these things. That 
implies- 

● Learning is the process of becoming competent by utilizing inherited resources; it 
is not something that is gained at birth. 

● Temporary behavioural changes are not considered learning. 
● Learning includes both changing one's behaviour by gaining negative things and 

changing one's behaviour by obtaining positive things in accordance with social 
norms. That is to say, while learning leads to changes in behaviour, these changes 
do not always lead to betterment or constructive progress. 

  Nature of Learning   
1. Learning is a Continuous Process: From the moment of birth, the child learns 

through experiences collected from their surroundings. As a result, learning 
continues throughout life. Learning can occur directly or indirectly, and it can be 
formal or informal. Learning results in the development of a learner's aptitudes, 
habits, abilities, and knowledge. 

2. Learning is Change in behaviour: Changes in behaviour are a measurable outcome 
of the learning process. This modification could have any shape. It might be desired 
or undesired. However, in a desired form, indicating all these adjustments ought to 
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go in a constructive direction. All three components of human behaviour are 
involved in learning. Thus, the mental process encompasses cognitive, emotional, 
and conative elements. 

3.  Learning is a universal process: The process of learning is universal. Anywhere 
can experience it. All living things go through a process of learning. People learn 
throughout their lives, regardless of their cultural background. Learning is the 
process of acquiring and applying knowledge that is offered to a person throughout 
their life. It is dynamic. A human never quits learning new things. It keeps one's 
mind engaged and aware while also making them aware of their surroundings. 

4. Learning is Goal-oriented and Purposive: There is always a purpose to learning. 
When teaching, the teacher constantly keeps the students' learning objectives in 
mind, which makes it goal-oriented. The process of learning will not produce any 
tangible outcomes if we don't have goals. We can progress toward predetermined 
learning objectives by means of the learning process. The learner progresses toward 
a predetermined objective as he gets knowledge. 

5. Learning is the relationship between stimulus and Response: In general; learning 
includes a stimulus-response relationship. If his response aligns with the work that 
needs to be learned. Through learning a person learns how to respond to stimuli 
related to their surroundings and other aspects of life. 

6. Learning is the fundamental process of Life: Human progress cannot be 
accomplished without learning. It serves as the foundation upon which civilization 
and society are built. 

7. Learning is transferable: One can apply the knowledge learned in one 
circumstance to another. The knowledge that gets acquired in one scenario helps 
with knowledge acquisition in another. It’s referred to as the transmission of 
learning. The learner must take care to prevent previous knowledge from getting in 
the way of learning new things and experiences. 

8. Learning Facilitates the Achieving of Teaching-Learning Goals: Learning and 
teaching situations have different goals, objectives, and purposes. The learning 
process support in accomplishing the teaching goals. The learning process 
contributes in accomplishing the teaching objectives. We expect that people's 
behaviour will change as they acquire learning. With the development of knowledge, 
understanding, interests, abilities, and attitudes, this transformation occurs. Thus, the 
learning process is essential for fulfilling teaching-learning objectives. 

9. Activities and environment encourage learning: Interaction with the environment 
is important to further the learning process. The more children connect with their 
environment, the more they learn. When there is no engagement or activity the 
child's ability to learn is hindered. The children learn through these interactions. 
There are behavioural changes in the children as a result of these interactions. 

10. Learning is a development and advancement process: Learning can happen in 
any way. These directions may be helpful or harmful. The goal of learning is to 
guide the person's development in the direction that we want it to go. We don't want 
our children to take up bad habits like pickpocketing or stealing. Thus, learning 
ought to result in gradual modifications to the student's behaviour. 
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11. Learning is much more than just thinking: Learning includes not just intellect but 
the entire personality, including senses, feelings, intuition, beliefs, values, and 
willpower. Without the desire to learn, we are unable to do so, and once we do, our 
lives transform in some way. The learning may not mean much if it has no impact. 

12. Learning is the Process of Information Acquisition: Acquiring information, 
knowledge, insight, and skills are the process of learning. It happens as a result of 
how the individual interacts with their surroundings. 

13. Organizing experiences leads to learning: Getting new experiences is a 
fundamental component of learning. New experiences cause learners' behaviours to 
change. The learner's prior experiences shape their current learning opportunities. 

14. Learning does not include behavioural changes brought on by drug use, disease, 
aging, or exhaustion. 

15. There is no learning from instincts and reflexes: Behaviour changes based on intrinsic 
reaction tendencies, such as reflexes and instincts (such as an infant's habit of 
sucking, blinking in the presence of bright lights) cannot be linked to learning. 

Learning Process  
Learning is a process. This is accomplished in a series of stages. The process of learning 
Process includes- 
1. A motive  
2. An Alluring Goal 
3. An Obstacles to achieving the  Goal  
1. A Motive: The dynamic energy that drives behaviour and compels people to take 

action is known as their motive. Every action we take is motivated by our needs or 
desires. When our need is sufficiently overwhelming, we are forced to work towards 
fulfilling it. Learning occurs as a result of a reaction to some stimulus. As long as 
our current behaviour, knowledge, skills and abilities are sufficient to meet all our 
demands, we do not feel the need to modify our way of behaving or acquire new 
knowledge and abilities. A learner is motivated to start learning something by this 
need. 

2. An Alluring Goal: Each person needs to have a clear objective that they want to 
accomplish. To achieve anything, we have to constantly keep a clear objective in 
mind. Setting clear goals makes learning engaging and purposeful. 

3. An Obstacles to achieving the  Goal : In the learning process, the obstacles, 
obstructive factor, or barrier plays equal importance. The hurdles or obstacles 
prevent us from achieving the objective. You won't change your current behaviour, 
knowledge foundation, or skill set if you have no difficulty at all achieving the 
objective. Consequently, overcoming the obstacle or block is a crucial stage in the 
learning process. 

Modes of Learning  
Many abilities are instilled in us from birth, such as the ability to speak, reach out and 
grab objects, stand up and move forward without assistance, and so on. Subsequently, we 
eventually acquire more sophisticated abilities and develop the capacity to handle a 
variety of issues. As a result, learning gradually progresses from basic to more complex 
forms, such as problem solving. All types of learning cannot be acquired in a single way.  
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(A)  Learning by Observation 
A fundamental requirement for all forms of learning is observation. Here, "observation" 
refers to the process of seeing or observing the stimuli rather than just "seeing" 
something. Hence, in addition to just using our eyes to "see," we also employ all of our 
senses when making observations. It is possible to register the existence of a stimulus by 
using our senses of touch, smell, taste, hearing, and vision. 
           We frequently employ "attention" to help our students learn more quickly. 
Children’s interest increases when we engage them with content in the classroom and use 
tangible objects, pictures, photographs and modules, among other things. But this kind of 
curiosity is basic, and we shouldn't limit ourselves to only this kind of interest. Only when 
students are given a chance to see novel events and contribute variety to our lessons can 
interest be maintained. They feel bored if we try to maintain their interest and use the 
same things over and over again. We can assist children focus their attention for longer 
periods of time and hence learn more regarding the concept if we motivate them to focus 
on different aspects of what they are learning. 

(B) Learning by Imitation 
Learning by Imitation Similar to observation, the child's natural inclination is also 
towards imitation. The tendency to observe and copy the behaviours of others is known as 
imitation. The infant initially learns his gestures, actions, and movements through 
imitation. Children have a very strong ability to imitate, and you have to notice that they 
like doing so. Through imitation of moving picture demonstrations of skilful 
performance, children acquire a variety of athletic, industrial, and professional skills as 
they grow up. In learning, modelling is also very beneficial. Imitating famous people is a 
part of modelling; for example, a student may copy the famous cricket player Sachin 
Tendulkar's movements right away. Ideation can also refer to the creation of novel objects 
or behaviours. Teachers ought to offer their students the chance to grow as individuals. It 
is best to capitalise on or emphasise their creative tendencies. 

(C) Learning by Trial and Error 
Trial and error are the ways we learn in various circumstances. Here, we try several times 
to solve a specific task or issue and discover that trying more times pays off. Specific 
stimulus-response relationships are strengthened by the rewarding sense of rewards, and 
practice drives out failed attempts. The foundation of this kind of learning is 
connectionism, as proposed by Thorndike. It suggests that particular stimuli are 
associated with particular reactions due to conditioning. Random trial and error 
establishes the relationships between stimuli and reactions. Regarding classroom 
instruction, the law has an enormous effect. Children's vocabulary and memorization 
skills can be developed with their assistance when teachers use them effectively. 
       Trial and error learning is governed by a number of laws, including the laws of 
exercise, readiness, and effect. Regarding the law of exercise, Thorndike started to 
believe that rewards and punishments have different and opposing effects. While 
punishment does not decrease the relationship to the same extent as reward, it does 
increase it significantly. Reward affects learning more quickly and intensely than 
punishment. . Moreover, rewards help in developing the personality of children in a 
positive and healthy manner. Thorndike thus began to place more emphasis on praise and 
rewards rather than criticism and punishment. 

(D)  Learning by Insight 
The majority of human learning occurs not only via imitation or observation but also from 
problem-solving activities that individuals encounter in daily life. If someone suddenly 
discovers the solution while working through an issue, we say that person received 
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insight. In actuality, the person finds the remedy by comprehending how several elements 
of the difficult circumstance relate to one another. In everyday conversation, we use 
expressions like "seeing the point" or "getting the idea" to characterise the process of 
learning. 
         Gestalt psychologists introduced the concept of learning by insight. Gestalt is a 
word denoting form, shape, or arrangement. To better understand the process of insight 
and learning we look at Kohler's well known chimpanzee and banana experiment. There 
was a chimpanzee in a cage. Some bananas were placed on one side of the cage outside. 
The chimpanzee was starving, and his long arms were unable to reach the banana bunch. 
Inside the cage, a few sticks were kept close to the entrance. Initially, chimpanzee 
attempted to grab bananas from their hands. It was unsuccessful. He seemed to be 
pondering over the issue as he sat in a corner after multiple unsuccessful tries. He 
jumped, grabbed a stick, and pulled the bananas towards him at once. 
Kohler conducted the experiment again with a few changes to the design. Based on his 
research, he provided the following analysis of the insight-learning process: 

⮚  The learner perceives the situation as a whole.  
⮚  He examines all of the situation's components and tries to build a meaningful 

connection between them. He redefines the situation based on this new 
understanding.  

⮚  This process continues until he suddenly resolves the troubling situation. When 
we state that a learner "suddenly gets an insight into the solution," we mean just 
that. 

Conclusion 
In psychology, learning involves the ability to adapt to changes in the environment or 
circumstances. Individuals learn to adjust their behaviour, thoughts, and emotions based 
on new information and experiences. Learning often occurs through the association of 
stimuli or responses with specific outcomes. Reinforcement plays a crucial role in 
learning by strengthening associations between behaviours and their consequences. It also 
involves cognitive processes such as attention, memory, and problem-solving. Cognitive 
theories of learning, including those proposed by Jean Piaget and Lev Vygotsky, 
emphasize the role of mental processes in understanding and applying new information.  
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Introduction 
Learning. It's a word that encompasses a vast and ever-evolving. It's the spark that ignites 
curiosity, the fuel that propels us through life's experiences, and the foundation upon 
which we build our understanding of the world. From the wide-eyed wonder of a child 
grasping their first words to the seasoned scholar delving into complex theories, learning 
is a lifelong process that shapes who we are and what we can achieve. This chapter serves 
as a guide to this enriching journey. It will explore the fertile ground where learning takes 
root, examining the different ways knowledge is acquired and the diverse paths it takes. It 
will delve into the fascinating science behind learning, uncovering the intricate 
mechanisms that allow our brains to absorb, process, and retain information. It will 
discover the various learning styles that colour our experiences, and explore strategies to 
cultivate a love for learning that transcends classrooms and textbooks. 
The world is a vast and ever-evolving tapestry, with new knowledge and experiences 
waiting to be discovered at every turn. As we embrace the lifelong pursuit of learning, we 
cultivate a sense of intellectual curiosity that keeps our minds sharp, our spirits engaged, 
and our lives enriched. So, let us continue to plant the seeds of knowledge, nurture them 
with an inquisitive spirit, and watch as they blossom into a garden of wisdom and 
understanding. 
Concept and meaning of Learning 
The concept of learning encompasses the multifaceted process of acquiring new 
knowledge, skills, and behaviors. It's not simply the accumulation of facts; it's a dynamic 
transformation that shapes our understanding of the world and influences our actions 
(Ambrose et al., 2010). This process is rooted in the human brain's remarkable ability to 
adapt and form new connections between neurons (Pascual-Leone et al., 2005). Imagine a 
child learning to ride a bike. Initially, the process feels awkward and requires focused 
attention. However, as the child practices, their brain strengthens the neural pathways 
associated with balance, coordination, and steering. This ongoing process of neural 
reinforcement ultimately leads to the mastery of cycling. 
Learning manifests in various ways, with both formal and informal avenues for 
knowledge acquisition. Formal learning often occurs in structured environments like 
classrooms, where individuals gain knowledge through lectures, discussions, and guided 
practice (Sitzmann & Ely, 2011). For instance, a student enrolled in a biology class might 
learn about cellular respiration through interactive diagrams, group discussions, and 
laboratory experiments. Informal learning, on the other hand, is the more organic process 
of gaining knowledge from everyday experiences (Desigur, 2019). Take, for example, an 
individual following a new recipe. Through trial and error, they learn the importance of 
ingredient measurements, cooking techniques, and adjusting flavors to their preference. 
But learning isn't a passive process. We actively engage with information, building upon 
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existing knowledge structures to create new understanding. There are multiple avenues 
for this engagement, each with its own unique flavor. Formal learning, often associated 
with classrooms and structured environments, provides a framework for acquiring 
knowledge in specific disciplines. Through lectures, discussions, and guided practice, 
learners develop a strong foundation in various subjects. Informal learning, on the other 
hand, is the more organic process of acquiring knowledge from everyday experiences. It 
could be anything from cooking a new recipe to navigating a new city, from tinkering 
with a gadget to deciphering a loved one's emotional cues. 
Learning isn't always a smooth and linear path. Sometimes, it involves overcoming 
challenges and learning from mistakes. A budding musician might practice a difficult 
piece of music for weeks, encountering frustrating moments of dissonance and missed 
notes. However, through perseverance and analysis of their errors, they refine their 
technique and eventually master the piece. This highlights the role of "productive failure" 
in learning, where mistakes serve as stepping stones to improvement (Yeager & Dweck, 
2012). 
The effectiveness of learning is significantly influenced by individual learning styles. 
Some learners excel in interactive environments, thriving on discussions and group 
activities (Kellner, 1980). Others find their niche in independent study, preferring to 
absorb information through self-paced reading and reflection (Felder & Silverman, 1988). 
Additionally, learners benefit from recognizing their sensory preferences. Visual learners 
grasp concepts best through diagrams and illustrations, whereas auditory learners excel 
with lectures and explanations (Riding & Dunn, 1999). 
The fertile ground for learning begins with the human brain, a biological marvel capable 
of phenomenal feats of information processing. It's here that the seeds of knowledge are 
planted, taking root in a network of neurons that communicate through electrical 
impulses. Sensory input, whether visual, auditory, or tactile, triggers these impulses, 
creating connections between neurons. As these connections strengthen through repeated 
exposure, memories are formed, and knowledge solidifies. 
Definitions of Learning 
“A relatively permanent change in a person's knowledge or behavior due to experience.” 
(Robert M. Gagné) 
“The process of gaining knowledge and skills and having them readily available from 
memory so you can make sense of future problems and opportunities.” (R.M. Smith) 
“A change in human disposition or capability that persists over a period of time and is not 
simply ascribable to processes of growth.” (Robert M. Gagné) 
“The act or experience of one that learns.” (Merriam-Webster) 
“Knowledge or skill acquired by instruction or study.”  
“Learning as the transformative process of taking in information.” (NURA) 
“A process that leads to change, which occurs as a result of experience.” (Ghina 
Raudhatul Jannah) 
“Process of gaining knowledge and expertise.” (Romharshp Panthi) 
“Learning is a permanent change in behavior as a result of experience.” (Wasini) 
“Learning is used to refer to (1) the acquisition and mastery of what is already known 
about something, (2) the extension and clarification of meaning of one's experience, or (3) 
an organized, intentional process of testing ideas relevant to problems”  
As we sum up all the definitions, the learning multifaceted and dynamic, encompassing 
the acquisition of knowledge, skills, and behaviors. It thrives through a combination of 
formal and informal experiences, shaped by individual learning styles and the ability to 
learn from mistakes. By nurturing a love for learning and embracing its diverse forms, we 
cultivate a lifelong journey of growth and intellectual enrichment.  
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However, the path to knowledge isn't always linear. Sometimes, we learn through trial 
and error, encountering mistakes that serve as valuable lessons. Other times, we learn 
through observation, mimicking the actions and behaviors of others. Social learning, a 
powerful force in human development, allows us to absorb knowledge and skills from our 
interactions with peers, mentors, and role models. The way we learn is as unique as we 
are. Some individuals thrive in environments brimming with interaction and discussion, 
while others prefer the quiet solitude of independent study. Visual learners benefit from 
diagrams and illustrations, while auditory learners grasp concepts best through lectures 
and explanations. Kinesthetic learners, on the other hand, learn best by doing, through 
hands-on activities and practical experiences. Recognizing and embracing these 
individual learning styles is crucial for fostering a love of learning that lasts a lifetime. 
Beyond these styles, there are a plethora of strategies that can enhance the learning 
experience. Active learning, where learners engage with the material through activities 
like discussions, problem-solving, and application, is far more effective than passive 
reception. Mnemonics, techniques to aid memory like acronyms or rhymes, can be 
helpful for retaining information. Additionally, creating a positive learning environment 
that fosters curiosity, experimentation, and a sense of accomplishment goes a long way in 
keeping learners motivated. 
Learning, however, is not merely about accumulating facts and figures. It's about 
developing critical thinking skills, the ability to analyze information, evaluate arguments, 
and form well-reasoned conclusions. It's about fostering creativity, problem-solving 
capabilities, and the ability to adapt to new situations. Ultimately, learning equips us to 
navigate the complexities of life, to contribute meaningfully to society, and to become 
well-rounded individuals with a thirst for knowledge and a passion for growth. 
Characteristics of Learning 
Learning is a cornerstone of human experience, a dynamic process that shapes who we 
are and propels us forward. But what exactly defines learning? It's not a singular act, but 
rather a tapestry woven from several key characteristics. Let's delve deeper into these 
characteristics to gain a richer understanding of this fascinating journey. 

1. Active Process: Learning isn't passive absorption of information. It requires 
active engagement and participation from the learner. This can involve asking 
questions, participating in discussions, solving problems, or applying knowledge 
in practical ways. Imagine a student in a history class not just memorizing dates 
and names, but actively analyzing primary sources, engaging in debates, and 
creating timelines to understand historical events. Through active participation, 
the student constructs a deeper understanding of the past. 

2. Lifelong Pursuit: Learning is not confined to classrooms or textbooks. It's a 
lifelong pursuit that unfolds across our entire lifespan. From the moment we're 
born, we're constantly acquiring new knowledge and skills, whether it's mastering 
our first steps as infants or navigating the complexities of social interactions as 
adults. A seasoned chef, for instance, might continue to learn new cooking 
techniques through online courses or experimenting with exotic ingredients. 
Learning is a continuous evolution, enriching our lives at every stage. 

3. Constructive Process:  New knowledge doesn't exist in a vacuum. We build upon 
existing knowledge and experiences to construct new understanding. It's like 
adding new threads to a tapestry, where each strand informs and strengthens the 
whole.  A student learning about photosynthesis in biology class might draw 
connections to their prior knowledge of plant structures and the role of sunlight in 
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energy production. By integrating new information with existing knowledge, they 
develop a more comprehensive understanding of the concept. 

4. Experience-Driven:  Our experiences are potent catalysts for learning. We learn 
through trial and error, by observing others, by interacting with the world around 
us. A child learning to ride a bike experiences the joy of success and the sting of 
failure, ultimately internalizing the necessary balance and coordination. Traveling 
to a new country exposes us to different cultures and customs, broadening our 
worldview.  Every experience, positive or negative, shapes our knowledge and 
understanding. 

5. Context-Dependent: The effectiveness of learning is significantly influenced by 
the context in which it occurs. A student studying for an exam in a quiet, well-lit 
environment is likely to retain information better than one cramming in a noisy, 
distracting space. Similarly, an individual learning a new language might find it 
easier to pick up conversational phrases while immersed in a foreign culture 
compared to studying grammar rules in isolation. The environment and our 
emotional state play a crucial role in how effectively we learn. 

6. Goal-Oriented: Learning is often driven by goals and aspirations. We might be 
motivated to learn a new skill for career advancement, a new language to connect 
with loved ones, or a new musical instrument for personal enrichment.  Having a 
clear purpose in mind fuels our focus and perseverance throughout the learning 
process. 

7. Change-Inducing: At its core, learning is about change.  It's about transforming 
our understanding of the world, acquiring new skills, and adapting our behaviors. 
This change can be internal, reflected in our thought processes, or external, 
manifested in our actions. A person learning about healthy eating habits might not 
only gain knowledge about nutrition but also change their dietary choices to live a 
healthier lifestyle. 

8. Individualized Journey: While there are universal principles of learning, the 
process itself is highly individualized.  We each have unique learning styles, 
preferences, and strengths. Some learners thrive in social settings, while others 
prefer solitary study.  Some learn best visually, while others benefit from auditory 
explanations. Recognizing and catering to these individual differences is vital for 
optimizing the learning experience. 

9. Error-Incorporating: Mistakes and failures are inevitable aspects of the learning 
journey. They are not roadblocks, but rather stepping stones to growth. Through 
trial and error, we experiment, identify what doesn't work, and refine our 
approaches. A scientist conducting research might encounter unsuccessful 
experiments, yet these failures provide valuable insights and ultimately contribute 
to the advancement of knowledge. Embracing mistakes as opportunities for 
learning fosters resilience and a growth mindset. 

10. Social Dimension: Learning is not a solitary endeavor. We learn from and 
alongside others through collaboration, observation, and interaction.  A student 
might learn valuable teamwork skills through group projects. A musician might 
refine their technique by observing a master performer. Social interaction fosters 
knowledge sharing, peer support, and the development of important social skills. 
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Philosophy and Learning 
Learning and philosophy are intricately interwoven threads in the tapestry of human 
intellectual development. Learning provides the foundation upon which philosophy builds 
its grand structures of thought. Through the acquisition of knowledge and skills in various 
disciplines, we gather the raw materials – facts, concepts, and experiences – that fuel 
philosophical inquiry.  Reading historical accounts, studying scientific principles, and 
analyzing literary works equip us with the tools to grapple with fundamental questions 
about existence, knowledge, and morality. 
Philosophy, in turn, shapes the way we learn. It fosters critical thinking skills, teaching us 
to question assumptions, analyze arguments, and evaluate evidence. Philosophical 
frameworks like empiricism and rationalism guide our approach to acquiring knowledge, 
pushing us to consider the validity of our senses and the power of logic. By examining 
different philosophical schools of thought, we learn to appreciate the complexity of issues 
and develop well-reasoned arguments. Furthermore, the pursuit of knowledge often leads 
us to philosophical questions. As we delve deeper into scientific or historical studies, we 
encounter paradoxes, inconsistencies, and unanswered questions that spark philosophical 
inquiry. For instance, studying physics might lead us to ponder the nature of reality and 
the existence of time. Similarly, exploring history might provoke questions about ethics, 
justice, and the role of the individual in society. 
Ultimately, the interrelationship between learning and philosophy fosters intellectual 
growth and personal development. Learning provides the fuel for philosophical inquiry, 
while philosophy guides us in how to learn more effectively. This dynamic duo equips us 
to not only acquire knowledge but also to understand its meaning, implications, and 
limitations. It empowers us to think critically, challenge assumptions, and navigate the 
complexities of the world around us, making us more well-rounded and intellectually 
curious individuals. 
Factors affecting Learning 
The journey of learning is woven from threads of various influences. These factors, both 
internal and external, significantly impact the way we acquire, process, and retain 
knowledge. Let's delve into some of the key players that shape the learning experience. 
Internal Factors: 

● Cognitive Abilities: Our inherent intellectual capabilities, such as memory, 
attention span, and problem-solving skills, play a crucial role in learning. 
Individuals with strong working memory can hold information readily available 
for manipulation, while those with exceptional focus can concentrate on complex 
tasks for extended periods. 

● Motivation: The drive to learn is a powerful internal motivator. Intrinsic 
motivation, fueled by curiosity and a desire for knowledge, fosters a deeper 
engagement with the learning process. Extrinsic motivation, driven by external 
rewards or punishments, can also be effective, but may not lead to sustained 
learning. 

● Learning Styles: We each have unique preferences for how we absorb 
information. Visual learners excel with diagrams and illustrations, auditory 
learners benefit from lectures and explanations, and kinesthetic learners thrive 
through hands-on activities. Recognizing and catering to these individual styles 
optimizes learning. 

● Prior Knowledge and Experiences: Our existing knowledge base serves as the 
foundation upon which new information is built. A student with a strong 
understanding of basic geometry will grasp more advanced concepts with greater 
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ease. Similarly, personal experiences can shape learning. A student who has 
traveled extensively might find it easier to learn about different cultures. 

● Emotional State: Our emotional well-being significantly impacts learning. Stress, 
anxiety, and depression can hinder focus and concentration. Conversely, a positive 
and motivated emotional state fosters openness to new ideas and a willingness to 
engage with the learning process. 

External Factors: 
● Teaching Methods and Strategies: The way information is presented can 

dramatically impact learning. Effective teachers employ diverse teaching methods, 
cater to different learning styles, and create a stimulating and interactive learning 
environment. 

● Learning Environment: The physical and social surroundings play a crucial role. 
A well-lit, quiet space with minimal distractions is conducive to focused learning. 
However, a highly social environment might be beneficial for collaborative 
learning activities. 

● Social Interactions: Learning is a social endeavor. Collaboration with peers, 
discussions with mentors, and the exchange of ideas can significantly enhance 
understanding. Supportive social circles can provide encouragement and 
motivation, while exposure to diverse perspectives broadens our knowledge base. 

● Technology: Technology can be a powerful tool for learning, offering access to 
vast resources, interactive simulations, and personalized learning platforms. 
However, it can also be a source of distraction if not used judiciously. 

● Socioeconomic Background: Socioeconomic factors can influence access to 
quality education, learning resources, and a supportive learning environment. 
These factors can create disparities in learning opportunities, highlighting the 
importance of equitable access to quality education. 

Importance of Learning 
The importance of learning transcends the mere accumulation of facts and figures. It's the 
cornerstone of human progress, the fuel that propels us forward as individuals and 
societies. let's discuss why learning is vital in every aspect of our lives: 

● Empowerment and Personal Growth: Learning equips us with the knowledge 
and skills necessary to navigate the complexities of life. It allows us to solve 
problems, make informed decisions, and pursue our goals. Mastering a new 
language opens doors to new cultures and opportunities. Understanding financial 
literacy empowers us to manage our finances effectively. Learning a new skill, 
whether it's coding or playing a musical instrument, fosters a sense of 
accomplishment and boosts self-confidence. 

● Adaptability and Innovation:  The world is constantly evolving, and learning 
allows us to adapt to change. Whether it's embracing new technologies, adjusting 
to new work environments, or navigating life's unexpected challenges, continuous 
learning keeps us relevant and resilient. It fosters creativity and innovation, 
allowing us to develop new solutions to complex problems and contribute to 
advancements in various fields. 

● Critical Thinking and Problem-Solving: Learning hones our critical thinking 
skills, teaching us to evaluate information objectively, identify biases, and form 
well-reasoned arguments. This empowers us to make sound decisions, both 
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personally and professionally. By learning from diverse perspectives, we develop 
empathy and tolerance, fostering a more harmonious society. 

● Lifelong Fulfillment and Well-being: Learning is a never-ending journey that 
keeps our minds sharp and our spirits engaged. It fosters curiosity and a sense of 
wonder, enriching our lives with new experiences and perspectives. Whether it's 
delving into history, exploring the wonders of science, or appreciating the beauty 
of art, learning keeps our minds active and combats cognitive decline. 

● Contribution to Society:  A well-educated and continuously learning populace 
forms the bedrock of a thriving society. Learning fosters civic engagement, 
encouraging individuals to participate actively in their communities. It equips us 
with the knowledge to tackle societal challenges, from environmental issues to 
social inequalities. By sharing our knowledge and skills, we empower others and 
contribute to a collective betterment. 

Summary 
This chapter explores the multifaceted concept of learning, highlighting its importance 
throughout our lives. Here are the key takeaways: 

● What is Learning? Learning is the dynamic process of acquiring knowledge, 
skills, and behaviors. It's not just memorization, but a transformation that shapes 
our understanding of the world (going beyond facts). The human brain's ability to 
form new connections between neurons is fundamental to this process. 

● Formal vs. Informal Learning: We learn through both formal channels 
(structured environments like classrooms) and informal experiences (everyday 
interactions). Formal learning provides a strong foundation in specific subjects, 
while informal learning allows us to acquire knowledge organically from daily 
life. 

● Learning Styles: Individual differences play a significant role. Some learners 
thrive in social settings (discussions, group activities), while others prefer 
independent study (reading, reflection). Additionally, visual learners benefit from 
diagrams, auditory learners excel with explanations, and kinesthetic learners learn 
best by doing. 

● Overcoming Challenges: Learning isn't always smooth. We learn from mistakes 
("productive failure") and by overcoming challenges, like a budding musician 
refining their technique through trial and error. 

● The Importance of Curiosity: A love for learning fuels the journey. Curiosity 
and a questioning spirit keep us engaged and foster a lifelong pursuit of 
knowledge. 

● Characteristics of Effective Learning: Active engagement (discussions, 
problem-solving), utilizing appropriate strategies (mnemonics), and fostering a 
positive learning environment are crucial for effective learning. 

● Learning Beyond Facts: Learning equips us with critical thinking skills, 
problem-solving abilities, and the capacity to adapt to new situations. Ultimately, 
it empowers us to navigate life's complexities and contribute meaningfully to 
society. 

● Interrelationship with Philosophy: Learning and philosophy are intertwined. 
Learning provides the foundation for philosophical inquiry, while philosophy 
guides us in how to learn more effectively. This duo allows us to understand the 
meaning and implications of knowledge. 

● Factors Affecting Learning: Both internal (cognitive abilities, motivation, 
learning styles, prior knowledge, emotional state) and external factors (teaching 
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methods, learning environment, social interactions, technology, socioeconomic 
background) influence how we learn. 
Importance of Lifelong Learning: Learning is not confined to classrooms. It's a 
continuous journey that fosters personal growth, empowers us to adapt and 
innovate, equips us with critical thinking skills, and contributes to our overall 
well-being. A well-educated and continuously learning society is the bedrock of 
progress. 
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20 

laKkukRed vf/kxe fl}kUr 
         MkW0 fo”ks’k JhokLro 
        vflVs.V izksQslj ¼f”k{kk”kkL=½ 

         efM+;kgWw ih0th0 dkyst  
         tkSuiqj] mRrj izns”k 

izLrkouk 
euq’; ds O;ogkjksa esa vf/kxe dh Hkwfedk cgqr egRoiw.kZ gksrh gSA ;g O;fDr ds vuqHko 

ds QyLo:Ik gksus okys O;kid ifjorZuksa dh Jà[kyk dks |ksfrr djrk gSA vf/kxe dks ge 
vuqHkoksa ds dkj.k O;ogkj esa vFkok O;ogkj dh {kerk esa gksus okys vis{kkd`r LFkkbZ ifjorZuksa ds 
:Ik esa ifjHkkf’kr dj ldrs gSA O;ogkjksa esa dqN ifjorZu nokvksa ds mi;ksx vFkok edku ds 
dkj.k Hkh ?kfVr gksrs gSA ;s ifjorZu vLFkkbZ gksrs gSA budks vf/kxe ugha ekuk tk ldrk gSA 
mu ifjorZuksa dks gh vf/kxe ekuk tkrk gS tks vH;kl vkSj vuqHko ds dkj.k gksrs gS vkSj tks 
vis{kkdr̀ LFkk;h gksrs gSA 
 izR;sd O;fDr izfrfnu vius thou esa u, vuqHkoksa dks ,d= djrk jgrk gS ftuds 
vUrxZr O;fDr ds O;ogkj esa vuqHko vH;kl izf”k{k.k ds vUrxZr mlds vanj ifjorZu bafxr gksrs 
gSA izR;sd O;fDr vius thou esa dqN u dqN lh[krk gS ftl O;fDr esa lh[kus dh ftruh “kfDr 
gksrh gS mruk gh vf/kd mlds thou dk fodkl gksrk gSA ckyd izR;sd le; vkSj i`Foh ij 
fdlh u fdlh LFkku ij dqN u dqN lh[krk jgrk gSA 
ifjHkk’kk& 
fLduj ds vuqlkj&Þlh[kuk O;ogkj esa mrjksRrj lkeatL; dh izfØ;k gSÞ 
fxyQksMZ&Þ O;ogkj ds dkj.k O;ogkj esa ifjorZu gh lh[kuk gSAÞ 
Øks ,oa Øks&Þviuh vknrksa Kku rFkk vfHknzfUr;ksa dk vtZu gh vf/kxe gSAÞ 
2&vf/kxe dh fo”ks’krk,W &Characteristics of learning 

1- vf/kxe ekuo esa fodkl ykrk gSA 
2- vf/kxe lek;kstu djkrk gSA 
3- vf/kxe }kjk vuqHkoksa dk laxBu djrk gSA 
4- vf/kxe mn~ns”;iw.kZ gksrk gSA 
5- vf/kxe ekuo esa foosdiw.kZ o l`tu”khy {kerk dk fodkl djrk gSA 
6- vf/kxe ,d fØ;k”khy i{k gSA 
7- vf/kxe eas O;fDrxr o lkekftd nksuksa i{k gksrs gSA 
8- vf/kxe }kjk O;fDr ds O;ogkj o vkpj.k dks laxfBr o izHkkfor djrk gSA 
9- vf/kxe dfBu ls ljy dh vksj gksrk gS&tc rd dksbZ ubZ fo’k; oLrq mlds fy, 

ljy gksrh gS rks og mlds fy, dfBu gksrk gSA tc f”k{kkFkhZ vf/kxe dj ysrk gS 
rks og fo’k; oLrq mlds fy, ljy gks tkrh gS blfy, vf/kxe dfBu ls ljy dh 
vksj gksrk gSA 

10- thou y{;ksa dh iwfrZ esa lgk;rk feyrh gSA 
3&vf/kxe ds izdkj &Types of learning 
3-1&vf/kxzg.k lh[kuk ¼Reception learning½ 
 Lkkexzh f”k{kkFkhZ dks cksydj ;k fy[kdj nh tkrh gSA  
3-2&vUos’k.k lh[kuk ¼Discavery learning½ 
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 blesa f”k{kkFkhZ dks nh xbZ lkexzh esa ls u, lEizR;; ;k fopkj [kkstdj lh[kuk gksrk 
 gSA 
 
3-3&jVdj lh[kuk ¼Rite learning½ 
 lkexzh dks ckj&ckj nksgjk dj lh[kuk gksrk gSA 
3-4&vFkZiw.kZ lh[kuk ¼Meaningful learning½ 
 lh[kh tkus okyh lkexzh dks le>dj rFkk iw.kZ Kku ls lEcU/k tksM+dj lh[kukA 
3-5&”kkfCnd vf/kxe ¼Verbol learning½ 
 “kkfCnd vf/kxe ls rkRi;Z “kCn HkaMkj] Hkk’kk] dkS”ky rFkk Hkk’kk;h fo’k; oLrq ij 
vk/kkfjr fo’k; oLrq dks lh[kus ls gSA 
3-6&xR;kRed vf/kxe ¼Dynamic learning½ 
 XkR;kRed ¼xk;d½ vf/kxe ls rkRi;Z “kjhj ds fofHkUu vaxks ds lapkyu esa rFkk “kkfjfjd 
dkS”kyksa esa fuiq.krk vftZr djus ls gSA tSls ùR; djuk] dkj pykuk] ?kqM+lokjh] O;k;ke djuk 
vkfnA 
3-7&leL;k lek/kku vf/kxe ¼Problem solving learning½ 
 blesa f”k{kkFkhZ dks nh xbZ lkexzh esa ls u, lEizR;; ;k fopkj [kkstdj lh[kuk gksrk 
 gSA 
4-0&vf/kxe ds fl}kUr ¼Theory of learning½ 
4-1&laKkukRed fl}kUr ¼Connitive coorning½ 
 vf/kxe dk laKkukRed fl}kUr&thu fi;kts dh vo/kkj.kk 
  ¼Connitive theory of learing-Concept of Jean Piaget½ 
 fi;kts us laKkukRed vf/kxe dh O;k[;k djrs gq, ;g dgk gS fd laKku izk.kh dk og 
Kku gS ftls og okrkoj.k esa lfØ; :Ik ls O;og~r gksdj vftZr djrk gSA bUgksusa laKku dks 
fØ;k ij vk/kkfjr Kku dgk gSA f”k”kq “kq: esa ekW ds Lru dks <wW<+dj Nwdj rFkk mldk iku 
djds gh mlds lEcU/k esa tkudkjh izkIr djrk gSA bu fØ;kvksa ds dkj.k f”k”kq esa ekW ds Lru 
ls lEcfU/kr Kku dh tkudkjh izkIr djrk gSA 
 fi;kts us vius fl}kUr esa dqN mi;ksxh laizR;;ksa dk mYys[k fd;k gS ftldh tkudkjh 
laKkukRed vf/kxe ds fodkl dks le>us gsrq t:jh gSA 
4-3-1&laKku&lafØ;k& ¼Cognitive Process½ 
 fi;kts us ;g crk;k gS fd tUe ls gh ckyd esa izR;{khdj.k] Le`fr] fpUru] rdZ vkfn 
dh fØ;k,a ikbZ tkrh gS rFkk thou Ik;ZUr pyrh jgrh gSA ;s fØ;k;sa vf/kxe ds fodkl dh 
fdlh voLFkk esa igqWpdj u rks lekIr gksrh gS ,oa u cnyrh gSA fi;kts us bu fØ;kvksa dks 
vifjorZu”khy ,oa voLFkk;qDr ekuk gS] D;ksafd vf/kxe vtZu dh lEiw.kZ vof/k esa ;s leku :Ik 
ls pyrh gSA 
4-3-2&laKku&lajpuk& ¼Cognitive Structure½ 
 bl voLFkk esa ckyd dh lHkh {kerk,W] ;ksX;rk,W] fopkj] Kku vknrsa lfEefyr gksrh gS 
ckyd }kjk ,d voLFkk esa vftZr Kku] vuqHko rFkk ifjiDork esa o`f} ds dkj.k vxyh voLFkk 
esa ifjekftZr vkSj laofàr gks tkrk gSA Kku Hk.Mkj ;k laKku&lajpuk izR;sd voLFkk esa vkdkj 
rFkk xq.k nksuksa gh n`f’V;ksa esa ifjofrZr gksrh gSA blfy, bu lajpukvksa dks voLFkk vkfJr ekuk 
tkrk gSA  
4-5&laKkukRed vf/kxe fodkl dh voLFkk,W ¼Connitive coorning½ 
4-5-1&laosnh is”kh; voLFkk ¼0&2 o’kZ½& ¼Sensory motor state½ 
 bl voLFkk esa ckyd dsoy viuh laosnukvksa vkSj “kkfjfjd fØ;kvksa dh lgk;rk ls Kku 
vftZr djrk gSA cPpk tc tUe ysrk gS rks mlds Hkh lgt fØ;k,W ¼Reflete½s gksrh gSA bu 
lgt fØ;kvksa vkSj KkusfUnz;ksa dh lgk;rk ls cPpk oLrqvksa] /ofu;ksa] Li”kZ] jlksa ,oa xa/kks ,oa 
vuqHko izkIr djrk gs vkSj bu vuqHkoksa dh iqujkof̀Rr ds dkj.k okrkoj.k esa mifLFkr nhidks dh 
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dqN fo”ks’krkvksa ls ifjfpr gksrk gSA nks o’kZ dh vof/k lekIr gksrs&gksrs cPps ds Hkhrj fopkj 
rFkk dYiuk dk Jhx.ks”k gksrk gSA 
 
4-5-2&iw.kZ lafØ;kRed voLFkk ¼2&6 o’kZ½& ¼Full Operational State½ 
 bl voLFkk esa ckyd vius }kjk izkIr vuqHko ls izkIr Kku ls u lh[kdj nwljksa ds 
lEidZ ls Kku vkftZr djrk gSA vc og [ksy] vuqdj.k] fp= fuEkkZ.k rFkk Hkk’k ds ek/;e ls 
oLrqvksa ds lEcU/k esa viuh tkudkjh vf/kdkf/kd c<+krk gSA bl voLFkk esa /khjs&/khjs izrhdksa dks 
xzg.k djuk lh[krk gSA ij vHkh og dkj.k&dk;Z lEcU/k vFkok rkfdZd fprau ls vufHkK gksrk 
gSA 
4-5-3&L;wy lafØ;k voLFkk ¼7&12 o’kZ½& ¼Micro Operating State½ 
 bl voLFkk dh rqyuk esa nwljh voLFkk fodflr laKku dh voLFkk dgh tk ldrh gS] 
oSls gh nwljh dh rqyuk esa rhljh voLFkk vkSj T;knk fodflr laKku dh voLFkk vkSj T;knk 
fodflr laKku dh voLFkk ekuh tk;sxhA bl voLFkk esa ckyd rkfdZd fparu djus ;ksX; gks 
tkrk gS] ij mldk rdZ LFkwy ifjfLFkfr;ksa rd gh lhfer jgrk gSA mnkgj.k ds fy, vxj dgk 
tk;s fd jke “;ke dh ctk; vPNk gS ,oa “;ke] eksgu ls vPNk gS rks bl voLFkk esa ckyd 
bl fu’d’kZ igqWps ldrk gS fd jke rhuksa ls lcls vPNk ckyd gSA bl voLFkk esa 
vuqdj.k”khyrk ik;h tkrh gSA 
4-5-4&vkSipkfjd lafØ;k voLFkk ¼12 o’kZ½& ¼Formal Operating Stage½ 
 bl voLFkk laKkukRed vf/kxe fodkl dh vafre voLFkk gS tks ckjg o’kZ ds ckn 
izkjEHk gksrh gSA ;g voLFkk rkfdZd fprau dh voLFkk gksrh gS] D;ksafd ckyd vU; oLrqvksa ds 
vfrfjDr Lo;a fopkj ds lEcU/k esa fopkj djus esa l{ke gksrk gSA vc og mn~nhidks dh 
vuqifLFkfr esa Hkh mudh fo”ks’krkvksa] mi;ksfxrkvksa vkSj vU; fooj.kksa ds lEcU/k esa lksp ldrk 
gSA vewrZ fparu fd”kksjkoLFkk dh ,d izeq[k fo”ks’krk gksrk gSA 
4-6&f”k{kk esa mi;ksfxrk ¼Utility in Education½ 
 laKkukRed fl}kUr jpukRed izfØ;k vkSj O;fDr ij tksj nsrs gS] izfØ;k]  jpukRed 
fopkj ds vk/kkj ds :Ik esa laKkukRed ra= dh Hkwfedk ij tksj nsus esa vkSj O;fDr] ,sls ra=ks esa 
O;fDrxr erHksnksa ij fopkj djus esa ;g laKkukRed fl}kUr lkoZHkkSfed {kerkvksa ij /;ku 
dsUnzhr djrs gSA laKkukRed v/;;u fl}kUr ,d ,slk fo’k; gS ftlesa euksfoKku esa cgqr “kks/k 
v/;;u gq, gS vkSj gks jgs gSA laKkukRed v/;;u ds cgqr ls fl}kUr gS tks vyx&vyx vkSj 
dHkh&dHkh fojks/kkeklh fopkj nsrs gSA ;|fi fuEufyf[kr eqn~nksa ij vkil esa lgefr izrhr lk 
gksrk gS& 

1- bldk cgqr cM+k Hkkx ckY;koLFkk esa fodflr vFkkZr thou ds izkjfEHkd fu’d’kZ 
fuekZ.kkRed gSA 

2- ;g ,d Øfed izfØ;k gS] dqN ;ksX;rk,W vU; ls igys fodflr gksrk gSA 
3- ;g vkarfjd gksrk gS] ;g dsoy fopkjksa o fØ;kvksa esa iznf”kZr gksrk gSA mnkgj.k ds fy, 

tc dksbZ cPpk fy[kdj] ekSf[kd ;k fØ;k djds fdlh leL;k dk lek/kku u djsa] ;g 
tkuuk lEHko ugha gS fd og tksM+ dj ldrk gS ;k ughA 

4- bl izfØ;k dks lkFkZd :Ik ls lkekftd ifjfLFkfr;ksa dks izHkkfor djrh gSA 
5- fofHkUu cPpksa esa laKkukRed fodkl dh xfr fHkUu&fHkUu gksrh gSA 
6- mi;ksxh Kku lajpukvksa dk fuekZ.k djus vkSj uSnkfud rdZ fl[kkus dh dksf”k”k djrs 

le; lh[kus dk ekxZn”kZu djus ds fy, mi;ksxh fl} gksrk gSA  
7- oSnkfud ekeys ij ppkZ ds nkSjku iwoZ vuqHkoksa dks ;kn djus dh lqfo/kk iznku djrk gSA 
8- la{ksi esa ge ;g dg ldrs gS fd ;g vkUrfjd Hkkoukvksa ds tkxzr djus dk lk/ku ek= 

gSA 
lUnHkZ xzUFk lwph 
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Introduction 
Cognitive learning theory focuses on thinking, or the internal processes involved in 
associated with information and memory. This theory encourages students to "think about 
their thoughts" in order to better comprehend concepts or topics that might make them 
uncomfortable (Levine, 2022). Implementing cognitive learning theory can help to 
increase student engagement and motivation, as it provides a new way of looking at 
themselves and their brains. In order to cognitive learning theory, it is important to 
understand the term "metacognition". "Metacognition" as it is the basis of this theory. 
Metacognition is one's awareness of one's own thoughts and thought processes (Levine, 
2022). 
The term metacognition literally means 'about knowing' and is used to refer to knowing 
about knowing or, more informally, thinking about thinking. Flavell defined 
metacognition as knowing about cognition and controlling cognition. Metacognition also 
involves reflection on one's own thinking processes, such as study skills, memory and the 
ability to monitor learning. 
A Brief History 
The first philosophers to delve deeply into the theory of cognition and behavior are Plato 
and Descartes and their theories of knowledge and behavior inspired further thought and 
research into cognition. Later researchers such as Wilhelm Wundt, William James, John 
Dewey and John Watson continued to explore how the how the mind and thought worked 
(Illeris, 2018). Jean Piaget founded cognitive psychology in the 1930s in response to the 
then-dominant behaviorist school of school of psychology at the time, which focused 
solely on behavior that could be observed externally observable. He is highly regarded in 
the field of cognitive psychology for his research and insights into internal structures, 
knowledge and the environment (Illeris, 2018). Piaget believed that an understanding of 
the cognitive orientation to learning was essential to providing quality education. 
Cognitive learning theory has evolved and adapted over time with advances in 
technology, 
The Cognitive Processes 
Cognitive processing is a general term used to describe a series of cognitive operations 
performed when creating and manipulating mental representations of information 
following are the main cognitive process namely: 
Attention 
The psychological definition of attention is 'a state of focused awareness of some portion 
of the available sensory information'. Identifying and filtering out irrelevant data and 
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distributing important data to other mental processes is a key function of attention. For 
example, the human brain is capable of processing auditory, visual, olfactory, gustatory 
and tactile information at the same time. The brain is only able to consciously process a 
small subset of this information, and this is achieved through attention processes. 
Perception 
Perception involves both the physical senses (vision, smell, hearing, taste, touch and 
proprioception) and the cognitive processes that interpret these senses. In essence, 
perception is the process by which people make sense of the world around them through 
the interpretation of stimuli. In their structuralism approach to psychology, early 
psychologists such as Edward B. Tetchier began to work with perception. Structuralism 
was concerned with trying to reduce human thought to its most basic elements by gaining 
an understanding of how an individual perceives particular stimuli. 
Current perspectives on perception within cognitive psychology tend to focus on how the 
human mind interprets sensory stimuli and how these interpretations affect behavior. 
Repetition: To keep information in short-term memory longer, it is stored by repetition. 
The reason for longer retention is that encoding takes place. Information is not lost before 
it is sent to long-term memory. The stimulus or stimuli should lead to a response. 
"Perceiving is active and selective, and the perception of the situation(s) is based on 
efficient preparation and orientation". 
Coding: Coding is the process of transferring information by relating information stored 
in long-term memory to that stored in short- term memory. The person to whom the 
information is to be sent to long-term memory should do the coding in a meaningful way. 
Each individual carries out the encoding in the way that is most meaningful to him or her. 
In order to enrich the process of encoding by increasing the meaningfulness of 
information, there are four basic elements: Efficiency, Organizing, Articulating and Clues 
to Help Remember. 
Storing: To explain how accumulated information is stored, Anderson and Bower 
proposed an important model. This model is based on the idea that information is built on 
verbal units, including subject/verb structures, not perceptions. The storage of 
information is in long-term memory. However, information is stored in the appropriate 
part of episodic, semantic and procedural memory during the process of storing. This is 
how the process of retrieval takes place. 
Retrieval: The information stored in long-term memory is searched for, found and 
activated. The important thing is to identify the clues that allow the stored information to 
be accessed. There is no real forgetting in long-term memory, according to Ashcraft. 
Forgetting is a failure to retrieve. 
Data Processing Theory 
Data processing theory is a theory that was put forward by George A. Miller (1920-) 
based on Edward C.Tolman's (1886-1959) sign and latent learning theories, which claims 
that learning is a complex and internal process that occurs with some mental processes, 
and is based on the cognitive approach. The theory of information processing accepts 
information as the basic means of learning and explains learning in terms of the memory 
system. It focuses on how information enters memory, how it is stored, and how it is 
recalled when needed. In the theory of information processing, the process begins with 
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the reception of external stimuli through the sense organs and continues with the 
description and storage of these stimuli. Stored information can be retrieved and used. 
Data processing model consists of three main elements like (1) information stores, (2) 
cognitive processes and (3) executive cognition. Information storage is the first element 
of the computing model and refers to the places where information is stored. They include 
(1) sensory record, (2) short-term memory (working memory) and (3) long-term 
memory. These are the stages of simultaneous data handling. First, through the sensory 
organs, the stimuli received from the environment enter the sensory memory. Then the 
raw information is transferred to processor memory using attention and perception. In 
processor memory, the raw information is made meaningful by thinking about it and 
combining it with information in long-term memory. This is where information is 
transformed into behavior, or transferred to long-term memory to be retained through 
meaningful encoding. Long-term memory is where information is continuously stored.   

 
It has three different parts where different types of information are stored, such as (1) 
semantic memory, (2) recollective memory (3) Operational memory. It is transferred 
to the working memory to be used. The learner does this sometimes consciously and 
sometimes automatically. Forgetting, as opposed to retrieving or remembering, means 
eliminating information from memory or not being able to retrieve it. The third element 
of the information processing model consists of executive processes called cognition 
Information or executive cognition. Executive cognition requires information storage and 
cognitive processes to work harmoniously in computing. Executive cognition is 
individual in nature, and the learning individual controls and manages cognitive 
processes. 
Sensory Record 
The first step in the acquisition of information and the first unit of the memory system is 
the sensory recording. An individual is always under the influence of stimuli coming from 
around them. An individual is exposed to a lot of information at once through seeing, 
hearing, touching, tasting and smelling. 
Short-Term Memory 
The second element of the system, stores the information selected from the sensory record 
by the processes of attention and perception. Temporary memory, also called processor 
memory or active memory, is the memory that temporarily stores limited information for 
a limited time. Both the duration and the capacity to hold information are limited. The 
short-term memory is able to store approximately 7/-2 units of information (letters, 
numbers, shapes, phrases, photos,) for 20 to 30 seconds. The short-term memory is in 
contact with both the sensory record and the long-term memory. 
Long Term Memory 
Semantic memory is the encyclopedic knowledge that a person has. Knowledge such as 
the shape of the Eiffel Tower or the name of a sixth form friend is semantic memory. 
Access to semantic memory ranges from easy to extremely difficult, depending on a 
number of variables, including how recently the information was encoded, the number of 
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associations it has with other information, the frequency of access, and the level of 
meaning. 
Episodic memory is the recollection of autobiographical events that can be described in 
explicit terms. It includes all memories that are temporal in nature. Episodic memory 
typically requires the deepest level of conscious thought, often combining semantic and 
temporal information to formulate the memory. 
Procedural memory is used to remember how to perform certain actions. It is often 
activated at a subconscious level or, at the most, it requires a minimal amount of 
conscious effort to activate. Procedural memory contains stimulus-response information 
which is activated by associating with particular tasks, routines, etc. When a person seems 
to respond to a situation or process in a certain way 'automatically', they are using 
procedural knowledge. This is exemplified by learning to drive. 
Cognitive Theories of Learning 

 
Classical Cognitive Theories 
Cognitive development has two classical theories. The one that will be the focus of this 
paper is Piaget's theory of cognitive development. His hypothesis was that learning is 
a physical, biological function of successful interaction with the environment (Phillips, 
1998). It is based on this that Piaget's Theory of Cognitive Development begins. Piaget's 
theory of cognitive development is based on two biological tendencies. The two 
tendencies are organization and adaptation. In Piaget's view, organization is the process 
by which humans have the capacity to organize their observations and experiences into 
coherent sets of meanings (Eggen, 1999). It is this organization of observation that 
makes the process of thinking more efficient. If a person can put the things they observe 
into some sort of order, the easier it is to remember and apply their observations. 
Adaptation, according to Piaget's theory, is the tendency to adapt to the environment. 
Adaptation is a process by which we create matches between our original observations 
and new observations that may not fit together exactly. Our original observations and 
ideas are called our schemas. To fit new observations and experiences into our schemas, 
we use one of two techniques. We can assimilate this information by putting it together 
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with old patterns or ideas. If it's not a good fit, you can use the second method of 
adaptation, which is to adapt or modify your schema. 
Children progress intellectually through four stages, according to Piaget's theory: Sensor 
motor, Preoperational, Concrete Operations and Formal Operations. Piaget suggested 
that there were different challenges that the child had to deal with at each of these stages. 
He also pointed out that if the child did not master the tasks at one level, he or she would 
not be able to master the tasks at the other levels. All theories that posit "stages" of 
development have inherent problems. Development does not occur in discrete stages - it 
occurs whenever the environment becomes more demanding and/or less supportive of 
the individual. In our society, it is simply the case that we all tend to place these 
demands on children at about the same time - this gives the appearance that we are 
witnessing 'stages' of development. 
The second classical theory is Vygotsky. He believed that the development of learning 
was a social process directly linked to the transmission of information, and that learning 
was a developmental process. Vygotsky argued that language was the key to cognitive 
development and that learning was influenced by the culture of the individual. He 
believed that a child first incorporated the language of others into his or her personal 
knowledge and practiced it, known as private language, and later used this 'private 
language' in efforts to solve tasks. Vygotsky went on to re-define this theory into what 
we now know as the Zone of Proximal Development. The ZPD defines intellectual 
development as the ability to use thought to control our own behavior, but first we must 
master cultural communication systems and then use these systems to regulate our 
thought processes. Children learning with ZPD work on tasks that they could not 
complete on their own, but were able to complete with the help of a competent teacher. 
These teachable moments demonstrate Vygotsky's theory that learning is progressive 
development. 

Modern Cognitive Theories  
Bruner's discovery Learning 
A proponent of cognitive learning and a developmental psychologist primarily interested 
in the development of mental skills, Jerome S. Bruner (1966) is a pioneer of cognitive 
learning. His approach to psychology is eclectic (i.e. he selects the best or most useful 
features of the different competing theories). He views the human being as an 
information processor, thinker and creator, and treats the learner as a reactive organism 
who actively selects, structures, retains and transforms learning/information to achieve 
specific goals. In addition to animalistic drives, Bruner suggests that humans have 
primary needs. 
One could be called "curiosity", which keeps an organism active even when there is no 
organic stress. So it is not just the need for things like food or sex that always dominates 
our cognitive activity. Accordingly, Bruner sees learning as a purposeful activity. It 
satisfies this drive and satisfies the curiosity of the learner. 

Learning as a cognitive process 
Bruner describes students as problem solving, interacting with their environment, testing 
hypotheses and developing generalizations. The aim of education, in Bruner's view, 
should be cognitive development, and the content of learning should be conducive to the 
development of problem-solving skills through the processes of inquiry and discovery. 
The cognitive process involves three almost simultaneous processes, according to Bruner. 

 Acquiring new knowledge/ information 
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 Transforming the acquired knowledge 
 Verification of the appropriateness of the new knowledge. Modes of 

cognitive development are described by Bruner as- Three hierarchical 
levels/modes. 

The first mode is what we call 'enactive'. It is about representing knowing through 
action. For example, a child who has an inactive knowledge of how to ride a bicycle may 
not be able to have a description of the procedure. The second mode is ‘iconic '. It is 
based upon internal imagery. Knowledge is represented by pictures/graphics/drawings 
that represent a concept but cannot fully define it. For example, a drawing may represent 
the 'triangle' diagrammatically without explaining the concept of 'triangularity'. The third 
and most advanced mode is 'symbolic representation'. This is the use of words and other 
symbols to describe a concept or experience. Symbolic representation is based on an 
abstract, arbitrary and more flexible system of thought. At this stage, language becomes 
more important as a medium for both the reception and expression of ideas. For 
example, at this stage the child can explain the concept of 'triangle' or the concept behind 
the operation of a bicycle. , Bruner concluded that: 
"At every age, people learn best when their perception is stimulated by an enlightening 
experience". 

 
Bandura's Social Learning Theory (1977) 
In order to provide a comprehensive model that could account for the wide range of 
learning experiences that occur in the real world, Social Learning Theory integrated 
behavioral and cognitive theories of learning. Originally outlined by Bandura and Walters 
in 1963, the theory was entirely behaviorist; the key to its innovation and increasing 
influence was its focus on therole of imitation. Over the years, Bandura moved towards a 
more cognitive perspective, which led to a major revision of the theory in 1977, when the 
main principles of social learning theory became the following- 

● Learning is a cognitive process that takes place in a social context rather than 
being purely Metacognition also involves reflection on one's own thinking 
processes, such as study skills, memory and the ability to monitor learning. 
behavioral. 

● Learning can be through observation of behavior and observation of the 
consequences of behavior (vicarious reinforcement). 

● Learning involves observing, extracting information from those observations, 
and making decisions about how to perform the behavior (observational learning 
or modelling). In this way, learning can take place even when there is no 
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observable change in behavior. 
● Reinforcement plays a role in learning but is not the sole cause of learning. 
● The learner is not passive, having received information the cognition, the 

environment and the behavior all influence each other (reciprocal determinism). 
Modeling and Basic Cognitive Processes 
Social learning theory relies to a large extent on the concept of modelling, as described 
above. Bandura outlined three modelling stimuli: 
Live models where a person is in the process of demonstrating the target behavior 
Verbal instruction, in which a person describes the desired action in detail and tells the 
participant how to perform it 
Symbolic, in which the modelling takes place by means of the media, including films, 
television, the Internet, literature and radio. The stimuli can be real or fictitious persons. 
Exactly what information is gleaned from observation is influenced by the type of model 
and a number of cognitive and behavioral processes, including Cognitive Processes 
The nature of the model, as well as a number of cognitive and behavioral processes, will 
influence what information is gleaned from the observation, including 

 
Conclusion 

Learning theories are intended to help trainers understand the processes and 
circumstances that make learning possible and, in turn, to provide guidance for 
developing activities and environments that best support learning. Learning theorists do 
their best to describe how people learn on the basis of careful observation and 
experimentation, but no theory of learning is perfect. In fact, every theory has its critics, 
and the various theories tend to fall in and out of favor over time. Even so, the theories 
provide us with an empirically based understanding of how learning takes place. 
Vygotsky explained learning through dialogue (Fosnot 1996), whereas Piaget sought to 
study and explain learning through the role of contradiction and equilibrium. Piaget was 
concerned with the development of logical reasoning, whereas Vygotsky was concerned 
with categorical perception, logical memory, conceptual reasoning and self-regulated 
attention (Gredler, 1997, 269). Ultimately, we should think of learning theories as 
guidelines rather than rules, and we should draw on them in a way that reflects our own 
values and understandings. 
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Introduction: 
We learn many things and do many tasks in our day to day life, sometimes when we do a 
new task or learn a new thing; we feel that there is something difficult in completing or 
thinking about the new task. The knowledge and experience learned earlier is coming in 
handy. Prior knowledge acquired in the field of mathematics is very helpful in solving 
calculation related problems in Physics. Similarly, if someone knows how to play tennis, 
it becomes easier for him to learn to play badminton. In this way, knowledge learned or 
training received in one situation affects the acquisition of knowledge or skills in another 
situation.  
This effect is called transfer of learning or training in psychological literature. By many 
scholars it has also been named as transfer of learning, and transfer of learning or 
training. Whatever the name, it means that the knowledge or skills available in one area 
or situation can be used to influence the acquisition of knowledge or skills in another 
situation. The knowledge gained or expertise acquired in learning one work can be used 
in learning or doing another work. Transfer of learning is a fundamental concept in 
education and psychology, playing a crucial role in how individuals acquire, retain, and 
apply knowledge, skills, and concepts across different contexts.  
Definition: 
Crow and Crow: “The carry-over of habit of thinking, feeling or working of knowledge 
or of skills from one learning area to another is usually referred to as transfer of learning.” 
Peterson: “Transfer of learning is generalization, for it is extension of idea to a new 
field.” 
Guthrie and Powers:  “Transfer of learning may be defined as a process of extending and 
applying behaviour.” 
Transfer of learning is a combination of two words first is transfer and second is learning. 

 
 
Transfer  : Act of moving something or someone to one place to another. 
Learning : Act of gaining knowledge, skill by experience, study, being taught and 
creative, etc.   
Transfer of Learning : Transfer of learning refers to the application of knowledge, skills, 
or concepts learned in one situation to another situation. 
The word transfer is used to describe the effects of past learning upon present acquisition. 
In the laboratory and in the outside world, how well and how rapidly we learn anything 
depends to a large extent upon the kinds and amount of things we have learned 
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previously. In simple way transfer may be defined as “the partial or total application or 
carryover of knowledge, skills, habits, attitudes from one situation to another situation”. 
Hence, carryover of skills of one learning to other learning is transfer of training or 
learning. Such transfer occurs when learning of one set of material influences the learning 
of another set of material later.  
Types of Transfer: 
When a person uses his past experience to do something new, we call it transfer of 
learning. It is not certain that transfer is to take place from each and every situation to 
other. Further, it is not certain that learning in one situation will always help positively in 
another situation. it may even adversely affect the subsequent learning.  

 
Types of transfer 
Transfer of learning can manifest in different forms- 

1. Positive Transfer: When previously learned knowledge or skills enhance 
learning or performance in a new context is called positive transfer of learning. 
For example, a student who has mastered basic arithmetic skills may find it easier 
to learn algebraic concepts. 

2. Negative Transfer: When previously learned knowledge or skills hinder learning 
or performance in a new context is called negative transfer of learning. For 
example when a person who learned to drive a manual transmission car struggles 
to adapt to an automatic transmission vehicle. 

3. Neutral Transfer: When learning of one activity neither facilitates nor hinders 
the learning of another task, it is a case of neutral transfer. It is also called as zero 
transfer. For example knowledge of history has no use in learning cycle. 

4. Near Transfer: When knowledge or skills are applied in a context similar to the 
one in which they were learned. Near transfer is often facilitated by the presence 
of shared elements or surface similarities between the learning and transfer 
contexts, making it easier for learners to recognize and apply relevant knowledge 
or skills. For instance, using problem-solving strategies learned in mathematics to 
solve physics problems. 

5. Far Transfer: When knowledge or skills are applied in a context that is quite 
different from the one in which they were learned. Far transfer requires learners to 
abstract underlying principles or rules and apply them to novel situations with 
different surface features. An example is applying critical thinking skills 
developed in literature analysis to evaluate arguments in a political science 
course. 

Mechanisms of Transfer: 
Mechanisms can be defined as processes or events that are responsible for specific 
changes in learning outcomes. In learning process, mechanisms are the factors through 
which interventions produce change. 
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Mechanisms of transfer 

Several cognitive mechanisms underlie transfer of learning: 
1) Abstraction: Individuals abstract general principles or patterns from specific 

instances and apply them to new situations. 
2) Analogical Reasoning: Drawing parallels between familiar and unfamiliar 

situations to guide problem-solving and decision-making. 
3) Schema Theory: Schema theory suggests that individuals organize knowledge into 

mental frameworks or schemas, which they adapt and apply to new situations. 
4) Encoding Specificity: Transfer is influenced by the similarity between the learning 

and application contexts. The more similar the contexts, the greater the likelihood 
of transfer. 

5) Metacognition: Awareness of one's own cognitive processes and strategies 
facilitates transfer by enabling individuals to reflect on past experiences and apply 
relevant strategies in new contexts. 

Factors Influencing Transfer: 
Anything that contributes to a result or has a causal relationship to a phenomenon, event, 
or action is called factor. There are many factors that affects transfer process of learning. 

 
Factors influencing transfer 

Several factors influence the extent and effectiveness of transfer of learning: 
1. Similarity of Contexts: Transfer is more likely to occur when the learning and 

application contexts share similarities in terms of content, tasks, and 
environmental cues. 

2. Depth of Learning: Transfer is enhanced when learners deeply understand the 
underlying principles or concepts rather than merely memorizing facts or 
procedures. 
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3. Motivation and Interest: Learners who are motivated and interested in the subject 
matter are more likely to engage in transfer activities and apply their knowledge 
creatively. 

4. Practice and Feedback: Opportunities for practice and constructive feedback 
facilitate the development of transferable skills and strategies. 

5. Transfer Climate: A supportive learning environment that encourages exploration, 
experimentation, and risk-taking promotes transfer of learning. 

Forms of Transfer of Learning: 
1. Lateral transfer: learning of one kind facilitates learning of same level in other 

situation or in other context. For example if a child learn addition in class room 
and apply it in real life situation.    

2. Sequential transfer: positive facilitation of present learning through past learning 
is sequential transfer of learning. For example teaching of first day has relation 
with second day of teaching. 

3. Horizontal transfer:  lateral and sequential transfer is called horizontal transfer 
of learning because the learner stays within the same behaviour category in 
making the transfer. 

4. Vertical transfer: learning at one’s behavioural level facilitates learning at higher 
behavioural level in vertical transfer. For example teaching of addition and 
subtraction should facilitate the subsequent solution of problem utilising these 
operations. 

5. Bilateral transfer:  the human body is divided into two laterals, right and left. 
When training imparted to one lateral automatically transfers to another lateral, 
we call it bilateral transfer. For example training of right hand writing 
automatically transfers to left hand.  

6. General and specific transfer: situation in which prior learning aids subsequent 
learning because of specific similarities between two tasks is specific transfer.  
Situation, in which prior learning aids subsequent learning due to use of similar 
cognitive strategies, is called general transfer. 

Strategies to Facilitate Transfer: 
 

 
Strategies to facilitate transfer 
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Educators can employ various strategies to enhance transfer of learning: 
Explicit Instruction: Clearly articulating the connections between prior learning 
and new situations helps learners recognize transfer opportunities. 

I. Real-World Applications: Providing opportunities for authentic, real-world 
problem-solving tasks that mirror the challenges learners may encounter outside 
the classroom. 

II. Interdisciplinary Connections: Integrating multiple disciplines or subject areas 
encourages learners to apply knowledge and skills across diverse contexts. 

III. Scaffold Learning: Gradually increasing the complexity and autonomy of tasks 
while providing support and guidance facilitates transfer by allowing learners to 
build on prior knowledge. 

IV. Metacognitive Strategies: Teaching learners metacognitive strategies such as self-
monitoring, reflection, and goal setting promotes transfer by enhancing awareness 
of one's own learning processes. 

THEORIES OF TRANSFER OF LEARNING: 
Theories of transfer of learning provide frameworks for understanding how knowledge, 
skills, and concepts acquired in one context can be applied or adapted to new situations. 
In this essay, we explore prominent theories of transfer, including the identical elements 
theory, generalization theory, and cognitive theory of transfer, among others. 

 
Theories of transfer of learning 

 
1) Identical Elements Theory: Identical elements theory, proposed by Thorndike in 

the early 20th century, suggests that transfer occurs when the elements of the 
original learning situation are identical or highly similar to those of the transfer 
situation. According to this theory, transfer is most likely to occur when there is 
overlap between the stimulus and response elements, as well as the cognitive 
processes involved in both situations. For example, a student who has learned to 
solve mathematical problems using a specific problem-solving strategy is more 
likely to transfer that strategy to similar problems in a different mathematical 
context. Similarly, skills acquired in one sport, such as hand-eye coordination in 
baseball, may transfer to another sport, such as tennis, if the motor skills and 
perceptual cues are similar. 

2) Generalization Theory: Generalization theory, proposed by Hull and others, 
emphasizes the role of abstract knowledge and principles in facilitating transfer 
across different contexts. According to this theory, learners abstract general 



ISBN: 978-81-976727-2-9                                                                                                     154 
 

 
 

principles or rules from specific instances and apply them to new situations. 
Generalization occurs when learners recognize similarities or patterns across 
contexts and infer that the same principles or rules are applicable. For instance, a 
student who has learned the rules of grammar in one language can generalize 
those rules to learn the grammar of a different language. Similarly, problem-
solving strategies learned in mathematics can be generalized and applied to solve 
problems in science or engineering. 

3) Cognitive Theory of Transfer: The cognitive theory of transfer, influenced by 
cognitive psychology and schema theory, posits that transfer occurs through the 
activation and adaptation of existing cognitive schemas or mental frameworks. 
According to this theory, individuals organize knowledge into schemas, which 
represent generalized patterns of information. Transfer occurs when learners 
retrieve relevant schemas from long-term memory and adapt them to fit the 
requirements of new situations. For example, a student who has learned to 
interpret and analyze literary texts develops a schema for understanding narrative 
structures, character development, and thematic elements. This schema can be 
activated and adapted when encountering new texts, allowing the student to apply 
similar analytical skills and strategies. 

4) Theories of Ideals: It was propounded by W.C. Bagley. When ideas are stressed 
is perused then transfer of learning can be taken place. Ideas like honesty, 
truthfulness, love etc. can be transferred in this theory. Therefore, there is a need 
to make proper efforts for the development of values and ideals in children. Once 
the foundation of ideals is laid, they continue to be transferred to every area of 
life. For example, if a child tries to do a task in a hygienic manner, if it happens 
then whatever work he does, he does it clearly. 

5) Theories of Transposition: It is advocated by Gestalt psychology. Transfer starts 
in understanding the fact and perception of similarity by the learner. It is known as 
pattern of relationship. It is not the specific skills or facts or even underlying 
principles which are important, but the understanding of relationship between 
facts, process and the principles are the real basis of transfer. 

6) Learning to Learn: After practicing a series of related or similar tasks then 
learner learns the capacity to learn the same thing. It is found that whenever 
learner comes in contact with various learning materials then he learns efficiently 
and effectively. Learning to learn means when learning starts from one method 
then it goes to another method. 

How to Achieve Maximum Positive Transfer: 
Promoting transfer of learning often involves designing educational experiences that 
encourage learners to make connections between what they already know and new 
situations they encounter. Considering some point we can achieve maximum positive 
transfer of learning in new situation. 

⮚  In the acquisition of learning, the principle of correlation should always be 
followed by the learner. 

⮚  Efforts should be made to properly identify the common elements between the 
knowledge and skills given in any two situations and to properly understand the 
relationships between them. 
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⮚  Rote memorization without thinking should be discouraged and use of intellectual 
powers should be encouraged. 

⮚  The tendency to learn should be promoted after careful consideration.  
⮚  To make learning more interesting, effective and lively, the help of verbal 

examples and audio-visual materials should be taken. 
⮚  As far as possible, the learner should try to learn through his own efforts. He 

himself efforts should be made so that we can discover the facts and solve our 
problems.  

⮚  Full emphasis should be laid on acquiring rules, generalizations and principles 
instead of scattered facts. As a result of one's experiences and learning, efforts 
should always be made to reach some general rules and conclusions and one 
should practice using these generalized ideas and rules as per the opportunity. 

⮚   The learner should be fully aware of positive transfer of learning and should also 
have a positive attitude about it so that he can be fully active in using whatever he 
learns in other situations. 

⮚  Practice the skill a lot in a wide variety of conditions. Ideally, change up all of the 
categories above. 

⮚  When facing a new challenge, reach back to your prior experiences. Try to think 
of principles that might be relevant. 

⮚  Examine two problems or examples that look different, but have the same kind of 
solution. Work out in your mind what makes them alike. 

⮚  Study up on the new subject to gain background knowledge about it. The more 
you know about the topic, the easier it is to transfer what you already know to 
problems in that area. 

⮚  Try to come up with principles as you encounter new problems or ideas. Keep a 
favourite in mind, and look for new opportunities to apply it. 

⮚  Make your learning social, so that you need to justify and explain what you are 
learning to another. Listen for the principles that pop out of the conversation. 

If some such things are kept in mind, then a learner can take help of his determination and 
understanding. 
Benifits of Transfer of Learning: If learning is effectively transferred into the 
workplace and used in classroom, there are lots of potential benefits to be had: 
✔ Efficiency: It enables learners to apply knowledge and skills across different 

contexts, reducing the need to relearn or duplicate efforts. 
✔ Flexibility: Learners can adapt to new situations and challenges more effectively 

by drawing on their existing knowledge and skills. 
✔ Problem-solving: Transfer allows individuals to apply principles and strategies 

learned in one area to solve problems in unrelated areas, fostering creative 
thinking and innovation. 

✔ Retention:  Applying knowledge in diverse contexts strengthens memory and 
understanding, leading to better retention of information over the long term. 

✔ Adaptability:  Transferable skills empower individuals to navigate changing 
environments and industries, enhancing their employability and career prospects. 

✔ Depth of Understanding:  Applying knowledge in new contexts deepens 
comprehension and mastery, as learners gain insights into the underlying 
principles and connections between different domains. 
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✔ Lifelong Learning: Transferable skills promote a growth mindset and encourage 
continuous learning, as individuals recognize the value of their existing 
knowledge in acquiring new knowledge and skills. 

Educational Implications: 
The concept of transfer of learning has significant educational implications across various 
domains, including curriculum design, instruction, assessment, and lifelong learning. 
Here are some key educational implications of transfer of learning: 
  Curriculum Design: Educators should design curricula that emphasize the 

development of transferable skills and concepts rather than rote memorization of 
facts or procedures. By focusing on fundamental principles and problem-solving 
strategies that can be applied across different contexts, students are better prepared 
to transfer their learning to real-world situations. 

  Instructional Strategies: Teachers should employ instructional strategies that 
promote transfer of learning, such as explicit instruction, real-world applications, 
interdisciplinary connections, and metacognitive strategies. Providing 
opportunities for active engagement, problem-solving, and reflection encourages 
learners to make connections between prior knowledge and new situations. 

  Assessment Practices: Assessments should measure not only students' mastery of 
content knowledge but also their ability to transfer that knowledge to novel 
contexts. Performance-based assessments, open-ended tasks, and real-world 
projects provide more authentic opportunities for demonstrating transfer of 
learning compared to traditional multiple-choice tests. 

  Metacognitive Development: Educators should explicitly teach metacognitive 
skills, such as self-monitoring, self-regulation, and reflection, to help students 
become more aware of their own learning processes and strategies. By fostering 
metacognitive awareness, students are better equipped to transfer their learning to 
new situations and adapt their strategies as needed. 

  Interdisciplinary Learning: Encouraging interdisciplinary learning fosters transfer 
of learning by helping students recognize connections between different subject 
areas and apply knowledge and skills across diverse contexts. Integrated curricula 
and collaborative projects that bridge multiple disciplines promote deeper 
understanding and transferability of learning. 

  Problem-Based Learning: Problem-based learning (PBL) approaches engage 
students in authentic, real-world problems that require them to apply their 
knowledge and skills to find solutions. PBL encourages transfer of learning by 
providing opportunities for inquiry, critical thinking, and collaborative problem-
solving. 

  Scaffold Learning: Gradually increasing the complexity and autonomy of learning 
tasks while providing support and guidance facilitates transfer of learning. 
Scaffolding helps students build on their prior knowledge and develop transferable 
skills and strategies that they can apply independently in new situations. 

  Lifelong Learning Skills: Recognizing the importance of transferable skills in an 
ever-changing world, educators should foster lifelong learning skills such as 
creativity, adaptability, communication, and collaboration. By equipping students 
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with these transferable skills, educators prepare them to navigate complex 
challenges and succeed in diverse personal, academic, and professional contexts. 

Overall, understanding and promoting transfer of learning enhances the effectiveness and 
relevance of education by empowering students to apply their knowledge and skills in 
meaningful ways across various domains of life. By incorporating transfer-focused 
principles and practices into curriculum design, instruction, assessment, and 
metacognitive development, educators can better prepare students for success in an 
increasingly dynamic and interconnected world. 
Conclusion: 
In conclusion, transfer of learning is a dynamic and multifaceted process that underpins 
the acquisition, retention, and application of knowledge, skills, and concepts across 
diverse contexts. Understanding the mechanisms, types, and factors influencing transfer is 
essential for educators and learners alike to optimize learning outcomes and foster 
lifelong learning skills. By implementing effective strategies that promote transfer, 
educators can empower learners to transfer their knowledge and skills to new situations, 
thereby facilitating deeper understanding, problem-solving ability, and adaptability in an 
ever-changing world.  
Theories of transfer of learning provide valuable insights into how knowledge, skills, and 
concepts acquired in one context can be applied or adapted to new situations. Identical 
elements theory emphasizes the role of stimulus-response similarity in facilitating 
transfer, while generalization theory underscores the importance of abstract knowledge 
and principles. The cognitive theory of transfer highlights the role of cognitive schemas 
and mental frameworks in mediating transfer processes. By understanding these theories 
and factors influencing transfer, educators can design instructional strategies that promote 
meaningful and effective transfer of learning, thereby empowering learners to apply their 
knowledge and skills across diverse contexts. 
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Though they are related, intelligence and knowledge are not the same thing. Knowledge 
is defined as an individual's store of ideas and mass of perception. Knowledge is not the 
same as intelligence; intelligence is the capacity to learn and apply knowledge when 
needed. The appropriate application of intelligence (and knowledge) combined with the 
ability to distinguish between good and evil is referred to as wisdom. It has moral 
ramifications. 
 There are several ways to describe intelligence: as the capacity to learn, as the ability to 
continue thinking abstractly, as the capacity for an individual to modify or adapt to his 
entire environment. Psychologists have provided approximately one hundred definitions 
of intelligence. These are two thorough definitions: Wechsler defined intelligence as the 
total or global capacity of a person to act with intention, reason logically, and interact 
with the environment in a productive way. His definition has the following ramifications: 
The three equally significant components of intelligence are: applying reasoning to 
thinking and then to acting (as opposed to emotionality); the ability to function well in 
society with a high degree of adjustment; and purposeful, goal-oriented, objective-
oriented, and meaningful activity. Intelligence is an all-encompassing capacity. Stoddard 
defined intelligence as the capacity to engage in activities that are marked by complexity, 
difficulty, abstractness, economy, goal adaptation, social value, and originality, as well as 
the capacity to continue engaging in such activities in the face of stressors requiring 
emotional force resistance and energy concentration. It appears that this is the most 
thorough definition available. It means that: economy relates to the economy of time; it 
denotes the speed at which an individual completes an activity; intelligence is manifest in 
activity; not in any activity, but in complex and difficult activities (including multiple 
difficulties); intelligence is manifest in abstract activity; An intelligent activity must be 
goal-oriented, have a distinctive mark, have social implications (being socially valuable 
and valued), it must have a mark of originality; an intelligent activity requires 
concentration of energy and an ability to remain unemotional – cool, calm and collected.  
Psychologists made serious attempts to define intelligence. Each definition attempts to 
emphasize one or more aspects of intelligence which the psychologist thought to be 
prominent or of prime importance. This is applicable to even the comprehensive 
definitions discussed. A clear understanding of intelligence is likely to emerge if attempts 
are made to study the structure of intelligence and the types of intelligence.  
Structure of Intelligence:  
Mental ability is analyzed to determine its underlying factors. In other words, the purpose 
of this analysis is to discover the elements or components of intelligence.  
According to multifactor theory of Thorndike, intelligence constitutes a multitude of 
separate factors or elements each one being a minute element of ability. A mental act 
involves a number of these minute elements operating together. If performance on any 
two tasks are positively correlated, the degree of relationship is due to the number 
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common elements involved in these two tasks (transfer of learning: theory of identical 
elements).  
According to the Two factor theory of Spearman, all intellectual activity depends 
primarily upon and is an expression of a general factor denoted by the symbol G 
possessed by all individuals but in different degrees. Mental tasks differ in respect to their 
demands upon this general factor. Spearman characterized this general factor as mental 
energy. This general factor G is involved in all cognitive performances. In addition every 
intellectual activity is also found to involve one or more specific factors related to that 
activity, referred to as S. Different cognitive functions will require different 'G' loadings. 
Certain operations like arithmetic reasoning or even vocabulary require a high G loading. 
Musical appreciation may depend more on a special ability and less on G. G relates to 
one's ability for seeing relationships. Relations and correlates are the two basic operations 
depending on G. According to Spearman only tests, which are designed to test the ability 
to deduce relations and correlates will be able to measure G loading that an individual 
possesses.  
Thurstone's Primary Mental Abilities 
 Intermediate between these two theories (Thorndike and Spearman) are the group factor 
theories. Prominent among them is that of Thurstone's. His work has resulted in the 
construction of a set of measures called tests of primary mental abilities. Intelligent 
activity is not an expression of innumerable highly specific factors as Thorndike 
conceived of nor is it an expression of primarily of a general factor that pervades all 
mental activity and is the essence of intelligence as Spearman held. Instead certain mental 
operations have, in common, a primary factor that gives them a psychological and 
functional unity that differentiates them from other mental operations. These mental 
operations constitute a group and are denoted by 7 letters – NVWMSPR.  
N – Numerical ability – ability to perform fundamental operations (with integers, 
fractions and decimals) with ease and accuracy.  
V – Verbal comprehension – ability to define and understand the meanings of words, 
phrases, sentences, thought contained in a paragraph.  
W – Word fluency – ability to think and use words rapidly – word power – a rich 
vocabulary.  
M – Memory – ability to register, recall and recognize materials.  
S – Space factor – ability to deal with three dimensional figures – to draw a design from 
memory or to visualize relationships.  
P – Perceptual factor – ability to grasp visual details and identify similarities and 
differences between objects.  
R – Reasoning (inductive and deductive) – ability to find rules, principles, concepts for 
understanding and solving problems. No individual is equally proficient or equally 
deficient in all the seven primary mental abilities – factors of intelligence identified by 
Thurstone.  
Types of Intelligence  
Thorndike identified three types of intelligence – abstract concrete and social. 
 Abstract intelligence refers to the ability of the individual to understand and deal with 
verbal and mathematical symbols; to deal with thoughts and ideas (abstract concepts).  
Concrete intelligence (practical, mechanical) refers to the ability of the individual to 
understand and deal with things as in skilled occupations and mechanical appliances.  
Social intelligence refers to the ability of the individual to understand and deal with 
people.  
No individual is equally proficient or equally deficient in all the three types of 
intelligence identified by Thorndike.  
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Individuals who have a high degree of abstract intelligence shine in academic and 
intellectual pursuits. Individuals who have a high degree of concrete intelligence shine in 
mechanical work and practical fields.  
Individuals who have a high degree of social intelligence shine in fields which require 
healthy interpersonal relations and ability to deal with people. 
Guilford's Structure of Intellect – Three Faces of Intellect. 

 
Cognition 

Guilford conducted a series of studies and classified all intellectual abilities into a 
systematic framework called 'The Structure of Intellect' (the three faces of intellect). 
According to this model human intelligence can ultimately can be broken into 120 
factors; not all of them have been discovered as yet.  
Guilford classified intellectual factors in three different ways: - Content, Operation, 
Product. 
(i) Content: It refers to the kind of information involved. Four different types have 

been identified. - Figural – involves concrete objects.  
- Symbolic – information represented by means of symbols, as in mathematics.  
- Semantic – meanings, verbal comprehension and general reasoning.  
- Behavioral – similar to social intelligence of Thorndike.  

(ii) Operation: Five types of operation that can be performed on a particular bit of 
information.  
- Cognition (understanding and comprehension) 
- Memory - Convergent production (ability to derive one right solution to a 
problem from the information provided)  
- Divergent production (Devising a number of possible solutions to the problem 
posed by a particular set of information. This is believed to be a vital factor in 
creative thinking). The result of convergent or divergent production is production 
of new information.  
- Evaluation (involving judgements as to accuracy, goodness, suitability or 
workability)  

(iii) Product: There are six different forms which each type of content may take – 
referred to as products. 
 - unit – a single item of information 
 - class – a group of units with common properties  
- relation – information may also come in this form 
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 - system – between two things, or more complex involving a number of parts. 
 - transformation – information involving some form of change  
- implication – involving possibilities offered by a piece of information.  

Multiple Intelligence (MI)  
Howard Gardner coined the term Multiple Intelligence (s), each relatively independent of 
others - word smart, number smart, music smart, space smart, body smart, self smart, 
people smart, and nature smart. Thus the eight forms of MI are Linguistic, Logical - 
Mathematical, Musical, Spartial, Bodily - Kinaestheitc, Intrapersonal, Interpersonal, and 
Naturalistic. Gardner also speculates about a ninth possible intelligence – “existential 
intelligence” –“ the ability to ponder large questions about life, death, existence”.  
Emotional Intelligence (EI) Peter Salovey and John Mayer Coined the term Emotional 
Intelligence - the ability to perceive, express, understand and regulate emotions. 
According to them “Intelligence” can be classified into “Intellectual” (Thorndike’s 
Abstract) and “Emotional” (Thorndike’s ‘Social’). The five basic components of 
Emotional Intelligence are self - awareness, self - regulation, motivation, empathy and 
social skills. Self – appraisal inventories to assess one’s Emotional Intelligence and 
subsequently assess one’s E.Q. (Emotional Quotient).have been structured.  
Stretching of the definition of Intelligence  
Traditional Psychologists are not happy at the stretching of the conventional definition of 
Intelligence. They feel that Intelligence refers to mental abilities. According to them non - 
mental abilities need not be included in it since they may be included in (special) 
“talents” or “aptitude”. They are not happy over the attempts being made by several 
modern psychologists to include whatever ability they value (whether mental or non - 
mental) in “intelligence” since there is a prestige tag attached to it. They do agree that 
there are several non - mental abilities which facilitate success and happiness in life but 
this does not justify their inclusion in “Intelligence” However, inspite of their protests, 
“Intelligence” has, today, crossed its cognitive borders and has occupied the “affective” 
and psychomotor domains. For example today E.Q. (Emotional Quotient - an index of 
E.I.) is as important as I.Q. (“Intelligence” Quotient) and at times often more important 
than I.Q. for success and happiness in life.  
Testing of Intelligence  
Credit for construction of the first individual intelligence scale goes to Alfred Binet. With 
the assistance of Theodore Simon (a physician) he published the first edition of the now 
famous Binet-Simon Intelligence Scale in 1905. There were limitations in the original 
scale. Hence Binet and Simon revised and improved their scales in 1911. Binet arranged 
his tests in what is called age scale. Test items were assembled for different year levels 
and a child's intelligence was determined by the age level he could attain. Binet and 
Simon developed the concept of mental age. A mental age of 9 means that the child can 
do the tasks regarded as appropriate of 9 years. There have been a number of revisions of 
Binet's original scale. In 1917 Terman of Stanford University revised the scale (Stanford-
Binet tests). A more extensive scale with two forms (equivalent) was developed by 
Terman with the assistance of Merrill in 1937 (Terman-Merril scales). In 1960 another 
revision was done.  
With Binet-Simon scales and later revisions as frames of reference, psychologists and 
educationists throughout the world have structured and validated a series of intelligence 
tests. Arnold Gesell constructed intelligence tests for children upto 3 years. Wechsler 
structured intelligence tests for adults (average adult and superior adult).  
Intelligence Quotient  
Intelligence quotient was originally defined as ratio of mental age with chronological age 
(as revealed from the date of birth of the child).  
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Intelligence Quotient = Mental Age / Chronological Age Later it was multiplied by 100 
to arrive at whole numbers. 

Intelligence Quotient (I.Q) – MA/𝐶𝐴 X 100 
In 1916 Binet-Simon revised format there are tests from 3 year level to 14 year level; in 
addition tests for average adult (CA = 16.5) and superior adult (CA = 19.5). Each year 
level consists of 6 subtests. If a child passes one test it is given a score of 2 months 
(towards his MA). There are no tests for age 11 and age 13. Hence at the 12 year level 
the child is given a score of 3 months for passing one subtest (there are 8 subtests for the 
12 year level). Similarly a child is given a score of 4 months for passing one subtest at 
the 14 year level (there are 6 subtests for the 14 year level). The examiner goes down in 
the test until the level is reached where the subject passes all the items. This is called the 
basal year. The examiner then proceeds upward in the scale until the level is reached 
where the subject fails all the items. This level is called the terminal year. Each test 
carries specific credit, in terms of months, contributing to the mental age score. These 
credits are added to the age value of the basal year. The total is the mental age. 
The psychologist makes the child feel at home and administers the tests in accordance 
with the established procedure. If the child is judged to be below normal the test begins 
with the items well below those designed for his chronological age level. Should the 
child appear average the first items administered are those meant for children just one 
year below his chronological age level. The objective is to give the child a taste of 
success in the initial stages of testing so that he will be motivated best.  

Here is an illustration for calculation of I.Q.  
Age of the child = 6 years (C.A.)  
Mental Age 
3 year level – all tests passed  
4 year level - all tests passed  
5 year level – all tests passed --- ---  
(Basal year – full credit) ..................... 5 x 12 = 60  
6 year level – 5 tests passed ………..5 x 2 = 10  
7 year level – 3 tests passed.............. 3 x 2 = 6  
8 year level – 1 test passed ................ 1 x 2 = 2  
9 year level – No test passed ………0 x 2 = 0  
(Terminal year) 78  
IQ = MA/CA x 100 = 78/72 x 100  

Constancy of Intelligence Quotient  
It is seen that the mental age is increasing with chronological age but not the intelligence 
quotient. This is known as the constancy of intelligence quotient. This concept has raised 
a number of problems – the limits of the mental age. Physical growth and development 
stops mostly by the time the individual reaches the later adolescent stage. Similarly the 
mental growth also stops somewhere between 16 and 20. This does not mean that the 
adult above 20 is intellectually the same as he was in his 16th year. His capacity may be 
the same but his actual achievement will naturally be different because of experience and 
learning. So as a practical device in computing the intelligence quotient of an adult, 
chronological age is always taken to be 16 or 18 or 20 depending upon the nature of the 
test used (average adult, superior adult). Measured I.Q. is constant because mental age 
increases in parallel with chronological age. Mental age reaches the maximum limit by 
the age of around 20 and it remains more or less the same for a period of 10-20 years. 
The degree of decline thereafter depends upon factors like health (physical), motivation, 
interest, attitude and the like.  
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Distribution of Intelligence Quotient in General Population: If we measure 
intelligence of a large number of people forming a good representative of the general 
population and plot the results in the form of a graph, we get one that assumes a definite 
shape. This is called the NPC (normal probability curve)  

-bell shaped and symmetrial 
– bell shaped and symmetrical. Or a Histogram / Bar Diagram   

 
Intelligence Quotient:  
90 – 110 - Normal (50% of the population)  
110-120 - Above Normal  
120-130 - Superior (Bright)  
140 above - very superior (Brilliant)  
80-90 - below normal  
70-80 - Dull  
60-70 - Borderline  
Below 60 - Mentally Retarded  

Only rarely one in one thousand we find either a genius (brilliant) or an extremely feeble 
minded person (mentally retarded). MR (the mentally retarded) can be classified into 
three categories – educable, trainable, custodial.  
Educable MR are those dull children who will learn something if intensive and extensive 
instruction is offered by 1.9% 7 % 16% 25% 25% 16% 7% 1.9% teachers with patience 
through drill, review and repetition (recurring learning experiences). To that extent they 
are educable. We can make their heads function.  
Trainable MR are not educable in the sense we cannot make their heads function. But 
their hands can be trained. We can make their hands function. They may be trained in 
some semiskilled or unskilled work which requires training in motor activities.  
Custodial MR can neither be educated nor trained; they are permanent social liabilities; 
they must be in the safe custody of elders of the family or others. They cannot even 
protect themselves from danger or threats – infrahuman in behavior though human in 
physique.  
Group Tests and Individual Tests Intelligence tests can be classified under categories 
of group tests and individual tests. These two types of tests have been constructed mostly 
to meet practical necessities. If a large number of subjects are to be tested, it would be 
more convenient to test them in large groups to save time. But under certain situations as 
in a guidance clinic each individual must be tested separately.  

Verbal and Non-verbal Tests Non-verbal tests were developed when people of different 
languages or those not good at verbal ability had to be tested. Nonverbal tests are also 
called performance tests (paper and pencil tests) since in these tests one has to perform 
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some kind of motor activities for which directions are given. The test items involve the 
same factors of intelligence.  
Limitations of Intelligence Tests Three main objections are levelled against Stanford-
Binet revision. - A child who comes from a better environment will be in a more 
advantageous position than another from a comparatively ill equipped home. As against 
this objection tests are devised to 
 - measure the factors of intelligence or primary abilities rather than knowledge. 
 - Children who have a better vocabulary will have an undue advantage since all these 
tests are verbal. To meet this objection various types of non-verbal tests have been 
developed.  
- The tests of Binet and Terman are, to a large extent, bound by cultural factors. As such 
they can only be used within a particular area. Some psychologists have attempted to 
construct tests avoiding influences of cultural factors calling them culture free tests (free 
from one particular culture) or culture fair tests (fair to all cultures).  
Differential Studies Studies have indicated that there is no gender difference in 
intelligence. If a random sample of boys and girls is chosen and an intelligence test is 
administered to the sample, it will be found that the average Intelligent quotient of boys 
will be almost equal to average Intelligence quotient of girls. Male superiority in certain 
factors like N, S, R and female superiority in certain the factors like V, W, P as findings 
of earlier research studies have now been exploded. Teacher evaluation of the 
intelligence of an individual is not to be based on sex or gender but to be based on 
performance. Studies have further indicated that there is no particular race, community, 
culture or caste superior to others in intelligence.  
Potential Intelligence and Functional Intelligence We come across a few students 
(boys and girls) who happen to be below average at the primary level in respect to their 
academic achievement. They become average students at the secondary school level. 
They become above average (some of them even superior) students at the higher 
education level. They are called 'late bloomers'. They seem to have become more 
intelligent gradually. But, intelligence quotient is constant. The apparent increase in their 
Intelligence quotient is definitely a fallacy. The fact is that they have been intelligent 
right from the beginning but unfortunately the classroom climate at the lower level has 
not been conducive for using their mental abilities. When the class room climate 
gradually becomes conducive it gradually unfolds their mental abilities. Their potential 
intelligence starts functioning. Garrison identifies two levels of operation of intelligence 
– potential and functional. If intelligence remains only as a potential but does not 
function it is of no use. Here is an illustration; there are two individuals A and B. A has 
an Intelligence quotient of 130 and B has an Intelligence quotient of 120. B is a success; 
A is not a success. How do you account for it? B makes the best use of his Intelligence 
(his potential functions) but A does not make the best use of his Intelligence (his 
potential does not function). Home climate, classroom climate, campus climate and 
social climate must be conducive for effective functioning of potential intelligence. 
Success in life depends upon one's ability to convert potential intelligence into functional 
one.  

Uses of Intelligence Tests  
- Educational guidance: Students may be assessed effectively and given appropriate 
quality of work. It can also be found whether a student's failure is due to lack of required 
mental ability or due to lack of application to work (lack of interest).  
- Vocational guidance: Intelligence tests are used in any judgement of vocational 
guidance and proper vocational selection.  
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- Study of personality: There are psychologists who consider intelligence an important 
component of one's personality (Cattell). Without a knowledge one's intelligence quotient 
it is not possible to get a clear picture of one's personality.  
- Explosion of misconceptions: Modern intelligence tests have also helped us to discard 
old misconceptions on the superiority of male gender and superiority of a particular race, 
community, culture, or caste over the others Intelligence is gender free, race free, 
community free, culture free, caste free.  
- Nature and Nurture: We have been able to study the relative influence of heredity and 
environment on intelligence. Nature and nurture are interdependent on functional 
intelligence. - Concept of Intelligence: The process of test construction has sharpened and 
made clear the very concept of intelligence 
 – composite nature of this general mental ability.  
Aptitude An aptitude is a combination of characteristics indicative of an individuals' 
capacity to acquire (with training) some specific knowledge, skill or a set of organized 
responses such as ability to speak a language, to become a musician, to do mathematical 
work. An aptitude test, therefore, is one designed to measure a person's potential ability in 
an activity of a specialized kind and within a restricted range.  
Aptitude tests are to be distinguished from those of general intelligence and from tests of 
skill or proficiency acquired after training or experience. They should be distinguished 
from educational achievement tests, which are designed to measure an individual's 
quantity, and quality of learning in a specified subject of study after a period of 
instruction. 
Aptitude is different from skill or proficiency. Skill means ability to perform a given act 
with ease and precision. Proficiency has much the same meaning, except that it is more 
comprehensive, for it includes not only skills in certain types of motor and mental 
activities, but also other types of activities as shown by the extent of one's competence in 
language and in different academic disciplines. We may speak of one's proficiency in any 
type of performance. On the other hand when we speak of an individual’s aptitude for a 
given type of activity we mean the capacity to acquire proficiency under appropriate 
conditions, that is, his potentialities at present as revealed by his performance.  
The terms aptitude, ability or capacity mean more or less the same factor and are often 
used interchangeably. Aptitude is potential; it is revealed in performance; aptitude has 
future reference in that it sets limits of what a person will achieve when given 
opportunity and training. Achievement, on the other hand, is actual performance; it is 
what the person does regardless of his capacities. Aptitude is what one can do; 
achievement is what one does.  
Intelligence tests (general mental ability tests) are usually employed in educational 
guidance and counselling. 
 They are limited in scope. For vocational guidance and counselling aptitude tests are 
largely being used. According to one school of thought, intelligence tests are only 
academic aptitude tests. DAT (Differential Aptitude Test) is being used today. Aptitude 
tests have been structured and validated to test aptitudes related to verbal, numerical, 
spatial, perceptual, artistic, aesthetic, musical, mechanical, social, scientific, clerical, 
managerial, practical and the like. 
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24 
᳞िᲦ᭜व 

   
 डॉ-सनुील कुमार ᳲसह  

 अिस᭭टᱶट ᮧोफेसर  
 बैकंुठ िशᭃक ᮧिशᭃण महािव᳒ालय  

 अ᭥लोरी िसवान,िबहार   
                                                                      

ᮧ᭭तावना                                                                                                                   
᳞िᲦ᭜व श᭣द भी सामा᭠य धाराᲐ मᱶ अनेक ᮧकार स े समझा जाता ह ै ᮧाय: शारीᳯरक गठन चᳯरᮢ 

सामा᭠य ᳞वहार तथा िन᭜य पढ़ने वाला ᮧभाव जो ᳰकसी अमकु ᳞िᲦ से जोड़ िलया जाता ह ै᳞िᲦ᭜व 
के अथᭅ मᱶ िलए जात ेह ᱹइस ᮧकार यह श᭣द अनेक तथा ᳞ापक अथᭅ रखता ह ैऔर िविभ᳖ ᳞िᲦ उस े
िविभ᳖ मतानुसार अनुसार ᭭प᳥ करत ेह ᱹ 
इन कमᭅ स ेइसकᳱ ᳞ा᭎या तथा अथᭅ िनि᳟त करन ेमᱶ कᳯठनाई आना ᭭वाभािवक ह ैसंतोष कᳱ बात यह ह ै
ᳰक बुि᳍ के समान ᳞िᲦ᭜व के ᭃेᮢ मᱶ भी मनोिव᭄ान मᱶ बड़ा लाभᮧद एव ंमह᭜वपणूᭅ कायᭅ ᳰकया गया ह ै
तथा तथा आधुिनक मनोिव᭄ान मᱶ ᳞िᲦ᭜व स ेसंबंिधत अनेकᲂ ᮧयोग, परीᭃण तथा अ᭟ययन के फल 
᭭वᱧप आज तक जो जानकारी उपल᭣ध ह ैउसे इस जᳯटल श᭣द को समझने मᱶ बᱟत सहायता िमल रही ह ै 
᳞िᲦ᭜व को समझने कᳱ चे᳥ा के उ᳎े᭫ य स ेमानव स᭤यता के ᮧारंिभक चरणᲂ से आधुिनक काल तक सतत  
होता रहा ह,ै  फल᭭वᱨप िव᳡ के अनेक धमᭅ के अितᳯरᲦ ᳞िᲦ᭜व के संबंध मᱶ ᱧिच सािह᭜य कला एव ं
ᮧाचीन धाराᲐ आᳰद  मᱶ ᭭प᳥ दखेी जा सकती ह|ै ᮧाचीन भारत के िचᳰक᭜सा िव᭄ान मᱶ तो िविभ᳖ 
ᮧकार के ᳞िᲦ᭜व का िव᳣ेषण गन लᭃण चᳯरᮢ एव ं᭭वभाव के आधार पर बड़ ेही तकᭅ  पूणᭅ ढंग से ᮧ᭭तुत 
ᳰकया गया ह ैऔर इस िव᳣ेषण के आधार पर ᳞िᲦ के ᭭वा᭭᭝य के िलए उपचार कᳱ ᳰदशा िनि᳟त कᳱ 
गई ह ैइसी ᮧकार का कायᭅ ᮧाचीन यूनान मᱶ भी ᱟआ ह ैिजसके फल ᭭वᱧप यूनान के ᳲचतकᲂ ने ᳞िᲦ᭜व 
के अनेक ᮧकार मानते ᱟए न केवल िचᳰक᭜सा िव᭄ान मᱶ वरन सािह᭜य तक मᱶ अपने म᭨ूयवान िवचार 
᳞Ღ ᳰकए ह ᱹआधुिनक मनोिव᭄ान इन ᮧाचीन धारणाᲐ से सवᭅथा अछूता रहा हो| 
᳞िᲦ᭜व का अथᭅ (Meaning of Personality ) 
᳞िᲦ᭜व को बतान े का सबसे पहल े ᮧयास जीन े ᮨॉड आᳰद ने ᳰकया था| ᳞िᲦ᭜व श᭣द अᮕेंजी के 
Personality  का ᳲहदी ᱨपांतरण ह ैजो लैᳯटन भाषा क परसोना(Persona) श᭣द स ेबना ह ैपरसोना का 
अथᭅ नकाब या मुखौटा होता ह ै िजस े नायक या नाियकाए ं नाटक (Play) करत े समय अपने चेहरे पर 
लगाते ह ᱹयूनान मᱶ नाटक करते समय अिभनेता भी ऐसे ही मुखाते पहना करत ेथे और उ᭠हᱶ ही पर सोना 
कहा जाता था यहᱭ परसोना श᭣द बदलते बदलते पसᭅनैिलटी Personality बन गया   
अ᭠य श᭣दᲂ मᱶ ᳞िᲦ᭜व का ता᭜पयᭅ वह ह ैजो दसूरᲂ को ᳰदखाई दतेा ह ैिजस ᳞िᲦ᭜व का बाहरी ᳰदखावा 
भड़कᳱला वह आकᳶषत करने वाला होता ह ै उसे अ᭒छे ᳞िᲦ᭜व का तथा िजसका बाहरी ᳰदखावा 
साधारण होता ह ै उसे काम अ᭒छे ᳞िᲦ᭜व वाला समझा जाता ह ै लेᳰकन साधारण दिृ᳥ मᱶ ना तो 
᳞िᲦ᭜व वाही ह ैजो ऊपर स ेᳰदखाई दतेा ह ैऔर न केवल उसके आंतᳯरक गुण ही उसके ᳞िᲦ᭜व के अंग 

ह ैअिपत ᳞िᲦ᭜व इन दोनᲂ का िमला-जुला ᱨप होता ह ै

पᳯरभाषा  (Definition)- 
िगलफोडᭅ के अनुसार- "᳞िᲦ᭜व सील गुणᲂ का एक समि᭠वत पैटनᭅ ह ै                     

मन के अनुसार-  " ᳞िᲦ᭜व ᳞िᲦ कᳱ संरचनाᲐ व ᳰᮓयो का सबस ेिविश᳥ सम᭠वय ह ै 
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आलपोटᭅ के अनुसार-  " ᳞िᲦ᭜व ᳞िᲦ के भीतर उन मनोशारीᳯरक तंᮢᲂ का गितशील या ग᭜या᭜मक 

संगठन ह ैजो वातावरण मᱶ उसके अपवूᭅ समायोजन को िनधाᭅᳯरत करत ेह ᱹ 

आईजेक के अनुसार- " ᳞िᲦगत ᳞िᲦ के चᳯरᮢ िचत ᮧकृित ᭄ान शिᲦ तथा शरीर गठन का करीब 

करीब एक अ᭭थाई एव ंᳯटकाऊ संगठन ह ैजो वातावरण मᱶ उसके अपवूᭅ समायोजन का िनधाᭅरण करता ह ै

वॉटर िमस केल के अनुसार- " ᮧयाग ᳞िᲦ᭜व से ता᭜पयᭅ ᳞वहार के उसे िविश᳥ पैटनᭅ (िजसमᱶ ᳲचतन 

एव ंसंवेग भी सि᭥मिलत ह)ै से होता ह ैजो ᮧ᭜येक ᳞िᲦ कᳱ ᳲजदगी कᳱ पᳯरि᭭थितयᲂ के साथ होन ेवाल े

समायोजन का िनधाᭅरण करता ह ै

बोᳳरग के अनुसार- " ᳞िᲦ᭜व ᳞िᲦ का अपने वातावरण के साथ अपवूᭅ और ᭭थाई समायोजन ह|ै 

᳞िᲦ᭜व कᳱ िवशषेताए ं             
1   ᳞िᲦ᭜व मूल ᮧवृिᱫयां और अनुभव के ᳇ारा अᳶजत सं᭭कारᲂ का योग ह ै
2  ᳞िᲦ᭜व मᱶ वंशानुᮓम तथा पयाᭅवरण दोनᲂ ᮧकार के घटकᲂ का योग होता ह ै
3  ᳞िᲦ᭜व मᱶ िविभ᳖  गुडो  का एकᳱकरण होता ह ै 
4  ᳞िᲦ᭜व का अपने वातावरण के साथ अपवूᭅ तथा ᭭थाई समायोजन ह ै  
5  ᳞िᲦ᭜व एक गितशील ᮧᳰᮓया ह ै 
6  ᳞िᲦ᭜व ज᭠मजात और अᳶजत ᮧवृिᱫयᲂ का योग ह ै 
7  ᳞िᲦ᭜व का आकलन समाज के संदभᭅ मᱶ ही संभव होता ह ै 
8  मनु᭬य कᳱ आदतᲂ लᭃणᲂ तथा दिृ᳥कोण कᳱ ᳞व᭭था ᮧणाली ह ै 
9  ᳞िᲦ᭜व से िविश᳥ीकरण होता ह ै 
10  जीवन िव᭭तार ᳞िᲦ᭜व के आयाम को िनधाᭅᳯरत करता ह ै 
11  ᭭वभाव एव ंचाᳯरिᮢक गुना का का अ᭞भुत िम᮰ण ह ै 
12  ᳞िᲦ के अपने िनजी गुना तथा जीवन शैली को ᳞िᲦ᭜व कहत ेह ᱹ

᳞िᲦ᭜व के ᮧकार-  
ᮧ᭜येक ᳞िᲦ दसूरे ᳞िᲦ स ेिभ᳖ होता ह ैयह भेद होत ेᱟए भी ᳞िᲦयᲂ मᱶ उसकᳱ ᮧकृित के अनुसार 
कुछ ना कुछ समानता पाई जाती ह ैइस समानता के आधार पर ही ᳞िᲦ᭜व का वगᱮकरण ᳰकया जाता ह ै 

आधुिनक मनोिव᭄ान के आधार पर हम ᳞िᲦ᭜व को इस ᮧकार तीन भागᲂ मᱶ िवभािजत कर सकत ेह ᱹ-  
● भाव ᮧधान ᳞िᲦ᭜व                                                                           
● ᳰᮓया ᮧधान ᳞िᲦ᭜व                                                                          
● िवचार ᮧधान ᳞िᲦ᭜व  

 1  भाव ᮧधान ᳞िᲦ᭜व-  भाव ᮧधान ᳞िᲦ᭜व वाल े᳞िᲦ व ेकह ेजात ेह ᱹजो भावना के ᮧेरणा के 

आवेश मᱶ आकर ᳰकसी काम को कर जात ेह ᱹ  

भाव ᮧधान ᳞िᲦ᭜व को हम चार भागᲂ मᱶ िवभᲦ कर सकत ेह ᱹ 
1  ᮧफु᭨ल  
2  िचड़िचड़ी  
3  अि᭭थरता   
4  उदास  
1  ᮧफु᭨ल &  ऐसे ᳞िᲦ कᳱ ᮧकृित आशावादी ᱟआ करती ह ै 
2  िचड़िचड़ी-& ऐसे ᳞िᲦ थोड़ी सी बात पर झगड़ा कर बैठत ेह ᱹ 
3 अि᭭थरता & इस ᮧकार के ᳞िᲦ का िमजाज परखना मुि᭫कल हो जाता ह ै᭍यᲂᳰक व ेथोड़ी दरे मᱶ तो 
ᮧस᳖ हो जात ेह ᱹऔर थोड़ी दरे मᱶ दखुी इस ᮧकार के ᳞िᲦ अपने को िनयंिᮢत नहᱭ कर पाते   
4  उदास & यह ᳞िᲦ हमेशा दखु मᱶ रहा करत ेह ᱹयह ᮧाय िनराशावादी ᮧकृित के ᱟआ करत ेह ᱹ 
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2  ᳰᮓया ᮧधान ᳞िᲦ᭜व - इस ᮧकार के ᳞िᲦयᲂ कᳱ यह िवशषेता होती ह ैᳰक वह हर समय कुछ ना 
कुछ रचना᭜मक कायᭅ करत ेरहन ेकᳱ ᮧबल इ᭒छा रखते ह ᱹमि᭭त᭬क के काम को कुशलता से नहᱭ कर पात े
लेᳰकन शारीᳯरक पᳯरणाम से ᳰकए जान ेवाल ेकायᲄ को यह कुशलता पूवᭅक ढंग से कर लेते ह ᱹइनकᳱ ऐसे 
कायᲄ मᱶ िवशषे ᱨिच होती ह ैऐस े᳞िᲦ᭜व ᮧाय  मैनेजर सलाहकार सैिनक पहलवान िखलाड़ी आᳰद 
होत ेह ᱹ

3  िवचार ᮧधान ᳞िᲦ᭜व - िवचार ᮧधान ᳞िᲦयᲂ का वगᱮकरण िन᳜िलिखत  मनोवै᭄ािनकᲂ ᳇ारा 
िविभ᳖ ᱨपᲂ मᱶ ᮧ᭭तुत ᳰकया गया ह ै  
जगु का वगᱮकरण &  

᳞िᲦ᭜व-                                                                                        
1 अतंमुᭅखी  
2 बिहमुᭅखी    
3 उभय मुखी   
1  अतंमुᭅखी &  अंतमुᭅखी ᳞िᲦ᭜व के लᭃण ᭭वभाव आदतᱶ अिभवृिᱫयां और अ᭠य चालक वह ᱨप स े 
ᮧकट नहᱭ होत ेह ᱹइसिलए ऐसे ᳞िᲦयᲂ को अंत मुखी कहा जाता ह ैइनका िवकास वह ᱨप स ेन होकर 
आंतᳯरक ᱨप स ेहोता ह ै 
ऐसे ᳞िᲦ᭜व वाल े᳞िᲦ अपने आप मᱶ अिधक ᱧिच रखते ह ᱹउनमᱶ आंतᳯरक िव᳣ेषण कᳱ माᮢा बᱟत 
अिधक होती ह ै व ेसंकोची होन ेके कारण शमᱮले होत ेह ᱹ व ेक᭨पना के संसार मᱶ उड़ान लेते ह ᱹऔर और 

कभी-कभी आदशᭅवादी भी बन जाते ह ᱹउनकᳱ मानिसक शिᲦ का िवकास िवशषे ᱨप से होता ह ै उनकᳱ 
मानिसक शिᲦ का िवकास िवशषे ᱨप स ेहोता ह ै संिᭃ᳙ ᱨप से अंतमुᭅखी वगᭅ मᱶ उन ᳞िᲦयᲂ को रखा 
जाता ह ैजो आ᭜म कᱶ ᳰᮤत आ᭜मᳲचतक एकांत िᮧय और संकोची होते ह ᱹऔर साथ ही साथ संवेदनशील 
कतᭅ᳞ िन᳧ और िमत᳞ई होते ह ᱹऐसे ᳞िᲦ लोक ᳞वहार मᱶ ᮧाय कम कुशल होत ेह ᱹ 
2  बिहमुᭅखी & बिहमुᭅखी ᳞िᲦ᭜व के मनु᭬य अतःमखुी ᳞िᲦ᭜व वाल ेमनु᭬यᲂ से िवपरीत ᭭वभाव के 
होत ेह ᱹइस ᮧकार के ᳞िᲦ᭜व वाल े᳞िᲦयᲂ का झुकाव वह त᭜वᲂ कᳱ ओर होता ह ैयह संसार के भौितक 
और सामािजक ल᭯मी मᱶ िवशषे ᱨिच रखते ह ᱹव ेिवचारᲂ और भावनाᲐ को ᭭प᳥ ᱨप से ᳞Ღ कर सकत े
ह ᱹवे  वह सामंज᭭य के ᮧित सदवै सचेत रहत ेह ᱹऔर कायᲄ एव ंकथनᲂ मᱶ अिधक िव᳡ास रखत ेह ᱹइस 
᳞िᲦ᭜व के मनु᭬य अिधकांश ᱨप से सामािजक राजनीितक या ᳞ापाᳯरक नेता होते ह ᱹय᳒िप उनका 
अपना आंतᳯरक जीवन होता ह ैपर व े वह पᭃ कᳱ ओर अिधक आकᳶषत रहत ेह ᱹ 
संिᭃ᳙ ᱨप स ेइस वगᭅ मᱶ ऐसे ᳞िᲦयᲂ को रखा जाता ह ै जो समाज कᱶ ᳰᮤत ᳞वहाᳯरक साहिसक ᳲचता 
मᲦु और आशावादी होत ेह ᱹ ऐसे ᳞िᲦ सामािजक कायᲄ मᱶ ᱧिच लेते ह ᱹऔर लोकिᮧयता ᮧा᳙ करत ेह ᱹ  
3  उभयमखुी &   िजन ᳞िᲦयᲂ मᱶ अंतमुᭅखी ᳞िᲦ᭜व के अिधक लᭃण होत ेह ᱹउ᭠हᱶ अंतमुᭅखी वगᭅ मᱶ 
रखत ेह ᱹऔर उनमᱶ बिहमुᭅखी ᳞िᲦ᭜व के अिधक लᭃण होते ह ᱹउ᭠हᱶ  बिहमुᭅखी वगᭅ मᱶ रखत ेह ᱹऔर िजन 
᳞िᲦयᲂ मᱶ अंतमुᭅखी और बिहमुᭅखी दोनᲂ ᳞िᲦयᲂ के लᭃण िव᳒मान होत ेह ᱹउ᭠हᱶ उभय मुखी वगᭅ मᱶ 
रखा जाता ह ै

िन᭬कषᭅ -  
इस ᮧकार यह कहा जा सकता ह ैᳰक ᳞िᲦ᭜व के ᳇ारा ᳰकसी ᳞िᲦ कᳱ  वाहा और आंतᳯरक मनोदशा 
को समझन ेका एक सशᲦ मा᭟यम ह ैइसके ᳇ारा ही ᳞िᲦ अपने समाज मᱶ समायोजन करना सीखना ह ै

साथ ही  िनत नए-नए अनुभव को ᮕहण करत ेᱟए अपने ᳞वहार को संतुिलत बनाने का भी ᮧयास 

करता ह ै।  
अतः यह स᭜य ह ैᳰक ᳞िᲦ कᳱ कायᭅ ᮧणाली पर उसके ᳞िᲦ᭜व का बड़ा गहरा ᮧभाव पड़ता ह ैिजसके 

᳇ारा हम उस े᳞िᲦ िवशषे कᳱ कायᭅ ᭃमता और उसके दिृ᳥कोण का सही-सही अवलोकन और म᭨ूयांकन 

ᳰकया जा सकता ह ै। 
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1.1 Introduction:  
This book chapter delves into the intricate domain of personality measurement, exploring 
its significance, methodologies, and applications. Personality, a complex amalgamation of 
traits and characteristics, plays a pivotal character in affecting individual behavior, 
cognition, and emotions. Various methods to personality measurement, along with self-
report records, projective techniques, and behavioral observations, are examined, 
alongside their strengths, limitations, and controversies. Additionally, advancements in 
psychometric theory and technology-driven assessments are discussed, highlighting 
emerging trends and future directions in the field of personality measurement.  
1.1.1 Personality 
Personality is a multifaceted construct encompassing an individual's unique pattern of 
thoughts, emotions, and behaviors. It reflects enduring traits and characteristic patterns of 
interaction with the environment, shaped by biological, psychological, and social factors. 
Personality encompasses dimensions such as extraversion, agreeableness, 
conscientiousness, neuroticism, and openness to experience, as proposed by trait theory. 
Additionally, psychodynamic perspectives emphasize unconscious drives and conflicts, 
while humanistic approaches focus on self-actualization and personal growth. Overall, 
personality is a dynamic and complex interplay of genetic predispositions, environmental 
influences, and developmental experiences, contributing to the richness and diversity of 
human behavior.  
1.1.2 Significance of Personality Measurement:  
Personality measurement holds significant importance in various domains, including 
psychology, sociology, and organizational behavior. Understanding individual differences 
in personality aids in predicting and explaining behavior, facilitating effective 
interpersonal relationships, and guiding personal and professional development. In 
clinical settings, it informs diagnosis and treatment planning, while in organizational 
contexts, it guides personnel selection, team composition, and leadership development. 
Moreover, personality assessment contributes to research endeavors by providing insights 
into human nature, enhancing our understanding of psychological phenomena, and 
informing theoretical frameworks. Overall, personality measurement serves as a 
foundational tool for comprehending and navigating the complexities of human behavior 
and interaction.  
1.2 Historical Perspectives:  
1.2.1 Early Approaches to Personality Assessment:  
Early approaches to personality assessment were rooted in subjective observations and 
philosophical speculation. Ancient civilizations, such as the Greeks and Egyptians, 
proposed typologies based on bodily fluids or humors. During the Middle Ages, 
personality was linked to astrological beliefs. The Renaissance era witnessed the 
emergence of characterology, emphasizing the categorization of personality traits. 
However, it was not until the late 19th and early 20th centuries that systematic efforts to 
measure personality began, with pioneers like Francis Galton exploring hereditary 
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influences and Sigmund Freud introducing psychoanalytic theory. These early endeavors 
laid the foundation for modern personality assessment techniques.  
1.2.2 Evolution of Psychometric Methods:  
The evolution of psychometric methods spans from early efforts in the late 19th century, 
focusing on intelligence testing by pioneers like Alfred Binet, to the refinement of 
statistical techniques in the 20th century. Notable advancements include the development 
of factor analysis by Charles Spearman, paving the way for trait-based approaches. The 
mid-20th century saw the rise of self-report inventories, such as the Minnesota 
Multiphasic Personality Inventory (MMPI), revolutionizing personality assessment. 
Modern psychometrics integrates advanced statistical models, computerized adaptive 
testing, and item response theory, facilitating precise measurement and interpretation of 
psychological constructs across diverse populations.  
1.3 Theoretical Frameworks:  
1.3.1 Trait Theory:  
Trait theory, epitomized by the Big Five model, proposes that personality consists of five 
broad dimensions: openness, conscientiousness, extraversion, agreeableness, and 
neuroticism. Developed through factor analysis, this framework provides a 
comprehensive yet parsimonious model of individual differences. Beyond the Big Five, 
trait theorists explore facets within each dimension and propose additional traits to 
capture nuances of personality. This theory revolutionized personality psychology by 
offering a structured and empirically validated framework for understanding and 
measuring personality traits, influencing research, assessment, and practical applications 
across various fields.  
1.3.2 Psychodynamic Approaches:  
Psychodynamic approaches, pioneered by Sigmund Freud, emphasize the role of 
unconscious processes and early childhood experiences in shaping personality. Freud's 
psychoanalytic theory posited three structures of personality the id, ego, and superego and 
the dynamic interplay between them. Neo-Freudian theorists, like Carl Jung and Alfred 
Adler, expanded upon Freud's ideas, introducing concepts such as collective unconscious 
and inferiority complex. These theories underscored the significance of unconscious 
conflicts, defense mechanisms, and intrapsychic dynamics in understanding personality 
development and behavior, profoundly influencing psychotherapy and laying the 
groundwork for subsequent psychological theories.  
1.3.3 Humanistic and Existential Perspectives:  
Humanistic and existential perspectives center on the subjective experiences and inherent 
potential for personal growth and self-actualization. Humanistic psychology, championed 
by Carl Rogers and Abraham Maslow, emphasizes the importance of self-awareness, self- 
acceptance, and authentic living. It highlights the concept of unconditional positive regard 
and the client-centered approach in therapy. Existential psychology, influenced by 
philosophers like Søren Kierkegaard and Jean-Paul Sartre, focuses on individual freedom, 
responsibility, and the search for meaning in life. These perspectives reject determinism 
and emphasize the unique experiences and choices that shape individuals, offering 
alternative frameworks for understanding human nature and psychological well-being.  
1.3.4 Biological and Evolutionary Influences on Personality:  
Biological and evolutionary influences on personality posit that genetic predispositions 
and adaptive behaviors shaped by evolution contribute to individual differences. 
Biological factors such as neurotransmitter levels, brain structures, and hormonal 
regulation influence temperament and predispose individuals to certain personality traits. 
Evolutionary psychology suggests that personality traits, such as extraversion or 
agreeableness, may have evolved as adaptive strategies to enhance survival and 
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reproductive success. These perspectives highlight the interplay between biology, 
genetics, and environment in shaping personality, offering insights into the biological 
underpinnings of human behavior and the evolution of personality traits over time.  
1.4 Methods of Personality Measurement:  
1.4.1 Self-Report Inventories:  
Self-report inventories are widely used tools for personality assessment, allowing 
individuals to describe their own traits, attitudes, and behaviors.The Minnesota 
Multiphasic Personality Inventory (MMPI) assesses psychopathology and personality 
characteristics, aiding in clinical diagnosis and treatment planning. The NEO Personality 
Inventory-Revised (NEO-PI-R) measures the Big Five personality traits openness, 
conscientiousness, extraversion, agreeableness, and neuroticism providing a 
comprehensive profile of an individual's personality. The Myers-Briggs Type Indicator 
(MBTI) categorizes individuals into personality types based on preferences in four 
dichotomous dimensions extraversion/introversion, sensing/intuition, thinking/feeling, 
and judging/perceiving facilitating self-awareness and interpersonal understanding. These 
inventories offer structured and standardized methods for personality assessment in 
various settings.  
1.4.2 Projective Techniques:  
Projective techniques aim to reveal unconscious aspects of personality by presenting 
ambiguous stimuli for interpretation. The Rorschach Inkblot Test involves showing 
individuals symmetrical inkblots and asking them to describe what they see, providing 
insights into their thought processes and emotions. Similarly, the Thematic Apperception 
Test (TAT) presents individuals with ambiguous pictures and prompts them to create 
stories, illuminating their underlying motives, conflicts, and desires. While these 
techniques offer rich qualitative data, their subjective interpretation and reliability have 
been subjects of debate, yet they remain valuable tools in clinical assessment and 
psychoanalytic research.  
1.4.3 Behavioral Observations and Ratings:  
Behavioral observations and ratings involve systematic assessment of an individual's 
behavior in natural or controlled settings. Observers record specific behaviors, such as 
social interactions or task performance, using predefined criteria or rating scales. This 
method provides objective data on observable behaviors, allowing for direct assessment 
of skills, competencies, and interpersonal dynamics. Behavioral observations are utilized 
in clinical, educational, and organizational contexts for diagnosis, intervention planning, 
and performance evaluation. While prone to observer bias and context-specific 
limitations, behavioral assessments offer valuable insights into an individual's functioning 
and can complement other methods of personality assessment.  
1.4.4 Implicit Measures:  
Implicit measures, exemplified by the Implicit Association Test (IAT), assess 
unconscious attitudes and biases by examining reaction times to stimuli pairs. The IAT 
measures the strength of associations between concepts (e.g., race, gender) and 
evaluations (e.g., positive or negative) by assessing participants' response speed to 
categorize stimuli. Faster response times suggest stronger associations. Widely used in 
social psychology, the IAT offers insights into implicit attitudes and stereotypes that 
individuals may be unaware of or unwilling to report. Despite its utility, the IAT has 
faced criticisms regarding its reliability, validity, and susceptibility to situational factors, 
necessitating cautious interpretation of results.  
1.4.5 Neuroscientific Approaches:  
Neuroscientific approaches, including EEG (electroencephalography), fMRI (functional 
magnetic resonance imaging), and PET scans (positron emission tomography), examine 
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brain activity to understand the neural correlates of personality traits and behaviors. EEG 
records electrical activity in the brain, offering insights into cognitive processes and 
emotional responses with high temporal resolution. fMRI measures changes in blood 
flow, indicating neural activation in specific brain regions, providing detailed spatial 
information. PET scans track metabolic activity using radioactive tracers, highlighting 
brain regions involved in various tasks and mental states. These techniques illuminate the 
neural underpinnings of personality, enhancing our understanding of human behavior and 
cognition.  
1.5 Assessment Challenges and Controversies:  
1.5.1 Response Biases and Social Desirability:  
Response biases and social desirability refer to tendencies for individuals to distort their 
self-reports in a favorable manner, either consciously or unconsciously. Response biases 
may include acquiescence (tendency to agree with statements), extreme responding 
(selecting extreme options), or social desirability (presenting oneself in a socially 
acceptable light). These biases can compromise the validity of personality assessments by 
distorting true personality traits and behaviors. Strategies to mitigate response biases 
include using anonymous surveys, incorporating validity scales, and emphasizing 
confidentiality to encourage honest self-disclosure, ensuring more accurate and reliable 
personality assessment results.  
1.5.2 Cultural Bias in Personality Assessment:  
Cultural bias in personality assessment refers to the tendency for assessment tools to 
favor certain cultural groups over others, leading to inaccurate interpretations of 
personality traits. Factors such as language, values, and norms vary across cultures, 
impacting individuals' responses to assessment items. Western-centric constructs may not 
adequately capture the diversity of personality expression in non-Western cultures, 
leading to misinterpretations or underestimations of personality traits. To address cultural 
bias, assessment tools should undergo rigorous cross-cultural validation, consider cultural 
context in item development, and employ culturally sensitive scoring and interpretation 
methods, ensuring fair and accurate assessment across diverse cultural groups.  
1.5.3 Reliability and Validity Concerns:  
Reliability and validity are paramount in personality assessment, ensuring accuracy and 
consistency of measurement. Reliability concerns the consistency of results over time or 
across different administrations of the assessment. Test-retest reliability and internal 
consistency measures (e.g., Cronbach's alpha) assess reliability. Validity refers to the 
extent to which an assessment tool measures what it intends to measure. Content validity, 
criterion validity, and construct validity assess different aspects of validity. Concerns 
arise when assessments lack reliability or validity, leading to inaccurate conclusions about 
individuals' personality traits or behaviors. Rigorous psychometric testing and validation 
procedures are essential to ensure the trustworthiness and usefulness of personality 
assessments.  
1.5.4 Ethical Considerations in Personality Measurement:  
Ethical considerations in personality measurement involve safeguarding participants' 
rights, privacy, and well-being throughout the assessment process. Informed consent 
ensures individuals understand the purpose, procedures, and potential risks of the 
assessment. Confidentiality protects participants' sensitive information from unauthorized 
disclosure. Additionally, assessments should be culturally sensitive and free from biases 
to avoid harm or misrepresentation. Practitioners must adhere to professional standards 
and guidelines, including obtaining ethical approval for research involving human 
participants. Transparent communication, respect for autonomy, and ensuring the welfare 
of participants are fundamental ethical principles in personality measurement, fostering 
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trust and integrity in psychological research and practice.  
1.6 Advancements and Innovations:  
1.6.1 Computerized Adaptive Testing (CAT):  
Computerized Adaptive Testing (CAT) is an advanced assessment method that tailors test 
questions to individual test-takers based on their responses. Adaptive algorithms adjust 
the difficulty level of subsequent items in real-time, optimizing measurement precision 
and efficiency. CAT reduces test length and minimizes respondent burden by 
administering only relevant items, while maintaining measurement accuracy. By 
dynamically adapting to each test-taker's ability level, CAT provides more precise and 
reliable estimates of personality traits or abilities compared to traditional fixed-item tests. 
This technology- driven approach enhances assessment flexibility, scalability, and 
accessibility, revolutionizing the field of personality measurement in research, clinical, 
and educational settings.  
1.6.2 Mobile Applications and Digital Platforms:  
Mobile applications and digital platforms have transformed personality assessment, 
offering convenient and accessible tools for self-discovery and personal development. 
These apps provide users with a wide range of assessments, including personality tests, 
mood trackers, and mindfulness exercises, empowering individuals to gain insights into 
their behaviors, emotions, and thought patterns. With user-friendly interfaces and 
interactive features, mobile apps engage users in the assessment process, fostering self- 
awareness and facilitating behavior change. Digital platforms also facilitate data 
collection and analysis on a large scale, enabling researchers to explore trends in 
personality traits and mental health outcomes across diverse populations.  
1.6.3 Machine Learning and Artificial Intelligence in Personality Assessment:  
Machine learning and artificial intelligence (AI) revolutionize personality assessment by 
analyzing vast datasets to identify patterns and predict individual traits or behaviors. 
These techniques utilize sophisticated algorithms to extract meaningful insights from 
diverse sources, including social media posts, online interactions, and physiological data. 
By integrating multiple data modalities, machine learning models offer more 
comprehensive and nuanced assessments of personality traits, enhancing predictive 
accuracy and personalized recommendations. Moreover, AI-driven systems continuously 
learn and adapt from new information, improving over time and enabling real-time 
feedback and interventions for individuals. These advancements mark a paradigm shift in 
personalized and data-driven approaches to personality assessment.  
1.6.4 Multi-Method Assessment Approaches:  
Multi-method assessment approaches combine various techniques, such as self-report 
inventories, behavioral observations, and physiological measures, to provide a 
comprehensive understanding of personality. By triangulating data from multiple sources, 
these approaches mitigate the limitations of individual methods and enhance the validity 
and reliability of assessments. Integrating quantitative and qualitative data allows for a 
more holistic evaluation of personality traits, behaviors, and underlying psychological 
processes. Moreover, multi-method assessments enable researchers and practitioners to 
cross-validate findings, identify converging patterns, and gain deeper insights into the 
complexities of individual differences. This integrative approach enhances the accuracy 
and richness of personality assessment outcomes.  
1.7 Applications of Personality Measurement:  
1.7.1 Clinical Psychology and Mental Health Assessment:  
Clinical Psychology focuses on understanding, diagnosing, and treating mental health 
disorders. Mental Health Assessment is a fundamental aspect of clinical practice, 
involving systematic evaluation of an individual's psychological functioning, symptoms, 
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and life circumstances to inform diagnosis and treatment planning. Utilizing various 
assessment tools, including interviews, questionnaires, and standardized tests, clinicians 
gather information to formulate an accurate understanding of the client's psychological 
state and needs. This process guides personalized interventions aimed at alleviating 
distress, promoting well-being, and fostering resilience.  
1.7.2 Organizational Psychology and Personnel Selection:  
Organizational Psychology explores the dynamics between individuals and their work 
environments. Personnel Selection, a vital domain within this field, involves identifying 
and hiring candidates best suited for specific roles. Through rigorous assessments, 
including interviews, aptitude tests, and job simulations, Organizational Psychologists 
evaluate applicants' skills, personality traits, and values. This data-driven approach aims 
to predict job performance and organizational fit, minimizing turnover and enhancing 
productivity. By aligning individuals' abilities and motivations with organizational 
objectives, effective personnel selection fosters employee satisfaction, engagement, and 
overall success.  
1.7.3 Educational Settings:  
Educational Settings encompass Student Placement and Career Counseling, pivotal in 
guiding students toward academic and professional success. Student Placement involves 
assessing individual strengths, preferences, and needs to determine appropriate 
educational programs or learning environments. Career Counseling aids in exploring 
career options, setting goals, and developing strategies for achieving them. Utilizing 
assessments, counseling sessions, and personalized guidance, educators and counselors 
support students in making informed decisions about their academic paths and future 
careers. By fostering self-awareness, skill development, and goal alignment, these 
practices empower students to maximize their potential and pursue fulfilling educational 
and vocational endeavors.  
1.7.4 Forensic Psychology and Legal Proceedings:  
Forensic Psychology intersects with legal proceedings, applying psychological principles 
to criminal justice contexts. Forensic psychologists assess individuals involved in legal 
cases, offering insights into mental health, competency, and risk assessment. They testify 
in court as expert witnesses, aiding judges and juries in understanding complex 
psychological issues. Through evaluations, interviews, and research, they inform legal 
decision-making regarding criminal responsibility, sentencing, and treatment 
recommendations. By bridging the gap between psychology and the law, Forensic 
Psychology ensures fair and just outcomes, promoting public safety and individual rights 
within the legal system.  
1.8 Future Directions and Emerging Trends:  
1.8.1 Integration of Biopsychosocial Models:  
The integration of Biopsychosocial Models acknowledges the interconnectedness of 
biological, psychological, and social factors in understanding human health and behavior. 
This holistic approach considers the complex interactions between genetics, brain 
function, cognition, emotions, social environment, and cultural context. By synthesizing 
insights from various disciplines, including biology, psychology, sociology, and 
medicine, it provides a comprehensive framework for assessing and treating individuals. 
Recognizing the interplay of these factors allows for more nuanced and effective 
interventions in healthcare, psychology, and social services, ultimately enhancing overall 
well-being and quality of life.  
1.8.2 Personalized and Contextualized Assessment Approaches:  
Personalized and Contextualized Assessment Approaches tailor evaluations to 
individuals' unique characteristics and environmental contexts. These methods recognize 
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that one size does not fit all and aim to capture the intricacies of each person's 
experiences, preferences, and needs. By integrating personal history, cultural background, 
and situational factors into assessments, they offer a more accurate and meaningful 
understanding of behavior and functioning. Utilizing flexible and responsive techniques, 
such as interviews, observations, and self-report measures, personalized and 
contextualized approaches enhance the relevance and effectiveness of assessment 
practices across diverse populations and settings, fostering greater insight and empathy in 
understanding human behavior.  
1.8.3 Cross-Cultural Adaptation of Assessment Tools:  
Cross-Cultural Adaptation of Assessment Tools involves modifying instruments to ensure 
their validity and reliability across diverse cultural contexts. This process encompasses 
linguistic translation, cultural adaptation, and validation to account for language nuances, 
cultural norms, and worldview differences. By incorporating input from local experts and 
community members, adapted assessments become more culturally sensitive and relevant, 
minimizing biases and enhancing their effectiveness. Through rigorous testing and 
validation procedures, these tools maintain their psychometric properties while accurately 
capturing the experiences and perspectives of individuals from different cultural 
backgrounds. This ensures fair and accurate assessment practices across diverse 
populations, promoting inclusivity and cultural competence in psychological evaluation.  
1.8.4 Ethical Guidelines and Standards in Personality Assessment:  
Ethical guidelines in Personality Assessment emphasize confidentiality, informed 
consent, and competence. Practitioners must ensure that assessment methods are 
culturally sensitive, reliable, and valid. They should provide clear feedback and 
interpretations to clients, protecting their rights and dignity. Transparency about 
assessment purposes, limitations, and potential consequences is paramount. Practitioners 
should avoid bias, adhere to professional standards, and prioritize client welfare. 
Continuous training and supervision uphold ethical conduct, fostering trust and integrity 
in personality assessment practices.  
Conclusion:  
Synthesis of Key Findings:  
The measurement of personality is a multifaceted endeavor crucial for understanding 
individuals' unique traits, behaviors, and psychological functioning. Through an overview 
and critical analysis, it becomes evident that various assessment tools and methodologies 
contribute to this complex field. From self-report inventories to projective techniques, 
each approach offers insights into different aspects of personality. However, the synthesis 
of key findings underscores the importance of considering context, cultural factors, and 
ethical guidelines in personality assessment. While advancements in psychometrics 
enhance reliability and validity, ongoing research and critical reflection are essential for 
refining assessment practices. Ultimately, a nuanced understanding of personality 
measurement requires a holistic approach that integrates diverse perspectives and 
methodologies, ensuring comprehensive and ethically sound assessment processes.  
Implications for Practice and Research:  
The comprehensive overview and critical analysis of personality measurement reveal 
significant implications for both practice and research. In practice, it's imperative for 
clinicians to employ a diverse array of assessment tools that align with the unique needs 
and circumstances of their clients. Understanding the limitations and strengths of each 
method ensures accurate and ethical evaluation. Moreover, practitioners must remain 
vigilant in addressing cultural considerations and upholding ethical standards throughout 
the assessment process.  
For research, there's a pressing need to continue refining and validating personality 
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assessment tools. This includes exploring innovative methodologies that integrate 
multiple perspectives and leverage advancements in technology. Additionally, research 
should focus on developing culturally sensitive measures and examining the impact of 
cultural factors on personality assessment outcomes.  
Ultimately, bridging the gap between practice and research requires collaboration among 
clinicians, researchers, and cultural experts. By integrating insights from diverse 
disciplines and perspectives, we can advance the field of personality measurement, 
ensuring that assessment practices remain relevant, valid, and ethical in an increasingly 
diverse and dynamic world.  
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Introduction: 
Motivation and Learning are interconnected concepts in the field of Psychology and 
Education. Motivation refers to the internal processes that energize, direct, and sustain 
behaviour towards achieving specific goals. In the context of education, motivation 
influences students' willingness to engage in learning activities, persist in the face of 
challenges, and strive for academic success. Measurement is the process of quantifying or 
qualifying attributes, abilities, or behaviours, such as intelligence, personality, attitudes, 
or academic achievement. Measurement tools include tests, scales, surveys, and 
observations. It is a driving force that initiates and sustains behaviour, such as interest, 
desire, or need. Motivation can be intrinsic (e.g., personal satisfaction) or extrinsic (e.g., 
rewards).  Learning is the process of acquiring new knowledge, skills, or attitudes through 
experience, practice, or instruction. Learning theories include behavioural, cognitive, and 
constructivist approaches. 
Motivation and learning are connected to each other. Motivation can impact learning, as a 
motivated individual is more likely to engage in the learning process and persist in the 
face of challenges. Understanding these interconnected concepts is essential in fields like 
education, training, and development, as well as in organizational settings, where the goal 
is to promote learning, motivation, and growth. 
Motivation: 
Motivation can be defined as the driving force that energizes, directs, and sustains 
behaviour towards achieving specific goals or fulfilling needs. It plays a crucial role in 
influencing individuals' decisions, actions, and persistence in pursuing desired outcomes. 
Understanding and measuring motivation is essential in various contexts, such as 
education, work, sports, and personal development.  
According to W.G.Scott - 
"Motivation means a process of stimulating people to action to desired goals” 
According to E.F.L. Brech- 
"Motivation is a general inspiration process which gets the members of the team to pull 
their loyalty to the group to carry out properly the task that they accepted and generally to 
play an effective pay in the job that the group has undertaken."  
According to Michal, j. Jucius- 
 “Motivation is the act of simulating someone or oneself to get a desired course of action 
or to push the right bottom to get a desired reaction." 
There are several theories of motivation that provide insights into the different factors that 
influence and shape individuals' motivation levels. Some of the key theories include: 
✔ Maslow's Hierarchy of Needs: Abraham Maslow proposed a hierarchy of needs 

theory, suggesting that individuals are motivated by a hierarchical sequence of 
needs, starting from basic physiological needs (e.g., food, water) to higher-order 
needs such as self-esteem and self-actualization. 
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✔ Self-Determination Theory (SDT): SDT emphasizes the importance of autonomy, 
competence, and relatedness in driving intrinsic motivation. It posits that 
individuals have innate psychological needs for autonomy, competence, and social 
connection, which support motivation and well-being. 

✔ Expectancy Theory: Expectancy theory suggests that individuals are motivated by 
their beliefs about the likelihood of achieving desired outcomes based on effort 
and performance expectations. The theory emphasizes the importance of 
perceived effort-performance relationships, performance-outcome expectations, 
and outcome valence in motivating individuals. 

✔ Goal-Setting Theory: Goal-setting theory posits that setting specific, challenging, 
and achievable goals can enhance motivation and performance. Goals provide a 
clear direction for action, enhance focus and persistence, and foster a sense of 
accomplishment when achieved. 
A common area where we see the need to apply motivation is in the work place. 
In the work place, we can see motivation play a key role, for example in 
leadership success. A person unable to grasp motivation or apply it in the work 
situation will not become a leader or stay as a leader for much time. Salary, 
benefits, working situations, supervision, coverage, safety, protection, affiliation, 
and relationships are all externally prompted desires. Achievement, advancement, 
reputation, growth, obligation, and activity nature are inner motivators. They 
occur when the individual motivates themselves after external motivation desires 
are met. 
Another place motivation plays a key function is in education. A teacher who 
implements motivational techniques will see an increased participation, effort, and 
higher grades. Part of the teacher’s job is to provide an environment that is 
motivationally charged. This environment accounts for students who lack their 
own internal motivation. One of the first places people begin to set goals for 
themselves is in school. School is where we are most likely to learn the correlation 
between goals, and the definition of motivation. That relationship between these 
factors leads to success. 

Characteristics of Motivation: 
Following are the characteristics of motivation- 

▪ Direction: Motivation provides a sense of direction or purpose towards a specific 
goal, task, or outcome. It directs behaviour and effort towards achieving desired 
objectives. 

▪ Intensity: Motivation varies in intensity, reflecting the level of effort, energy, and 
persistence individuals invest in pursuing their goals. Higher motivation often 
results in greater effort and determination. 

▪ Persistence: Motivation influences the duration and consistency of effort towards 
a goal. Individuals with high motivation are more likely to persevere in the face of 
challenges, setbacks, or obstacles. 

▪ Variability: Motivation can fluctuate over time and across different situations or 
contexts. External factors, personal experiences, and individual differences can 
influence the level and nature of motivation. 

▪ Intrinsic and Extrinsic Factors: Motivation can be driven by internal factors such 
as personal interests, values, and enjoyment (intrinsic motivation), as well as 
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external factors such as rewards, recognition, or social approval (extrinsic 
motivation). 

▪ Individual Differences: Motivation varies among individuals based on factors 
such as personality traits, beliefs, past experiences, and cultural background. What 
motivates one person may not necessarily motivate another. 

▪ Self-Regulation: Motivation involves self-regulatory processes that enable 
individuals to set goals, monitor progress, and adjust their behaviour to achieve 
desired outcomes. Self-regulation includes aspects such as goal-setting, planning, 
self-monitoring, and self-control. 

▪ Positive and Negative Motivation: Motivation can be driven by the pursuit of 
positive outcomes (e.g., rewards, success) or the avoidance of negative outcomes 
(e.g., punishment, failure). Both types of motivation influence behaviour and 
decision-making. 

▪ Dynamic Nature: Motivation is dynamic and can change over time in response to 
shifting goals, priorities, and circumstances. It requires ongoing attention and 
nurturing to maintain and enhance. 
Types of Motivation 
Motivation is mainly are of two types:  
1. Intrinsic motivation: 
 Intrinsic motivation refers to engaging in an activity for its inherent satisfaction 
rather than for external rewards or pressures. It's the drive that comes from within, 
curiosity, or a sense of fulfilment. It is the motivation which comes from the self 
of an individual through our own thoughts, our beliefs in our own abilities, 
intensity of our need and our attitude towards goal achievement.  
Those people who are self motivated/ self geared that don’t require any push or 
accelerator from outside. People driven by intrinsic motivation are more likely to 
persist in their efforts, take on challenges, and experience a deeper sense of 
satisfaction with their accomplishments. This type of motivation fosters creativity, 
innovation, and a genuine passion for learning. It's often associated with activities 
that align with personal interests, values, or long-term goals. 
Nurturing intrinsic motivation involves providing opportunities for autonomy, 
mastery, and purpose. Allowing individuals to have a sense of control over their 
tasks, encouraging skill development, and connecting activities to meaningful 
outcomes can enhance intrinsic motivation.  
2. Extrinsic Motivation:  
Extrinsic motivation involves engaging in an activity for external rewards or to 
avoid punishment, rather than for the inherent enjoyment or satisfaction it brings. 
This type of motivation relies on incentives such as money, praise, grades, or 
recognition from others to drive behaviour. 
While extrinsic motivation can be effective in prompting action, especially for 
tasks that might otherwise lack inherent appeal, it may not foster genuine interest 
or long-term commitment. Individuals motivated primarily by external rewards 
may experience fluctuations in motivation when the rewards are removed or when 
they become less compelling over time. 
Extrinsic motivation can sometimes undermine intrinsic motivation, particularly if 
the external rewards overshadow the inherent satisfaction of the activity itself. 
This can lead to a decrease in creativity, autonomy, and overall enjoyment. 
However, extrinsic motivation isn't inherently negative. It can be a useful tool in 
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certain contexts, such as encouraging initial engagement or shaping behaviour in 
specific situations. For example, offering bonuses for meeting sales targets or 
giving students grades for completing assignments can provide tangible incentives 
to drive performance. 
Balancing extrinsic and intrinsic motivators is essential for fostering sustainable 
motivation and promoting both short-term compliance and long-term commitment 
to goals and activities. 
How to Motivate Ourself:  
In today’s fierce competition era, nobody has time to push other person. One has 
to be self motivated on one needs to be intrinsically motivated. In an organization 
if you are not performing you will be fired from the job.  
Lucky are the students or employees who have their teachers, parents, siblings or 
bosses who motivate them otherwise motivational talks and motivational speeches 
have price tagged with them. In business world, motivational speakers charge 
huge money to motivate us. Anyhow this is profession now because this is need of 
the hour as everybody is in mad race of minting money and cannot spare time to 
their employees and in personal lives to their kids etc.  
Therefore, instead of relying on somebody else one should read good books, 
should talk to good and successful people and follow their foot prints, observe 
their positive behaviours and try to adapt those things in their own life and should 
have a firm belief on one’s abilities, skills, and law of nature that hard work never 
goes waste, it will always fetch rich dividends sooner or later. Besides it, positive 
auto signal is a very powerful technique to stay motivated. Positive auto 
signals means doing positive self talk e.g. 

⮚  I can do this. 
⮚  I am very intelligent 
⮚  I will definitely achieve my goal I am responsible 

That means no negative statements and not even positive statements in negative 
forms e.g. I am Intelligent (Correct for self talk) I am not dull (Incorrect for self 
talk)  
Psychologists are of the view that with this positive self talks your mind start 
accepting those positive aspects and start behaving in that way only. To prove this 
concept, many years back in USA an experiment was carried out where the whole 
class was divided into two groups of students with LOW IQ level students and 
another with high IQ level students. Students with High IQ level were being told 
that they have low IQ and vice versa and this thing was constantly reinforced to 
those group of students. To the amazement of all, at the end of year their results 
got reversed. 
 Low IQ students who were being labelled as High IQ students actually 
outperformed High IQ students who were being labelled as Low IQ students. This 
is the impact of positive talks and reinforcement 

Need of Motivation: 
⮚  Goal Achievement: Motivation provides the drive and energy necessary to set and 

pursue goals effectively. It helps individuals overcome obstacles, persevere 
through challenges, and ultimately achieve desired outcomes. 

⮚  Productivity and Performance: Motivated individuals tend to be more productive 
and perform better in their tasks and responsibilities. Motivation enhances focus, 
concentration, and effort, leading to higher levels of performance and success. 
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⮚  Personal Growth and Development: Motivation fuels continuous learning, 
improvement, and personal development. It encourages individuals to seek new 
experiences, acquire new skills, and expand their knowledge and capabilities. 

⮚  Resilience and Adaptability: Motivation strengthens resilience and adaptability in 
the face of adversity or setbacks. It helps individuals bounce back from failures, 
learn from mistakes, and remain determined in the pursuit of their goals. 

⮚  Positive Attitude and Well-being: Motivation contributes to a positive attitude, 
sense of purpose, and overall well-being. It fosters feelings of fulfillment, 
satisfaction, and happiness by aligning actions with personal values and 
aspirations. 

⮚  Effective Leadership and Management: Motivation is essential for effective 
leadership and management in organizations. Motivated leaders inspire and 
empower their teams, fostering a culture of engagement, innovation, and high 
performance. 

⮚  Healthy Relationships: Motivation enhances interpersonal relationships by 
promoting collaboration, cooperation, and mutual support. Motivated individuals 
are more likely to contribute positively to their relationships and communities. 

⮚  Overcoming Procrastination: Motivation helps individuals overcome 
procrastination and take action towards their goals. It provides the momentum 
needed to initiate tasks, maintain momentum, and avoid unnecessary delays. 

⮚  Adopting Healthy Habits: Motivation plays a key role in adopting and maintaining 
healthy lifestyle habits. Whether it's exercising regularly, eating nutritious food, 
getting enough sleep, or managing stress, motivation provides the incentive to 
prioritize health and well-being. 

⮚  Overcoming Fear and Doubt: Motivation helps individuals confront and overcome 
fears, doubts, and insecurities that may hold them back from pursuing their goals. 
It in stills confidence, courage, and belief in one's abilities to overcome challenges 
and achieve success. 

⮚  Inspiring Others: Motivated individuals serve as role models and sources of 
inspiration for others. Their enthusiasm, determination, and achievements can 
motivate and uplift those around them, fostering a supportive and empowering 
environment. 

⮚  Creating Positive Change: Motivation drives individuals to make positive changes 
in themselves, their communities, and the world at large. Whether it's advocating 
for social justice, volunteering for a cause, or leading initiatives for environmental 
sustainability, motivation fuels action towards creating a better future. 

⮚  Enhancing Creativity and Innovation: Motivation stimulates creativity and 
innovation by encouraging individuals to explore new ideas, take risks, and think 
outside the box. Motivated individuals are more likely to seek novel solutions, 
experiment with different approaches, and push the boundaries of what's possible. 

⮚  Fulfilling Potential: Motivation empowers individuals to strive for excellence and 
reach their full potential. It encourages them to pursue their passions, follow their 
dreams, and make the most of their talents and abilities, leading to a sense of 
fulfilment and satisfaction in life. 
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⮚  Building Resilient Communities: Motivation fosters resilience and empowerment 
at the community level, enabling individuals to come together, support each other, 
and overcome shared challenges. Motivated communities are better equipped to 
adapt, thrive, and create positive change collectively. 

⮚  Measuring motivation in psychology is a multifaceted endeavor that involves 
various theories, assessment methods, and research techniques aimed at 
understanding the underlying factors that drive behaviour. In this comprehensive 
exploration, we will delve into the theoretical frameworks, assessment tools, and 
empirical approaches used in the measurement of motivation within the field of 
psychology. 

Theoretical frameworks of Motivation: 
✔ Drive Theory: 

Drive theory, proposed by psychologists such as Clark Hull and Kenneth Spence, 
suggests that motivation arises from the need to satisfy biological drives, such as hunger, 
thirst, and sex. According to this theory, motivation is influenced by internal 
physiological states and the drive to reduce tension or discomfort. 
✔ Incentive Theory: 

In contrast to drive theory, incentive theory emphasizes the role of external stimuli or 
rewards in motivating behavior. Psychologists like B.F. Skinner and Edward Thorndike 
proposed that behavior is driven by the anticipation of positive rewards or the avoidance 
of negative consequences. 
✔ Cognitive Theories: 

Cognitive theories of motivation, including expectancy-value theory and achievement 
motivation theory, emphasize the role of cognitive processes such as beliefs, expectations, 
and goals in driving behavior. Expectancy-value theory, developed by psychologists like 
Atkinson and McClelland, posits that motivation is influenced by the expectation of 
success and the subjective value of the outcome. Achievement motivation theory, 
proposed by researchers like David McClelland, focuses on individuals' need for 
achievement, affiliation, and power as motivational factors. 
✔ Self-Determination Theory (SDT): 

Self-Determination Theory, developed by Edward Deci and Richard Ryan, proposes that 
motivation can be categorized into different types: intrinsic motivation, extrinsic 
motivation, and a motivation. Intrinsic motivation involves engaging in an activity for its 
own sake, driven by internal satisfaction or enjoyment, while extrinsic motivation 
involves engaging in an activity for external rewards or to avoid punishment. A 
motivation reflects a lack of motivation or interest in an activity. 
Assessment tools for Measuring Motivation: 
Measuring motivation involves assessing both intrinsic and extrinsic factors that influence 
individuals' drive to pursue goals and take action. Some common methods of measuring 
motivation include- 
✔ Self-Report Scales: 

Self-report scales are commonly used to measure motivation in psychological research. 
These scales typically consist of a series of questions or statements designed to assess 
individuals' motivation levels, preferences, and attitudes towards specific tasks or 
activities. Examples of self-report scales include the Self-Determination Scale (SDS) for 
assessing autonomy, competence, and relatedness, and the Academic Motivation Scale 
(AMS) for measuring motivation in academic contexts. 
✔ Behavioural Observations: 
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Behavioural measures of motivation involve observing individuals' actions, choices, and 
performance in tasks or situations. Researchers may assess factors such as persistence, 
effort, and goal-directed behaviour to infer motivational states. Behavioural observation 
techniques can provide valuable insights into individuals' motivation in real-world 
settings. 
✔ Goal-Setting Scales: 

Goal-setting theory highlights the importance of setting specific, challenging goals in 
motivating individuals to perform at their best. Goal-setting scales assess individuals' goal 
orientation, goal commitment, and goal progress, providing a quantitative measure of 
motivation in goal-directed activities. These scales help researchers understand how 
individuals' goals influence their motivation and behaviour. 
✔ Neuro-scientific Techniques: 

Neuroscience research has contributed to our understanding of the neural mechanisms 
underlying motivation. Neuro-imaging techniques such as functional magnetic resonance 
imaging (FMRI) allow researchers to examine brain activity associated with motivation, 
including the activation of reward-related regions like the ventral striatum and prefrontal 
cortex. Physiological measures such as heart rate variability and skin conductance can 
also provide insights into individuals' motivational states. 
✔ Empirical Approaches to Studying Motivation: 

1. Experimental Studies: 
Experimental studies involve manipulating variables related to motivation and observing 
their effects on behaviour. Researchers may conduct laboratory experiments to investigate 
how factors such as rewards, goals, and feedback influence individuals' motivation and 
performance in tasks. Experimental designs allow researchers to establish causal 
relationships between motivational variables and behaviour. 
2. Co-relational Studies: 
Co-relational studies examine the relationship between different variables related to 
motivation. Researchers may use surveys or questionnaires to assess individuals' 
motivational traits and behaviours, and then analyze the correlations between these 
variables. Co-relational research provides valuable insights into the associations between 
motivational factors and outcomes, although it cannot establish causality. 
3. Longitudinal Studies: 
Longitudinal studies follow individuals over an extended period to examine changes in 
motivation and behaviour over time. By collecting data at multiple time points, 
researchers can track the development of motivation from childhood to adulthood or 
investigate how life events and experiences shape individuals' motivational trajectories. 
Longitudinal research provides a dynamic view of motivation and its impact on various 
life outcomes. 
✔ Self-report measures: Surveys, questionnaires, and scales can be used to assess 

individuals' self-reported levels of motivation, goal orientation, and 
intrinsic/extrinsic motivation. 

✔ Behavioural observations: Observing and tracking individuals' behavior, 
engagement, and persistence in goal-directed activities can provide insights into 
their motivation levels and patterns of response. 

✔ Achievement assessments: Evaluating individuals' performance, goal attainment, 
and task completion can serve as an indicator of their motivation and commitment 
to achieving desired outcomes. 
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✔ Motivational inventories: Standardized tools and inventories, such as the 
Motivation Assessment Scale or the Self-Regulation Questionnaire, can help 
assess different aspects of motivation, such as self-determination, goal orientation, 
and persistence. 

By utilizing these measurement methods and theories of motivation, educators, 
employers, and individuals themselves can gain valuable insights into understanding, 
enhancing, and sustaining motivation towards achieving their goals and fulfilling their 
needs. 
Conclusion: 
Motivation, defined as the energizing of behaviour in pursuit of a goal, is a fundamental 
element of our interaction with the world and with each other. Many different factors 
influence motivation, including the individual’s internal physiological states, the current 
environmental conditions, as well as the individual’s past history and experiences. 
People need motivation to pursue their dreams and ambitions in life, whether they are 
related to their careers or their personal lives. As an added bonus, it may also play a 
significant role in deciding how much time and energy individuals invest in a certain 
endeavor. Motivated people are more likely to act in ways that benefit themselves and 
others, including putting in extra effort at work or studying for an exam. A lack of 
motivation, on the other hand, might result in disinterest, procrastination, and poor 
performance.  
The measurement of motivation is a complex and multifaceted endeavour that involves 
assessing various psychological constructs, employing diverse methods, and considering 
the context of educational settings. By incorporating theoretical frameworks, assessment 
methods, and implications for educational practice, educators and researchers can gain a 
deeper understanding of students' motivation and learning processes and implement 
evidence-based strategies to support their academic success. 
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27 
lekos'kh f'k{kk 

yoys'k dqekj fo'odekZ 
'kks/k Nk=] f'k{kk laLFkku 
cqUnsy[k.M fo'ofo|ky; 

>k¡lh ¼m0iz0½ 

 
 lekos'kh f'k{kk dk rkRi;Z ;g gS fd *fo|ky; ds iquZfuekZ.k dh og izfØ;k 
ftldk y{; lHkh cPpksa dks 'kS{kf.kd vkSj lkekftd voljksa dh miyC/krk ls gSA  
 ;wusLdks ds vuqlkj *lekos'kh f'k{kk ;g fo'okl djrh gS fd lHkh cPps lh[k 
ldrs gS vkSj lHkh cPpksa dh vyx&vyx izdkj dh fo'ks"k vko';drk gksrh gSA bldk 
y{; lh[kus dh dfBukbZ dh igpku vkSj mudk izHkko U;wure djuk gSA vfHkof̀Ùk;ks] 
O;ogkjks] f'k{k.k fof/k] ikB~;Øe ,oa okrkoj.k ifjofrZr djus dh odkyr djrk gSSA** 
 ;g ,d fLFkj xfr ls pyus okyh xfr'khy izfØ;k gS vkSj lekos'kh lewnk; dks 
izksUur djus ds fy, iz;qDr fofHkUu rjhdks dk ,d Hkkx gSA lekos'kh f'k{kk ,d O;fDr 
vFkok Nk= ds fy, ugh vfirq mu lHkh Nk=ks ds fy, Hkh gS tks lkekU; okrkoj.k esa 
dk;Z ugh dj ikrs gSA buesa ls dqN 'kkjhfjd :Ik ls v{ke ,oa vU; izdkj ds Hkh gks 
ldrs gSA blfy, lHkh fLFkfr;ks esa Nk=ks dks 'kSf{kd lekos'ku dh vko';drk gksrh gSA 
fodykaxks dks Hkkjr ljdkj 37- dk vkj{k.k iznku djrh gSA  
 lekos'kh f'k{kk d{kk esa fofo/krkvks dks Lohdkj djus dh ,d euksof̀Ùk gS ftlds 
vUrxZr fofo/k {kerkvks okys ckyd lkekU; f'k{kk iz.kkyh esa ,d lkFk v/;;u djrs gSA 
lekosf'kr f'k{kk ds n'kZu ds varxZr izR;sd ckyd vf}rh; gS vkSj mls vius lgikfB;ks 
dh Hkk¡fr fodflr djus ds fy, d{kk esa fofo/k izdkj ds f'k{k.k dh vko';drk gks 
ldrh gSA ckyd ds ihNs jg tkus ds fy, mls nks"kh ugh Bgjk;k tk ldrk gSA cfYd 
mUgs d{kk esa Hkyh izdkj lekfgr u dj ikus dk ftEesnkj v/;kid dks Lo;a le>uk 
pkfg,A ftl izdkj gekjk lafo/kku fdlh Hkh vk/kkj ij fd;s tkus okys HksnHkko dks 
fu"ks/k djrk gS mlh izdkj lekos'kh f'k{kk fofHkUu KkusfUnz;] 'kkjhfjd] ckSf)d lkekftd] 
vkfFkZd vkfn dkj.kksa ls mRiUu fdUgh ckydks dh fof'k"V 'kSf{kd vko';drkvksa ds 
ckotwn mu ckydks dks fHkUu ns[ks tkus dks ctk; Lora= vf/kxedrkZ ds :Ik esa ns[krh 
gSA  
 lekos'kh f'k{kk lgh ek;uks esa f'k{kk dk vf/kdkj tSls 'kCnks dk :IkkUrfjr :Ik gS 
ftlds dbZ mn~ns';ks esa ls ,d mn~ns'; gSA fof'k"V 'kSf{kd vko';drkvks okys ckydks 
dks ,d lerkewyd f'k{kk O;oLFkk ds vUrxZr f'k{kk izkIr djkus ds volj iznku djukA 
lekos'kh f'k{kk lekts ds lHkh ckydks dks f'k{kk dh eq[; /kkjk ls tksM+us dk leFkZu 
djrh gSA lekos'kh f'k{kk dh dqN izeq[k ifjHkk"kk;sa fuEufyf[kr gSA  

1. LVhu vkSj CYkSdgVZ ds vuqlkj %&  
 **f'k{kk dh eq[; /kkjk dk vFkZ ckf/kr ckydks dh lkekU; d{kkvks ds 
f'k{k.k dh O;oLFkk djuk gSA ;g leku volj euksOkSKkfud lksp ij vk/kkfjr 
gS tks O;f 

2. ;j'ksy ds vuqlkj%&  
 lekos'kh f'k{kk ds dqN dkj.k ;ksX;rk fyax] iztkfr] tkfr] Hkk"kk] fpark 
dk Lrj] lkekftd vkSj vkfFkZd Lrj] fodykaxrk] O;ogkj vkSj /keZ ls 
lEcfU/kr gksrs gSA** 
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3. f'k{kk 'kkfL=;ks ds vuqlkj%& 

 **lekos'kh f'k{kk vf/kxe ds gh ugh cfYd fof'k"V vf/kxe ds u, vk;ke 
[kksyrh gSA**  

4. vesfjdu euksOkSKkfud la?k ds vuqlkj%&  
 lekos'kh f'k{kk ds vk'k; ml f'k{kk iz.kkyh ls gS ftlesa ,d lkekU; 
Nk=] ,d fnO;kax Nk= ds lkFk fo|ky; esa vf/kdrj le; O;rhr djrk gSA 
nwljs 'kCnksa esa lekos'kh f'k{kk fof'k"V vko';drk okys ckydks dks lkekU; 
ckydks ls vyx f'k{kk nsus dh fojks/kh gSA  

5. yoys'k dqekj fo'odekZ ds vuqlkj%& 
 lekos'kh f'k{kk ,d ,slh f'k{kk iz.kkyh gS ftlds vUrxZr 'kkjhfjd :Ik 
ls ckf/kr ckyd lkekU; ckydks ds lkFk&lkFk lkekU; d{kk esa f'k{kk xzg.k 
djrs gSA ;g iz.kkyh lkekU; d{kk esa fofo/krk dk mRlo cukrh gSA  

6. f'k{kk 'kkfL=;ksa ds vuqlkj%&  
 **;g ,d ,slh O;oLFkk gS ftlds vUrxZr 'kkjhfjd :Ik ls ckf/kr ckyd 
Hkh lkekU; ckydks ds leku egRoiw.kZ le>s tkrs gSA**  

7. vU; f'k{kk 'kkfL=;ks ds vuqlkj%&  
 **lekos'kh f'k{kk og f'k{kk gksrh gS ftlesa lkekU; ckyd&ckfydk,¡ rFkk 
fof'k"V ckyd&ckfydk,¡ ,d gh fo|ky; esa fcuk fdlh HksnHkko ds ,d lkFk 
f'k{kk xzg.k djrs gSA** 

⮚  lekos'kh f'k{kk dh pkj eq[; izfØ;k;sa %&  
  lekos'kh f'k{kk dh 'kq:vkr dukMk ls gq;h gSA vleFkZ cPpksa ds fy, fo'ks"k 
fo|ky;ks dh 'kq:vkr 18 oha 'kkrkCnh esa gq;h FkhA 1975 esa vesfjdu dkaxzsl ds *izR;sd 
v{ke cPpks dks f'k{kk* dk dkuwu ikl fd;k FkkA bl dkuwu dk eq[; mn~ns'; vleFkZ cPPkks 
dks ns'k dh eq[; /kkjk ls tksM+uk FkkA ,dhdr̀ f'k{kk eq[;r% vesfjdk dh eq[; /kkjk 
vkUnksyu dk gh ifj.kke gSA Hkkjr esa lekos'kh f'k{kk dh 'kq:vkr ----------------------------- gq;h FkhA 
lekos'kh f'k{kk ,d lrgh izfØ;k ugh gSA f'k{kk dh eq[; /kkjk dk Js; **lSE;wvy fxzMys 
gksos dks tkrk gS tks ,d vesfjdu fo}ku FksA bUgksus f'k{kk dh eq[; /kkjk dk lEizR;; 
1975 AD esa fd;k FkkA lekos'kh f'k{kk dh pkj eq[; izfØ;k;sa fuEufyf[kr gSA 

1. ekudhdj.k (Normalization)  
 ekudhdj.k og izfØ;k gS tks izfrHkk'kkyh ckydks rFkk ;qodks dks tgk¡ rd 
lEHko gks dk;Z lh[kus ds fy, lkekU; lkekftd okrkoj.k iSnk djsaA 

2. laLFkk jfgr f'k{kk (Deinstitutionalization) 
 laLFkk jfgr f'k{kk ,slh izfØ;k gS ftlesa vf/kd ls vf/kd izfrHkk'kkyh ckydks 
rFkk ;qod Nk=ks dh lhekvks dks lekIr djrh gSA tks vkoklh; fo|ky; esa f'k{kk 
xzg.k djrs gSA mUgs tu lk/kkj.k ds e/; f'k{kk xzg.k djus ds volj iznku djrs 
gSA  

3. f'k{kk dh eq[; /kkjk (Main Stream of Education) 
 f'k{kk dk eq[; /kkjk og izfØ;k gS ftlesa izfrHkk'kkyh ckydks lkekU; ckydks ds 
lkFk fnu izfrfnu f'k{kk ds ek/;e ls vkilh lEcU/k j[krs gSA  

4. lekos'ku (Inclusion) 
 lekos'ku og izfØ;k gS tks izfrHkk'kkyh ckydks dks izR;sd n'kk esa lkekU; f'k{kk 
d{k esa mudh f'k{kk ds fy;s ykrh gSA ;g izfØ;k O;fDr;ksa ds ikl&ikl vkus o 
,d&nqljs ls nwjh de djus ls izkjEHk gksrh gSA ;g IkzfØ;k lkekftd nwjh de 
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djus rFkk vkilh lg;ksx dks c<+kok nsrh gS blls lkekftd lekos'ku dks cy 
feyrk gSA  

⮚  'kSf{kd lekos'ku ds mn~ns'; %&  
 lekos'kh f'k{kk ,d lrgh izfØ;k ugh gS ;g fujUrj pyus okyh izfØ;k gSA 'kSf{kd 
lekos'ku ds mn~ns'; fuEufyf[kr gSA  

i. blds ek/;e es f'k{kd ;k f'k{kkFkhZ fo'ks"k vko';drk okys cPpksa ds izfr 
laosnu'khy gks ldsaxsA  

ii. lkekU; fo|ky; esa v/;kid 'kkjhfjd] ekufld] lkekftd rFkk vkfFkZd n`f"V ls 
fiNM+s ckydks dh igpku dj mudh mfpr ns[k js[k dk funsZ'ku ns ldsaxsA  

iii. 'kSf{kd lekos'ku }kjk fo'ks"k vko';drk okys ckydks dh 'kSf{kd] euksoSKkfud ,oa 
lkekftd leL;kvks dh foospuk dj lekkku dj ldsaxsA 

iv. 'kSf{kd lekos'ku dh vo/kkj.kk dks le>dj fo|ky; esa lekosf'kr okrkoj.k dk 
l`tu dj ldsaxsA  

v. fof'k"V ckydks ds fy, dk;Z ;kstuk dk fuekZ.k dj mldk fØ;kUo;u dj ldsaxsA  
vi. fof'k"V ckydks dh ;kssX;rkvks dh igpku dj fo'ks"k f'k{k.k ;kstuk rS;kj dj 

ldsaxsA  
vii. fof'k"V ckydks dh ;ksX;rkvks dh igpku dj fo'ks"k f'k{k.k ;kstuk rS;kj dj 

ldsaxsA  
viii. 'kSf{kd lekos'ku }kjk f'k{kk dh eq[; /kkjk ls oafpr oxZ ds ckyd&ckfydkvks dks 

f'k{kk iznku dj ldsaxsA  
ix. 'kSf{kd lekos'ku }kjk ns'k ds vfrfiNM+s {ks=ks es tgk¡ f'k{kk ds Ik;kZIr lalk/ku 

miyC/k ugh gSA ,sls fiNM+s {ks=ks esa f'k{kk dh leqfpr O;oLFkk dj ldsaxsA  
x. 'kSf{kd :Ik ls detksj rFkk lk/ku foghu yksxks dks f'k{kk ds lalk/ku miyC/k djk 

ldsaxsA  
xi. 'kSf{kd lekos'ku }kjk 'kkjhfjd :Ik ls v{ke tSls ekufld eafnr] vU/ks] cgjs] 

yaxM+s rFkk vU; v{ke ckydks dks midj.k miyC/k djkdj f'k{kk dh leqfpr 
O;oLFkk djk ldsaxsA  

⮚  lekos'kh f'k{kk dh voLFkk;sa  Phases of inclusive education :-  
  dqN ckyd ,sls gksrs gS tks lqfo/kkvks ds {ks= es lkekU; ckydks ls de gksrs gSA 
;s ckyd fofHkUu izdkj dh lqfo/kkvks tSls vkfFkZd] lkekftd rFkk lkaLd`frd vkfn ls 
oafpr jg tkrs gSA bu lqfo/kkvks ds vHkko esa mudk fodkl lkekU; ckydks dh rjg ugh 
gks ikrk gSA mlesa xfrjks/k vk tkrk gS ifj.kkeLo:Ik {kerkoku gksus ij Hkh os 
okrkoj.kkRed lqfo/kkvks ds vHkko esa fodkl ugh dj ikrs gSA 'kSf{kd lekos'ku dk  dk;Z 
lHkh izdkj ls bu oafpr ckydks dh f'k{kk dk izcU/k djuk gSA lekos'kh f'k{kk dh izeq[k 
voLFkk;sa fuEufyf[kr gSA 

i. izFke Js.kh%&  
  ,dhdj.k dh izFke Js.kh lkekU; f'k{kk laLFkk iw.kZ dkfyd ,dhdj.k gSA 
lEiw.kZ fnu f'k{kd lkekU; d{kk esa viax ckydks dks f'k{kk nsrk gSA Nk= 
vko';drk ds le; f'k{kk fonks dh lgk;rk izkIr djrs gSA  

ii. f}rh; Js.kh%& 
  Nk= d{kkvks esa fu;fer :Ik ls mifLFkr jgrs gS ysfdu dqN d{kk;sa 
fof'k"V d{kkvks dh O;OkLFkk ds dkj.k fuyafcr dj nh tkrh gSA  

iii. rr̀h; Js.kh%&  
  ;g fof'k"V d{kk esa viax ckydks dh f'k{kk dks lefyr djrh gS ysfdu 
Nk=ks dks lkekU; d{kkvks esa viuh mifLFkfr nsuh pkfg,A  
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iv. prqFkZ Js.kh%&  
  ;g vkoklh; f'k{k.k laLFkkvks dks lefyr djrh gS ftlesa ikl ds 
lkekU; fo|ky; ds dqN ikB Hkh gksrs gSA  

v. iape Js.kh%&  
  ;g Lrj ,dhdj.k dks lfEEkfyr djrk gSA bl fLFkfr esa lkekU; 
ckydks dks dkQh vf/kd la[;k esa viax ckydks ds lkFk j[kk tkrk gSA ifj.kke 
Lo:Ik mu lHkh dk 'kS{kf.kd rFkk vU; izdkj ds dk;Z{ks= esa vkilh lkeatL; rFkk 
lg;ksx lqfuf'pr fd;k tk ldsaA  

vi. "k"Be Js.kh%&  
  lkekU; d{kkvks esa f'k{k.k ds lkFk vkoklh; LFkku ij f'k{k.k rFkk ?kjsyw 
dk;ZØe dks ,dhdj.k djukA   

vii. lkroha Js.kh%&  
  blds vUrxZr fpfdRlky; ;k vU; dk;ZLFky vkfn esa y?kqdkfyd 
f'k{k.k dh O;OkLFkk djuk gSA  

⮚  lekos'kh f'k{kk dh fo'ks"krk;sa  Features of inclusive education  
  lekos'kh f'k{kk dh izeq[k fo'ks"krk;sa fuEufyf[kr gSA  

i. ;g lekt esa viax rFkk lkekU; ckydks ds e/; LoLF; lkekftd okrkoj.k rFkk 
lEcU/k cukus esa lekt ds izR;sd Lrj ij lgk;d gS ;g lekt esa ,d&nwljs ds 
e/; nwjh dks de djrh gS rFkk vkilh lg;ksx dh Hkkouk iznku djrh gSA  

ii. viax ckydks ds thou ;kiu ds Lrj dks Å¡pk mBkus rFkk muds ukxfjd vf/kdkj 
dks ;g lqfuf'pr djrh gSA  

iii. 'kkjhfjd viax ckydks dks lekos'kh f'k{kk O;oLFkk] fof'k"V f'k{k.k ds e/; viax 
ckydks ds }kjk ekufld leL;kvks dk lkeuk djus ls NqVdkjk fnykrh gSA  

iv. lekos'kh f'k{kk] v/;kidks] f'k{kk fonks rFkk ekrk&firk ds lkewfgd iz;klks ij 
vk/kkfjr gSA  

v. lekos'kh f'k{kk esa thou ds lHkh {ks=ks esa lHkh izdkj  
vi. lekos'kh f'k{kk ds vUrxZr fofHkUu fo}kuks] fo'ks"kKks] f'k{kk fonks] euksOkSKkfudksa 

fpfdRldks dks vkeaf=r dj muds cgqewY; fopkjks ls bu fn'kk esa visf{kr ifj.kke 
izkIr fd;s tk ldrs gSA  

vii. lekos'kh f'k{kk lekurk ds fl)kUr ij vk/kkfjr gSA ;g lHkh ckydks dks leku :Ik 
ls f'k{kk dk vf/kdkj iznku djrh gSA  

viii. lekos'kh f'k{kk ds ek/;e ls p;fur LFkkukiUUk (Solective Placement) fd;k tk 
ldrk gSA 

ix. lekos'kh f'k{kk ,dhdj.k dh izfØ;k dks lqn<̀+ cukrh gSA  
x. lekos'kh f'k{kk] fof'k"V f'k{kk dk ,d uohu izxfr'khy Lo:Ik gSA  

 
⮚  lekos'kh f'k{kk dk dk;Z {ks= Scope of inclusive education  

i. vfLFk ckf/kr ckydks dk v/;;u djukA  
ii. Jo.k ckf/kr ckydks dk v/;;u djukA  

iii. nf̀"V ckf/kr ;k ,d vka[k okys ckydks dk v/;;u djukA  
iv. ekufld :Ik ls efUnr ckydks dk v/;;u djukA  
v. vf/kxe vleFkhZ ckydks dk v/;;u djukA  

vi. leL;kRed ckydks dk v/;;u djukA  
vii. fiNM+s ckydks dk v/;;u djukA  
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viii. fofHkUu izdkj ls viax ckyd ftUgs cgq ckf/kr ckyd dgrs gS] dk v/;;u djukA  
ix. vU/ks Nk= ftUgksaus cszy esa i<+us vkSj fy[kus dk izf'k{k.k izkIr dj fy;k gS rFkk 

mUgs fo'ks"k izf'k{k.k dh vko';drk gSA  
x. cf/kj ckyd ftUgksus lEisz"k.k esa fuiw.krk vkSj i<+uk&fy[kuk lh[k fy;k gSA  

  lekos'kh f'k{kk {ks= esa lkekU; Ldwy tkus ls igys viax ckydks 
izf'k{k.k] ekrk&firk dks le>kuk] izkjfEHkd f'k{kk] ek/;fed f'k{kk] mPp f'k{kk rFkk 
O;olkf;d f'k{kk Hkh lfEefyr gSA  

1- **vfLFk ckf/kr ckyd** Bone impaired child 
  ekuo ds fy, lcls cM+k lq[k mlds 'kjhj dk LoLF; gksuk gS D;ksafd thou esa 
lQyrk izkIr djus ds fy, 'kjhj dk LoLF; gksuk vR;Ur vufok;Z gSA 
 *vfLFkckf/kr ckyd os ckyd gksrs gS ftudh gfM~ M;k¡] gfM~M;ks ds tksM+ vFkok 
'kjhj dh fofHkUUk ekal isf'k;k¡ lqpk: :Ik ls dk;Z ugh dj ikrh gSA  
⮚  izeq[k y{k.k %&  

i. gkWFk&iSj dk iryk ;k eksVk gksukA  
ii. 'kjhjj ds fdlh vU; vax dk nck ;k mBk gqvk gksukA 

iii. 'kjhj dk dksbZ Hkh vax u gksukA  
iv. 'kjhj ds vaxks esa gfM~M;ks dh la[;k vf/kd gksukA  
v. 'kjhj ds vaxks esa gfM~M;ks dh la[;k de gksukA  

⮚  igpku %&  
i. pyrs&pyrs fxj tkukA  

ii. 'kkjhfjd vaxks ij leqfpr fu;=.k u gksukA  
iii. yM+[kM+kdj pyukA  
iv. tksM+ks esa nnZ jgukA  
v. pyus] mBus] cSBus es dfBukbZ eglwl djukA  

vi. udyh vaxks dk iz;ksx djukA  
vii. vaxks dk vlkekU; gksukA  

viii. oLrqvks dk mBkus rFkk j[kus esa dfBukbZ gksukA 
 
  
⮚  midj.k %&  

i. Hkkjr ljdkj ds }kjk vfLFk ckf/kr ckydks dks pyus ds fy, oS'kk[kh rFkk Oghy 
lkbZfdy iznku dh tkrh gSA  

ii. Hkkjr ljdkj ds lekt dY;k.k foHkkx ds }kjk df̀=e vax tSls iSj] gkFk] dej 
csYV bR;kfn vU; vax iznku fd;s tkrs gSA  

⮚  izeq[k fo'ks"krk;sa%&  
  vfLFk ckf/kr ckydks dh izeq[k fo'ks"krk;sa fuEufyf[kr gSA  

i. Hkk"kk dk fodkl lkekU; ckydks dh rjg gh gksrk gSA  
ii. ekufld fodkl lkekU; ckydks dh rjg gh gksrk gSA ekufld fodkl esa 

vfLFkckf/krk dk dksbZ izHkko ugh gksrk gSA  
iii. vewrZ fpUru o lEizR;; fuekZ.k esa dksbZ dfBukbZ ugh gksrh gSA  
iv. ckSf)d {kerk mPp rFkk 'kSf{kd yfC/k Hkh lkekU; gksrh gSA  
v. lEizs"k.k] 'kkfCnd vUr% fØ;k] O;fDrRo] yqfC/k yfC/k RkFkk HkkoukRed O;ogkj Hkh 

lkekU; gksrs gSA  
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2- Jo.k ckf/kr ckyd &% Hearing impaired child.  
  vk¡[k dh Hkk¡fr dku Hkh ekuo dh egRoiw.kZ KkusfUnz; gSA ;fn fdlh O;fDr dks 
lquus] /ofu;ks dks igpkuus rFkk mudk lgh vFkZ le>us esa vlqfo/kk dk lkeuk djuk iM+uk gS 
vr% os Jo.k nks"kksa ls eqDr vleFkZrk dk f'kdkj ekus tkrs gSA Hkkjr ljdkj ds losZ{k.k 1991 
ds vuqlkj 5% Ldwyh cPps Jo.k ckf/kr gS rFkk 0 ls 14 o"kZ vk;q oxZ ds 3-24 fefy;u cPps 
Jo.k ckf/kr gSA Hkkjr dh lEiw.kZ tula[;k dk 1% fgLlk vkaf'kd Jo.k ckf/krk ls xzflr gSA  
⮚  izeq[k y{k.k %&  

i. ok.kh nks"k gksuk gS rFkk ges'kk Hkze dh fLFkfr esa jgrs gSA  
ii. vDlj dku es nnZ gksukA  

iii. 'kkfCnd lEizs"k.k esa dfBukbZ gksrh gSA  
iv. lhfer 'kCnkoyh dk iz;ksx djrs gSA  
v. okn&fookn dk;ZØe esa ladksp djrs gSA 

vi. dku dk yxkrkj cgrs jgukA  
vii. oDrk ds gksBksa ij /;ku gksrk gSA  

viii. f'k{kd ls iqujkof̀Ùk djus dks dgrs gSA  
⮚  Jo.k ckf/krk ds izeq[k dkj.k%&  

i. de Jo.k ckf/krk (Mill Hearing Loss) & blds vUrxZr 27 ls 40 db Jo.k 
ckf/krk gksrh gSA blesa ckyde lkekU; Lrj dh ckrphr vklkuh ls lqu ysrs gSA 

ii. eUn Jo.k ckf/krk (Moderate Hearing Loss) & blds vUrxZr 40 ls 55 db 
rd dh Jo.k ckf/krk gksrh gSA blesa ckyd dks lkekU; okrkZyki lquus esa dfBukbZ 
gksrh gSA blds vUrXkZr ckyd ;U=ks dk iz;ksx djds lqu ldrs gSA  

iii. xEHkhj Jo.k ckf/krk (Severe Hearing Loss) & blds vUrxZr 50 ls 70 db rd 
dh Jo.k ckf/krk gksrh gSA blds vUrxZr ckyd Å¡pk cksyus ij lqu ikrk gSA 
blds vUrxZr fo'ks"k izdkj dk izf'k{k.k fn;k tkrk gSA  

iv. iw.kZr;k Jo.k ckf/krk (Profound Hearing Loss) & blds vUrxZr 70 ls 90 db 
rd dh Jo.k ckf/krk gksrh gSA bles ckyd dks Jo.k ;a= ds lkFk Hkh lquus esa 
dfBukbZ gksrh gSA 

⮚  midj.k%&  
Jo.k ckf/kr ckydks dks Hkkjr ljdkj ds lekt dY;k.k ea=ky; }kjk Vsi fjdkZMj] 
vkfM;ksQksu rFkk fyXokQksu bR;kfn vU; midj.k miYkC/k djk;s tkrs gS ftldk 
iz;ksx djds ckyd vklkuh ls lqu ldrk gSA 

⮚  Jo.k ckf/kr ckydks dh fo'ks"krk;sa%&  
  Jo.k ckf/kr ckydks dh izeq[k fo'ks"krk;sa fuEufyf[kr gSA 

i. Hkk"kk dk fodkl lkekU; ckydks ls de gksrk gSA  
ii. ekufld fodkl Hkh lkekU; ckydks ls de gksrk gSA  

iii. vewZr fparu o lEizR;; fuekZ.k eas dfBukbZ eglwl djrs gSA  
iv. v'kkfCnd ijh{kk esa budh cqf) yfC/k mPp Lrj dh gksrh gSA  
v. lhfer 'kCnkoyh rFkk Hkk"kk;h fodkl Hkh fuEu Lrj dk gksrk gSA  

vi. vkokt Å¡ps Lrj dh gksrh gS rFkk 'kCnks ds mPpkj.k esa vf/kd nks"k gksrk gSA  
vii. ckSf)d {kerk mPp gksrh gS ysfdu 'kSf{kd yfC/k detksj gksrh gSA ] 

viii. lEisz"k.k dh leL;k rFkk 'kkfCnd vUr% fØ;k ugh gksrh gS rFkk HkkoukRed O;ogkj 
Hkh vlkekU; gksrs gSA 



ISBN: 978-81-976727-2-9                                                                                                     194 
 

 
 

ix. f'k{k.k vf/kxe izfØ;k esa lkekU; Hkkoks dks le>us ds fy, fpUg Hkk"kk dk iz;ksx 
fd;k tkrk gSA 

x. vR;f/kd cgjs cPpks dks vf/kxe djokus gsrq fpUg Hkk"kk] fQaxj Lisfyax ij vf/kd 
cy fn;k tkrk gSA  

3-  ǹf"V ckf/kr ;k ,d vk¡[k okys ckyd %& Visually impaired   
  euq"; }kjk iz;ksx dh tkus okyh lcls egRoiw.kZ bfUnz; vk¡[k gSA n`f"V ckf/kr 
ckyd os ckyd gksrs gS tks Bhd izdkj ls ns[k ugh ikrs gS ,sls ckyd ftuesa ,sls ǹf"V nks"k 
ik;s tkrs gS ftudh otg ls mUgs dqN Hkh fn[kk;h ugh nsrk gSA vk¡[kks dh nf̀"V ;ksX;rk ls 
rkRi;Z nwj dh oLrqvks dks Li"V :Ik esa ns[kuk gSA  
 National Sample Survery 1991 ds vuqlkj * Ldwy tkus okys cPPkks esas nf̀"V ckf/kr 
cPpks dk izfr'kr 3% gSA vesfjdk esa nf̀"V ckf/krk fuEu Lrj ij gSA 1000 cPpks ij ,d n`f"V 
ckf/kr ik;k tkrk gSA  
 vesfjdh esfMdy la?k 1934 ds vuqlkj *dkuwuh nf̀"V ls iw.kZ ckf/kr mUgs ekurs gS 
ftudh n`f"V {kerk 20@200 rFkk blls de gks] mudh vk¡[ks lq/kkj ds ckn mÙke gks] ftudk 
nf̀"V dk {ks= lhfer gks vkSj 20 dk dks.k cukrh gks mudh vk¡[ks lq/kkj ds ckn mÙke gksA** ǹf"V 
ckf/krk dk nwljk ?kVd gS *ns[kus dk {ks=*A ;fn ,d O;fDr 20 f dh nwjh ,d le; esa ns[k ikrk 
gS rks mls n`f"V ckf/kr dgk tk;sxkA 
ijh{k.k%&  

1. nf̀"V ckf/krk dk ijh{k.k *LuSyu pkVZ* }kjk fd;k tkrk gSa bldk fodkl Ýk¡lhlh 
MkWDVj *gjcVZ LuSyu* us fd;k FkkA bl pkVZ dk izkjEHk vaxzsth o.kZekyk ds E v{kj ls 
gksrk gSA LuSyu pkVZ dksysal ds ek/;e ls ns[kus ij lkekU; n`f"V okyk ckyd 200 f 
dh nwjh ls ns[k ikrk gSA leL;k xzLr ckyd 200 f dh nwjh ls ns[k ikrk gS rc mls 
cS/kkfud :Ik ls n`f"V ckf/kr ckyd dgrs gSA  

2. fpfdRlh; nf̀"V ls leL;k xzLr ckyd n`f"V rh{.krk ds vk/kkj ij 20f  dh nwjh dks 
ugh ns[k ikrk gS tcfd lkekU; O;fDr 200 f  dh nwjh dks ugh ns[k ikrk gS bls 
20@200 ds :i esa O;Dr djrs gSA us= ds vk/kkj ij O;fDr ds ns[kus dk O;kl 20 
fMxzh ls vf/kd ugh gksuk pkfg, rFkk mldh n`f"V rh{ork 20@200 ls vf/kd vPNh u 
gksA  

⮚  nf̀"V ckf/kr ckydks ds izdkj %&  
 n`f"V ckf/kr ckydks dk izdkj fuEufyf[kr gSA  

i. vkaf'kd n`f"V ckf/kr ckyd %& 
 ,sls ckydks dh vka[ks mÙke gksrh gSA budh n`f"V {kerk 20 ls 70 f rd 
gksrh gSA ;g 20f dh nwjh rd ns[k ldrs gS tcfd lkekU; ckyd 70 F dh 
nwjh rd ns[k ldrs gSA ;g eqfnzr v{kjks dks mÙky niZ.k dh lgk;rk ls ns[k 
ldrk gSA bUgs esfMdy ijh{k.k }kjk igpkuk tkrk gSA ;g pkj izdkj ds gksrs 
gS tks fuEufyf[kr gSA \ 

A. nf̀"V ,D;qVh 20@70 rFkk 20@200 rd gksrh gSA 
B. xEHkhj rFkk c<+us okyh n`f"V leL;k ls ihfM+r gksrs gSA  
C. xEHkhj us= jksxh gksrs gSA  
D. vkSlr efLr"d okys gksrs gSA 

ii. xEHkhj@iw.kZ ckf/kr ckyd%&  
 ,sls ckydks dh vka[ks detksj gksrh gSA budh nf̀"V {kerk 2 ls 20 F 
rd gksrh gSA JO; rFkk n'̀; ;a=ks dk iz;ksx djrs gSA pyus esa NM+h dk lgkjk 
ysrs gSA budh n`f"V ,D;qVh 20@200 rd gksrh gSA ;s ckyd i<+us ds fy, cszy 
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fyfi dk iz;ksx djrs gSA ;s ckyd 'kSf{kd dk;Z gsrq us=ghu rc le>s tkrs gS 
tc mudh n`f"V ,D;qVh 20@200 gksrh gSA  
 n`f"V ckf/kr ckydks esa fudV n`f"V nks"k dks ek;ksfi;k rFkk nwj n`f"V nks"k 
dks gkbij fi;k dgrs gSA  

iii. nf̀"V nks"k okys ckydks dh igpku %&  
i. ckyd vka[kks dks ckj&ckj eyrk gksA  

ii. iydks ds cky uksprk gks rFkk vka[ks yky o xUnh jgrh gksA  
iii. NksVh oLrqvks dks cM+s /;ku ls ns[krk gksA  
iv. iqLrd vR;ar fudV ls i<+rk gksA  
v. jaxks dh igpku u dj ikrk gksA  

vi. ,d oLrq ds nks izfrfcEc fn[kk;h nsrs gksA  
vii. yxkrkj flj esa nnZ] vka[ks lw>h gq;h] yky gksuk rFkk ikuh cgrs jguk 

bR;kfnA  
⮚  nf̀"V ckf/krk ds dkj.k %&  

i.  oa'kkuqxr dkj.kks] jDr dh deh rFkk foVkfeu A dh deh ls Hkh nf̀"V 
ckf/krk ik;h tkrh gSA  

ii. vkoklh; leL;k ftlds dkj.k ek;ksfi;k rFkk gkbij fi;k uked 
chekfj;k¡ gksrh gSA  

iii. laØe.k ds dkj.k vka[kks dh jks'kuh esa leL;k gksrh gS ftlls 
lkbfQfyl rFkk :csyk tSlh chekfj;k¡ gksrh gSA laØe.k ds dkj.k 
VSªdksek rFkk Xywdksek tSlh chekfj;k¡ gksrh gSA 

iv. lqxj] dSalj] Fkk;jkWbM] eysfj;k o xqnsZ lEcU/kh chekfj;k¡ Hkh n`f"V nks"k 
iSnk dj ldrh gSA  

v. le; ls iwoZ izlo] nokb;ks dks iz;ksx rFkk izlo ds le; iz;qDr gksus 
okys vkStkj Hkh nf̀"V nks"k iSnk dj ldrs gSA  

vi. i<+us dk xyr <ax] pksV] nq?kZVuk] vuqfpr [kk| lkexzh] is"V] 'kh'kk 
tgj] uhyk FkksFkk [kk ysus ls nf̀"V nks"k dk dkj.k cu tkrk gSA  

⮚  fo'ks"krk;sa 
i. de miyfC/k] vfHkizsj.kk] de izHkko'kkyh O;fDrRo rFkk de vkRe lEEku 

gksrk gSA  
ii. ,sls ckydks esa dqlek;kstu ik;k tkrk gSA  

iii. budk Kku Jo.k bfUnz;ks ij vk/kkfjr gksrk gSA  
iv. buesa lEizs"k.k l{kerk gksrh gS rFkk buds vuqHko iw.kZ ugh gksrs gSA 
v. vewrZ izR;;ks dks le>us esa dfBukbZ eglwl djrs gSA  

vi. vU; ckydks ds izfr udkjkRed O;ogkj gksrk gS rFkk laxhr dh {kerk 
gksrh gSA  

vii. LFkku o jax dks le>us esa dfBukbZ dk vuqHko djrs gSA LFkku dk 
vuqHko le; ds vk/kkj ij djrs gSA vkoktksa ls fn'kk o nwjh dk vuqHko 
izkIr djrs gSA  
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⮚  nf̀"V ckf/kr ckydksa dk oxhZdj.k %&  

oxZ Lrj  mÙke vka[ks {kfriwfrZ vk¡[ks Ckf/krk dk izfr'kr 
oxZ n 6@9 ls 6@18 6@24 ls 6@36 20% 

i.  6@18 ls 6@36 6@60 ls 'kqU; 40% 
ii.  6@36 ls 6@60 3@60 ls 'kqU; 75% 

iii.  1 ls 'kqU; n`f"V {ks= 100 100% 
 

⮚  midj.k%&  
1. czsy fyfi%& ;g vU/kks ds i<+us&fy[kus dh ewy iz.kkyh gSA bldk izfriknu 

Ýkalhlh laxhrdkj yqbZ czsy us 1829 AD esa fd;k FkkA ;g 6 MkV dh cuh gksrh 
gSA tks 60 fHkUu&fHkUu pfj=s crykrh gS 26 fcUnqvks ¼Dots½ dk iz;ksx 26 v{kjks 
ds fy;s rFkk 'ks"k vU; fcUnqvks dk izfrfuf/kRo djrs gSA czsy iz.kkyh esa izk;% fy[kus 
ds nks rjhds gSA  

A. ijfdUl czsyj (Perkins Braillur) & 
  blesa 6 pkfc;k¡ gksrh gS fiatjs dh gj ,d MkWV ds fy, bu 
fcUnqvksa ij 1 ls 6 rd UkEcj fn;s tkrs gS RkFkk mu uEcjks ij 6 v{kjks dk 
iz;ksx fd;k tkrk gSA  

B. LysV vkSj LVkbyl iz.kkyh (State & Styles)& 
  ;g iz.kkyh vf/kd dfBu gksrh gSA blesa Li'kZ djds czsy fyfi 
dk iz;ksx fd;k tkrk gSA  
 vkt dy cszy fyfi dks fodflr djus ds fy, Computer Braille 
Printers dk iz;ksx fd;k tkrk gSA  

2.  eqfnzr lkexzh dks cM+k djus ds fy, eSXuhQkbx 'kh'kk dk iz;ksx fd;k tkrk gSA 
vkaf'kd ;k iw.kZ vU/kksa ds fy, cksyus gsrq dSydwysVj dk iz;ksx fd;k tkrk gSA buesa 
la[;kRed izfof"V;ksa dks bZ;j Iyx }kjk Å¡pk cksyk tkrk gSA  

3. mÙky niZ.k] nf̀"V dSejk] pyk;eku VsyhLdksi rFkk vksIVsdkWu e'khu dk Hkh iz;ksx 
fd;k tkrk gSA vksIVsdkWu ,d NksVh e'khu gS ftlls ge gj ,d v{kj dks O;ogkj 
er gkoHkko esa vklkuh ls cny ldrs gSA  

4. vkaf'kd :Ik ls vleFkhZ cPPkksa ds fy, jks'kuh dh i;kZIr ek=k esa O;oLFkk gksuh 
pkfg,A fo|ky; esa d{kkvks dh Nrs lQsn rFkk nhokjsa gYds jax dh gksuh pkfg, 
rFkk muesa ped ugh gksuh pkfg,A 

5. vkaf'kd ;k iw.kZ :i ls va/ks ckyd pyus ds bysDVªkWfud fLVd dk iz;ksx djrs gSA 
bl fLVd esa daiu gksrk gSA lM+d ij pyrs le; dBksj txg esa fLVd iM+us ij 
vf/kd daiu gksrk gS rFkk feV~Vh ;k eqyk;e txg esa fLVd iM+us ij de daiu 
gskrk gSA ftlls lM+d dk vUnktk yxk;k tkrk gSA  

6. vkaf'kd ;k iw.kZ :Ik ls vU/ks ckyd Lihfdax okp (Speaking Watch) dk iz;ksx 
le; ns[kus ds fy, djrs gSA  

4. ekufld eafnr ckyd %& (Mentally Retarded child) 
  ekufld :Ik ls fodyakx vFkok eUn cqf) cPpks dh ckSf)d {kerk 
lkekU; cPpksa dh vis{kk de gksrh gSA eUn cqf) cPpks dks viuh fnup;kZ ds dk;Z 
djus esa Hkh cgqr lh leL;kvks dk lkeuk djuk IkM+rk gSA ekufld eanrk vkSlr 
ls fuEu ekufld dk;Z {kerk dk mYys[k djrh gSA vr% ekufld eanrk ls 
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vfHkizk; ekufld cqf) ,oa fodkl xfr dh U;qurk ls gSA ekufld eafnrk okys 
cPpks dh IQ, lk/kkj.k ckydks dh IQ ls de gksrh gSA fofHkUu fo}kuks rFkk lewgks 
}kjk ekufld eanrk dh ifjHkk"kk;sa fuEufyf[kr gSA 

1. Øks & Øks ds vuqlkj%&  
  ftu ckydks dh cqf) yfC/k 70 ls de gksrh gS mUgs ekufld 
eafnr ckyd dgrs gSA  

2. vesfjdy ,lksfl;s'ku vkWQ es.Vy MSfQf'k,Ulh%&  
  ekufld eafnrk ls O;fDr dh izdk;kZRed {kerk ,oa lek;kstu 
O;ogkj ls lEcfU/kr orZeku fLFkfr dk cks/k gksrk gSA ifj.kke Lo:Ik 
O;fDr fdlh le; ekufld eafnrk ds ekun.Mks ij lgh mrj ldrk gSA 
tcfd fdlh vU; le; ugh HkhA dgus dk rkRi;Z ;g gS fd O;fDr dh 
lkekftd fLFkfr] n'kkvks esa ifjoRkZu rFkk ckSf)d izdk;kZRedrk esa 
dq'kyrk vkus ls mldh lkekU; fLFkfr cny ldrh gSA  

3. vesfjdu ,lksfl;s'ku ds vuqlkj%&  
  ekufld eafnrk ls rkRi;Z ml vlkekU; lk/kkj.k ckSf)d dk;Z 
{kerk ls gS tks O;fDr dh fodklkRed voLFkkvks esa izdV gksrh gS rFkk 
mlds vuqdqfyr O;ogkj esa gzkl ls lEcfU/kr gksrh gSA   

4. fczVh'k es.Vy MSfQf'k;sUlh ,DV%&  
  ekufld eanu 18 o"kZ ls igys vkUrfjd dkj.kks dh otg ls 
vFkok chekjh ;k pksV ds dkj.k iSnk gq;h ,d ,slh fLFkfr gS ftlesa O;fDr 
ds efLr"d dk fodkl ik rks :d tkrk gS ;k mlesa iw.kZrk ugh vk ikrh 
gSA  

⮚   ekufld eafnrk dk oxhZdj.k %&  
  ekufld eafnrk dk oxhZdj.k eq[;rk rhu izdkj dk gksrk gS tks fuEuor gSA  

A.  euksfoKku oxhZdj.k  
i. EMR (Education Mentally Retarded)- IQ- 50-70 f'k{kk nh tkrh gSA 

ii. TMR (Trained Mentally Retarded)- IQ 25-50 izf'kf{kr fd;k tk ldrk gSA  
iii. CMR (Care Mentally Retarded) IQ- 0-25 dsoy ns[kHkky dh tk ldrh gSA  

3. 'kS{kf.kd oxhZdj.k%&  
  bls vesfjdh f'k{kk fonks }kjk ekSfydrk iznku dh x;h gS rFkk 
NCERT u;h fnYyh }kjk ekU;rk iznku dh x;h gS tks fuEuor gSA tks fuEuor 
gSA  

i. f'kf{kr fd;s tkus okys ckyd % IQ 50:75/70  
ii. izf'kf{kr fd;s tkus okys ckyd % IQ 25:50  

iii. izf'kf{kr u fd;s tkus okys ckyd% IQ 0:25  
4. fpfdRl; oxhZdj.k%&  

  ekufld eafnrk lEcfU/kr fpfdRlh; oxhZdj.k fuEufyf[kr gSA  
i. laØe.k ;k mÙkstuk] iks"k.k  

ii. Vªksek ;k ln~;k  
iii. Hk;adj fnekxh chekjh  
iv. tUe ls igys ds izHkko  
v. Øksekslkse dh vlekU;rk  

⮚  ekufld eanrk ds y{k.k@igpku%&  
i. vksB eksV rFkk yVds gq;s gksrs gSA  
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ii. eqag ls ges'kk ykj cgrh jgrh gSA  
iii. 'kkjhfjd :Ik ls gLr&iq"V gksrk gSA  
iv. lkekftd ekunaM tSlh vfHkoknu] uSfrdrk rFkk lEcU/kks dh le> ugh gksrh gSA  
v. dk;ksZa ds izfr ykijokg rFkk fuf"Ø; gksrk gSaA  

⮚  izeq[k fo'ks"krk;sa%&  
i. ,sls ckydks dh 'kSf{kd fu"ifÙk detksj gksrh gSa  

ii. ,sls ckydks dh vo/kku {kerk rFkk Lef̀r Lrj fuEu gksrk gSA  
iii. ,sls ckydks esa fpUru rFkk vkRefo'okl dh deh gksrh gSA  
iv. ,sls ckyd laosxkRed :Ik ls vfLFkj rFkk ,dkxzrk dh deh gksrh gSA  
v. ,sls ckydks esa lhfer Hkk"kk;h dkS'ky rFkk lkekftd :Ik ls dq'ky ugha gksrs gSaA 

  
⮚  ekufld eanrk ds izeq[k dkj.k  

i. nsk"kiw.kZ xq.klw=ks dk foHkktu%&  
  ekufld eanrk dk izeq[k dkj.k iztuu ds le; nks"kiw.kZ xq.klq=ksa dks 
foHkktu gSA ckydksa esa 23$23¾46 ds ctk; 45 ;k 47 xq.klw= Ikk;s tkrs gS ftlds 
QyLo:Ik ckydks esa ekufkld eanrk ik;h tkrh gSA 

ii. MkmUl fl.Mªkse%&  
  blesa 46 xq.klw=ks ds ctk; 47 xq.klw- gksrs gSSA Ýkal ds OkSKkfudksa ds 
eqrkfcd 21 osa tksM+s esa ,d vfrfjDr xq.klw= gksrk gSA ,sls ckydks dk psgjk xksy] 
uke NksVh o piVh] vk¡[ks /klh gq;h] gk¡Fk NksVs] vkSj eksVs rFkk thHk esa njkj gksrh 
gSA ;g eaxksfyTe gksrk gSA 

iii. VuZj fl.Mªkse%&  
  buesa 44 xq.klw= gksrs gSA ;g dsoy ckfydkvks esa ik;h tkrh gSA vka[kks 
esa X Øksekslkse dh deh ls ;g nqcyZrk gksrh gSA 

iv. DykbuQSYVj fl.Mªkse%&  
  blesa 46  ds ctk; 47 xq.klw= gksrs gSA ,d vfrfjDr xq.klw= gksus 
iq:"kksa esa efgykvks ds y{k.k fodflr gksus yxrh gSA ;g dsoy iq:"kks esa gksrk gSA  

v. lhlk tgj%&  
  lhlk tgj ekufld eanrk dk izeq[k dkj.k gSA lhlk tgj dk izeq[k 
lzksr is.V] QuhZpj] f[kykSuks] CkSVjh ds [kksy] rFkk isafly dk flDdk [kkus ls gksrk 
gSA 

vi. Fkk;jkbM gkeksZu%&  
  Fkk;jkbM gkeksZu dh deh ;k vf/kdrk ds dkj.k Hkh ekufld eanrk gksrh 
gSA de vk;q esa xHkZ/kkj.k djus ls Hkh ekufld eanrk gksrh gSA  

vii. QsfuydhVks U;qfj;k%&  
  bldh [kkst 1934 AD esa dh x;h FkhA bldk lEcU/k izksVhu 
esVkcksfyTe ls gS tks ekufld eanrk dk izeq[k dkj.k gSA \ 

5. vijk/kh ckyd@leL;k xzLr ckyd%&  
  ,sls ckydks dks tks lafo/kku ds fo:) vkpj.k djus ij Hkkjrh; lafo/kku dh 
n.M lafgrk ds vk/kkj ij muds f[kykQ vfHk;ksx nk;j fd;k tkrk gSA mUgs vijk/kh 
ckyd ;k leL;kxzLr ckyd dgrs gSA 18 o"kZ ls de mez gksus ij bUgs cky lq/kkj xzg esa 
j[kk tkrk gS rFkk Hkkjr ljdkj budh f'k{kk dh O;oLFkk vuq0 21A ds vk/kkj ij djrh 
gSA  

6. fiNys ckyd%&  
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  ,sls ckyd tks lekt dh ewyHkwr vko';drkvks ls oafpr gSA buds 'kSf{kd 
mRFkku ds fy, Hkkjr ljdkj ds }kjk fo'ks"k Nk=of̀Ùk;k¡ iznku dh tkrh gS rFkk le;&le; 
ij vusdks ;kstuk;s lapkfyr djds ykHk iznku fd;k tkrk gSA  

7. vf/kxe vleFkhZ ckyd%&  
  ,sls ckyd tks fdUgh dkj.kksa ls vf/kxe djus ij vleFkZ gSA os fo|ky; esa 
ukekadu djokus ds Ik'pkr fo|ky; NksM+ nsrs gSA buds 'kSf{kd mRFkku ds fy, Hkh Hkkjr 
ljdkj ds }kjk fofHkUu ;kstukvks dk lapkyu fd;k tkrk gSA 
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Introduction : 
Exceptional children refers to children who deviate from the norm to such an extent that 
they require special educational services and support. This term encompasses children 
with disabilities, gifted children, and those with special learning needs due to factors like 
environmental, cultural, or economic disadvantage. Each of these groups may require 
unique educational strategies to meet their specific needs and help them reach their full 
potential. 
Types of exceptionalities : 
 Exceptionalities can be categorized into several types based on the nature of the 
challenges or differences a child may have. Here are some common types of 
exceptionalities: 
Intellectual Disabilities: Children with intellectual disabilities have limitations in 
intellectual functioning and adaptive behavior. 
Learning Disabilities: These are specific disorders that affect a child’s ability to acquire, 
organize, or use information effectively. This includes disorders like dyslexia, 
dyscalculia, and dysgraphia. 
Attention-Deficit/Hyperactivity Disorder (ADHD): ADHD is a neurodevelopmental 
disorder characterized by inattention, hyperactivity, and impulsivity. 
Autism Spectrum Disorder (ASD): ASD encompasses a range of conditions characterized 
by challenges with social skills, repetitive behaviors, and communication. 
Physical Disabilities: These include conditions that affect mobility or physical 
functioning, such as cerebral palsy, muscular dystrophy, or spina bifida. 
Sensory Impairments: This category includes visual impairments (like blindness or low 
vision) and hearing impairments (like deafness or hearing loss). 
Emotional or Behavioral Disorders: Children with these disorders may exhibit 
difficulties in managing their emotions, behaviors, or relationships with others. 
Giftedness: Gifted children demonstrate exceptional abilities or talents in areas such as 
academics, creativity, leadership, or the arts. 
Speech and Language Disorders: These disorders affect a child’s ability to produce or 
understand speech and may include conditions like stuttering or language delays. 
Multiple Disabilities: Some children may have more than one disability, requiring 
specialized support that addresses multiple areas of need. 
Understanding these different types of exceptionalities is crucial for educators and 
professionals to provide appropriate support and interventions tailored to each child’s 
unique needs. 
Inclusion vs segregation : 
Inclusion and segregation represent two different approaches to educating exceptional 
children: 
Inclusion: 
Definition: Inclusion involves integrating exceptional children into mainstream 
educational settings alongside their peers without disabilities. 
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Benefits: Promotes acceptance, understanding, and social interaction among all students. 
Exceptional children have access to the same curriculum and educational opportunities as 
their peers. 
Challenges: Requires sufficient resources, training for educators, and support to meet the 
diverse needs of all students. Some exceptional children may still require specialized 
instruction or support within the inclusive environment. 
Segregation: 
Definition: Segregation involves placing exceptional children in separate educational 
settings or special schools specifically designed for students with disabilities. 
Benefits: May provide more specialized support and services tailored to the unique needs 
of exceptional children. Some parents and educators believe that segregation can offer a 
more focused and supportive learning environment. 
Challenges: Can lead to social isolation and limited interaction with peers without 
disabilities. May perpetuate stigma and stereotypes associated with disabilities. 
Exceptional children may not have access to the same educational opportunities or 
curriculum as their peers in mainstream settings. 
Comparison: 
Philosophy: Inclusion is rooted in the belief that all students, regardless of their abilities 
or disabilities, should have equal access to education and opportunities for social 
interaction. Segregation, on the other hand, is based on the idea that exceptional children 
require specialized settings or instruction. 
Outcomes: Inclusion aims to foster acceptance, promote diversity, and prepare students 
for life in an inclusive society. Segregation may unintentionally reinforce barriers 
between students with and without disabilities. 
Over the years, there has been a shift towards inclusion in many educational systems 
worldwide, recognizing the benefits of diverse classrooms and the importance of equity in 
education. However, the debate continues, and the best approach often depends on 
individual needs, resources, and the support available within each educational setting. 

 
Learners who are Exceptional 
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Individualized education plan  : 
An Individualized Education Plan (IEP) is a personalized document designed to outline 
the specific educational goals and support services for a student with special needs.  
The development of an IEP involves a collaborative process that includes educators, 
parents, and often other professionals like therapists or counselors. The goal is to create a 
comprehensive plan that addresses the student’s unique needs, ensures access to the 
general education curriculum, and promotes their educational success. 
An Individualized Education Plan (IEP) for exceptional children is a tailored educational 
plan designed to meet the unique needs of a student with special needs. Here’s a more 
detailed breakdown of what an IEP typically includes for exceptional children: 
Student Information: 
Name, grade, and relevant background information. 
Description of the exceptionalities or disabilities affecting the student. 
Present Levels of Academic Achievement and Functional Performance: 
Evaluation results and observations that describe the student’s current abilities, strengths, 
and areas of need. 
Annual Goals: 
Specific, measurable goals tailored to the student’s needs, such as improving reading 
comprehension, developing social skills, or mastering specific academic subjects. 
Special Education and Related Services: 
Description of specialized instruction, therapies, or services the student will receive, such 
as speech therapy, occupational therapy, or counseling. 
Accommodations and Modifications: 
Adjustments to the curriculum, teaching methods, or environment to support the student’s 
access to the general education curriculum. 
Examples include extended time on tests, use of assistive technology, or modified 
assignments. 
Transition Services (for older students): 
Goals and services to help the student prepare for post-secondary education, employment, 
or independent living. 
Participation in General Education Classes: 
Explanation of how and when the student will participate in general education classes and 
activities, and any supports or modifications needed. 
Progress Monitoring and Reporting: 
Methods for tracking the student’s progress towards goals, including benchmarks or 
objectives to be met. 
Frequency of progress reports and how parents will be informed of progress. 
Special Considerations: 
Any additional considerations or supports needed for the student, such as behavior 
intervention plans, transportation services, or assistive technology devices. 
Transition Plan: 
Steps and services to support the student’s transition between grade levels, schools, or 
post-school activities. 
Parent and Student Participation: 
Opportunities for parents and, where appropriate, the student to participate in IEP 
meetings, provide input on goals and services, and collaborate with educators and 
professionals. 
The IEP is developed collaboratively by a team that often includes parents, educators, 
special education professionals, and sometimes the student. It is reviewed and updated at 
least annually to ensure it remains relevant and effective in meeting the student’s 
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evolving needs and goals. The goal of an IEP is to provide a comprehensive, 
individualized plan that supports the exceptional child’s academic, social, and emotional 
development while ensuring access to a free and appropriate public education. 
Family and community involvement : 
Family and community involvement plays a crucial role in supporting the growth, 
development, and well-being of exceptional children. Here’s how family and community 
can be involved: 
Family Involvement: 
Collaborative Planning: Parents and caregivers can actively participate in the 
development and review of the child’s Individualized Education Plan (IEP), sharing 
insights about the child’s strengths, needs, and goals. 
Support at Home: Families can reinforce skills learned at school, assist with homework, 
and provide a nurturing environment that encourages learning and development. 
Communication with Educators: Maintaining open and regular communication with 
teachers and school staff can help parents stay informed about their child’s progress and 
address any concerns or challenges. 
Advocacy: Parents can advocate for their child’s needs within the school system, 
ensuring they receive the necessary support, accommodations, and services to succeed 
academically and socially. 
Emotional Support: Providing emotional support, encouragement, and understanding 
can help exceptional children build confidence, resilience, and a positive self-image. 
Community Involvement: 
Community Programs and Resources: Connecting with community organizations, support 
groups, or recreational programs that cater to exceptional children can provide additional 
opportunities for learning, socialization, and skill development. 
Volunteer Opportunities: Encouraging community members to volunteer or mentor 
exceptional children can provide valuable support and positive role modeling. 
Awareness and Education: Raising awareness about exceptionalities within the 
community can help reduce stigma, promote acceptance, and foster a more inclusive 
environment for all children. 
Collaboration with Schools: Building partnerships between schools and community 
organizations can create opportunities for shared resources, expertise, and support 
services for exceptional children and their families. 
Community Events and Activities: Participating in community events, workshops, or 
activities that promote inclusion and celebrate diversity can help exceptional children feel 
valued and connected to their community. 
Involvement from both family and community members creates a supportive network 
around exceptional children, enhancing their educational experiences, promoting their 
overall development, and contributing to their success in school and life. 
Legal rights for exceptional children’s : 
Exceptional children have specific legal rights to ensure they receive appropriate 
educational services and support. Here are some key legal rights and protections in the 
context of education for exceptional children: 
Individuals with Disabilities Education Act (IDEA): 
Free Appropriate Public Education (FAPE): Ensures that all children with disabilities are 
entitled to a free and appropriate public education tailored to their unique needs. 
Individualized Education Plan (IEP): Requires schools to develop and implement an 
IEP for each child with a disability, outlining specific educational goals and services. 
Section 504 of the Rehabilitation Act: 
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Non-Discrimination: Prohibits discrimination against individuals with disabilities in any 
program or activity receiving federal financial assistance. 
504 Plan: Provides accommodations and supports to students with disabilities who do not 
qualify for special education services under IDEA but still require assistance to access the 
general education curriculum. 
Americans with Disabilities Act (ADA): 
Accessibility: Requires schools and public entities to provide reasonable accommodations 
and ensure accessibility for individuals with disabilities. 
Non-Discrimination: Prohibits discrimination based on disability in all public and 
private entities, including schools. 
Family Educational Rights and Privacy Act (FERPA): 
Privacy: Protects the privacy of student education records and gives parents and eligible 
students the right to access and request corrections to their records. 
Parent and Student Participation: 
Informed Consent: Parents must give informed consent for evaluations, services, and 
placements related to special education. 
Due Process Rights: Provides parents and students with the right to challenge decisions 
related to identification, evaluation, or placement through due process hearings. 
Transition Services: 
Transition Planning: Requires schools to provide transition services to help students with 
disabilities prepare for post-secondary education, employment, and independent living. 
Procedural Safeguards: 
Notice and Consent: Schools must provide parents with written notice before making 
significant changes to the child’s educational placement or services and obtain parental 
consent when necessary. 
Mediation and Due Process Hearings: Provides mechanisms for resolving disputes 
between parents and schools, including mediation and formal due process hearings. 
Least Restrictive Environment (LRE): 
Inclusion: Requires schools to educate students with disabilities in the least restrictive 
environment appropriate to their needs, promoting inclusion and access to general 
education settings to the maximum extent possible. 
It's Important for parents and caregivers to be aware of these legal rights and protections 
to advocate effectively for their child’s educational needs. Schools are obligated to 
comply with these laws and work collaboratively with parents to develop and implement 
appropriate educational plans for exceptional children. If parents believe their child’s 
rights are being violated, they have the right to seek assistance, mediation, or legal 
counsel to address their concerns. 
Assistive technology : 
Assistive technology (AT) plays a vital role in supporting exceptional children by helping 
them access the curriculum, communicate, and participate more fully in educational and 
daily activities. Here are some types of assistive technology commonly used for 
exceptional children: 
Communication Devices: 
Augmentative and Alternative Communication (AAC) Devices: Helps nonverbal or 
minimally verbal children communicate using symbols, pictures, or speech-generating 
devices. 
Speech-to-Text Software: Converts spoken language into written text, assisting children 
with speech or language impairments. 
Learning and Literacy Tools: 
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Text-to-Speech Software: Reads aloud digital text, helping children with reading 
difficulties or visual impairments access written information. 
Word Prediction Software: Assists students with writing by predicting and suggesting 
words as they type, improving writing speed and accuracy. 
Math and Science Software: Provides interactive tools and visual aids to help students 
understand and solve complex mathematical and scientific concepts. 
Mobility and Physical Access Devices: 
Adaptive Keyboards and Mice: Customizable keyboards and mice designed for children 
with motor impairments or physical disabilities. 
Switch Access: Allows children to control devices using switches, sip-and-puff devices, 
or other alternative input methods. 
Mobility Aids: Includes walkers, wheelchairs, or mobility scooters tailored to the 
individual needs of children with physical disabilities. 
Sensory Aids: 
Visual Aids: Includes magnifiers, screen readers, or high-contrast displays to assist 
children with visual impairments or low vision. 
Auditory Aids: Includes hearing aids, FM systems, or sound amplification devices to 
support children with hearing impairments or auditory processing disorders. 
Organization and Time Management Tools: 
Visual Schedules and Timers: Helps children with organizational difficulties, ADHD, or 
autism manage their time, routines, and transitions effectively. 
Task Management Apps: Digital apps or software to help students organize 
assignments, schedules, and reminders. 
Assistive Software and Apps: 
Educational Apps: Interactive learning apps tailored to specific academic subjects or 
skills, offering personalized learning experiences. 
Assistive Writing Tools: Software with features like word prediction, spell check, and 
grammar check to support students with writing difficulties. 
Environmental Control Systems: 
Smart Home Technology: Allows children with physical disabilities to control lights, 
appliances, or other devices using voice commands, switches, or remote controls. 
When selecting assistive technology for exceptional children, it’s essential to consider the 
individual needs, preferences, and abilities of the child. Collaborating with educators, 
therapists, and AT specialists can help identify the most appropriate and effective tools to 
support the child’s learning and independence. Training and ongoing support are also 
crucial to ensure successful implementation and use of assistive technology in various 
settings, including home, school, and community environments. 
Social and emotional development : 
The social and emotional development of exceptional children is a critical aspect of their 
overall well-being and success. Here’s how social and emotional development can be 
impacted in various exceptionalities and ways to support them: 
Autism Spectrum Disorder (ASD): 
Social Skills: Children with ASD may struggle with social interactions, understanding 
social cues, and forming friendships. 
Emotional Regulation: Difficulties in managing emotions, sensory sensitivities, and 
coping with changes or transitions. 
Support: Social skills training, structured playgroups, and visual supports can help 
improve social understanding and emotional regulation. 
Attention-Deficit/Hyperactivity Disorder (ADHD): 
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Attention and Impulsivity: Children with ADHD may have trouble paying attention, 
controlling impulses, and staying organized. 
Emotional Regulation: Challenges in managing emotions, frustration, and impulsivity. 
Support: Behavior management strategies, mindfulness practices, and organizational 
tools can help improve attention and emotional control. 
Learning Disabilities: 
Self-esteem: Struggles with academic tasks can impact self-confidence and self-
perception. 
Emotional Regulation: Frustration, anxiety, or avoidance related to learning challenges. 
Support: Individualized instruction, positive reinforcement, and self-advocacy skills can 
boost self-esteem and resilience. 
Intellectual Disabilities: 
Social Skills: Delays or challenges in social understanding, communication, and 
interaction. 
Emotional Development: Varied emotional maturity and understanding of social 
situations. 
Support: Social skills training, peer mentoring, and inclusive environments can foster 
social growth and emotional well-being. 
Sensory Processing Disorders: 
Sensory Sensitivities: Overwhelm or discomfort related to sensory inputs (e.g., lights, 
sounds, textures). 
Emotional Responses: Anxiety, avoidance, or meltdowns due to sensory overload. 
Support: Sensory integration therapy, environmental modifications, and sensory tools 
(e.g., weighted blankets, headphones) can help manage sensory sensitivities and 
emotional reactions. 
Supporting Social and Emotional Development: 
Positive Relationships: Building trusting relationships with caregivers, peers, and 
educators can provide a supportive and nurturing environment for social and emotional 
growth. 
Social Skills Training: Structured activities, role-playing, and group interactions can 
help teach and practice social skills and communication strategies. 
Emotional Literacy: Teaching children to identify, express, and manage their emotions 
can improve emotional regulation and interpersonal relationships. 
Inclusive Environments: Encouraging inclusive classrooms and community settings 
promotes acceptance, understanding, and positive social interactions among all children. 
Counseling and Therapy: Individual or group counseling, play therapy, or cognitive-
behavioral therapy can help children process emotions, develop coping strategies, and 
improve social skills. 
Parent and Educator Collaboration: Working collaboratively with parents, caregivers, 
and educators to understand the child’s needs, strengths, and challenges ensures 
consistent support and intervention across different settings. 
Self-Advocacy: Empowering children to communicate their needs, preferences, and 
feelings fosters independence, self-awareness, and resilience. 
Supporting the social and emotional development of exceptional children requires 
understanding, patience, and individualized approaches tailored to each child’s unique 
needs and strengths. By providing a supportive environment, appropriate interventions, 
and opportunities for growth and learning, we can help exceptional children thrive 
socially and emotionally, enhancing their overall well-being and quality of life. 
Transition planning : 
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Transition planning for exceptional children is a crucial process that helps prepare them 
for the next stage of their life, whether it's transitioning from early childhood to school, 
from elementary to middle school, from middle to high school, or from high school to 
post-secondary education, employment, or independent living. Here’s a guide to 
transition planning for exceptional children: 
Early Planning: 
Start Early: Begin transition planning as early as possible, ideally by middle school or 
earlier, to allow sufficient time to identify goals, supports, and services. 
Assessment: Conduct assessments to identify the child’s strengths, interests, abilities, and 
areas of need related to transition goals. 
Transition Goals: 
Educational Goals: Identify academic goals, such as completing high school 
coursework, obtaining certifications, or pursuing post-secondary education. 
Career Goals: Explore career interests, skills, and vocational training opportunities 
aligned with the child’s abilities and interests. 
Independent Living Goals: Develop skills for daily living, such as managing finances, 
cooking, transportation, or self-care. 
Transition Services and Supports: 
Educational Supports: Access to special education services, accommodations, and 
modifications to support academic and functional skills development. 
Career and Vocational Training: Opportunities for vocational assessments, job 
training, internships, or work-based learning experiences. 
Community Services: Connection to community resources, agencies, or programs that 
provide support and services related to employment, housing, transportation, or 
healthcare. 
Independent Living Skills Training: Instruction and support in developing skills for 
independent living, such as personal care, household management, and community 
navigation. 
Collaboration and Coordination: 
Interagency Collaboration: Foster collaboration between schools, vocational 
rehabilitation agencies, community organizations, and other service providers to 
coordinate transition services and supports. 
Family Involvement: Engage parents, caregivers, and families in the transition planning 
process to ensure a collaborative and informed approach. 
Student Involvement: Encourage the student’s active participation in decision-making, 
goal-setting, and planning to promote self-determination and independence. 
Transition Plan Development: 
Individualized Transition Plan (ITP): Develop an Individualized Transition Plan that 
outlines specific goals, services, supports, and timelines tailored to the child’s needs and 
aspirations. 
Progress Monitoring: Regularly review and update the transition plan to track progress, 
adjust goals, and ensure alignment with the child’s evolving needs and post-secondary 
aspirations. 
Documentation and Record-Keeping: Maintain thorough documentation of transition 
planning activities, assessments, services, and outcomes to facilitate communication, 
accountability, and continuity of support. 
Post-Secondary Transition: 
Post-Secondary Education: Explore opportunities for higher education, such as 
community college, vocational training programs, or specialized post-secondary programs 
for students with disabilities. 
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Employment: Connect with vocational rehabilitation services, job placement agencies, or 
supported employment programs to assist with job search, job placement, and ongoing 
support in the workplace. 
Independent Living: Identify housing options, transportation solutions, healthcare 
resources, and community supports to promote independence and community integration. 
Transition Resources and Tools: 
Transition Planning Tools: Utilize transition planning tools, resources, and templates 
provided by educational agencies, advocacy organizations, and government agencies to 
guide the transition planning process. 
Supportive Technology: Explore assistive technology, apps, and tools that can support 
the child’s transition planning, skill development, and daily living activities. 
Transition planning for exceptional children is a collaborative, ongoing process that 
requires coordination, communication, and individualized planning to ensure a successful 
transition to adulthood and post-secondary life. By engaging families, students, educators, 
and community partners in the transition planning process and providing comprehensive 
supports and resources, we can help exceptional children achieve their goals, maximize 
their potential, and thrive in their future endeavors. 
 

The model for the implementation of inclusive education in early childhood education (based 
on Nelis and Pedaste, 2020). 

Conclusion : 
Exceptional children bring unique strengths, challenges, and perspectives to our 
communities, enriching our lives in countless ways. While they may face various 
obstacles, with the right support, understanding, and opportunities, exceptional children 
can achieve remarkable growth, success, and fulfillment. 
Education and support for exceptional children have evolved significantly over the years, 
emphasizing inclusivity, individualized approaches, and collaboration among families, 
educators, and community partners. Legal protections and rights ensure that exceptional 
children have access to appropriate educational services, accommodations, and 
opportunities to thrive academically, socially, and emotionally. 
Transition planning plays a pivotal role in preparing exceptional children for the future, 
equipping them with the skills, resources, and confidence to navigate post-secondary 
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education, employment, and independent living successfully. Early intervention, 
personalized interventions, and ongoing support are key components in fostering the 
social, emotional, and academic development of exceptional children. 
As we continue to learn, adapt, and innovate in our approaches to supporting exceptional 
children, it’s essential to recognize and celebrate their unique abilities, contributions, and 
potential. By embracing diversity, promoting inclusion, and advocating for the rights and 
well-being of exceptional children, we can create more compassionate, inclusive, and 
supportive communities where all children have the opportunity to thrive and reach their 
full potential. 
In conclusion, exceptional children deserve our understanding, respect, and unwavering 
support. By working together, we can ensure that every exceptional child has the chance 
to shine, succeed, and make a positive difference in the world. 
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29 
ekufld LokLF; ,oa vkjksX;rk 

M‚- v#.k dqekj feJ 
,lksfl,V çksQslj  

,isDl çksQs'kuy ;wfuoflZVh 
iklh?kkV ] v#.kkapy çns'k  

 
euq"; dks tSo oSKkfudksa }kjk loksZPp i'kq ekuk x;k gS A ijarq euq"; esa efLr"d dk fodkl 
vU; i'kqvksa ds vis{kk—r fodflr voLFkk esa ik;k tkrk gSA blfy, ;g leLr i'kqvksa esa 
loZJs"B ekuk x;k gSA 
tSlk fd iwoZ esa geus Lohdkj fd;k gS] fd ekuo ,d loksZPp i'kq gS] ijarq efLr"d bldk 
fodflr voLFkk esa gS] vkSj bls ge çf'kf{kr dj ldrs gSa] ;k f'kf{kr dj ldrs gSaA ftlls ;g 
taxyh i'kq ls ,d lkekftd ekuo cu ldrk gS] tks lekt ds vuqdwy vkpkj o O;ogkj djrk 
gSA 
vjLrq dk dFku gS fd ^^LoLFk 'kjhj esa LoLFk efLr"d dk fuekZ.k gh f'k{kk gS^^A bl ifjHkk"kk ds 
nks igyw eq[; gSa] çFke ^LoLFk 'kjhj] f}rh; ^LoLFk efLr"d^A rks bl ifjHkk"kk ds vuqlkj ;fn 
vkidk 'kjhj LoLFk gS rks vkidk efLr"d Hkh LoLFk gksxk vkSj og efLr"d f'kf{kr ;k çf'kf{kr 
Hkh gks ldrk gSA rks dqy feykdj ekuo ds fodkl gsrq ;k lokaZxh.k fodkl gsrq 'kjhj ds 
lkFk&lkFk efLr"d dk Hkh LoLFk gksuk t:jh gSA 
vc ç'u ;g mBrk gS fd ;fn efLr"d LoLFk ugha gS] ;k jgk rks bldk D;k çHkko iM+sxk] ;k 
;g fdl fLFkfr dks mRiUu djsxkA ;gha ls gesa ekufld LokLF; ds egRo ds fo"k; esa irk 
pyrk gS] vFkkZr ekufld vLoLFkrk ekuo ds lokaZxh.k fodkl esa ,d ck/kd ds :i esa vkrk gSA 
 ekufld LokLF; 
 ekufld LokLF; dks v/;;u ds fo"k; oLrq ds :i esa çfrLFkkfir djus esa fDyQksMZ ch;lZ dk 
çeq[k ;ksxnku jgk gSA bu egksn; us 24 o"kZ dh voLFkk esa vkRegR;k dk ç;kl fd;k FkkA 
blds ckn LoLFk gksus ij bUgksaus viuh vkRedFkk ^, ekb.M nSV QkmaM bV~lsYQ^ ¼A mind 
that found itself½ iqLrd fy[kh] ftlus ekufld LokLF; ij yksxksa dks lkspus ij foo'k 
fd;k] ftlls ;g ,d fo"k; oLrq ds :i esa çfrLFkkfir gqvkA 
 ekufld LokLF; dk vFkZ 
tSlk fd ge yksxksa us iwoZ esa le>k fd 'kkjhfjd LokLF; vkSj ekufld LokLF; nksuksa ekuo ds 
egRoiw.kZ igyw gSa] ijarq ;fn utnhdh :i ls ns[ksa rks 'kkjhfjd LokLF; dk çHkko dsoy O;fä 
fo'ks"k ij iM+rk gSA ijarq ekufld LokLF; dk çHkko O;fä fo'ks"k ls vf/kd lekt ij iM+rk gSA 
vr% ;g ,d lcls egRoiw.kZ igyw v/;;u gsrq gksxkA D;ksafd ;fn O;fä ekufld :i ls LoLFk 
gS rks lekt ij /kukRed çHkko T;knk iM+sxk vkSj ;fn  vLoLFk gS rks lekt ij _.kkRed 
çHkko T;knk iM+sxkA 
 ifjHkk"kk,a 
 Øks ,aM Øks &^^ ekufld LokLF; foKku og foKku gS ftldk laca/k ekuo dY;k.k ls gS vkSj 
tks ekuo laca/kksa ds lHkh {ks=ksa dks çHkkfor djrk gS^^A 
 Mental health is a science that deals with the human welfare pervades all fields if 
human relationship – Crow & Crow. 
gSMQhYM&^^lkekU; Hkk"kk esa ge dg ldrs gSa fd ekufld LokLF; laiw.kZ O;fäRo dh 
fØ;k'khyrk gS^^A 
In general terms we may say that mental health is the harmonious functioning of 
the whole personality. ( Headfield) 
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dkyZ esafuaxj&^^ekufld LokLF; vf/kdre [kq'kh rFkk çHkko'khyrk ds lkFk okrkoj.k ,oa mlds 
çR;sd nwljs O;fä ds lkFk ekuo lek;kstu gS&;g ,d larqfyr euksn'kk] lrdZ cqf)] lkekftd 
:i ls ekU; O;ogkj rFkk ,d [kq'kfetkt cuk, j[kus dh {kerk gS^^A 
“Mental health is the adjustment of human being to the world and to each 
other with maximum effectiveness and happiness. It is ability to maintain and 
even to temper an alert, intelligence, socially considerate behaviour 
and happy disposition”. ( Carl Meninger) 
mi;qZä ifjHkk"kkvksa ds voyksdu ls bl fu"d"kZ ij igqapk tk ldrk gS fd ekufld LokLF; ls 
vfHkçk; efLr"d dh ml voLFkk ls gS] ftlesa og vkSj mldk dk;Z lekt ds vuqdwy gks 
ftlls mldh Lo dh çxfr ds lkFk&lkFk ekuo lekt Hkh ykHkkfUor gks ldsA 
vPNs ekufld LokLF; dh fo'ks"krk,a 
 1&leatu'khyrk& 
leatu'khyrk ls vfHkçk; ;gka ij ;g gS fd D;k O;fä vkus okyh leL;kvksa ls yM+ ikrk gS ;k 
ugha] D;k og ifjfLFkfr;ksa ds lkFk vius vki dks cny ikrk gS ;k ugha] ;fn og ifjfLFkfr;ksa ds 
lkFk&lkFk vius vki dks cnyus esa leFkZ gS rks og ,d vPNk ekufld LokLF; okyk O;fä 
dgk tk,xk vU;Fkk ughaA vr% ge dg ldrs gSa fd leatu'khyrk ,d ,slk ekud gS ftlds 
vk/kkj ij ge ekuo ds ekufld LokLF; dk ewY;kadu dj ldrs gSaA 
 2&Lo dk fodkl& 
 Lo ls vfHkçk; O;fä dk [kqn ds Åij fo'okl ls gSA ;fn O;fä dk Lo;a ds Åij iw.kZ 
fo'okl gS rks mldk ekufld LokLF; vPNk le>k tk,xk vU;Fkk ughaA 
 3&nwljs ds çfr /kukRed –f"Vdks.k 
ekufld LokLF; ds ekiu esa vxyk iSekuk ;g gS fd O;fä dk nwljksa ds çfr –f"Vdks.k dSlk 
gS] ;fn O;fä dk     –f"Vdks.k nwljksa ds çfr vPNk] ldkjkRed ;k /kukRed gS rks og ,d 
vPNs ekufld LokLF; okyk le>k tk,xkA bldk vfHkçk; ;g gS fd O;fä ;fn nwljksa esa 
vPNh phtksa dks [kkstsxk rks mldk Hkh O;fäRo vPNk cusxkA 
 4&lekt ds çfr –f"Vdks.k 
 ,d LoLFk efLr"d okyk O;fä lekt ds çfr /kukRed –f"Vdks.k j[krk gS] og lekt ls 
vis{kk ls T;knk mlds fy, dqN dj xqtjus dh {kerk j[kus dk ç;kl djrk gS] og ;g ugha 
lksprk fd lekt ls gesa D;k feyk gS cfYd ;g lksprk gS fd ge lekt dks D;k ns ldrs gSa 
;fn ,slk O;fäRo okyk O;fä gS rks og vPNs ekufld LokLF; dk O;fä gSA 
5&O;fäRo esa yksp'khyrk 
 yksp'khyrk ls vfHkçk; ;g gS fd ,d vPNs ekufld LokLF; okyk O;fä le; vkSj ifjfLFkfr 
ds lkFk vius vki dks leaftr dj ysrk gS] og fdlh Hkh okrkoj.k  esa vius vki dks <kyus dh 
{kerk j[krk gS ;fn ,slk ekufld LokLF; O;fä dk gS rks og vPNs ekufld LokLF; okyk 
dgk tkrk gSA 
 6&laosxksa ij fu;a=.k 
 ,d vPNs ekufld LokLF; okyk O;fä vius laosxksa ij vPNk fu;a=.k LFkkfir j[krk gS] vFkkZr 
tSls Øks/k] Hk; ]?k.̀kk nq%[k vkfn ls çHkkfor u gksdj Lo;a le; ds vuqlkj fu.kZ; ysus dh {kerk 
j[krk gS vFkkZr fdlh Hkh leL;k ds lek/kku esa og vius vPNs ekufld fLFkfr dk çn'kZu 
djrk gSA 
7&vius dk;Z ds çfr fu"Bk 
 vPNs ekufld LokLF; okyk O;fä vius dk;Z dks bZekunkjh]yxu ls djus dk ç;kl djrk gS] 
mls fuf'pr le; ij Hkh iwjk djus dk ç;kl djrk gS] ml dk;Z dks djus esa vkus okyh 
leL;kvksa dk Hkh funku Lo;a djrk gSA 
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 8&foosd'khyrk 
 vPNs ekufld LokLF; okyk O;fä foosd'khy gksrk gS] og ns'k dky le; ifjfLFkfr ds 
vuqlkj fu.kZ; ysrk gS uk dh vius laosxksa ds vuqlkj] vr% vPNs ekufld LokLF; okyk O;fä 
vius foosd ls dk;Z djus ds dkj.k lekt esa ,d vPNk LFkku Hkh çkIr djrk gSA 
 9&leL;kvksa ls tw>us dh {kerk 
 vPNs O;fäRo okyk O;fä vkus okyh leL;kvksa ls vius foosd vkSj vius vkRefo'okl dh 
lgk;rk ls mls gy djus dk ç;kl djrk gS] vkSj ;fn leL;k,a ugha lqy> ik jgh gSa rks vU; 
fdlh dh lgk;rk Hkh ysdj leL;kvksa dk funku djus dk ç;kl djrk gSA 
 10&ftank fny 
 vPNs ekufld LokLF; okyk O;fä lnSo ftank fny gksrk gS tks lHkh ds lkFk leku O;ogkj 
djrk gS]fdlh ds çfr eu esa dksbZ ?k̀.kk ugha j[krk gS vkSj lcdk lg;ksx Hkh djus dk ç;kl 
djrk gS ]vkSj lHkh dks [kq'k Hkh j[kus dk ç;kl djrk gSSA 
11&'kkjhfjd :i ls LoLFk 
 ,d vPNs ekufld LokLF; ds fy, O;fä dks igys 'kkjhfjd :i ls LoLFk gksuk ,d vko';d 
dM+h gS] tc O;fä 'kjhj ls LoLFk jgsxk rHkh og ekufld :i ls Hkh LoLFk gks ldsxk]vFkkZr 
ekufld LoLFkrk ls igys 'kkjhfjd :i ls LoLFkrk vko';d gSA 
 vLoLFk ekufld LokLF; ds y{k.k 
1&vkRefo'okl esa deh 
;fn fdlh O;fä esa fdlh dk;Z ds çfr mlds iw.kZ gksus esa la'k; gks] vkSj og O;fä fdlh dk;Z 
ds fy, vius vki dks vuqi;qä le>rk gks ]vFkkZr mlds vkRefo'okl esa vius çfr Lo;a 
fo'okl uk gks rks ;g ,d vLoLFk ekufldrk dk y{k.k gS 
2&leL;kvksa ls Hkkxuk 
vLoLFk ekufldrk ds y{k.k okyk O;fä ds lkeus fdlh Hkh çdkj dh leL;k vkus ij og 
vkRefo'okl dh deh ds dkj.k gkFk [kM+s dj nsrk gS vFkkZr leL;kvksa ls Lo;a Hkkxus yxrk gS] 
;k ;wa dgsa fd leL;kvksa ls yM+us dh mles Lo;a dksbZ {kerk ugha gksrh ;g Hkh vLoLFk 
ekufldrk dk y{k.k gSA 
 3& dqlek;ksftr 
 vLoLFk ekufldrk okyk O;fä fdlh Hkh i;kZoj.k ds çfr vius vki dks vuqdwy ugha cuk 
ikrk] vFkkZr ubZ ifjfLFkfr;ksa esa vius vki dks lek;ksftr djus esa vleFkZ ikrk gS] rks ;g Hkh 
,d vLoLFk ekufldrk dk y{k.k gSA 
4& vfoosdh 
 fdlh dk;Z dks fd;k tk, ]rks fdl çdkj dq'kyrk iwoZd mls laiUu fd;k tk, ];fn dksbZ 
dk;Z djus yk;d uk gks] rks mls uk fd;k tk, ]bl çdkj ds fu.kZ; ysus dh {kerk foosd 
dgykrh gSA vFkkZr vfoosdh O;fä esa ,sls fu.kZ; ysus dh {kerk ugha ikbZ tkrh] mls ;g Kku 
ugha gksrk gS fd dkSu lk dk;Z djus yk;d gS vkSj dkSu lk ughaA 
 5&udkjkRed –f"Vdks.k 
vLoLFk ekufldrk okyk O;fä çR;sd leL;kvksa dks udkjkRed –f"V ls gh ns[krk gS] mls 
leLr l`f"V esa loZ= udkjkRedrk gh fn[krh gSA og gj LFkku ij udkjkRedrk dh [kkst esa gh 
viuh ÅtkZ dks u"V djrk gSA ,slh ço`fÙk okyk O;fä vLoLFk ekufldrk okyk dgykrk gSA 
6& yksp'khyrk dk vHkko 
 vLoLFk ekufldrk okyk O;fä vius thou esa] vius fopkjksa ls dksbZ le>kSrk ugha djrk gSA 
vFkkZr og ns'k dky le; ifjfLFkfr ds vuqlkj Lo;a esa dksbZ ifjorZu djus ds fy, rS;kj ugha 
gksrk gS tcfd LoLFk ekufldrk dk y{k.k gS fd og ns'k dky le; ifjfLFkfr ds vuqlkj 
vius vki esa ifjorZu dj ysA 
 7&vLoLFkrk 
,slk O;fä 'kkjhfjd :i ls vDlj vLoLFk jgrk gSA 'kkjhfjd vLoLFkrk ds dkj.k og Lo;a 
ekufld vLoLFkrk ls Hkh f?kj tkrk gSA 
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8&HkkoukRed :i ls vfLFkj 
vLoLFk ekufldrk okyk O;fä vius laosxksa ij fu;a=.k LFkkfir djus esa vleFkZ gksrk gS] 
ftlds dkj.k og le;&le; ij vius dk;ksaZ ds çfr lgh fu.kZ; ysus esa vleFkZ gksrk gSA 
9& fucZy fu.kZ; 'kfä 
 vLoLFk ekufldrk okyk O;fä vko';drk iM+us ij dBksj fu.kZ;  ;k Rofjr fu.kZ; ugha ys 
ikrk gSA D;ksafd og vfoosdh vkSj vius laosxksa ij fu;a=.k LFkkfir djus okyk ugha gksrk gSA 
10& dYiuk'khy 
vLoLFk ekufldrk okyk O;fä lnSo vkHkklh nqfu;k ;k dYiuk dh nqfu;k esa fopj.k djrk gS] 
D;ksafd mlesa [kqn dh vkRe 'kfä ugha gksrh blfy, og vius ekufld laosxksa dh iwfrZ vius 
dYiuk dh nqfu;k esa djus dk ç;kl djrk gSA 
ekufld LokLF; dks cuk, j[kus ds mik; 
 euq"; :ih i'kq dks f'k{kk ds }kjk gh mls lkekftd çk.kh cuk;k tkrk gS] vkSj ;g f'k{kk gh 
mlds O;ogkj esa ifjorZu ykrh gS] ftlls og lkekftd çk.kh curk gSA ;g f'k{kk ifjorZu rhu 
ek/;e ls ykrh gSA çFke ifjokj] f}rh; lekt vkSj rr̀h; fo|ky;A vc ge ;g ns[ksaxs dh ;g 
rhuksa vo;o fdl çdkj ekufld LokLF; dks cuk, j[kus esa lgk;rk çnku djrs gSaA 
v& ifjokj 
 cPpksa dk tUe ds i'pkr çFke laidZ ifjokj ls gh gksrk gS vkSj blh ifjokj esa cPpksa dk 
ekufld fodkl vkSj LokLF; ij /;ku fn;k tkrk gS] vkSj blh ifjokj ds okrkoj.k dk çHkko 
ckyd ds ekufld fodkl ij iM+rk gS]vr,o ifjokj gh og ek/;e gS ]tks çFke :i esa ckyd 
ds ekufld fodkl gsrq ftEesnkj gSA ;g fuEu çdkj ls ckyd ds ekufld fodkl esa lgk;rk 
çnku djrk gS& 
 1& vko';d vko';drkvksa dh iwfrZ ds }kjk 
 2& ljl ikfjokfjd okrkoj.k ds }kjk 
 3& ,d nwljs ds çfr l}~;ogkj ds }kjk 
 4& ifjokj esa vuq'kklfud O;ogkj ds }kjk 
1&vko';d vko';drk dh iwfrZ }kjk 
vko';d vko';drk ls vFkZ gS fd ewyHkwr vko';drkvksa dh iwfrZ tSls jksVh diM+k vkSj edku 
vFkkZr ckyd dh ewyHkwr vko';drkvksa ds lkFk&lkFk HkkSfrd vko';drkvksa dh Hkh iwfrZ] ysfdu 
;gka ij HkkSfrd vko';drkvksa ls vfHkçk; gS fd ogh HkkSfrd vko';drk,a ftudh vko';drk 
ml ckyd ds ekufld fodkl gsrq vko';d gSA ,slk uk gks fd ;g ewyHkwr vko';drkvksa ;k 
HkkSfrd vko';drkvksa dh deh ls cPpksa dh ekufld voLFkk ij foijhr çHkko iM+sA 
2&ljl ikfjokfjd okrkoj.k 
 ljl ikfjokfjd okrkoj.k ls vfHkçk; gS fd ml ifjokj esa ml cPps ds ekufld fodkl gsrq 
ln~Hkko iw.kZ okrkoj.k dk gksukA ml ifjokj esa lHkh yksx ,d nwljs ds fopkj vkSj Hkkoukvksa dk 
lEeku djus okys gksaA ml ifjokj esa vkarfjd dyg ] vkilh }a} vkSj ,d nwljs ls fo}s"k dh 
Hkkouk uk gksA ,slh fopkj/kkjk okyk ifjokj ljl ikfjokfjd okrkoj.k okyk ifjokj dgykrk gSA 
3&,d nwljs ds çfr l}~;ogkj 
 ,d nwljs ds çfr l}~;ogkj ls vfHkçk; ;g gS fd ml ifjokj esa ,d ,slk vkpj.k gksrk gks 
tks vuqdj.k'khy gksA tks lekt }kjk Hkh lefFkZr gks ldsAftls lh[kus ds i'pkr og ckyd 
ekufld :i ls –<+ vkSj lek;kstu 'khy cu ldsA 
4& ifjokj esa vuq'kklfud O;ogkj ds }kjk 
 cPpk vuq'kklu loZçFke vius ifjokj esa gh lh[krk gSA ;g ikfjokfjd vuq'kklu gh ckyd dk 
thou laokj nsrk gSA vuq'kkflr O;ogkj gh mlds efLr"d dks ,d lgh n'kk vkSj fn'kk çnku 
djrk gS] ftlls ckyd lgh fn'kk esa viuk lokaZxh.k fodkl djus esa lQy gksrk gSA 
c& lekt 
 cPpk cM+k gksus ds Øe esa ifjokj ls tc ckgj fudyrk gS rks og ikl& iM+ksl] leqnk; o 
lekt ds laidZ esa vkrk gSA rks ikl& iM+ksl] leqnk; o lekt dk okrkoj.k Hkh ckyd ds 
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ekufld LokLF; ij çHkko Mkyrk gSA tSlk ikl &iM+ksl] leqnk; o lekt dk okrkoj.k gksxk 
oSlk gh cPps dk ekufld fodkl Hkh gksxkA vr% ge dg ldrs gSa fd lekt dk Hkh cPpksa ds 
ekufld fodkl ij çHkko iM+rk gSA ;g fuEu çdkj ls ldkjkRed :i ls çHkkfor dj ldrk 
gS& 
 1& lejlrkiw.kZ okrkoj.k 
 2& lkekftd vuq'kklu 
 3& cPpksa ds fodkl ds çfr lg;ksxkRed :[k 
1& lejlrk iw.kZ okrkoj.k 
lejlrkiw.kZ okrkoj.k ls vfHkçk; ;g gS fd lekt esa lHkh yksx ,d nwljs dks vkxs c<+kus esa 
enn djrs gksaAgj dksbZ O;fä vius fodkl ds lkFk&lkFk vius ikl & iM+ksl ds yksxksa ds 
lokaZxh.k fodkl gsrq ln~Hkko iw.kZ :i ls dk;Zjr gksA dksbZ fdlh ds fodkl esa vojks/k mRiUu uk 
djrk gksA 
2& lkekftd vuq'kklu 
 lkekftd vuq'kklu ls vfHkçk; gS fd lekt ds tks fu;e vkSj dkuwu cuk, x, gSa] mudk 
ikyu djukA ,d LoLFk ekufldrk okyk ckyd lekt ds fu;e dkuwu dk ikyu Hkh djrk gS] 
vkSj mls lEeku Hkh nsrk gSA og lkekftd lhek vkSj nk;js esa jguk ilan Hkh djrk gS] ,slk 
O;fäRo okyk cPpk LoLFk ekufldrk dk dgykrk gSA 
3& cPpksa ds fodkl esa lg;ksxkRed :[k 
cPpksa ds fodkl esa lg;ksxkRed :[k ls vfHkçk; gS fd lekt cPpksa ds fodkl esa D;k&D;k 
vkSj fdl çdkj ls viuk ;ksxnku ns jgk gSA lekt dks ;g pkfg, fd vius ikl& iM+ksl ds 
cPps ;fn xyr jkLrs ij tk jgs gSa] rks mudks jksdsa&Vksdsa vkSj mUgsa lgh fn'kk çnku djsaA 
D;ksafd ;fn cPps dk lgh fn'kk esa ekufld fodkl uk gqvk rks bldk ifj.kke lekt ds Åij 
Hkh iM+sxk]vr% lekt dh Hkh ftEesnkjh gS fd cPpksa ds fodkl esa lg;ksxkRed #[k j[ksaA 
 c& fo|ky; 
 cPpk tc vkSj cM+k gksrk gS rks lekt o leqnk; ds }kjk mfpr funsZ'ku] ijke'kZ o lokaZxh.k 
fodkl gsrq ftl laLFkk dk fuekZ.k fd;k x;k gS] og fo|ky; dgykrk gSA cPpksa ds lokaZxh.k 
fodkl ds lkFk&lkFk ekufld fodkl esa fo|ky; dk lcls cM+k ;ksxnku gksrk gSA blh 
fo|ky; esa cPpk vius Lo dk fodkl ]leatu'khyrk vkSj vius iw.kZ O;fäRo dks çkIr djrk gSA  
fo|ky; fuEu çdkj ls cPpksa dh ekufld fodkl esa lg;ksx djrk gS& 
1& 'kkjhfjd fodkl 2& ekufld fodkl 3& Hkk"kkbZ fodkl 4& lkaosfxd fodkl 5&uSfrd o 
pkfjf=d fodkl 6& vuq'kklu 7&mfpr funsZ'ku o ijke'kZ 
fo|ky; ckyd ds ekufld] 'kkjhfjd] Hkk"kkbZ] lkaosfxd] uSfrd] vkSj pkfjf=d] fodkl ds 
lkFk&lkFk mls vuq'kklu esa jguk Hkh fl[kkrk gS ftlls og thou esa leL;kvksa ls yM+dj 
viuh ekufld fLFkfr dks etcwr djrk gSA blds lkFk&lkFk fo|ky; ckyd ds ekufld 
fodkl gsrq mls vko';d mfpr funsZ'ku o ijke'kZ Hkh miyC/k djkrk gSA ftlls ckyd Hkfo"; 
esa ykHkkfUor gks ldrk gSA 
ekufld vkjksX;rk 
vkjksX;rk dk 'kkfCnd vFkZ gS jksx ls eqä vFkkZr 'kjhj dh og voLFkk ftlesa 'kjhj jksx ls eqä 
gksA bl çdkj ekufld vkjksX;rk dk vFkZ ;g gqvk fd jksx eqä ekufld voLFkkA  jksx eqä 
ekufld voLFkk ls vFkZ gS fd ekuo dh og ekufld voLFkk ftlesa og Hk; ] fpark] dqaBk] }s"k 
vkSj dqlek;kstu vkfn  voLFkkvksa ls eqä gksA vFkkZr ekufld vkjksX;rk ,d ,slh voLFkk gS 
ftlesa O;fä 'kkjhfjd ds lkFk&lkFk ekufld :i ls Hkh okrkoj.k ds lkFk dq'ky lek;kstu 
djus esa leFkZ gksA 
ifjHkk"kk& 
 gSMQhYM& ^^ ekufld vkjksX;rk dk laca/k ekufld LokLF; dks cuk, j[kus rFkk ekufld 
vlarqyu dks jksdus ls gS^^A 
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 Mªsoj& ^^ ekufld vkjksX;rk dk vFkZ ekufld LokLF; ds fu;eksa dh [kkst djuk rFkk mls 
cuk, j[kus ds mik; djus ls gS^^ A 
 mijksä ifjHkk"kkvksa ls Li"V gS fd ekufld vkjksX;rk efLr"d dks LoLFk o leatu'khy cukus 
vkSj ekufld vlarqyu dh voLFkk ls nwj j[kus ls gS A 
ekufld vkjksX;rk dk egRo 
1& efLr"d dks LoLFk j[kuk 
2& ekufld fodkjksa ls nwjh 
3&ekufld leL;kvksa dk funku 
ekufld vkjksX;rk dh vko';drk  
1& LoLFk efLr"d j[kuk 
,d vPNs ekufld LokLF; ds fy, gesa efLr"d dks LoLFk j[kuk gksxkA D;ksafd tc efLr"d 
LoLFk jgsxk] rHkh O;fä lgh fu.kZ; ys ldsxk] lgh dk;Z laikfnr dj ldsxkA vr% O;fä dks 
leatu'khy cukus gsrq  mlds efLr"d dh j{kk ,d vfuok;Z dk;Z gSA 
2& ekufld fodkjksa ls nwjh 
ekufld fodkjksa ls nwjh ls vfHkçk; ;g gS fd ,slh leLr leL;k,a ftlls ckyd dk efLr"d 
nwf"kr gks mlls mls nwj j[kk tk,A D;ksafd tc leL;k,a efLr"d dks dksbZ çHkkfor gh ugha dj 
ik,axh] rks og ,d LoLFk efLr"d okyk O;fä cusxk tks ekufld vkjksX;rk dgykrk gSA 
3& ekufld leL;kvksa dk funku 
;fn fdUgha dkj.ko'k ekufld vLoLFkrk vk gh tk, rks mldk funku djuk vko';d gSA bl 
funku ds varxZr ge vkS"kf/k;ksa ;ksx vkfn dk lgkjk ys ldrs gSaA ftlls ekufld vkjksX;rk dh 
voLFkk iqu% çkIr dh tk ldrh gSA 
Hkkjrh; ok³~e; esa ekufld LokLF; 
 Jhen~Hkkxor xhrk ds vuqlkj ekufld LokLF; & 
v/;k; 2 'yksd 55 & 

 çtgkfr ;nk dkekUlokZUikFkZ euksxrku~ A 
vkReU;sokReuk rq"V% fLFkrçKLrnksP;rs AA 55AA 

 vFkZ & 
 ftl dky esa iq#"k eu esa fLFkr lEiw.kZ dkeukvksa dks Hkyh&Hkkafr R;kx nsrk gS vkSj vkRek dks 
vkRek esa gh larq"V j[krk gS ]ml dky esa og fLFkr çK dgk tkrk gSA 
vUo; & 
 fLFkr çK ;k vPNk ekufld LokLF; okyk O;fä og gksrk gS ftlus eu dks nwf"kr djus okyh 
dkeukvksa dk R;kx dj fn;k gS] vkSj vius vki dks tku fy;k gS vFkkZr [kqn dks (Know 
Thyself) tku fy;k gSA 
 ;gka ij dkeukvksa ls vfHkçk; rUek=kvksa ¼xa/k]jl] :i ] Li'kZ] 'kCn½ ij fu;a=.k LFkkfir djus 
ls gSA çkphu Hkkjrh; f'k{kk i)fr esa bu rUek=kvksa ij fujks/k czãp;Z vkJe ls gh fl[kk;k 
tkrk FkkA ftlls Nk= ,d LoLFk efLr"d okyk curk FkkA mlesa foosd {kerk fodflr dh 
tkrh Fkh ftlls og vius fy, Js;l o çs;l dk pquko djus esa leFkZ gks ldsA vkSj ;g rHkh 
laHko gksrk Fkk] tc O;fä vius bafæ;ksa ij fu;a=.k LFkkfir djus esa leFkZ gks lds] uk fd 
bafæ;ksa ds o'khHkwrA 
 vr% ge dg ldrs gSa fd LoLFk efLr"d okys O;fä dh bafæ;ka mlds o'k esa gksrh gSa vkSj og 
viuh leLr dkeukvksa ,oa rUek=kvksa ij fu;a=.k LFkkfir dj ysrk gSA 
 Jhen~Hkkxor xhrk ds vuqlkj vPNs ekufld LokLF; ds y{k.k& 
1& v/;k; 2 'yksd 56 & 

nq%[ks"ouqf}Xueuk% lq[ks"kq foxrLìg%A 
ohrjkxHk;Øksèk% fLFkrèkheZqfu#P;rs AA 56AA 

d & nq%[k esa fpÙk dh vkdqyrk ;k ?kcjkgV dk uk gksukA 
[k & lq[k dh çkfIr esa Hkh mldh bPNk 'kkar gks vkSj dksbZ Hkko dk mRiUu uk gksukA 
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x & jkx ¼ vuqdwy Hkko ls eu dk yxko ;k bPNk½ jfgr gksA 
?k & }s"k ¼ fdlh ds çfr çfrdwy Hkko dk tUe ysuk½ jfgr gksA 
³ & Hk;¼ vfu"V dh vk'kadk½ jfgr gksA 
p & Øks/k ¼vçlUurk ds rkSj ij fojks/k½ jfgr gksA 
2& v/;k; 2 'yksd 57 & 

;% loZ=kufHkLusgLrÙkRçkI; 'kqHkk'kqHke~ A 
ukfHkuUnfr u }sf"V rL; çKk çfrf"Brk AA 57aaAA 

 'kqHk vkSj v'kqHk vFkkZr vPNs vkSj cqjs nksuksa ifjfLFkfr;ksa esa leku O;ogkj okyk gksA 
 3 & v/;k; 2 'yksd 58& 

;nk lagjrs pk;a dwekZs·³~xkuho loZ'k% A 
bfUæ;k.khfUæ;kFkZsH;LrL; çKk çfrf"Brk AA 58aaaaAA 

 ftl çdkj dNqvk oká okrkoj.k ls  vius vki dks vçHkkfor j[krs gq, vius vki ij 
fu;a=.k j[krk gS] mlh çdkj LoLFk ekufldrk okyk O;fä Hkh vius bafæ;ksa ij rUek=kvksa dk 
çHkko uk iM+us nsrs gq, ml ij viuk fu;a=.k LFkkfir j[krk gSA vFkkZr oká okrkoj.k dk 
mlds eu vkSj efLr"d ij dksbZ cqjk çHkko ugha iM+rkA 
vLoLFk ekufldrk ds y{k.k & 
1& v/;k; 2 'yksd 62 & 

è;k;rks fo"k;kUiqal% laxLrs"kwitk;rs A 
l³~xkRlatk;rs dke% dkekRØksèkks·fHktk;rs AA 62AA 

d& fo"k; ¼ xa/k] jl] :i] Li'kZ ] 'kCn½ vkfn dk fparu djus okyk ;k blh ds o'khHkwr jgus 
okykA 
[k &fo"k; esa vkläh ls dkeuk ¼bPNkvksa dh iwfrZ dh pkg½ mRiUu gksrh gS A O;fä bUgha 
dkeukvksa dh iwfrZ gsrq lnSo ijs'kku jgrk gSA 
x & dkeuk dh iwfrZ u gksus ij Øks/k ¼vçlUurk gksus ij rhoz fojks/k dh Hkkouk½ iSnk gksrk gS] 
vkSj og O;fä Øks/kh gks tkrk gSA 
?k & Øks/k ls foosd 'kfä ¼D;k djus yk;d gS D;k ugha dk Kku½ u"V gks tkrh gSA vFkkZr og 
foosdghu gks tkrk gSA 
2& v/;k; 2 'yksd 63 

Øksèkkn~Hkofr lEeksg% lEeksgkRLef̀rfoHkze% A 
Lef̀rHkza'kkn~ cqf)uk'kks cqf)uk'kkRç.k';fr AA 63AA 

d& foosd 'kfä ds u"V gksus ls Le`fr esa Hkze  iSnk gksrk gSA vFkkZr o lgh dk;Z dj jgk gS ;k 
xyr] [kqn esa mlesa fu.kZ; 'kfä dk vHkko ik;k tkrk gSA 
[k & Le`fr esa Hkze ls cqf) ¼Kku½ dk uk'k gks tkrk gSA vFkkZr mldk Kku u"V gks tkrk gSA 
bl çdkj og O;fä iq#"kkFkZ ds v;ksX; ekuo cu tkrk gSA ;g xhrk ds vuqlkj vLoLFk 
ekufldrk ds y{k.k gSA 
lanHkZ xzaFk lwph 
 1& xqIrk ,l-ih- ,oa xqIrk vydk] mPprj f'k{kk euksfoKku] 'kkjnk iqLrd Hkou bykgkckn 
 2& ikBd ih-Mh-] f'k{kk euksfoKku] vxzoky ifCyds'kal vkxjk&2 
 3& vxzoky la/;k] f'k{kk euksfoKku] fot; çdk'ku eafnj okjk.klh 
 4& HkkxZo foosd] 'kSf{kd euksfoKku] jk[kh çdk'ku vkxjk 
 5& 'kekZ vatyh ,oa 'kekZ la/;k] f'k{kk euksfoKku] vuq çdk'ku t;iqj 
 6& flag v#.k dqekj] vk/kqfud  vlkekU; euksfoKku] eksrhyky cukjlh nkl iVuk 
 7& flag v#.k dqekj] mPprj uSnkfud euksfoKku] eksrhyky cukjlh nkl iVuk 
 8 & Jhen~Hkkxor xhrk &xhrk çsl xksj[kiqj  
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INTRODUCTION: 
Mental health is a person’s emotional, psychological, and social well-being. It determines 
how people think and feel and how they make choices and handle things. Mental health is 
critical for a person’s overall health, and problems in this aspect can adversely affect 
every aspect of a person’s life. There are two dimensions to mental health, positive and 
negative; the latter dimension is the absence or lack of mental illness. Positive mental 
health is a valuable and objective ideal of a person’s psychical state. Individuals with 
positive mental health generally present with positive affect and character traits, which 
may be viewed as resources. They often have high self-esteem, high levels of mastery, 
sense of coherence and self-efficacy. It can be conceptualized as a person’s ability to cope 
with adversity, and avoid breakdown or diverse health problems when confronted with 
adverse experiences. Negative mental health encompasses specific symptoms and 
difficulties with mental disorders. As presently defined and used in diagnostic 
classifications, mental disorders are designated by the existence of specific collections of 
symptoms. However, manifestations of mental disorder and psychological issues that do 
not meet the criteria for clinical disorders are common. These subclinical conditions, as 
well as general psychological discomfort, are frequently caused by lasting or transient 
hardships. They may have a systemic impact and often result in consultations with 
primary care or other qualified practitioners. 
POSITIVE MENTAL HEALTH: 
Positive mental health refers to a state of well-being in which an individual is able to cope 
with the normal stressors of life, work productively and effectively, maintain positive 
relationships, and contribute to their community. It is more than the absence of mental 
illness; rather, it encompasses a state of emotional, psychological, and social well-being. 
Positive mental health encompasses a wide range of factors that contribute to well-being 
and resilience. By cultivating emotional, psychological, social, physical, spiritual, 
occupational, and environmental well-being, individuals can enhance their overall mental 
health and lead fulfilling lives. There are various types of positive mental health, each of 
which contributes to overall well-being and resilience. Some common types of positive 
mental health include: 

⮚  Emotional Well-being: Emotional well-being involves the ability to recognize and 
manage one's own emotions, cope with stress, and maintain a positive outlook on 
life. Individuals with strong emotional well-being can regulate their emotions 
effectively, express themselves in healthy ways, and form positive relationships 
with others. 

⮚  Psychological Well-being: Psychological well-being is characterized by a sense of 
purpose, self-acceptance, autonomy, and personal growth. Individuals with strong 
psychological well-being have a high level of self-awareness, self-esteem, and 
resilience, allowing them to navigate life's challenges with confidence. 

⮚  Social Well-being: Social well-being refers to the quality of an individual's 
relationships and social connections. It involves having strong social support 
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networks, effective communication skills, and a sense of belonging and 
connection to others. Socially well individuals are able to build positive 
relationships, collaborate with others, and contribute to their communities. 

⮚  Physical Well-being: Physical well-being is an essential aspect of positive mental 
health, as physical health and mental health are interconnected. Maintaining a 
healthy lifestyle through regular exercise, nutritious diet, adequate sleep, and 
stress management can support overall well-being and mental resilience. 

⮚  Spiritual Well-being: Spiritual well-being involves a sense of meaning, purpose, 
and connection to something greater than oneself. This may include beliefs, 
values, and practices that provide a sense of peace, comfort, and fulfilment. 
Individuals with strong spiritual well-being often report higher levels of life 
satisfaction and resilience. 

⮚  Occupational Well-being: Occupational well-being refers to satisfaction and 
fulfilment in one's work or chosen activities. Feeling engaged, motivated, and 
challenged in one's career or daily activities contributes to overall well-being and 
mental health. Individuals with strong occupational well-being often experience a 
sense of accomplishment and purpose in their work. 

⮚  Environmental Well-being: Environmental well-being involves the quality of 
one's surroundings, including physical, social, and cultural environments. Having 
access to safe, supportive, and nurturing environments can enhance overall well-
being and mental health. Connecting with nature, promoting environmental 
sustainability, and advocating for social justice can also contribute to 
environmental well-being. 

Negative Mental Health: 
It's important to note that mental health disorders can vary in severity and can impact 
individuals differently. Seeking professional help from a mental health provider is crucial 
for accurate diagnosis, treatment, and management of mental health issues. Additionally, 
adopting healthy coping mechanisms, maintaining social connections, and practicing self-
care can help promote mental well-being and resilience. 
There are various types of mental health disorders, each with its own symptoms, causes, 
and treatment approaches. Some common types of mental health disorders include: 
✔ Anxiety Disorders: Anxiety disorders are characterized by excessive worry, fear, 

or nervousness that can interfere with daily activities. Examples of anxiety 
disorders include generalized anxiety disorder, panic disorder, phobias, and 
obsessive-compulsive disorder. 

✔ Mood Disorders: Mood disorders involve disturbances in a person's emotional 
state, leading to persistent feelings of sadness, hopelessness, or mood swings. 
Common mood disorders include major depressive disorder, bipolar disorder, and 
seasonal affective disorder. 

✔ Schizophrenia: Schizophrenia is a severe mental health disorder that affects a 
person's thinking, perception, and behaviour. Symptoms may include 
hallucinations, delusions, disorganized thinking, and social withdrawal. 

✔ Personality Disorders: Personality disorders are characterized by distorted patterns 
of thinking, behaviour, and emotions that affect interpersonal relationships and 
daily functioning. Examples of personality disorders include borderline 
personality disorder, narcissistic personality disorder, and antisocial personality 
disorder. 

✔ Eating Disorders: Eating disorders are mental health conditions that involve 
unhealthy behaviours related to food and body image. Common eating disorders 
contain anorexia nervosa, bulimia nervosa, and binge eating disorder. 
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✔ Substance Use Disorders: Substance use disorders involve addiction or 
dependence on drugs or alcohol, leading to significant impairment in daily 
functioning and relationships. 

✔ Post-Traumatic Stress Disorder (PTSD): PTSD is a mental health condition that 
can develop after experiencing a traumatic event. Symptoms may include 
flashbacks, nightmares and severe anxiety. 

✔ Attention-Deficit/Hyperactivity Disorder (ADHD): ADHD is a neurodevelopment 
disorder characterized by difficulty focusing, impulsivity, and hyperactivity. It 
often begins in childhood and can persist into adulthood. 

Factors Affecting mental health: 
Mental health is influenced by a complex array of factors, there are some factors 
that affect individual’s mental health. 

❖ Genetics: Family history and inherited traits. 
❖ Early childhood experience: Experiencing or witnessing stressful or joyful events. 
❖ Family environment: Living situation, social surroundings, and access to 

resources. 
❖ Age and Developmental Stage: Life stages, like adolescence or old age. 
❖ Nutrition and Exercise: Healthy eating habits and regular physical activity 
❖ Social Connections: Strong relationships with family and friends. 
❖ Social circumstance: Economic stability, education, and employment 

opportunities. 
❖ Physical Health: Chronic illness, pain, or sleep disturbances. 
❖ Education: level of education, school/college environment, competition pressure. 
❖ Employment and work condition: Job environment, job pressure, job satisfaction 

and professional relationship issues. 
❖ Cultural and Societal Expectations: Societal pressure, stigma, and cultural norms. 
❖ Digital Technology: Social media, screen time, and cyber bullying. 
❖ Brain Chemistry: Imbalances in neurotransmitters like serotonin and dopamine. 
❖ Personality Traits: Coping mechanisms, resilience, and personality characteristics. 
❖ Access to Mental Health Services: Availability and affordability of professional 

help. 
These factors interact and influence one another, making mental health a multifaceted and 
dynamic aspect of our overall well-being. 
Charecteristics of mentally healthy individual: 
Mentally healthy individual have some specific characteristics. Some characteristics of a 
mentally healthy individual are mentioned below: 

⮚  They wake up every day and feel grateful for something. 
⮚  They have something that they look forward to doing or experiencing. 
⮚  They let go of anger, and they do not spend time holding grudges against others 

who have hurt them. 
⮚  They enjoy the simple things in life. 
⮚  They keep trying when the going gets tough. 
⮚  They help others around them. 
⮚  They take care of them self. 
⮚  They have good boundaries in their relationships. 
⮚  They are not envious of what others have. 
⮚  They can be happy for others, even when they own life is challenging. 
⮚  Mentally healthy individual have strong personality. 



ISBN: 978-81-976727-2-9                                                                                                     221 
 

 
 

⮚  Mentally healthy individual are emotionally stable. 
⮚   Mentally healthy individual have no any major adjustment problems. 
⮚  They are physically healthy people. 
⮚  They are free from mentally illness. 
⮚  They have strong motivational power. 

How to measure mental Health: 
Measuring mental health is a complex process that involves assessing various aspects of 
an individual's emotional, psychological, and social well-being. 
Mental health measurement tools can provide a multi-dimensional approach to help 
providers assess, diagnose and monitor patients by establishing a baseline, measuring 
change through treatment and intervention, and measuring outcomes longitudinally across 
time. This level of data will be critical for healthcare professionals to meet new 
requirements that fall under measurement-based care guidelines. 
 There are several steps involved in the measurement of mental health, which may include 
the following: 

I. Screening and Assessment: The first step in measuring mental health is to screen 
individuals for potential mental health issues. This may involve using 
standardized screening tools or questionnaires to identify symptoms of common 
mental health disorders. A comprehensive assessment may also be conducted by a 
mental health professional to gather information about the individual's mental 
health history, symptoms, functioning, and risk factors. 

II. Diagnosis: Based on the screening and assessment results, a mental health 
provider may make a formal diagnosis of a specific mental health disorder, if 
applicable. This process involves considering the individual's symptoms, duration 
and severity of the symptoms, impact on daily functioning, and any contributing 
factors. 

III. Monitoring Progress: Once a diagnosis is made, it is important to monitor the 
individual's progress over time. This may involve tracking changes in symptoms, 
functioning, and overall well-being through regular check-ins with a mental health 
provider. Monitoring progress helps ensure that the individual is receiving 
appropriate treatment and support. 

IV. Outcome Measurement: Outcome measurement involves assessing the 
effectiveness of treatment interventions and their impact on the individual's 
mental health. This may include tracking changes in symptoms, quality of life, 
functioning, and other relevant outcomes. Outcome measurement helps inform 
treatment planning and adjustment as needed. 

V. Quality of Life Assessment: Mental health measurement should also consider the 
individual's quality of life and well-being. This may involve assessing factors such 
as social relationships, work or school functioning, daily activities, and overall life 
satisfaction. Quality of life assessments provide valuable insights into the 
individual's overall mental health status and functioning. 

VI. Feedback and Communication: Effective communication between the individual 
and mental health provider is essential for accurate measurement of mental health. 
Providing feedback on assessment results, treatment progress, and goal setting 
helps engage the individual in their mental health care and promotes collaboration 
in the treatment process. 

VII. Holistic Approach: Mental health measurement should take a holistic approach, 
considering the individual's physical health, social support, lifestyle factors, and 
environmental influences. Taking a comprehensive view of mental health helps 
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address the complex interactions between various aspects of well-being and 
promote overall mental wellness. 

Previous study: 
The World Health Organization (WHO) conceptualizes mental health as a “state of well-
being in which the individual realizes his or her own abilities, can cope with the normal 
stresses of life, can work productively and fruitfully, and is able to make a contribution to 
his or her community”. Mental disorders and psychoactive substance-related disorders are 
highly prevalent throughout the world and are major contributors to morbidity, disability, 
and premature mortality. However, the resources allocated by countries to tackle this 
burden are insufficient, are inequitably distributed, and, at times, inefficiently used. 
Together, this has led to a treatment gap that, in many countries, is more than 70%. The 
stigma, social exclusion, and discrimination that occur around people with mental 
disorders compound the situation. Mental health disorders increase the risk for other 
diseases and contribute to unintentional and intentional injury. In the Region, depression 
continues to be the leading mental health disorder, and is twice as frequent in women as 
in men. 10% to 15% of women in industrialized countries and 20% to 40% of women in 
developing countries suffer from depression during pregnancy or the postpartum period. 
Low-income countries spend around 0.5% of their health budget in mental health 
services, and high-income countries, 5.1%.  
In 2013, the World Health Assembly approved the Comprehensive mental health action 
plan 2013-2020. The development and establishment of policies and programs for mental 
health promotion and prevention are a necessary part of regional efforts to improve 
mental health in the overall population. The situation in mental health is different and 
significantly more complex. 
Many studies have shown that mortality is higher among those suffering from mental ill-
health, whether psychological distress or diagnosable disorders, than in the general 
population. Adverse life events, e.g. loss of spouse, have been linked to increased 
mortality. Over 90% of those who commit suicide suffer from a mental disorder. The 
negative impact of mental ill-health on survival has even been noted in community 
samples. Psychiatric disorders have been associated with increased levels of mortality 
from natural and violent causes. The mortality ratio of discharged patients has been found 
to be increased compared with that in the general population. 
Tools used for Measuring mental Health: 
Mental health status can relate to a wide range of patient experiences, feelings, actions 
and behaviours areas that aren’t always easily observable. Gaining this information 
through lengthy interviewing can be helpful, but it’s not practical with large numbers of 
patients to see, nor is the interviewing process consistent across care settings and over 
time.  
For this reason, scales have long been used to provide a measurable and comparable 
means to capture health information. Mental health professionals have access to several 
scales or tools they use to diagnose, assess and monitor patient progress. There are some 
misconceptions about use of mental health scales. As an example, many generally assume 
that measurement scales are used only with adults. Yet, there are many scales specifically 
designed for use with children, a mental health scale questionnaire for students (ages 6-
17) used to assess common disorders in pediatric mental health.  
Here are some of the most common scale for measuring mental health and their area of 
application: 

● Brown Assessment of Beliefs Scale (BABS) – Body dysmorphic disorder 
● Mood Disorder Questionnaire (MDQ) – Bipolar 
● Patient Health Questionnaire 9 (PHQ9) – Depression 
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● Yale Brown Obsessive Compulsive Scale (YBOCS) – Obsessive compulsive 
disorder 

● Sheehan-Suicidality Tracking Scale (S-STS) – Suicide 
● Cognitive Therapy Rating Scale (CTRS) – Cognitive therapy competence 
● Drinking Motives Questionnaire – Addiction 
● Generalized Anxiety Disorder 7-Item (GAD7) – Anxiety 
● BDD Modification of the YBOCS (BDD-YBOCS) – Body dysmorphic disorder 

There are several tools and assessments available that can help measure and track mental 
health. Some commonly used tools include: 
1. Mental Health Screening Tools: These are self-assessment questionnaires that can help 
individuals identify symptoms of mental health conditions such as depression, anxiety, 
PTSD, and others. Examples include the PHQ-9 for depression and GAD-7 for 
generalized anxiety disorder. 
2. Mental Health Apps: There are numerous mental health apps available that offer tools 
for self-assessment, mood tracking, journaling, and mindfulness practices. Examples 
include Headspace, Calm, and Mood path. 
3. Psychological Assessments: These are conducted by mental health professionals to 
evaluate mental health symptoms, personality traits, and cognitive functioning. Examples 
include the Beck Depression Inventory (BDI) and the Minnesota Multiphasic Personality 
Inventory (MMPI). 
4. Online Mental Health Screening tools: Websites such as Mental Health America and 
Screening for Mental Health offer free, anonymous online screenings for various mental 
health conditions. 
5. Wellness Trackers: Apps and devices that track lifestyle factors such as sleep, physical 
activity, and nutrition can also provide insights into mental health. Examples include 
Fitbit and MyFitnessPal. 
It's important to note that these tools are not a substitute for professional diagnosis and 
treatment. If you have concerns about your mental health, it's best to seek evaluation and 
support from a mental health professional. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Causes of Mental Illness: 
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The most common causes of mental illness are:  

● Mental exhaustion: Having to make too many decisions within a short time can 
be exhausting, leading to mental illness.  

● Lack of sleep: Having little to no sleep makes us prone to mental illness   
● Poor nutrition: Poor nutrition causes mental illness. For example, vitamin B12 

deficiency can cause depression and memory loss leading to mental illness. 
● Procrastination: Procrastination can leads to anxiety, which in turn causes mental 

illness.  
● Medication: Mental illness may occur as a side effect of specific medication. 
● Cluttered work environment: Cluttered or chaotic work environments 

may make it difficult to get into a productive mind frame.  
● Impostor syndrome: The feeling that we’re inadequate or incapable at work is a 

common cause of mental illness  
● Perfectionism: Perfectionism can lead to procrastination, self-doubt, and mental 

illness 
● Pessimism: A negative outlook causes mental illness. If we believe we have no 

chance of success, we may become unmotivated.  
How to overcome from mental depression: 
If we find our self facing a mental block at work, there are many ways to improve our 
focus and output. Overcoming mental depression can be a long and challenging process, 
but here are some tips that may help: 

⮚  Seek professional help: Consider seeing a therapist or counsellor who can provide 
us with the necessary support and guidance to overcome depression. 

⮚  Stay connected: Reach out to friends and family for support. Social connections 
can help us feel less isolated and provide a sense of belonging. 

⮚  Practice self-care: Engage in activities that bring us joy and relaxation, such as 
exercise, meditation, yoga, or hobbies. 

⮚  Set realistic goals: Break tasks into smaller, manageable steps and celebrate our 
accomplishments. 

⮚  Take a break: If we tried unsuccessfully to work through a mental block, the next 
best thing we can do is take a break. We have to try some unrelated activities like 
solving a crossword, washing dishes, or talking to a friend. Breaks help to reset 
our mind and connect the dots. 
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⮚  Challenge negative thoughts: Identify and challenge negative thought patterns that 
contribute to our depression. Replace them with more positive and realistic 
thoughts. 

⮚  Improving our skills: If we feel unprepared or inadequate for a project/work, we 
should take time to research, learn, and practice. 

⮚  Maintain a healthy lifestyle: Eat a balanced diet, get enough sleep, and avoid 
excessive alcohol or drug use, as these can worsen depressive symptoms. 

⮚  Stay active: Regular physical activity has been shown to improve mood and 
reduce symptoms of depression. 

⮚  Engage in activities that promote mindfulness and relaxation, such as deep 
breathing exercises or progressive muscle relaxation. 

⮚  Resting is one of the best ways to maintain mental health and overcome blocks. 
Getting a regular 7-9 hours of sleep every night keeps your mind sharp and ready. 

How to maintain mental hygiene: 
Maintaining mental hygiene, also known as mental health, is essential for overall well-
being and quality of life. Here are some tips to help you maintain good mental hygiene: 

● Practice self-care: Make time for activities that bring you joy and relaxation, such 
as exercise, spending time in nature, reading, or practicing mindfulness and 
meditation. 

●  Stay connected: Nurture relationships with friends and family members, and 
make an effort to stay connected and engage with others for social support and 
companionship. 

● Seek help when needed: Don't hesitate to seek help from a mental health 
professional if you are struggling with your mental health. Therapy and 
counseling can provide valuable support and strategies for coping with mental 
health challenges. 

● Manage stress: Find healthy ways to cope with stress, such as practicing stress-
relief techniques like deep breathing, journaling, or engaging in hobbies. 

● Maintain a balanced lifestyle: Eat a healthy diet, get regular exercise, prioritize 
sleep, and avoid unhealthy habits like excessive alcohol consumption or substance 
abuse. 

● Set boundaries: Learn to say no to things that overwhelm or drain you, and 
prioritize your own needs and well-being. 

● Practice self-compassion: Be kind and gentle with yourself, especially during 
difficult times. Treat yourself with the same compassion and understanding that 
you would offer to a friend. 

● Challenge negative thoughts: Practice cognitive behavioral techniques to 
challenge negative thought patterns and reframe them in a more positive and 
realistic way. 

● Engage in activities that promote mental well-being: Engage in activities that 
promote mental well-being, such as volunteering, taking up a hobby, or engaging 
in creative pursuits. 

● Stay mindful: Practice mindfulness and present-moment awareness to stay 
grounded and focused, and to reduce feelings of anxiety or overwhelm. 

Conclusion:  
Mental health is about how people think, feel, and behave. Mental health care 
professionals can help people manage conditions such as depression, anxiety, bipolar 
disorder, addiction, and other disorders that affect their thoughts, feelings, and 
behaviours. Mental health can affect a person’s day-to-day life, relationships, and 
physical health. External factors in people’s lives and relationships can also contribute to 



ISBN: 978-81-976727-2-9                                                                                                     226 
 

 
 

their mental well-being. Mental health problems are common and cause unnecessary 
human suffering. The reasons for this are the ups and downs of life that develop in 
conjunction with irregularities in biological and social structures. Mental health problems, 
like all the other health-related problems, have some negative consequences for 
individuals as well as for society.  
Measuring mental health involves a multidimensional approach that considers various 
factors contributing to an individual's emotional, psychological, and social well-being. 
We should remember that recovery from depression takes time and effort, but with 
patience and persistence, we can overcome it. If we are struggling, do not hesitate to seek 
professional help.  
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31 

सजृना᭜मकता 

डॉ. जगदीश कुमार 

एसोिसएट ᮧोफेसर (बी.एड.िवभाग) 
᮰ी गांधी पी.जी.कॉलेज 

मॉलटारी, आजमगढ़ 
 

सृजना᭜मकता का अथᭅ ह ै - सृजन करन ेकᳱ यो᭏यता। सृजन का अिभᮧाय ह ै , उपल᭣ध साधनᲂ से नयी 
व᭭तु या िवचार को ज᭠म दनेा। यह एक ऐसा िवचार ह ै िजसके मा᭟यम से बालकᲂ मᱶ िनिहत मौिलक 
संभावनाᲐ को िवकिसत ᳰकया जाता ह ै । सृजनशीलता श᭣द अᮕेंजी के Creativity श᭣द से बना ह ै
िजसका अथᭅ उ᭜पादन , रचना᭜मक खोज आᳰद स ेलगाया जाता ह।ै सृजना᭜मकता के बारे मᱶ कुछ िव᳇ान 
इसे नई व᭭तु गढ़ने कᳱ यो᭏यता मानत ेह ᱹतथा कुछ इसे एक ऐसी मनोवै᭄ािनक ᮧᳰᮓया मानत ेह ैिजसस े
अिभनव और म᭨ूयवान व᭭तुᲐ का सृजन होता ह।ै सवᭅᮧथम चैशल (Chassell, 1914) ने मौिलकता 
(Originality ) को मापने का ᮧयास ᳰकया । ᮕाहम वैलास ( 1926 ) कᳱ पु᭭ तक “Art of Thought” मᱶ 
सृजनशीलता स ेसंबंिधत कुछ सािह᭜य ᮧा᳙ होता ह ै। ᭭पीयरमैन (Spearman,1933) ने अपनी पु᭭ तक 
“Creative Mind “ के मा᭟यम से मानव यो᭏यताᲐ का पᳯरचय ᮓमब᳍ ᱨप मᱶ संसार को कराया ।  
मनोवै᭄ािनकᲂ ᳇ारा ᮧ᭭तुत सृजना᭜मकता कᳱ कुछ ᮧमुख पᳯरभाषाए ंिन᳜वत ह ᱹ- 
ज᭥ेस ᮟेवर (James Draver ) के श᭣दᲂ मᱶ ,“ सृजनशीलता नवीन रचना या उ᭜पादᲂ मᱶ होती ह।ै” 
 “Creativity is essentially found in new construction or production.” 
ᮓो एव ंᮓो ( Crow and Crow ) के अनुसार , “सृजना᭜मकता मौिलक पᳯरणामᲂ को अिभ᳞Ღ करन े
कᳱ एक मानिसक ᮧᳰᮓया ह“ै 
“Creativity is a mental process to express the original outcomes“ 
ᮤवैहल (Drewhull) के श᭣दᲂ मᱶ - “ सृजना᭜मकता वह मानिसक यो᭏यता ह ै िजसके ᳇ारा वह ᳰकसी 
नवीन रचना या िवचारᲂ को ᮧ᭭तुत करता ह।ै” 
“Creativity is the human ability by which he  presents any noble work or ideas” 
कोल और ᮩसू (Cole and  Bruce )के श᭣दᲂ मᱶ - “ सृजना᭜मकता मौिलक उ᭜पाद के ᱨप मᱶ मानव 
मि᭭त᭬क को समझन े, ᳞Ღ करनᱶ तथा सराहना करन ेकᳱ यो᭏यता व ᳰᮓया ह ै।” 
“Creativity is an ability and activity of man's mind to grasp , express and appreciate in the 
form of an original product. “ 
उपयुᭅᲦ पᳯरभाषाᲐ के अवलोकन एव ं िव᳣ेषण से ᭭प᳥ ह ै ᳰक सृजना᭜मकता का संबंध ᮧमुख ᱨप स े
मौिलकता या नवीनता से ह ै । सम᭭या पर नए ढंग से सोचन े तथा समाधान खोजन े के ᮧयास स े
सृजना᭜मकता पᳯरलिᭃत होती ह ै। दसूरे श᭣दᲂ मᱶ कहा जा सकता ह ैᳰक सृजना᭜मकता वह यो᭏यता ह ैजो 
᳞िᲦ को ᳰकसी सम᭭या का िव᳇तापूणᭅ समाधान खोजन ेके िलए नवीन ढंग से सोचन ेतथा िवचार करन े
मᱶ समथᭅ बनाती ह।ै ᮧचिलत ढंग से हटकर ᳰकसी नए ढंग से ᳲचतन करन ेतथा कायᭅ करने कᳱ यो᭏यता ही 
सृजना᭜मकता ह।ै 

सजृना᭜मकता कᳱ िवशषेताए ं 
( Characteristics Of Creativity ) 

सृजना᭜मकता कᳱ िन᳜िलिखत िवशषेताए ंहोती ह ᱹ- 
(1)  सृजना᭜मकता एक ऐसी ᮧᳰᮓया ह ैजो ल᭯य िनदᱷिशत होती ह ै। इसमᱶ ᳞िᲦ को ल᭯य िनि᳟त ᱨप 

से पता होता ह ैऔर उसका ᮧ᭜येक ᳞वहार इसी ल᭯य से संबंिधत होता ह ै । ᳞िᲦ इस ढंग का 
᳞वहार अपने ᳞िᲦगत या सामूिहक लाभ के िलए भी करता ह ै। 
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(2)  सृजना᭜मकता मᱶ ᳞िᲦ कुछ नया एवं िभ᳖ चीजᲂ कᳱ रचना करता ह ै। इसिलए यह उस ᳞िᲦ के 
िलए अनूठा होता ह ै। इस तरह कᳱ अनूठी रचना शाि᭣दक, अशाि᭣दक, मूतᭅ, अमतूᭅ कुछ भी हो सकती 
ह।ै 

(3)  सृजना᭜मक ᳲचतन मᱶ ᳞िᲦ सम᭭या के िभ᳖ - िभ᳖ पहलᲐु पर िभ᳖ - िभ᳖ ᳰदशाᲐ मᱶ िच᭠तन 
करता ह ै। इस तरह िभ᳖  - िभ᳖ ᳰदशाᲐ मᱶ ᳲचतन करन ेकᳱ ᭃमता को अपसरण ᳲचतन कहा जाता 
ह ै।  

(4)  सृजना᭜मक ᳲचतन कᳱ ᮧᳰᮓया ल᭯य िनदᱷिशत होती ह ै। 
(5)  सृजना᭜मकता सावᭅभौिमक होती ह।ै ᮧ᭜येक ᳞िᲦ मᱶ कुछ न कुछ माᮢा मᱶ सृजना᭜मकता अव᭫य पाई 

जाती ह।ै 
(6) य᳒िप सृजना᭜मक यो᭏यताए ंᮧकृित ᮧदᱫ होती ह,ᱹ परंत ुᮧिशᭃण या िशᭃण ᳇ारा इसे िवकिसत 

ᳰकया जा सकता ह।ै 
सजृना᭜मकता के ᭭तर 

( Levels of Creativity) 
टेलर ( Taylor - 1959 ) के अनुसार , सृजना᭜मकता के िन᳜िलिखत पांच ᭭तर होत ेह ᱹ- 
(1)अिभ᳞जंक सजृना᭜मकता(Expressive Creativity) - इस ᮧकार कᳱ सृजना᭜मकता मᱶ कौशल 
(Skills), मौिलकता (Originality) तथा उ᭜पादᲂ कᳱ गुणवᱫा इतनी मह᭜वपणूᭅ नही होती , िजतनी ᳰक 
सृजन करन ेकᳱ ᮧᳰᮓया । 
(2)उ᭜पादक सजृना᭜मकता(Productive Creativity)- इसमᱶ कला᭜मक या व᭄ैािनक उ᭜पाद शािमल 
ᳰकए जात ेह ᱹ , जहा ं᭭वतंᮢ ᳰᮓयाᲐ को िनयंिᮢत या सीिमत करन ेतथा पᳯर᭬कृत उ᭜पादᲂ का िनमाᭅण 
करन ेके िलए ᮧिविधया ंिवकिसत करन ेकᳱ ᮧवृिᱫ होती ह ै। 
(3) आिव᭬कारशील सजृना᭜मकता ( Innovative Creativity ) - इसमᱶ अ᭠वेषण या जांच - पड़ताल 
करन ेवाला ᳞िᲦ सामᮕी, िविध, मा᭟यम और ᮧिविधयᲂ का ᮧयोग करन ेमᱶ अपनी िनपुणता ᮧदᳶशत 
करता ह।ै 
(4) नवाचारा᭜मक सजृना᭜मकता (Modified Creativity)-नवाचारा᭜मक सृजना᭜मकता के अंतगᭅत, 
ᱨपांतरण ᳇ारा सुधार िनिहत होता ह,ै अथाᭅत ᳞िᲦ पᳯरि᭭थित िवशषे के संदभᭅ मᱶ अपनी सृजनशीलता 
मᱶ पᳯरवतᭅन का सकता ह ै। 
(5) आिवभाᭅवा᭜मक सजृना᭜मकता(Originative Creativity)- पूणᭅतः नए िनयमᲂ या मा᭠यताᲐ का 
िवकास , िजनके आधार पर कला , लेखन , संगीत , िव᭄ान आᳰद के नए संᮧदाय पोिषत ᳰकए जात ेह ᱹ, 
आिवभाᭅवा᭜मक सृजना᭜मक के अंतगᭅत आते ह ᱹ। 
 

सजृना᭜मकता के त᭜व अथवा घटक  
( Elements or Components of Creativity ) 

मनोवै᭄ािनक  टोरᱶस ( Torrance ) ने सृजना᭜मकता के चार त᭜व बताए ह ᱹ- 
1. ᮧवाह ( Fluency ) 
2. िविवधता ( Flexibility ) 
3. मौिलकता ( Originality ) 
4. िव᭭तारण ( Elaboration ) 

ᮧवाह ( Fluency ) - ᮧवाह से ता᭜पयᭅ ᳰकसी दी गई सम᭭या पर अिधकािधक िवचारᲂ कᳱ ᮧ᭭तुित स ेह ै। 
ᮧवाह  को पुनः चार भागᲂ मᱶ बांटा जा सकता ह ै- 

● वैचाᳯरक ᮧवाह (Ideational Fluency ) 
● अिभ᳞िᲦ ᮧवाह ( Expressional Fluency ) 
● साहचयᭅ ᮧवाह  ( Associative Fluency ) 
● श᭣द ᮧवाह  ( Word Fluency )  
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वैचाᳯरक ᮧवाह मᱶ िवचारᲂ के ᭭वतंᮢ ᮧ᭭फुटन को ᮧो᭜सािहत ᳰकया जाता ह ै ,जैस े - ᳰकसी व᭭त ु को 
सुधारन ेके अनेकानेक तरीके बताना। अिभ᳞िᲦ ᮧवाह मᱶ मानवीय अिभ᳞िᲦयᲂ के ᭭वतंᮢ ᮧ᭭फुटन को 
ᮧो᭜सािहत ᳰकया जाता ह ै, जैस े- ᳰदए गए चार श᭣दᲂ से वा᭍य बनाना। साहचयᭅ ᮧवाह स ेता᭜पयᭅ ᳰदए 
गए श᭣दᲂ या व᭭तुᲐ मᱶ पर᭭पर साहचयᭅ ᭭थािपत करन ेसे ह,ै जैसे- ᳰकसी ᳰदए श᭣द के अिधकािधक 
पयाᭅयवाची या िवलोम श᭣द िलखना। श᭣द ᮧवाह का सबंंध श᭣दᲂ स ेहोता ह ै , जैसे - ᳰदए गए ᮧ᭜ययᲂ 
तथा उपसगᲄ ( Prefix and Suffix ) से श᭣द बनाना। 
(2) िविवधता  ( Flexibility ) - इसका ता᭜पयᭅ सम᭭या के समाधान के िलए िविभ᳖ ढंगᲂ एवं तरीकᲂ को 
अपनाने से ह।ै इससे यह पता चलता ह ैᳰक ᳞िᲦ सम᭭या को ᳰकतन ेतरीकᲂ से समाधान करना जानता 
ह ै। 
(3)मौिलकता(Originality)- मौिलकता से ता᭜पयᭅ सम᭭या के समाधान के िलए ᳞िᲦ ᳇ारा दी गई 
अनुᳰᮓयाᲐ के अनोखापन (uniqueness ) से होता ह ै। जब ᳞िᲦ सम᭭या के समाधान के ᱨप मᱶ एक 
िबलकुल ही नया , अनूठा एव ं लाजवाब अनुᳰᮓया करता ह ै , तो ऐसा समझा जाता ह ै ᳰक उसम े
मौिलकता का गुण ह।ै व᭭तुᲐ के नए उपयोग बताना, कहानी, किवता या लेख िलखना, पᳯरवतᭅनᲂ के 
दरूगामी पᳯरणाम बताना , नवीन ᮧतीक खोजना आᳰद मौिलकता के कुछ उदाहरण ह ै। 
(4) िव᭭तारण ( Elaboration ) - िवचारᲂ को बढ़ा - चढ़ाकर िव᭭तार करन ेकᳱ ᭃमता को िव᭭तारण 
कहा जाता ह ै। इसमᱶ ᳞िᲦ ऊंचे ऊंचे िवचारᲂ को एक साथ संगᳯठत कर उसका अथᭅपूणᭅ ढंग स ेिव᭭तार 
करता ह ै और पुनः नए िवचारᲂ को ज᭠म दतेा ह ै । िव᭭तारण को दो भागᲂ मᱶ बांटा जा सकता ह ै - 
शाि᭣दक िव᭭तारण (Semantic Elaboration) और आकृित िव᭭तारण (Figural Elaboration)। 
शाि᭣दक िव᭭तारण मᱶ ᳰकसी दी गई संिᭃ᳙ घटना , ᳰᮓया , कायᭅ , पᳯरि᭭थित आᳰद को िव᭭तृत करके 
ᮧ᭭तुत करना जबᳰक आकृित िव᭭तारण मᱶ ᳰकसी दी ᱟई रेखा या अपणूᭅ िचᮢ मᱶ कुछ जोड़कर उसस ेएक 
पूणᭅ िचᮢ एव ंसाथᭅक िचᮢ बनाना होता ह ै। 
 

सजृना᭜मकता के िस᳍ातं  
(Theory of Creativity ) 

सृजना᭜मकता कᳱ ᮧकृित एव ंᮧᳰᮓया को समझान े के िलए मनोवै᭄ािनकᲂ न ेकई अ᭟ययन ᳰकए ह ैऔर 
उनके आधार पर कुछ त᭝य उदघाᳯटत ᳰकए ह ैिज᭠ह ेसृजना᭜मकता का िस᳍ांत कहा जाता ह ैिजनमᱶ स े
कुछ म᭎ुय िस᳍ांत िन᳜ ह ᱹ- 
1. वंशानᮓुम का िस᳍ातं ( Theory of Heriedity ) -   इस िस᳍ांत के अनुसार सृजना᭜मकता ज᭠मजात 
होती ह ै, यह शिᲦ बालक को अपने माता - िपता के गुणसूᮢᲂ ᳇ारा ᮧा᳙ होती ह ै। इस िस᳍ांत के मानने 
वालᲂ का ᭭प᳥ीकरण ह ैᳰक इसी कारण िभ᳖ िभ᳖ ᳞िᲦयᲂ मᱶ सृजना᭜मक शिᲦ िभ᳖ िभ᳖ ᮧकार कᳱ 
और िभ᳖ िभ᳖ माᮢा मᱶ होती ह ै।  
2. पयाᭅवरणीय िस᳍ातं  ( Environmental Theory ) -  इस िस᳍ांत का ᮧितपादन मनोवै᭄ािनक 
एरीटी ( Ariete ) न ेᳰकया ह ै। इस िस᳍ांत के अनुसार सृजना᭜मक केवल ज᭠मजात नहᱭ होती अिपतु इसे 
अनुकूल पयाᭅवरण ᳇ारा मनु᭬य मᱶ अ᭠य गुणᲂ कᳱ तरह िवकिसत ᳰकया जा सकता ह ै।  
3.  अिभ᳞िᲦ कᳱ सजृनशीलता ( Expresive Creativity ) - यह वह ᭭तर ह ैिजस पर कोई ᳞िᲦ अपने 
िवचार  अबाध गित से ᮧकट करता ह ैइन िवचारᲂ का स᭥ब᭠ध मौिलकता से हो , यह आव᭫यक नही 
होता । टेलर के अनुसार यह सबस ेिनचल े᭭तर कᳱ सृजनशीलता होती ह ै।  
4. साहचयाᭅ᭜मक िस᳍ातं ( Associative Theory ) - इस िस᳍ांत का ᮧितपादन  िव᭨सन  (Wilson , 
1954 ) ने ᳰकया । इस िस᳍ातं के अनुसार सृजना᭜मक ᳲचतन के अंतगᭅत साहचयाᭅ᭜मक त᭜वᲂ के संयुिᲦयᲂ 
(Combination ) के त᭜व िजतन ेही अिधक पर᭭पर दरू᭭थ होगᱶ, ᮧᳰᮓया उतनी ही सृजना᭜मक होगी। 
सृजनशीलता का िस᳍ांत उ᳎ीपक - अनुᳰᮓया साहचयᭅ पर आधाᳯरत ह ै।  
5. अधᭅगोलाकार िस᳍ातं (Hemisphere Theory) - इस िस᳍ांत का ᮧितपादन ᭍लाकᭅ  (Clark ) और 
ᳰकटनी ( Kitane) ने ᳰकया ह।ै यह िस᳍ांत जीव िव᭄ान के इस त᭝य पर आधाᳯरत ह ैᳰक सृजनशीलता 
मनु᭬य के मि᭭त᭬क के दािहने अधᭅगोल े से ᮧ᭭फुᳯरत होती ह ै और तकᭅ  शिᲦ उसके मि᭭त᭬क के बाए ं
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अधᭅगोले स ेᮧ᭭फुᳯरत होती ह।ै इस िस᳍ांत के अनुसार सृजना᭜मक कृ᭜य (Creative work) ᳞िᲦ के 
मि᭭त᭬क के दोनᲂ ओर के अधᭅगोलᲂ के बीच अंतःᳰᮓया के फल᭭वᱨप होत ेह ᱹ। 
6. मनोिव᳣षेणा᭜मक िस᳍ातं ( Psychoanalytical Theory ) - इस िस᳍ांत का ᮧितपादन 
मनोवै᭄ािनक ᮨायड ( Freud ) ने ᳰकया ह ै । इस िस᳍ांत के अनुसार ᳞िᲦ मᱶ सृजना᭜मकता उसके 
अचेतन मन मᱶ संिचत अतृ᳙ इ᭒छाᲐ कᳱ अिभ᳞िᲦ के कारण आती ह ै । इनका तकᭅ  ह ै ᳰक ᳞िᲦ कᳱ 
अतृ᳙ इ᭒छाᲐ को शोधन करन ेस ेव ेसृजना᭜मक कृ᭜यᲂ कᳱ ओर मुड़ जाती ह ᱹ। 
सजृना᭜मकता परीᭃण के ᮧकार ( Types of Creativity Test ) - मैकनील (Mcneel) पहल े᳞िᲦ ह ै
िज᭠हᲂन े 1967 मᱶ इस बात पर बल ᳰदया ᳰक सृजना᭜मकता का मापन करन े के िलए इसके घटकᲂ का 
मापन करना चािहए और ᮧ᭜येक घटक का मापन करन े के िलए पृथक परीᭃण तैयार करना चािहए। 
सृजना᭜मकता परीᭃण को िन᳜िलिखत तीन वगᲄ मᱶ वगᱮकृत ᳰकया जा सकता ह ै- 
1. शाि᭣दक सजृना᭜मकता परीᭃण (Verbal Creativity Test ) - य ेव ेसृजना᭜मकता परीᭃण ह ᱹिजसम े
परीᭃण पदᲂ को श᭣दᲂ अथाᭅत भाषा के मा᭟यम से ᮧ᭭तुत ᳰकया जाता ह ैऔर ᮧयो᭔यᲂ को उनका उᱫर 
भाषा के मा᭟यम से ही दनेा होता ह।ै िगलफोडᭅ एव ंमᳯेरफᳱ᭨ड का कॉलजे छाᮢᲂ के िलए सजृना᭜मकता 
परीᭃण और बाकर मेहदंी का सजृना᭜मकता ᳲचतन परीᭃण शाि᭣दक सृजना᭜मकता परीᭃण ह ᱹ। 
2. अशाि᭣दक सजृना᭜मकता परीᭃण (Non-Verbal Creativity Test)- य ेव ेसृजना᭜मकता परीᭃण ह ᱹ
िजनमᱶ परीᭃण पदᲂ को भाषा के मा᭟यम से ᮧ᭭तुत न करके ᭭थूल व᭭तुᲐ , िचᮢᲂ और पहिेलयᲂ आᳰद के 
मा᭟यम से ᮧ᭭तुत ᳰकया जाता ह ैऔर ᮧयो᭔यᲂ को इनका उᱫर ᳰᮓयाᲐ ᳇ारा दनेा होता ह ै। इ᭠हᱶ पेपर - 
पᱶिसल परीᭃण ( Paper-Pencil Test ) और िन᭬पादन परीᭃण  (Performance Test ) भी कहत ेह ᱹ। 
बाकर मेहदी का सजृना᭜मक ᳲचतन का अशाि᭣दक परीᭃण  इसी ᮧकार का परीᭃण ह ै। 
3. शाि᭣दक- अशाि᭣दक सजृना᭜मकता परीᭃण ( Verbal-Nonverbal Creativity Test)- य े व े
सृजना᭜मकता परीᭃण ह ᱹिजनमᱶ सृजना᭜मकता के कुछ घटकᲂ का मापन शाि᭣दक पदᲂ ᳇ारा ᳰकया जाता 
ह ै और कुछ घटकᲂ का मापन अशाि᭣दक पदᲂ ᳇ारा ᳰकया जाता ह।ै टोरᱶस का सजृना᭜मकता ᳲचतन 
परीᭃण और पासी का सजृना᭜मकता परीᭃण इसी ᮧकार के परीᭃण ह ᱹ। 

बालकᲂ कᳱ सजृना᭜मकता बढ़ान ेके उपाय  
(Means of Fostering Creativity of Children ) 

बालकᲂ मᱶ सृजना᭜मकता तो ज᭠मजात होती ह ैपरंत ुइसका िवकास उिचत माᮢा मᱶ तभी होता ह ैजब 
उ᭠हᱶ इसके िवकास के िलए उिचत पयाᭅवरण िमलता ह ै । बालकᲂ कᳱ सृजना᭜मकता को बढ़ाने के िलए 
पᳯरवार और िव᳒ालयᲂ को िन᳜िलिखत कायᭅ करन ेचािहए - 
िशᭃक कᳱ भिूमका - 

● ᳞िᲦगत िविभ᳖ताᲐ के आधार पर ᳞िᲦगत िशᭃण ᮧदान ᳰकया जाय । 
● अ᭟यापक सृजनशील बालक को पयाᭅ᳙ ᭭वतंᮢता ᮧदान करे । 
● सृजना᭜मक बालकᲂ कᳱ बातᲂ को ᭟यान से सुन े, उनकᳱ सराहना कर उ᭜साहवधᭅन करे । 
● अ᭟यापक बालकᲂ से खुल ेᮧ᳤ पूछे । 
● समाज मᱶ उपल᭣ध सृजना᭜मक ᳞िᲦयᲂ का ᮧभावपूणᭅ उपयोग ᳰकया जाय , इसके िलए 

सृजना᭜मक ᳞िᲦयᲂ , कलाकारᲂ , व᭄ैािनकᲂ को बलुाकर िव᳒ाᳶथयᲂ को उनके साथ वाताᭅलाप 
का अवसर ᮧदान ᳰकया जा सकता ह ै।  

● कला᭜मक अिभ᳞िᲦ के अवसर ᮧदान ᳰकए जाए ं।  
● अ᭟यापक ऐसे बालकᲂ को आ᭜म-म᭨ूयांकन के िलए ᮧो᭜सािहत करे ।  
● अ᭟यापक कᭃा मᱶ मनोवै᭄ािनक ᭭वतंᮢतायᲦु वातावरण पैदा करे िजसस े बालक ᭭वय ं को 

सुरिᭃत व ᭭वतंᮢ महसूस करे ।  
● नवीनता , मौिलकता को ᮧेᳯरत कर ऐसे बᲬᲂ के आ᭜म-िव᳡ास को उ᳖ित करन ेमᱶ सहायता 

ᮧदान करे    
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िव᳒ालय कᳱ भिूमका - 
● िव᳒ालय सृजनशील बᲬᲂ को ᭭वतंᮢ ᱨप से कायᭅ करन ेके अवसर तथा ᭃेᮢ ᮧदान करे । 
● सृजनशील बालकᲂ के कायᲄ , उ᭜पादᲂ , िवचारᲂ को सम᭭त छाᮢᲂ के समᭃ उपि᭭थत करन ेकᳱ 

समय - समय पर ᳞व᭭था करे । 
● िव᳒ालय का आंतᳯरक व वा᳭ वातावरण ऐसा हो जो सृजनशीलता के िलए उपयुᲦ व ᮧेरक 

हो। 
● िव᳒ालय मᱶ ᭭व-अनुशासन को ᮧेᳯरत ᳰकया जाए । 
● िव᳒ालय मᱶ िविभ᳖ सृजना᭜मक गितिविधयᲂ के ᮧो᭜साहन व िवकास हते ु िविभ᳖ साधन , 

िवषय व ᮧयोगशालाएं उपल᭣ध हᲂ ।  
● िव᳒ालय यो᭏य , सृजनशील अ᭟यापकᲂ का चयन करे । 
● िव᳒ालय िशᭃकᲂ को ऐस ेआयोजनᲂ मᱶ जान ेकᳱ ᭭वतंᮢता व ᮧो᭜साहन द ेजहा ंिशᭃण कला कᳱ 

आधुिनक ᮧिविधयᲂ , साधनᲂ के बारे मᱶ नवीनतम ᭄ान व ᮧिशᭃण ᮧा᳙ हो । 
● िव᳒ालय ᳇ारा अ᭟यापकᲂ के िलए समय - समय पर अिभनव कायᭅᮓमᲂ का आयोजन ᳰकया 

जाना चािहए । 
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Introduction :  
According to psychology, creativity is the ability to generate novel and valuable ideas, 
solutions, or insights that are both original and meaningful. It involves cognitive 
processes, such as divergent thinking, associative thinking, and problem-solving, as well 
as personality traits, environmental factors, and motivational aspects. 
Creativity is not limited to artistic expression or innovative thinking in specific domains; 
it encompasses a broad range of activities and contexts. It can manifest in various ways, 
from artistic creation and scientific discovery to innovative problem-solving and everyday 
problem-solving. 
Psychologists often emphasize that creativity involves more than just generating ideas; it 
also involves evaluating, refining, and implementing these ideas in a way that adds value 
or contributes to personal growth, societal progress, or organizational success. 
Furthermore, creativity is considered a dynamic and multifaceted construct that evolves 
over time and can be nurtured and developed through education, training, and exposure to 
diverse ideas and experiences. 
In summary, creativity in psychology is understood as a complex interplay of cognitive, 
emotional, motivational, and environmental factors that enable individuals to generate 
original and valuable ideas or solutions in various domains and contexts. 
Creativity, often regarded as a hallmark of human intelligence, is a complex 
psychological phenomenon that has intrigued scholars, educators, and practitioners alike. 
This chapter delves into the intricate nature of creativity, exploring its definition, 
underlying psychological mechanisms, developmental aspects, and practical implications. 
Definition of Creativity 
Creativity is the ability to generate novel ideas, solutions, or insights that are both original 
and valuable. It encompasses various domains, from artistic expression to scientific 
innovation, and is not limited to any specific discipline. 
Psychological Underpinnings of Creativity 
Cognitive Processes: 
Divergent Thinking: The ability to generate multiple solutions to a problem. 
Insight: Sudden realization or “Eureka!” moment. 
Associative Thinking: Making connections between seemingly unrelated ideas. 
Personality Traits: 
Openness to Experience: Willingness to explore new ideas and experiences. 
Risk-taking: Willingness to take risks and embrace uncertainty. 
Persistence: Commitment to pursuing ideas despite challenges. 
Environmental Factors: 
Stimulating Environment: Exposure to diverse ideas and experiences. 
Supportive Social Environment: Encouragement from peers and mentors. 
Resources: Access to tools, materials, and information. 
The Creative Process 
The creative process is often described as a series of stages: 
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Preparation: Gathering information, exploring the topic, and understanding the problem. 
Incubation: Allowing ideas to develop subconsciously. 
Illumination: The “Eureka!” moment of insight or realization. 
Verification: Testing and refining the idea to ensure its viability. 
Barriers to Creativity 
Fear of Failure: Avoidance of taking risks due to fear of making mistakes. 
Cognitive Rigidity: Fixed thinking patterns that limit creative thinking. 
External Pressures: Societal norms and expectations that discourage creativity. 
Lack of Confidence: Doubt in one’s abilities and ideas. 
Developmental Aspects of Creativity 
Creativity evolves over the lifespan, influenced by cognitive development, socialization, 
and life experiences. Children often demonstrate high levels of creativity due to their 
natural curiosity and openness to new experiences. However, creativity can be nurtured 
and developed through education, training, and exposure to diverse ideas and experiences. 
Practical Implications and Applications 
Education: Incorporating creative thinking skills in curriculum to foster innovation and 
problem-solving. 
Workplace: Encouraging a culture of creativity and innovation to drive organizational 
success. 
Therapy: Using creative arts therapies (e.g., art therapy, music therapy) to promote 
emotional expression and healing. 
Personal Development: Enhancing creativity through mindfulness, meditation, and self-
reflection. 
In psychology, creativity is often categorized into different types or domains based on the 
nature of the creative activity and the context in which it occurs. Here are some common 
types of creativity in psychology: 
Artistic Creativity: 
Description: Involves the production of original works of art, such as paintings, 
sculptures, music, dance, and literature. 
Example: A painter creating a unique piece of abstract art or a composer composing a 
new piece of music. 
Scientific Creativity: 
Description: Involves the development of new theories, hypotheses, or research 
methodologies in the field of science. 
Example: A scientist proposing a novel theory to explain a phenomenon or developing a 
new experimental method to test hypotheses. 
Innovative Creativity: 
Description: Involves the development of new products, technologies, or solutions to 
practical problems in various domains, such as business, engineering, or medicine. 
Example: An engineer designing a new renewable energy technology or a business 
strategist developing a new marketing strategy. 
Everyday Creativity: 
Description: Involves the application of creative thinking in everyday life situations to 
solve problems, make decisions, or engage in creative activities for personal enjoyment. 
Example: Finding a creative solution to organize a cluttered space at home or coming up 
with a unique recipe using available ingredients. 
Social Creativity: 
Description: Involves the development of new social concepts, norms, or cultural 
expressions that shape social interactions, relationships, and societal values. 
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Example: A social reformer advocating for new policies to address social issues or an 
artist creating works that challenge societal norms and provoke thought. 
Technological Creativity: 
Description: Involves the development of new technologies, software, or digital 
innovations that enhance productivity, communication, or entertainment. 
Example: A software developer creating a new mobile app or a digital artist designing 
innovative visual effects for a movie. 
Problem-Solving Creativity: 
Description: Involves the application of creative thinking to identify and solve complex 
problems, overcome obstacles, or address challenges in various contexts. 
Example: Finding a creative solution to a challenging puzzle or developing a new 
strategy to improve organizational efficiency. 
Collaborative Creativity: 
Description: Involves the collaborative generation of ideas, solutions, or innovations 
through teamwork, collective brainstorming, and shared creativity. 
Example: A group of designers collaborating to create a new product or a team of 
researchers working together to develop a new scientific breakthrough. 
These types of creativity highlight the diverse ways in which creative thinking and 
innovation manifest across different domains and contexts in psychology. Each type of 
creativity involves unique cognitive processes, skills, and approaches to generating 
original and valuable ideas or solutions. 
Here are some examples of creativity in psychology across various domains: 
Divergent Thinking in Problem Solving: 
Example: In a brainstorming session, participants are asked to come up with as many 
uses for a paperclip as possible. This exercise encourages divergent thinking, where 
individuals generate multiple creative solutions to a single problem. 
Insightful Problem Solving: 
Example: A person struggling to solve a complex puzzle suddenly has an “Aha!” 
moment where the solution becomes clear. This is an example of insight, a sudden 
realization or understanding that leads to problem resolution. 
Creative Therapies: 
Example: Art therapy involves using artistic expression as a therapeutic tool to help 
individuals explore emotions, reduce anxiety, and promote self-awareness. Through 
painting, drawing, or sculpting, clients can express themselves creatively, facilitating 
healing and personal growth. 
Innovative Research Methods: 
Example: A psychologist develops a new research method using virtual reality 
technology to study social interactions. This innovative approach allows for a more 
immersive and realistic research environment, providing valuable insights into human 
behavior. 
Creative Interventions in Therapy: 
Example: A therapist uses role-playing and improvisation techniques to help clients 
explore and address interpersonal issues. By adopting different roles and perspectives, 
clients can gain new insights into their relationships and communication patterns. 
Creative Teaching Methods: 
Example: A teacher incorporates storytelling, games, and interactive activities into the 
classroom to make learning engaging and fun. These creative teaching methods not only 
enhance student interest and participation but also facilitate deeper understanding and 
retention of the material. 
Innovative Product Design: 
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Example: Industrial-organizational psychologists collaborate with designers to create 
ergonomic office furniture that promotes comfort and productivity. By integrating 
psychological principles with design aesthetics, they develop innovative products that 
meet both functional and psychological needs. 
Creative Problem-Solving in Organizations: 
Example: A team of organizational psychologists facilitates a creative problem-solving 
workshop for a company facing declining sales. Through collaborative brainstorming, 
idea generation, and solution testing, the team helps the company identify and implement 
innovative strategies to boost sales and enhance customer satisfaction. 
Creativity in Personality Assessment: 
Example: Psychologists develop a new personality assessment tool that incorporates 
creative tasks, such as drawing or storytelling, to measure individuals’ creative potential 
and expression. This innovative approach provides a more comprehensive understanding 
of individuals’ personality traits and creative abilities. 
Creative Approaches to Mindfulness and Well-being: 
Example: Psychologists incorporate creative mindfulness exercises, such as guided 
visualization, creative writing, or nature-based activities, into therapeutic interventions to 
promote mental well-being, stress reduction, and self-care. 
These examples demonstrate the diverse ways in which creativity manifests in 
psychology, influencing research, therapy, education, and organizational practices. 
Creativity plays a vital role in enhancing our understanding of human behavior, 
promoting personal growth, and driving innovation in various fields. 
Conclusion 
Creativity is a vital aspect of human experience, influencing personal growth, innovation, 
and societal progress. Understanding the psychological underpinnings of creativity can 
help us appreciate its importance and potential, and guide efforts to nurture and enhance 
creative thinking in various aspects of life. By fostering creativity, we can unlock new 
possibilities, solve complex problems, and enrich our lives and communities. Creativity in 
psychology refers to the ability to generate novel and valuable ideas or solutions that are 
original and meaningful. It involves cognitive processes, personality traits, and 
environmental factors, and manifests across various domains, from artistic expression to 
scientific innovation. Creativity is dynamic, evolving over time, and can be nurtured and 
developed through education, training, and diverse experiences. 
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िनदᱷशन कᳱ अवधारणा 
मानव एक िववेकशील ᮧाणी ह।ै अपनी बुि᳍ के आधार पर ही वह न केवल अपने िवकास के ᮧित 
सचेत रहा ह ैअिपतु अपने जीवन के उ᳎े᭫य को िनधाᭅᳯरत करने मᱶ सफल रहा ह।ै िनदᱷशन एवं 
परामशᭅ ᳰकसी न ᳰकसी ᱨप मᱶ संभवत मानव के ᮧादभुाᭅव से ही चले आ रह ेह।ᱹ आᳰदकाल से ही 
मानव अपने बᲬᲂ कᳱ मूलभूत आव᭫यकताᲐ जैस े भोजन ,वᳫ ,मकान ,सुरᭃा आᳰद को 
सुिनि᳟त करने के िलए िनदᱷश दतेा रहा ह।ै उस समय मनु᭬य के सामने यह बड़ी सम᭭या थी ᳰक 
मनु᭬य भोजन कैसे, कहां से ᮧा᳙ करᱶ अथवा सदᱮ गमᱮ, बरसात मᱶ ᳰकस ᮧकार रहा जाए जैस े
ᮧ᳤ᲂ पर अिधक जोर था। समय चᮓ के साथ मानव जाित ने उ᳖ित कᳱ। मनु᭬य के संिचत अनुभव 
धीरे-धीरे िव᭭तृत एवं जᳯटल होते गए। मनोिव᭄ान ने िस᳍ कर ᳰदया ᳰक ᮧ᭜येक बालक कᳱ 
अपनी कुछ िविश᳥ ᭃमताए ंᱧिचया वह ᱧझान होते ह ᱹतथा इसको ᭟यान मᱶ रखकर ही बालक 
का िवकास ᳰकया जाना चािहए। 
वतᭅमान युग मᱶ सामािजक ᳞व᭭था एवं समाज कᳱ संरचना अिधक जᳯटल होती जा रही ह।ै 
᳞िᲦ ᳰदन ᮧितᳰदन पाᳯरवाᳯरक सामािजक ᳞वसाियक आᳶथक शैिᭃक इ᭜याᳰद सम᭭याᲐ स े
ᮕिसत होता जा रहा ह।ै इन सम᭭याᲐ से बाहर आने के िलए ᳞िᲦ िनदᱷशन का सहारा लेता ह।ै 
िनदᱷशन ᮧᳰᮓया के अंतगᭅत िनदᱷशन ᮧा᳙ करने वाले ᳞िᲦ के अंतर िनिहत यो᭏यताᲐ, ᭃमताᲐ, 
िवशेषताᲐ, शैिᭃक, ᳞ावसाियक आᳰद जानकारी को सि᭥मिलत अ᭟ययन करना आव᭫यक ह।ै 
"िनदᱷशन वह ᮧᳰᮓया ह ैिजसके अंतगᭅत ᳞िᲦ को उसकᳱ सम᭭याᲐ का समाधान पाने के िलए 
िवशेष ᮧकार कᳱ सहायता ᮧदान कᳱ जाती ह।ै" 
िनदᱷशन का उ᳎े᭫य ᳞िᲦ कᳱ सम᭭याᲐ का समाधान करना ही नहᱭ बि᭨क िनदᱷशन के आधार 
पर ᳰकसी ᳞िᲦ को इस यो᭏य बनाना ह ैᳰक वह अपनी सम᭭याᲐ का समाधान करने मᱶ ᭭वयं ही 
सᭃम हो सके। 
िनदᱷशन का अथᭅ 
िनदᱷशन वह ᮧᳰᮓया ह।ै जो ᳰकसी ᳞िᲦ को अपने ᮧाकृितक शिᲦ नेचुरल पावर से अवगत 
कराने के उपाय का बोध कराती ह।ै इस िवचार को यूनाइटेड ऑᳰफस आफ एजुकेशन ने इस 
ᮧकार ᳞Ღ ᳰकया गया ह ैᳰक "ᳰकसी ᳞िᲦ कᳱ ᮧकृित शिᲦयᲂ कᳱ खोज करने के िलए िविश᳥ 
ᮧिशᭃण कᳱ िविभ᳖ िविधयᲂ से अवगत कराने वाली वह ᮧᳰᮓया ताᳰक वह ᳞िᲦ अपने जीवन 
को अपने और समाज के अिधकतम िहत के िलए चला सके।" 
िनदᱷशन से ता᭜पयᭅ िनदᱷश अथवा आदशे दनेा नहᱭ ह ैिनदᱷशन एक ऐसी ᮧᳰᮓया ह ैिजसमᱶ ᳰकसी 
᳞िᲦ को िनणᭅय लेने मᱶ सहायता ᮧदान कᳱ जाती ह।ै िनदᱷशन ᳇ारा ही ᳞िᲦ अपने ᳞िᲦ᭜व 
अपनी ᭃमताᲐ अपनी यो᭏यताᲐ को समझ कर अपनी सम᭭याᲐ का समाधान करने कᳱ 
ि᭭थित मᱶ आता ह।ै िनदᱷशन का म᭎ुय कᱶ ᮤ ᳲबद ु᳞िᲦ होता ह ैउसकᳱ सम᭭या नहᱭ।िनदᱷशन मᱶ 
᳞िᲦ कᳱ ि᭭थित का अ᭟ययन सबसे पहले ᳰकया जाता ह।ै इस सम᭭या पर िवचार ᳰकया जाता ह ै
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िनदᱷशन का कायᭅ ᳞िᲦ अपनी अंतᳶनिहत शिᲦयᲂ का सवाᲈगीण िवकास करने के यो᭏य बना 
सके। िविभ᳖ िव᳇ानᲂ ने िनदᱷशन को िन᳜िलिखत पᳯरभािषत ᳰकया ह।ै 
चाइ सोलन के अनुसार - "िनदᱷशन का उ᳎े᭫य जीवन जीने तथा सृजना᭜मक पहल वाली शिᲦयᲂ 
का िवकास करना ह।ै िजसकᳱ सहायता से वह जीवन पयᭅ᭠त अपने जीवन कᳱ सम᭭याᲐ को 
सुगमता तथा सरलता पूवᭅक हल करने यो᭏य बनाएं।" 
कु᭡पु᭭ वामी के अनसुार - "िनदᱷशन ᳞िᲦ को अपने समायोजन कᳱ सम᭭याᲐ मᱶ सहायता दनेे कᳱ 
ᮧᳰᮓया ह।ै" 
ि᭭कनर के अनसुार - "नवयुवकᲂ को अपने ᮧित, दसूरे के ᮧित तथा पᳯरि᭭थितयᲂ के ᮧित 
समायोजन मᱶ सहायता करने कᳱ ᮧᳰᮓया िनदᱷशन ह।ै" 
 हेमᳯरन के अनसुार - "िनदᱷशन से यह आशय ह ैᳰक जो ᳞िᲦ को उसकᳱ शिᲦयᲂ का ᭄ान इस 
ᮧकार करा दो ᳰक वह अपनी शिᲦयᲂ को पहचान सके।" 
जॉ᭠स के अनसुार - " िनदᱷशन का अथᭅ ᮧदशᭅन करना, इंिगत करना, सूिचत करना तथा पथ 
ᮧदशᭅन करना इसका अथᭅ सहायता दनेे मᱶ अिधक ह।ै" 
ि᭭मथ के अनसुार - "िनदᱷशन ᮧᳰᮓया सेवाᲐ के उस समूह से संबंध ह ैजो ᳞िᲦयᲂ िविभ᳖ ᭃेᮢᲂ 
मᱶ संतोषजनक ᳞व᭭थापन के िलए आव᭫यक पयाᭅ᳙ चयन योजनाᲐ एवं ᳞ा᭎या के िलए 
अपेिᭃत कुशलताᲐ एवं ᭄ान को ᮧा᳙ करने मᱶ सहायता ᮧदान करती ह।ै" 
जे. एम. ᮩवेर के अनसुार -  "िनदᱷशन एक ऐसा पराᮓम ᮧᳰᮓया ह ै जो ᳞िᲦ अपनी अपनी 
सम᭭याᲐ को हल करने मᱶ ᭭वयं िनदᱷशन कᳱ ᭃमता का िवकास करता ह।ै" 
एमरी ᭭टे᭡स के अनसुार - " िनदᱷशन सहायता ᮧदान करने कᳱ एक ऐसी सतत ᮧᳰᮓया ह ै जो 
᳞िᲦ मᱶ ᳞िᲦगत तथा सामािजक दिृ᳥ से िहतकारी ᭃमताᲐ का िवकास अिधकतम ᱨप से 
करती ह।ै" 
 उपरोᲦ पᳯरभाषाᲐ से ᭭प᳥ ह ैᳰक िनदᱷशन एक ऐसी सहायता ह ैजो ᳰकसी यो᭏य, अनुभवी एवं 
ᮧिशिᭃत ᳞िᲦ के ᳇ारा ᳰकसी अ᭠य ᳞िᲦ को अपने कायᭅ को करने, अपनी यो᭏यताᲐ को 
समझने तथा उनका अिधकतम िवकास करने अथवा अपनी सम᭭याᲐ के समाधान के िलए 
उपल᭣ध कराई जाती ह।ै िनसंदहे िनदᱷशन एक सकारा᭜मक ᮧᳰᮓया ह।ै जो ᳞िᲦ को इस यो᭏य 
बनाने का ᮧयास करती ह ैᳰक वह अपनी सम᭭याᲐ का समाधान तथा िनदान ᭭वयं खोज लेता 
ह।ै 
िनदᱷशन के उ᳎े᭫य 
िनदᱷशन व᭭तुत: एक उ᳎े᭫य पूणᭅ ᮧᳰᮓया ह।ै अतः इसके कुछ िनि᳟त उ᳎े᭫य होने ᭭वाभािवक ही 
ह ᱹिनदᱷशन के ᮧमुख उ᳎े᭫य िन᳜िलिखत ह।ᱹ 

1. ᳞िᲦ को उसकᳱ यो᭏यताᲐ व शिᲦयᲂ का ᭄ान करना। 
2. 2 ᳞िᲦ को उसकᳱ यो᭏यताᲐ व ᭃमताᲐ को िवकिसत करने मᱶ सहायता दनेा। 
3. ᳞िᲦ को उसकᳱ यो᭏यताᲐ के अनुᱨप शैिᭃक ᳞ावसाियक अवसरो कᳱ जानकारी 

दनेा। 
4. ᳞िᲦ को अपने वातावरण के साथ अ᭒छा समायोजन करने मᱶ सहायता ᮧदान करना। 
5. ᳞िᲦ को अपनी सम᭭याᲐ का ᭭वय ंसमाधान करने यो᭏य बनाना। 
6. ᳞िᲦ को अपनी उपलि᭣धयᲂ को ᭄ात करना। 

िनदᱷशन कᳱ आव᭫यकता 
मनु᭬य एक सामािजक ᮧाणी ह।ै िजसे समाज के उपयोगी, सᳰᮓय तथा उ᭜पादक सद᭭य के 
दािय᭜वो का िनवाᭅह करना होता ह।ै िशᭃा हमᱶ इस ᳰदशा मᱶ मह᭜वपूणᭅ योगदान दतेी ह।ै वतᭅमान 
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समय मᱶ िविश᳥ दᭃता एवं यो᭏यता वाले कमᭅचाᳯरयᲂ कᳱ मांग बढ़ने के कारण िनदᱷशन कᳱ 
आव᭫यकता बढ रही ह।ै परंपरागत मा᭠यताएं टूट रही ह ैतथा नई मा᭠यताए ंज᭠म ल ेरही ह ᱹ
पुरातन तथा वतᭅमान कᳱ पर᭭पर िवरोधी बातᲂ मᱶ जब ᳞िᲦ उलझ जाता ह ैतो उसे िनदᱷशन कᳱ 
आव᭫यकता होती ह।ै वतᭅमान पᳯरि᭭थितयᲂ मᱶ िनदᱷशन न केवल िशᭃा के ᭃेᮢ मᱶ वरन  जीवन के 
सभी ᭃेᮢᲂ मᱶ अ᭜यंत आव᭫यक ᮧतीत होता ह।ै िनदᱷशन कᳱ आव᭫यकता िन᳜ दिृ᳥ से महसूस कᳱ 
जाती ह।ै 
सामािजक दिृ᳥कोण मᱶ िनदᱷशन कᳱ आव᭫यकता 
समाज ᳰदन भर ᳰदन ᮧगित के पद पर अगर सर हो रहा ह ैउसी ᮧकार ᳰदन पर ᳰदन सम᭭याᲐ 
का ज᭠म भी बढ़ता जा रहा ह ै तेजी स े बदल रही पाᳯरवाᳯरक सामािजक तथा ᳞ावसाियक 
पᳯरि᭭थितयᲂ जनस᭎ंया विृ᳍ एव ं सामािजक धाᳶमक एव ं नैितक म᭨ूयᲂ मᱶ पᳯरवतᭅन आᳰद के 
कारण सभी के िलए िनदᱷशन कᳱ सहायता पड़ती ह ैसमझ मᱶ उ᭜प᳖ सम᭭याᲐ के ᮧित सचते 
रहत ेᱟए उन सम᭭याᲐ के समाधान मᱶ योगदान दे सके सम᭭याᲐ के समाधान तथा नागᳯरकᲂ 
को अपनी भूिमका का िनवाᭅह करन ेमᱶ िनदᱷश का साथᭅक उपयोग ᳰकया जा सकता ह।ै 
िᳫयᲂ के िलए रोजगार कᳱ आव᭫यकता 
ᳫी और पᱧुषᲂ को भारतीय संिवधान के अनुसार िवकास एवं ᳞वसाियक जगत मᱶ िᳫयᲂ के 
ᮧवेश कᳱ सं᭎या बड़ी ह ैउᲬतर िशᭃा और ᮧिशᭃण ᮧा᳙ करके गांव और शहर कᳱ मिहलाएं 
आधुिनक ᳞वसाय कर रही ह ᱹमिहलाएं ᳞वसाय के अनेक ᭃेᮢᲂ मᱶ भागीदारी ᳰदख रही ह ᱹऔर 
यह भागीदारी सं᭟या एक मह᭜वपूणᭅ उपलि᭣ध ह ैऔर मिहलाएं आगे से आगे बढ़कर िह᭭सा ले 
रही ह ै मिहलाᲐ कᳱ सामािजक एवं पाᳯरवाᳯरक ि᭭थित मᱶ अनेक पᳯरवतᭅन ᱟए ह ᱹ पहले कᳱ 
अपᭃेा आज के युग मᱶ िᳫयां बᱟत आगे जा चुकᳱ ह ᱹउ᭠हᲂने यह मा᭠यता को गलत सािबत कर 
ᳰदया ह ै ᳰक िᳫयां केवल घर के कायᭅ एवं िशᭃण कायᭅ मᱶ अ᭒छा कर सकती ह ᱹ अिपतु वह 
रोजगार के साथ-साथ िᳫयां घर मᱶ बᲬᲂ को भी संभाल रही ह ैयह सब कायᭅ िनदᱷशन के मा᭟यम 
से कर रही ह।ᱹ 
सामािजक म᭨ूयᲂ मᱶ पᳯरवतᭅन 
ᮧाचीन काल मᱶ सं᭭कृित आदशᭅ गनुा का अ᭜यिधक मह᭜व था परंतु आधुिनक समय मᱶ सामािजक 
म᭨ूयᲂ मᱶ अनेक पᳯरवतᭅन ᱟए ह ᱹऔर ᳰदन ᮧितᳰदन ᮧाचीन म᭨ूय मᱶ कमी आती जा रही ह ैवतᭅमान 
समय मᱶ नवीन िवचारᲂ जैव के कायᭅ को जनसं᭎या कᳱ वृि᳍ के कारण अनेक ᮓांितकारी पᳯरवतᭅन 
ᱟए ह ᱹᮧाचीन म᭨ूय के ᭭थान पर नए-नए म᭨ूयᲂ को ᭭वीकृित ᮧदान कᳱ गई ह ैसमाज मᱶ इस 
ᮧकार के म᭨ूयᲂ का िवकास होने से सामािजक तनाव मᱶ लगातार वृि᳍ हो रही ह ैयह ि᭭थित दशे 
के िलए भी घातक हो सकती ह ैदभुाᭅ᭏य कᳱ बात यह ह ै ᳰक वतᭅमान समय मᱶ पुराने म᭨ूयᲂ कᳱ 
आ᭭था उ᭜प᳖ हो रही ह ै और ना ही नए-नए म᭨ूयᲂ का िनधाᭅरण हो पा रहा ह ै इसीिलए 
सामािजक पᳯरवतᭅन कᳱ भूिमका मᱶ छाᮢᲂ का उिचत िनदᱷशन कᳱ आव᭫यकता ह।ै 
उिचत िनयोजन कᳱ आव᭫यकता 
समाज मᱶ वतᭅमान के बदलते पᳯरवेश मᱶ ᭟यान मᱶ रखकर ᮧ᭜येक ᳞िᲦ को अपनी ᭃमता यो᭏यता 
एवं ᱧिच के अनुसार ᳞िᲦ को शांित ᮧदान करने वाला कायᭅ करना चािहए ᳞िᲦ समाज मᱶ 
उिचत ढंग से अपने आप को समायोिजत नहᱭ कर सकता िजसके कारण वह शैिᭃक औ᳒ोिगक मᱶ 
अपनी कायᭅ कुशलता का सही ढंग से ᮧदशᭅन नहᱭ कर पाता और मानिसक तनाव तथा अ᭠य 
सम᭭याᲐ सम᭭याᲐ से िघरा रहता ह ै िनदᱷशन के मा᭟यम से ही ᳞िᲦ को साᭃी वह अ᭠य 
सं᭭थाᲐ मᱶ ᭭थािपत करके िनयोिजत ढंग से कायᭅ करने का मागᭅदशᭅन ᮧा᳙ होता ह।ै 
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मानवीय ᭃमता का समुिचत उपयोग एव ंउसका सरंᭃण 
वतᭅमान समय मᱶ िनदᱷशन सेवाᲐ के उिचत संयोजन से मानवीय ᭃमताᲐ एवं ᳞िᲦ कᳱ अंतर 
नहᱭ शिᲦयᲂ का समुिचत िवकास ᳰकया जा सकता ह ै जब ᳞िᲦ का सवाᭅिधक िवकास ठीक 
होगा तो वह समाज कᳱ उ᳖ित मᱶ ठीक ᮧकार से अपना योगदान द ेसकता ह ैजो ᳞िᲦ आᳶथक 
ᱨप से गरीब हो ᮧितभाशाली होने के बाद भी वह अपनी ᭃमताᲐ के अनुᱨप समाज को 
योगदान नहᱭ द ेपाता छाᮢ िनदᱷशन के अभाव मᱶ उिचत पाᲹᮓम का चयन नहᱭ कर पाते ह ᱹ
िजसके कारण मानवीय शिᲦयᲂ का पास होता ह ै   उपयᲦु सम᭭याᲐ को रोकने के िलए 
समुिचत िनदᱷशन सेवाᲐ कᳱ आव᭫यकता होती ह।ै 
᳞िᲦ के मौिलक मह᭜व कᳱ ᭭वीकृित 
समाज का िनमाᭅण ᳞िᲦयᲂ पर आधाᳯरत होता ह ैसमाज कᳱ उ᳖ित एवं ᮧगित उसे समाज का 
िनमाᭅण करने वाले ᳞िᲦयᲂ पर िनभᭅर होती ह ै᭍यᲂᳰक यᳰद समाज अपने ᳞िᲦयᲂ के िवकास मᱶ 
समुिचत अवसर व सुिवधा उपल᭣ध कराने मᱶ पूरा ᭟यान दतेा ह ैतो उसे समाज कᳱ ᮧगित िनि᳟त 
ᱨप से हो जाती ह ै िजस समाज मᱶ ᳞िᲦ के िवकास एवं उसकᳱ ᭃमताᲐ कᳱ अिभ᳞िᲦ के 
समुिचत अवसर नहᱭ िमलते तो वह ᮧगित कᳱ दौड़ मᱶ पीछे जाते ह ᱹ᳞िᲦयᲂ के अंतर िनिहत 
ᭃमताᲐ यो᭏यताᲐ एवं संभावनाᲐ के अनुसार पूवᭅ िवकास के िलए िनदᱷशन कᳱ आव᭫यकता 
होती ह।ै 
धाᳶमक तथा नैितक म᭨ूयᲂ मᱶ पᳯरवतᭅन 
ᮧाचीन काल मᱶ धाᳶमक तथा नैितक म᭨ूयᲂ का मह᭜वपूणᭅ ᭭थान होता ह ैवतᭅमान समय मᱶ  समाज 
मᱶ धाᳶमक तथा नैितक म᭨ूयᲂ का पतन होता जा रहा ह ै ।नैितक अथवा धाᳶमक म᭨ूयᲂ पर 
सामािजक आᳶथक पᳯरवतᭅनᲂ का िवशेष ᮧभाव पड़ा ह ैआज के युग मᱶ ᳰदन ᮧितᳰदन लगातार 
नैितकता एवं धाᳶमकता का पᳯरहास  होता जा रहा ह ै।बालकᲂ मᱶ नैितकता ᮧायः ख᭜म होती जा 
रही ह ैइन सभी पᳯरि᭭थितयᲂ को ᭟यान मᱶ रखते ᱟए नवयुवकᲂ को नैितक तथा अनैितक द᭠ॢद से 
बचने के िलए िनदᱷशन कᳱ आव᭫यकता ह।ै 
मनोव᭄ैािनक दिृ᳥कोण स ेिनदᱷशन कᳱ आव᭫यकता 
ᳰकसी भी ᳞िᲦ के िवकास मᱶ उसके वातावरण समाज एवं पᳯरवार का मह᭜वपूणᭅ योगदान होता 
ह ैठीक उसी ᮧकार से ᳞िᲦ का ᳞िᲦ उसकᳱ अनुवांिशकता पर भी िनभᭅर करता ह ैवह िजस 
पᳯरवेश मᱶ रहता ह ैजब उसमᱶ पᳯरवतᭅन होता ह ैतो ᳞िᲦ के िवकास मᱶ भी पᳯरवतᭅन होता ह ै
मनोवै᭄ािनक दिृ᳥ से यह अ᭜यंत आव᭫यक ह ैᳰक ᳞िᲦ का िवकास िनरंतर होता रह े᳞िᲦ के 
िवकास का अवरोध ᳞िᲦ व समाज दोनᲂ ही िलए खतरनाक हो सकता ह ै अतः ᳞िᲦ एवं 
समाज को इन िवकृितयᲂ से सुरᭃा ᮧदान करने के िलए मनोवै᭄ािनक आधार पर िनदᱷशन ᮧदान 
करना आव᭫यक ह ैमनोवै᭄ािनक दिृ᳥कोण से िनदᱷशन कᳱ आव᭫यकता को िन᳜िलिखत ᳲबदᲐु 
के मा᭟यम से ᭭प᳥ ᳰकया जा सकता ह।ै 
वयैिᲦक िविभ᳖ताᲐ के अनᱨुप िशᭃा 
वतᭅमान समय मᱶ अनेक मनोवै᭄ािनक खोजो के आधार पर यह िसद ॢहो चुका ह ैᳰक कोई भी दो 
᳞िᲦ एक समान नहᱭ होते ।दो ᳞िᲦयᲂ मᱶ ᳰकसी न ᳰकसी ᱨप मᱶ पार᭭पᳯरक िविभ᳖ता 
आव᭫यक होती ह ै ᳞िᲦ के ᳞वहार मᱶ पᳯरवतᭅन करने के िलए यह आव᭫यक ह ै ᳰक ᳞िᲦ 
िविभ᳖ताᲐ के मह᭜व ᮧदान ᳰकया जाए वतᭅमान समय मᱶ िशᭃा का ᭭वᱨप बदल रहा ह ै
᳞िᲦक िविभ᳖ता से ता᭜पयᭅ ᮧ᭜येक ᳞िᲦ कᳱ ᱧिच ,यो᭏यता, आकांᭃा ,ᭃमता अलग-अलग 
होती ह ै ।उसी को ᭟यान मᱶ रखते ᱟए हमᱶ िशᭃा ᮧदान करनी चािहए ताᳰक ᳞िᲦ को अपनी 
ᱧिच के अनुसार आगे बढ़ने का अवसर ᮧदान हो सके । बाल कᱶ ᮤ िशᭃा मᱶ बालक कᳱ यो᭏यता को 
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᭟यान पर रखकर ही िशᭃा ᮧदान कᳱ जाती ह ैतथा िनरंतर उसके सवाᭅगीण  िवकास पर जोर 
ᳰदया जा रहा ह।ै 
कु᭡पु᭭ वामी के अनसुार - िव᳒ालय के शैिᭃक कायᭅᮓम का िविभ᳖ताᲐ कᳱ इस िव᭭तृत सीमा स े
समायोजन करने के िलए ᮧ᭜येक छाᮢ कᳱ िविभ᳖ आव᭫यकताᲐ और यो᭏यताᲐ कᳱ अिधक 
जानकारी आव᭫यक ह ै।यह िव᳒ालय मᱶ केवल िविश᳥ िनदᱷशन सेवा का आरंभ करके ही संभव 
ह।ै 
᳞िᲦ कᳱ भावा᭜मक सम᭭याऐ 
ᮧ᭜येक ᳞िᲦ कᳱ भावा᭜मक सम᭭याएं अलग-अलग होती ह ᱹ अिधकतर बᲬे अपने पᳯरवार स े
घुलते िमलते नहᱭ ह ै ना ही अपनी कोई बात ᳰकसी से बताते ह ᱹ वतᭅमान समय मᱶ समाज कᳱ 
बदलती पᳯरि᭭थित के कारण भावा᭜मक सम᭭याᲐ का ज᭠म ᳞िᲦ के जीवन मᱶ अ᭠य ᭃेᮢ मᱶ 
उपि᭭थत होने वाली कᳯठनाइयᲂ के कारण होता ह ै᳞िᲦ समाज मᱶ भावा᭜मक समायोजन पूणᭅ 
ᱨप से कर सके इसके िलए िनदᱷशन कᳱ आव᭫यकता होती ह ै᭍यᲂᳰक िनदᱷशन ᮧदान करने वाले 
᳞िᲦ को कᳯठनाइयᲂ का हल खोजने कᳱ सहायता ᮧदान कᳱ जाती ह ैिजसके कारण ᳞िᲦ कᳱ 
भावा᭜मक सम᭭याᲐ का समाधान भी होगा। 
᮰े᳧  समायोजन 
वतᭅमान समय मᱶ बदलते समाज के पयाᭅवरण मᱶ समायोजन कᳱ सम᭭या बढ़ रही ह ै᳞िᲦ ᭭वय ं
को समाज पᳯरवार तथा िविभ᳖ ᭭थानᲂ पर समायोिजत नहᱭ कर पता ह ैसमाज के ᮧ᭜येक ᳞िᲦ 
के िलए दसूरे ᳞िᲦ से समायोजन होना बᱟत आव᭫यक ह ैउᱫम समायोजन से वह असुरᭃा एव ं
उदासीनता आᳰद ᳇ारा मुिᲦ िनिहत होती ह ैसमझ मᱶ ᳞िᲦ को अपने सवाᲈगीण िवकास हतुे 
समायोजन कᳱ आव᭫यकता ह ै िजसके िलए ᳞िᲦ को िनदᱷशन ᮧदान ᳰकया जाना चािहए 
िनदᱷशन ᮧा᳙ करके ᳞िᲦ ᭭वयं को दसूरे ᳞िᲦ के साथ समायोिजत करने मᱶ सफल होता ह।ै 
ᮓो एंड ᮓो के अनसुार - यᳰद हम अपने ᭭वय ं के िनकटवतᱮ वातावरण के कुछ समायोिजत 
᳞िᲦयᲂ कᳱ सं᭎या पर िवचार करते ह ᱹतो हम बोल ᳞वहार और मनोभाव के अिधक उपयᲦु 
िनदᱷशन कᳱ आव᭫यकता को ᭭वीकार करते ह।ᱹ 
बाल अपराध का िनदान एव ंउपचार 
ᮧाचीन समय मᱶ संयुᲦ पᳯरवार होते थे उसे समय माता-िपता अपने बᲬᲂ पर ᭟यान दतेे थे और 
उ᭠हᱶ धाᳶमक सां᭭ कृितक और नैितक आचरण के िलए ᮧेᳯरत करते थे परंतु वतᭅमान समय मᱶ 
समाज के बदलते पᳯरवेश मᱶ भाग दौड़ कᳱ ᳲजदगी मᱶ माता-िपता अपने बᲬᲂ पर पूरी तरह ᭟यान 
नहᱭ द ेपाते ह ᱹबᲬा अपने समाज के साथ समायोजन ᭭थािपत नहᱭ कर पाता ह ैऔर वह धीरे-
धीरे अपने आप मᱶ खोया रहता ह ैिजसके कारण वह अपराध कᳱ और कदम बढ़ाना शᱨु कर दतेा 
ह ैजैसे िव᳒ालय मᱶ ᳰकसी बालक को पीटना सामान चोरी करना गुमसुम होकर बैठना धीरे-धीरे 
अपराधᲂ कᳱ वृि᳍ होने लगती ह ै᭍यᲂᳰक उसका उठना बैठना अपराधी बोधन बालक से होने 
लगता ह ैबाल अपराध को रोकने के िलए यह आव᭫यक ह ैᳰक िशᭃक और अिभभावक बᲬᲂ कᳱ 
कमजोरी का पता कर उसका उपचार करᱶ ताᳰक वह अपने मन कᳱ कंुठा से भर आए िव᳒ालय 
᭭तर पर पाᳯरवाᳯरक ᭭तर पर बालकᲂ को िनदᱷशन ᮧदान ᳰकया जाना चािहए िजससे ᳰक वह 
अपराध कᳱ ओर अᮕिसत ना हो। िनदᱷशन के मा᭟यम से उिचत उपचार करके उसमे सुधर ᳰकया 
जा सकता ह।ै इस ᮧकार आज के बदलते पᳯरवेश तथा िशᭃा म ै िनदᱷशन कᳱ मह᭜वपणुᭅ 
आवशयकता ह।ै 
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᳞िᲦ को सतंोष ᮧदान करन ेके िलए समाज मᱶ समुिचत समायोजन कᳱ आव᭫यकता 
᳞िᲦ को िनदᱷशन ᮧारंभ से ही ᳰदया जाना चािहए ᭍यᲂᳰक िनदᱷशन के अभाव मᱶ ᳞िᲦ कᳱ 
िशᭃा ᳞व᭭था उिचत ᮧकार से नहᱭ हो पाती ह ैवह अपनी ᱧिच यो᭏यता और ᭃमता के अनुभव 
िवषय का चुनाव नहᱭ कर पाता ह ैइसीिलए िव᳒ालय मᱶ ᮧारंभ से िनदᱷशन ᮧदान करने के िलए 
उिचत िवशेष᭄ᲂ कᳱ िनयुिᲦ कᳱ जानी चािहए जो िनरंतर िविवध तकनीकᳱ मा᭟यम से छाᮢ कᳱ 
अिभᱧिचयᲂ का म᭨ूयांकन करᱶ और उ᭠हᱶ समय पर उिचत ᳰदशा िनदᱷश ᮧदान करᱶ ताᳰक छाᮢᲂ को 
उिचत मागᭅदशᭅन िमल सके। 
सवंेगा᭜मक सतंुलन को बनाए रखना 
बालक के संवेगा᭜मक संतुलन मᱶ समाज आस पड़ोस पᳯरवार एवं िव᳒ालय का िवशेष 
उᱫरदािय᭜व होता ह ैजहां पᳯरवार मᱶ अिभभावकᲂ के पार᭭पᳯरक संबंध मधुर नहᱭ होते ह ᱹवह 
बᲬᲂ के सामने ही लड़ते रहते ह ᱹएवं एक दसूरे कᳱ बुराई करते रहते ह ᱹबाल को पर ᭟यान नहᱭ 
ᳰदया जाता ह ैइससे बᲬᲂ मᱶ गलत गलत िवचार पर अपने लगते ह ᱹᮧ᭜येक बालक मᱶ हठी ᭭वाथᱮ 
िनराशा करना एवं हताशा इ᭜याᳰद ᮧवृिᱫयᲂ का ज᭠म हो जाता ह ैबालक अपने से बड़ᲂ कᳱ आ᭄ा 
का उलंघन करता ह ैउनका कहना नहᱭ मानता ह ैइस तरह के बालकᲂ मᱶ ᳰकसी भी कायᭅ मᱶ मन 
नहᱭ लगता ह ैवह अलग-अलग रहने लगता ह ैमाता-िपता कᳱ कोई भी बात हमको अ᭒छी नहᱭ 
लगती ह ैइन संवेगा᭜मक संतुलन का ᮧ᭜येक ᳞िᲦ के जीवन मᱶ िवशेष मह᭜व होता ह ै िनदᱷशन 
ᮧदान करके बालकᲂ कᳱ सम᭭याᲐ को हल ᳰकया जा सकता ह ैतथा उसकᳱ उिचत मागᭅदशᭅन 
ᮧदान ᳰकया जा सकता ह।ै 
᳞िᲦ᭜व का िवकास करन ेमᱶ सहायक 
᳞िᲦ कᳱ सम᭭त मनोदिैहक िवशेषताᲐ को ᳞िᲦ᭜व मᱶ शािमल ᳰकया जा सकता ह ैकोई भी 
᳞िᲦ अपने जीवन मᱶ ᭍या बनेगा अथवा ᳰकसी ᭃेᮢ मᱶ उसकᳱ ᱧिच होगी यह सब ᳞िᲦ के 
᳞िᲦ᭜व के आधार पर ᳰकया जा सकता ह ै᳞िᲦ᭜व िनधाᭅरण से संबंिधत जानकारी ᮧा᳙ करने के 
िलए तथा अनेक मनोवै᭄ािनक परीᭃण का िवकास ᳰकया जा चुका ह ैिनदᱷशन के मा᭟यम से या 
᭄ात ᳰकया जा सकता ह ैᳰक ᳰकसी ᳞िᲦ के ᳞िᲦ᭜व का िवकास ᳰकस ᳰदशा मᱶ होगा तथा ᳞िᲦ 
को ᳰकस ᮧकार कᳱ सहायता ᮧदान करने कᳱ आव᭫यकता ह ैयह सब िनदᱷशन के मा᭟यम से होता 
ह ैिनदᱷशन ᮧदान करके ᳞िᲦ के ᳞िᲦ᭜व का सवाᭅिधक िवकास ᳰकया जा सकता ह ैिनदᱷशन के 
मा᭟यम से ᳞िᲦ मᱶ आ᭜मिव᳡ास एवं तरण इ᭒छा शिᲦ को िनरंतर बनाए जा सकता जा सकता 
ह ैतथा उसे उसके ल᭯य तक पᱟचंने मᱶ सहायक ह।ै 
राजनीितक दिृ᳥कोण स ेिनदᱷशन कᳱ आव᭫यकता 
समाज के बदलते पᳯरदृ᭫ य मᱶ दशे कᳱ राजनीित का समाज मᱶ ᮧायः ᮧ᭜येक ᭃेᮢ पर ᳰकसी न 
ᳰकसी के ᮧभाव वषᭅ होता ह ैराजनीित का ᮧभाव ᳞िᲦ के जीवन पर भी अ᭜यिधक पड़ता ह ैएक 
सामा᭠य ᳞िᲦ राजनीित के चलते अपने जीवन पर सुचाᱨ ᱨप से चलने मᱶ सᭃम नहᱭ होता ह ै
राज कᳱ सुरᭃा धमᭅिनरपेᭃता भावा᭜मक एकता तथा ᮧजातांिᮢक ᳞व᭭था आᳰद के दिृ᳥कोण स े
भी दशे से भािवक नागᳯरकᲂ को सभी ᭃेᮢᲂ मᱶ िनदᱷशन कᳱ बᱟत आव᭫यकता होती ह ैराजनीितक 
दिृ᳥कोण से िनदᱷशन कᳱ आव᭫यकता को अब िलिखत ᳲबदᲐु के मा᭟यम से भी ᭭प᳥ ᳰकया जा 
सकता ह।ै 

1. अंतराᭅ᳦ ीय भावना के िवकास कᳱ आव᭫यकता 
वतᭅमान समय मᱶ सभी रा᳦ अपनी भौगोिलक सीमाᲐ को तोड़कर ᳰकसी न ᳰकसी ᱨप मᱶ 
एक दसूरे के आपस मᱶ समृ᳍ ह ैसामािजक आᳶथक राजनीितक भौगोिलक एवं सां᭭ कृितक 
इ᭜याᳰद िविभ᳖ ᭃेᮢ मᱶ ᮧ᭜येक रा᳦ एक दसूरे पर ᳰकसी न ᳰकसी ᮧकार से िनभᭅर ह ैपूरे 
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िव᳡ को भावी संकटᲂ से बचने के िलए अंतररा᳦ीय भावना का िवकास अ᭜यंत आव᭫यक 
ह ै िविभ᳖ ᮧकार के अंतररा᳦ीय कायᭅᮓमᲂ ᮧदशᭅिनयᲂ पु᭭ तकᲂ तथा एक दसूरे के िलए 
ᳰकए जाने वाले योगदान कᳱ जानकारी ᮧदान करके इस उ᳎े᭫य कᳱ ᮧाि᳙ कᳱ जा सकती 
ह ै िनदᱷशन ᭍या भाव मᱶ ᳰकसी समाज या ᳞िᲦ के िवकास एवं ᮧगित कᳱ क᭨पना भी 
नहᱭ कᳱ जा सकती िनदᱷशन का ᳞िᲦ समाज एवं रा᳦ के जीवन मᱶ मह᭜वपूणᭅ भूिमका ह।ै 

2. दशे कᳱ रᭃा हेत ुआव᭫यकता 
ᮧाचीन समय मᱶ युवा वगᭅ के अंदर दशे ᮧेम कᳱ भावना दखेने को िमलती थी िजसने दशे 
को अंᮕेजᲂ के गुलाम से मुᲦ कराया वतᭅमान समय मᱶ समाज मᱶ युवा वगᭅ मᱶ दशे ᮧेम कᳱ 
भावना ख᭜म होती ह ैनजर आ रही ह ैसदषे त᭜पर बनाने मᱶ ᳞िᲦयᲂ को सि᭥मिलत होने 
के िलए और ᳯरलेशन सेवा का उपयोग ᳰकया जा सकता ह ैभारत मᱶ दशे कᳱ सुरᭃा हतुे 
िनदᱷशन कᳱ अ᭜यंत आव᭫यकता ह ै िव᳒ालय ᭭तर मᱶ भी छाᮢᲂ को दशे सुरᭃा से शᱨु 
जुड़ी कहािनयᲂ का वणᭅन करना चािहए तथा िनदᱷशन ᮧदान करना चािहए। 

3. धमᭅिनरपेᭃता 
हमारे दशे मᱶ सभी धमᭅ के लोग िनवास करते ह ᱹसभी को सामान मतािधकार भी ᮧा᳙ ह ै
इसीिलए इस ेधमᭅिनरपᭃे कहा जा सकता ह ैसभी वगᲄ के लोग अपने-अपने कतᭅ᳞ᲂ का 
पालन करते ह ᱹयह हमारी रा᳦ीय एकता को दशाᭅता ह ैहमारे दशे को सोने कᳱ िचिड़या 
भी कहा जाता ह ैसभी नागᳯरकᲂ को िनदᱷशन के मा᭟यम से एक जुट होकर रहने व अपने 
रा᳦ के िहत मᱶ अपना योगदान दनेे के िलए ᮧो᭜सािहत ᳰकया जाना चािहए अतः समय 
पर िनदᱷशन के मा᭟यम से मागᭅदशᭅन ᳰकया जाना चािहए। 

4. रा᳦ीय एकता कᳱ भावना के िवकास कᳱ आव᭫यकता 
रा᳦ कᳱ ᮧगित के अभाव मᱶ ᳞िᲦ तथा समाज के ᮧगित भी क᭨पना नहᱭ कᳱ जा सकती 
ह ैजब रा᳦पित के पद कᳱ ओर अगि᭭तष होगा तभी ᳞िᲦ तथा समाज कᳱ ᮧगित संभव 
ह ै अतः इसके िलए आव᭫यक ह ै ᳰक नागᳯरकᲂ के अंदर रा᳦ीय एवं रा᳦ीय एकता कᳱ 
भावना का िवकास करना बᱟत जᱨरी ह ैरा᳦ीय एकता कᳱ भावना के ᮧसार के िलए हमᱶ 
हर ᳞िᲦ हर वगᭅ के ᳞िᲦयᲂ को जोड़कर रखना चािहए नागᳯरकᲂ को रा᳦ीय एकता 
भावना के िवकास के िलए समय-समय पर िनदᱷशन ᮧदान ᳰकया जाना चािहए। 

᳞ावसाियक दिृ᳥कोण स ेिनदᱷशन कᳱ आव᭫यकता 
वतᭅमान समाज मᱶ पहले कᳱ अपᭃेा अनेक पᳯरवतᭅन हो चुके ह।ᱹ आज िव᭄ान और ᮧौ᳒ोिगकᳱ मᱶ 
᳞ापक ᭭तर पर वृि᳍ हो रही ह।ै वैयिᲦक िविभ᳖ता एवं ᳞वसायᲂ कᳱ िविवधता के कारण 
िनदᱷशन ᮧदान करना एक आव᭫यक ᮧᳰᮓया बन चुकᳱ ह।ै ᳞ावसाियक कायᭅᭃेᮢᲂ मᱶ तीᮯ गित से 
वृि᳍ हो रही ह।ै ᳞िᲦ को उसकᳱ ᭃमता, यो᭏यता, ᱧिच एवं अिभᱧिच के अनुसार ᳞वसाय का 
चयन करने के िलए िनदᱷशन कᳱ आव᭫यकता होती ह।ै िनदᱷशन के मा᭟यम से ही ᳞िᲦ का सही 
ᳰदशा मᱶ मागᭅदशᭅन ᳰकया जाता ह।ै ᳞ावसाियक दिृ᳥कोण से िनदᱷशन कᳱ आव᭫यकता को 
िन᳜िलिखत िब᭠दᲐु के मा᭟यम से ᭭प᳥ ᳰकया जा सकता ह-ै 
᭭वा᭭᭝य कᳱ दिृ᳥ स ेआव᭫यक 

᳞वसाय कᳱ दिृ᳥ से एक ᳞िᲦ का ᭭व᭭थ होना अिनवायᭅ ह।ै एक ᳞िᲦ के जीवन मᱶ 
᭭वा᭭᭝य का महᱬव अव᭫य होता ह।ै मनोवै᭄ािनक दिृ᳥ से यह स᭜य ह ैᳰक जब कोई ᳞िᲦ 
अपनी ᱧिच के अनुसार ᳞वसाय मᱶ लगा होता ह ै तो वह अिधक संतोष कᳱ अनुभूित 
करता ह।ै दसूरे श᭣दᲂ मᱶ मानिसक शाि᭠त का अनुभव करता ह,ै िजससे उसका ᭭वा᭭᭝य 
भी ठीक रहता ह।ै वहᱭ दसूरी तरफ अगर ᳞िᲦ अᱧिचकर ᳞वसाय मᱶ लगा होता ह ैतो 
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उसका ᭭वा᭭᭝य भी ᳰदन-ᮧितᳰदन िगरता जाता ह।ै धीरे-धीरे उसके मन मᱶ िनराशा कᳱ 
भावना का ज᭠म होने लगता ह ै और उसका मि᭭त᭬क अशा᭠त रहने लगता ह।ै 
᳞ावसाियक िनदᱷशन के अभाव मᱶ ᳞िᲦ अपने शारीᳯरक ᭭वा᭭᭝य के अनुᱨप ᳞वसाय 
का चुनाव नहᱭ कर पाता ह।ै 

डॉ० सीताराम जायसवाल के अनसुार- "घर से िविभ᳖ पᳯरवेश मᱶ पल ेᱟए बालक जब ᮧाथिमक 
या पूणᭅ ᮧाथिमक िव᳒ालयᲂ मᱶ आते ह ᱹ तब उनके समुिचत समायोजन पर ᭟यान ᳰदया जाना 
चािहए। यहा ँपर िनदᱷशन का दािय᭜व िशᭃक को ही वहन करना पड़ता ह।ै बालक िव᳒ालय मᱶ 
ठीक आदतᲂ का िवकास कर सकᱶ , अपनी पाᲹचयाᭅ के ᮧित ᱧिच ᮧदᳶशत कर सकᱶ  एवं उसका 
᭭व᭭थ मानिसक िवकास हो, इस हतुे अ᭟यापक को, जो िनदᱷशक का कायᭅ भी करता ह,ै बालक कᳱ 
आव᭫यकताᲐ कᳱ ओर िवशेष ᭟यान दनेा पड़ता ह।ै" 

1.  मानव ᮧितभाᲐ कᳱ खोज 
समाज वैयिᲦक िभ᳖ताᲐ से ओत-ᮧोत ह ै तथा ᮧ᭜येक समाज मᱶ कुछ ऐसे ᳞िᲦ ह,ᱹ 
िजनके अ᭠दर एक से अिधक शिᲦयाँ अ᭠तᳶनिहत होती ह।ᱹ इन शिᲦयᲂ के कारण ही व े
मानव जाित कᳱ महान सेवाएँ कर पाए ह।ᱹ ᳞ावसाियक िनदᱷशन के मा᭟यम से ही ᳞िᲦ 
के अ᭠दर िछपी ᱟई ᮧितभाᲐ को ᭄ात ᳰकया जा सकता ह ै ᳞िᲦ अपनी ᮧितभा को 
िविवध ᮧकार के कायᲄ मᱶ लगाकर लोगᲂ के िहत के िलए कायᭅ करता ह।ै  

2. वयैिᲦक िभ᳖ताᲐ कᳱ दिृ᳥ स े
समाज मᱶ वैयिᲦक िभ᳖ता का पᳯरदृ᭫ य हमᱶ दखेने को िमलता ह।ै एक ᳞िᲦ दसूरे ᳞िᲦ 
से अपनी यो᭏यता, ᭃमता, बौि᳍क ᭭तर, ᱧिच एवं अिभᱧिच के आधार पर समान नहᱭ 
होता ह।ै ᮧ᭜येक ᳞िᲦ मᱶ कुछ-न-कुछ अलग शिᲦयाँ अंतᳶनिहत होती ह।ᱹ अतः 
िव᳒ालयᲂ मᱶ वैयिᲦक िभ᳖ता को दिृ᳥गत रखते ᱟए ही िशᭃक को िशᭃा ᮧदान करनी 
चािहए। ᳰकसी भी ᮧकार के ᳞वसाय के िलए अनुकूल ᳞िᲦयᲂ का चयन करने से पहल े
वैयिᲦक िभ᳖ताᲐ के ᭭तर एवं ᭭वᱨप कᳱ जानकारी अव᭫य होनी चािहए, ᭍यᲂᳰक 
ᮧ᭜येक ᳞वसाय के िलए कुछ िवशेष यो᭏यता एवं ᭃमता वाले ᳞िᲦ कᳱ आव᭫यकता 
होती ह।ै िनदᱷशन के मा᭟यम से ही वैयिᲦक िभ᳖ता के स᭠दभᭅ मᱶ िविवध मा᭟यमᲂ स े
पयाᭅ᳙ सूचनाएँ एकिᮢत कᳱ जा सकती ह।ᱹ 

3.  पाᳯरवाᳯरक एव ं᳞ावसाियक जीवन मᱶ सामंज᭭य ᭭थािपत करन ेकᳱ दिृ᳥ स े 
ᮧाचीन समय मᱶ ᳞िᲦ पᳯरवार एवं ᳞ावसाियक जीवन मᱶ सामजं᭭य ᭭थािपत करने मᱶ 
सफल हो जाता था, पर᭠तु आज वतᭅमान समय मᱶ समाज मᱶ ᳞िᲦ पाᳯरवाᳯरक एवं 
᳞ावसाियक जीवन मᱶ सामंज᭭य नहᱭ ᭭थािपत कर पाता ह।ै ᳞िᲦ के जीवन मᱶ 
᳞ावसाियक एवं पाᳯरवाᳯरक जीवन का पर᭭पर घिन᳧ स᭥ब᭠ध होता ह।ै जो ᳞िᲦ 
अपने पाᳯरवाᳯरक जीवन मᱶ सुख और शांित का अनुभव करते ह ᱹवे ᳞ावसाियक जीवन 
को भी सुख और शांित के साथ स᭠तुिलत कर लेते ह।ᱹ जो ᳞िᲦ ᳞ावसाियक जीवन को 
आगे कᳱ ओर अᮕिसत रखते ह ᱹवे भी पाᳯरवाᳯरक जीवन मᱶ तालमेल बैठा लेते ह।ᱹ पर᭠तु 
जो ᳞िᲦ इन दोनᲂ मᱶ तालमेल नहᱭ बैठा पाते ह ᱹवे िनराश एवं हताश हो जाते ह ᱹऔर 
अपने जीवन मᱶ तरᲥᳱ नहᱭ कर पाते ह ᱹऔर न ही ᳞वसाय के। िनदᱷशन मᱶ मा᭟यम स े
᳞िᲦ इन सम᭭याᲐ का समि᭠वत ᱨप से समाधान करने मᱶ सफल हो जाता ह ै और 
अपने जीवन को सुचाᱧ ᱨप से िनवᭅहन करने के िलए त᭜पर रहता ह।ै 
 
 



ISBN: 978-81-976727-2-9                                                                                                     245 
 

 
 

4.  ᳞ावसाियक ᮧगित कᳱ दिृ᳥ स े 
वतᭅमान समय मᱶ ᳞वसाय के ᭃेᮢ मᱶ ᳞ापक ᭭तर पर वृि᳍ हो रही ह।ै समाज का जैसे-
जैसे ᭭वᱨप बदल रहा ह ै ठीक वैसे ही ᳞वसाय का भी ᭭वᱨप बदल गया ह।ै आज 
ᮧौ᳒ोिगकᳱ ने िविवध कायᭅᭃेᮢᲂ मᱶ ᮧगित कर ली ह।ै ᳞ावसाियक ᮧगित के िलए 
᳞िᲦयᲂ को िनदᱷशन कᳱ आव᭫यकता होती ह।ै िनदᱷशन कᳱ सहायता से ᳞िᲦ के 
᳞िᲦ᭜व का सवाᲈगीण िवकास करने मᱶ सहायता िमलती ह,ै िजससे वह अपने कौशलᲂ के 
आधार पर ᳞वसाय का चयन कर सकᱶ  तथा उसमᱶ ᮧगित करᱶ। 

5.  ᳞ावसाियक िभ᳖ता कᳱ दिृ᳥ स े 
ᮧाचीन समय मᱶ दशे कᳱ अिधकतर जनता कृिष करती थी और इससे अपना 
जीवकोपाजᭅन करती थी। उस समय समाज कᳱ आव᭫यकताएँ भी सीिमत थᱭ तथा 
जनसं᭎या का घन᭜व अपᭃेाकृत बᱟत कम था। उस समय संयुᲦ पᳯरवार ᱟआ करते थे 
और एक साथ एक ᭭थान पर रहते थे। वतᭅमान समय मᱶ तीᮯगित से जनसं᭎या मᱶ वृि᳍ 
ᱟई ह ैउसी के अनुसार आव᭫यकताᲐ मᱶ वृि᳍, औ᳒ोगीकरण एवं नगरीकरण इ᭜याᳰद के 
पᳯरणा᭭वᱨप अनेक नवीन ᮧकार के उ᳒ोगᲂ, ᳞वसायᲂ कᳱ आव᭫यकता का अनुभव 
ᳰकया जाने लगा। ᮧ᭜येक ᳞िᲦ कᳱ यो᭏यता, ᭃमता, ᱧिच एवं अिभᱧिच िभ᳖-िभ᳖ 
होती ह।ै उसी आधार पर उनको ᳞वसाय के िवषय मᱶ िनदᱷशन ᮧदान ᳰकया जाना 
चािहए िजससे ᳞िᲦ को ᳞वसाय को चुनने मᱶ सहायता िमलेगी। इस समाज मᱶ 
᳞ावसाियक िभ᳖ता कᳱ दिृ᳥ से िनदᱷशन कᳱ महᱬवपूणᭅ भूिमका ह।ै 

शैिᭃक दिृ᳥कोण स ेिनदᱷशन कᳱ आव᭫यकता 
᳞िᲦ को िनदᱷशन कᳱ आव᭫यकता ᳰकसी-न-ᳰकसी ᱨप मᱶ बचपन से लेकर जीवनपयᭅ᭠त बनी 
रहती ह।ै ᳞िᲦ के िवकास मᱶ िशᭃा सवाᭅिधक महᱬवपूणᭅ ᮧᳰᮓया ह।ै िशᭃा के मा᭟यम से ᳞िᲦ 
एवं समाज के जीवन मᱶ पᳯरवतᭅन स᭥भव ह।ै समाज का जो भी ᭭वᱨप आज हमारे सामने ह,ै वह 
᭭वᱨप उस समाज के िव᳒ालयᲂ मᱶ ᮧदान कᳱ गई पहले िशᭃा का ही पᳯरणाम ह।ै हमᱶ समाज के 
᭭वᱨप को 'सवᲃ᭜कृ᳥' बनाना ह,ै तो वतᭅमान िशᭃा को आज कᳱ पीढ़ी के युवाᲐ के भावी 
अपᭃेाᲐ के अनुकूल बनाना ह।ै यह तभी स᭥भव ह ैजब िशᭃा के अिभ᳖ अंग के ᱨप मᱶ िनदᱷशन 
का भी समुिचत उपयोग ᳰकया जाए। शैिᭃक दिृ᳥कोण से िनदᱷशन कᳱ महᱬवपूणᭅ भूिमका ह।ै 
शैिᭃक दिृ᳥कोण से िनदᱷशन कᳱ आव᭫यकता को िन᳜िलिखत िब᭠दᲐु के मा᭟यम से ᭭प᳥ ᳰकया 
जा सकता ह-ै 

1. िव᭄ान एव ंᮧौ᳒ोिगकᳱ पर बल  
िशᭃा आयोग ने कहा ह ै ᳰक भारत का आधुिनकᳱकरण करने के िलए िव᭄ान एवं 
ᮧौ᳒ोिगकᳱ कᳱ िशᭃा पर बल ᳰदया जाए। वतᭅमान समय मᱶ आधुिनकᳱकरण के म᭎ुय 
आधार ह-ᱹ 'िव᭄ान तथा ᮧौ᳒ोिगकᳱ', िजसके कारण ही चीन और अमᳯेरका िवकिसत 
दशेᲂ कᳱ ᮰ेणी मᱶ ह।ᱹ सरकार ने यह मा᭠यता ᮧदान कᳱ ह ैᳰक मा᭟यिमक एवं उᲬ ᭭तरᲂ पर 
िव᭄ान और 
ᮧौ᳒ोिगकᳱ कᳱ िशᭃा िव᭭तृत हो रही ह।ै छाᮢᲂ को उनकᳱ ᱧिच, यो᭏यता एवं ᭃमता के 
अनुसार उ᭠हᱶ िव᭄ान और ᮧौ᳒ोिगकᳱ के ᭃेᮢ मᱶ आग े कᳱ ओर अᮕिसत होने के िलए 
िनदᱷशन ᮧदान ᳰकया जाए। छाᮢᲂ को िनदᱷशन ᮧदान ᳰकया जाएगा तो वे िव᭄ान तथा 
ᮧौ᳒ोिगकᳱ के ᭃेᮢᲂ मᱶ और अिधक िविश᳥ता अᳶजत कर सकते ह।ᱹ 
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2. वयैिᲦक िभ᳖ता के अनᱨुप िशᭃा का िवकास 

वैयिᲦक िभ᳖ता से ता᭜पयᭅ ह ैएक ᳞िᲦ दसूरे ᳞िᲦ से यो᭏यता ᭃमता, ᱧिचयᲂ इ᭜याᳰद 
से समान नहᱭ होता ह।ै सभी ᳞िᲦ कᳱ यो᭏यता, ᭃमता तथा ᱧिचयाँ अलग-अलग होती 
ह ᱹ िशᭃक उसी अनुᱨप उ᭠हᱶ िशᭃा ᮧदान करता ह।ै मनोवै᭄ािनक दिृ᳥ से यह अ᭜य᭠त 
आव᭫यक ह ैᳰक छाᮢᲂ को वैयिᲦक िभ᳖ता के अनुᱨप ही िशᭃा कᳱ ᳞व᭭था कᳱ जाए। 
वतᭅमान समय मᱶ िव᳒ालयᲂ मᱶ छाᮢᲂ कᳱ सं᭎या मᱶ िनर᭠तर वृि᳍ के कारण इस िस᳍ा᭠त 
का ᳞ावहाᳯरक ᮧयोग दनेा आज कᳯठन हो गया ह।ै िनदᱷशन सेवाᲐ के मा᭟यम से छाᮢᲂ 
मᱶ ᭭वा᭟याय से स᭥बि᭠धत पाᲹ-पु᭭ तक, सीखने कᳱ सरल िविधयᲂ का ᭄ान ᮧदान ᳰकया 
जा सकता ह,ै िजसके ᳇ारा उपरोᲦ सम᭭या का समाधान हो सकता ह।ै िनदᱷशन ᮧदान 
करके छाᮢ को अिधक-से-अिधक अपनी ᱧिच के अनुसार ᭭वा᭟याय के िलए ᮧेᳯरत ᳰकया 
जा सकता ह।ै 

3.  ᳞ावसायीकरण पर बल 

आज वतᭅमान समय मᱶ समाज मᱶ बेरोजगारी एक बᱟत बड़ी एवं ग᭥भीर सम᭭या ह।ै 
िजसका कारण ह,ै छाᮢᲂ को पयाᭅ᳙ िनदᱷशन का अभाव होना। िव᳒ालय ᭭तर पर छाᮢ 
को उसकᳱ ᱧिच, यो᭏यता एवं ᭃमता के अनुसार उसे ᳞वसाय के चयन हतुे िनदᱷिशत 
ᳰकया जाना चािहए। 

4. पाᲹᮓम मᱶ िविवधता 
ᮧाचीन समय कᳱ अपᭃेा आज समाज मᱶ िशᭃा के ᭃेᮢ मᱶ पाᲹᮓमᲂ मᱶ अनेक ᮧकार कᳱ 
िविवधता दखेने को िमलती ह।ै ᭭वतंᮢता-ᮧाि᳙ के बाद दशे कᳱ राजनैितक और 
औ᳒ोिगक आव᭫यकताᲐ को ᭟यान मᱶ रखते ᱟए िशᭃा का पुनगᭅठन ᳰकया गया ह।ै 
मा᭟यिमक िशᭃा आयोग तथा नवीन िशᭃा नीित, 1986 ने 10+2 के पाᲹᮓम कᳱ 
िविवधता पर जोर ᳰदया। पाᲹᮓम मᱶ िविवधता के चलते िनदᱷशन ᮧदान करने कᳱ 
आव᭫यकता ह ैिजससे छाᮢ अपनी साथᭅकता के आधार पर पाᲹᮓम का चयन करने मᱶ 
सᭃम हो सके। मा᭟यिमक िशᭃा आयोग के अनुसार- "िशᭃा के िविवध पाᲹᮓम कᳱ 
᳞व᭭था िशᭃकᲂ और िव᳒ालय ᮧशासकᲂ पर छाᮢᲂ को उिचत पाठ्यᮓमᲂ और 
आजीिवकाᲐ का चयन करने के िलए उिचत िनदᱷशन दनेे का अितᳯरᲦ उᱫरदािय᭜व 
रखती ह।ै" 

5. अप᳞य एव ंअवरोधन कᳱ सम᭭या के समाधान कᳱ आव᭫यकता 
भारतीय िशᭃा के ᮧ᭜येक ᭭तर पर अप᳞य एवं अवरोधन के सम᭭या ᳰदन-ᮧितᳰदन 
बढ़ती जा रही ह।ै िशᭃण के ᭃेᮢ मᱶ अप᳞य एवं अवरोधन कᳱ सम᭭या से आशय वांिछत 
शैिᭃक ᭭तर तक िशᭃा ᮧा᳙ करने से पहले ही िव᳒ालय छोड़ दनेा या भिव᭬य मᱶ िशᭃा-
ᮧाि᳙ के अवसरᲂ से वंिचत हो 'जाना ह।ै अप᳞य से ता᭜पयᭅ ह-ै वांिछत ᭭तर तक िशᭃा 
ᮧा᳙ करने से पहले ही िव᳒ालय छोड़ दनेा तथा अवरोधन से ता᭜पयᭅ - छाᮢ का एक ही 
कᭃा मᱶ कई वषᭅ तक अनुᱫीणᭅ होते रहना ह।ै िशᭃा के ᮧाथिमक ᭭तर पर इस सम᭭या का 
ग᭥भीर ᭭वᱨप दखेने को िमलता ह।ै अगर छाᮢ उनके इन ᮧ᭭तावᲂ का उ᭨लंघन करते ह ᱹ
तो उ᭠हᱶ अनुᱫीणᭅ कर दतेे ह।ᱹ िनदᱷशन के मा᭟यम से इन सम᭭याᲐ को दरू ᳰकया जा 
सकता ह।ै  

छाᮢᲂ को िनदᱷशन ᮧदान करके उनकᳱ सम᭭या का हल ᳰकया जा सकता ह।ै िशᭃा आयोग के 
अनुसार, "िनदᱷशन ᮧाथिमक िव᳒ालय कᳱ िन᳜तम कᭃा से आर᭥भ होना चािहए। इस ेउन छाᮢᲂ 
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को सहायता दनेे के िलए ᮧयोग ᳰकया जा सकता ह,ै िजनकᳱ िव᳒ालय को छोड़ने कᳱ स᭥भावना 
ह।ै" 
िनदᱷशन के ᮧकार 
सन् 1930 मᱶ िविलयम मा᳷टन ᮧो᭍टर (William Martin Procter) ने अपनी पु᭭ तक 
Educational and Vocational Guidance मᱶ िनदᱷशन के िन᳜ छह ᱨप ᮧ᭭तुत ᳰकये - 

1. ᳞ावसाियक िनदᱷशन 

2. शैिᭃक िनदᱷशन 

3. सामािजक एवं नागᳯरक कायᲄ मᱶ िनदᱷशन 

4. ᭭वा᭭᭝य एवं शारीᳯरक सम᭭याᲐ मᱶ िनदᱷशन 

5. चᳯरᮢ-िनमाᭅण ᳰᮓयाᲐ मᱶ िनदᱷशन 

6. अवकाश के समय के उᱫम उपयोग के िलए िनदᱷशन 

ᮧो᭍टर ᳇ारा बताये गये उपयᲦु वगᱮकरण पर यᳰद दिृ᳥ डालᱶ तो ᭭प᳥ होगा ᳰक ᮧथम दो शैिᭃक 
एवं ᳞ावसा-ियक िनदᱷशन के सवᭅमा᭠य ᮧकार ह,ᱹ एवं सामािजक एवं नागᳯरक कायᲄ को 
सामािजक िनदᱷशन मᱶ तथा ᭭वा᭭᭝य, चᳯरᮢ िनमाᭅण एवं अवकाश के समय के उपयोग के 
िनदᱷशनᲂ को ᳞िᲦगत िनदᱷशन के अंतगᭅत रखा जा सकता ह।ै 
इस सूची के ᮧकािशत होने के लगभग दो वषᭅ प᳟ात 1932 मᱶ जॉन एम िᮩवर ने िनदᱷशन के दस 
िन᳜िलिखत ᮧकार बताये - 

1. शैिᭃक िनदᱷशन 

2. ᳞ावसाियक िनदᱷशन 

3. घरेलू कायᲄ के स᭥ब᭠ध मᱶ िनदᱷशन 

4. धाᳶमक िनदᱷशन 

5. अवकाश एवं मनोरंजन के िलए िनदᱷशन 

6. नागᳯरकता के िलए िनदᱷशन 

7. ᳞ैिᲦक उ᳖ित स᭥ब᭠धी िनदᱷशन 

8. उिचत कायᭅ करने के िलए िनदᱷशन 

9. सहयोग एवं िवचार स᭥ब᭠धी िनदᱷशन 

10. सां᭭ कृितक कायᲄ से स᭥बंधी िनदᱷशन 

िᮩवर ᳇ारा ᳰदय ेगये िनदᱷशन के ᮧकारᲂ का अ᭟ययन करने पर ᭭प᳥ होता ह ैᳰक उसने ᳞िᲦ के 
᳞िᲦगत एवं सामािजक जीवन से स᭥ब᭠धी अनेक पᭃᲂ को िनदᱷशन के ᮧकार के ᱧप मᱶ िगनाकर 
इनकᳱ सं᭎या बढ़ाने का ᮧयास ᳰकया ह।ै 
शैिᭃक िनदᱷशन 
शैिᭃक िनदᱷशन से ता᭜पयᭅ िशᭃा के ᭃेᮢ मᱶ ᳰदय े जाने वाले िनदᱷशन से ह।ै वैसे तो िशᭃा कᳱ 
सम᭭त ᮧᳰᮓया ही एक ᮧकार से िनदᱷशन ही ह,ै ᳰफर भी िव᭭तृत अथᲄ मᱶ िशᭃा और िनदᱷशन को 
समानाथᱮ मानना उिचत नहᱭ ह।ै शैिᭃक िनदᱷशन व᭭तुतः शैिᭃक िवकास के मागᭅ पर छाᮢ को 
आगे बढ़ने मᱶ िविश᳥ सहायता ᮧदान करता ह।ै इस दिृ᳥ से िनदᱷशन िव᭭तृत अथᲄ वाली िशᭃा का 
एक अंग माᮢ ह।ै शैिᭃक िनदᱷशन को िव᳇ानᲂ ने िन᳜ ढंग से पᳯरभािषत ᳰकया ह ै- 
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ᱨथ ᭭ᮝᱶग के अनसुार- '᳞िᲦ को शैिᭃक िनदᱷशन ᮧदान करने का उ᳎े᭫य छाᮢ को उपयोगी 
कायᭅᮓम को चुनने तथा उसमᱶ ᮧगित करने मᱶ सहायता दनेा ह।ै 
जॉ᭠स के अनसुार- "शैिᭃक िनदᱷशन छाᮢᲂ को अपने िलए उपयᲦु िव᳒ालय, पाᲹᮓम, 
पाᲹिवषय तथा पाᲹाितᳯरᲦ ᳰᮓयाᲐ का चयन करने तथा उनमᱶ समायोिजत होने के िलए दी 
जाने वाली सहायता ह।ै" 
जी० ई० मायसᭅ के अनसुार- "शैिᭃक िनदᱷशन एक ऐसी ᮧᳰᮓया ह ैिजसके ᳇ारा एक ओर छाᮢ 
तथा उसके िविश᳥ गुणᲂ एवं दसूरी ओर अवसरᲂ के िविभ᳖ समूहᲂ और माँगᲂ के म᭟य ᳞िᲦ के 
िवकास या िशᭃा के िलए अनुकूल आधार तैयार ᳰकया जाता ह।ै" 
ᮩवेर स ेअनसुार - "शैिᭃक िनदᱷशन चेतनािभभूत ᮧय᳀ ह ैिजसके ᳇ारा ᳞िᲦ के बौि᳍क िवकास 
मᱶ सहायता ᮧदान कᳱ जाती ह।ै.... कोई भी चीज जो िशᭃण या सीखने के साथ कᳱ जाती ह,ै 
शैिᭃक िनदᱷशन के अंतगᭅत आती ह।ै" 
उपरोᲦ पᳯरभाषाᲐ के अवलोकन से ᭭प᳥ ह ैᳰक शैिᭃक िनदᱷशन छाᮢ कᳱ यो᭏यताᲐ तथा उस े
िमल सकने वाले शैिᭃक अवसरᲂ के बीच सामंज᭭य का मागᭅ ᮧश᭭त करता ह।ै । 
शैिᭃक िनदᱷशन कᳱ आव᭫यकता 
िशᭃा के उ᳎े᭫यᲂ, िशᭃण, अिधगम कᳱ ᳞व᭭था तथा अनुदशेन कᳱ ᮧᳰᮓया मᱶ इन पᳯरवतᭅनᲂ को 
ᮧ᭜यᭃ ᱨप मᱶ दखेा जा सकता ह।ै इसमᱶ स᭠दहे नहᱭ ह ैᳰक वतᭅमान िव᳒ालयᲂ मᱶ अ᭟ययन करने 
वाले िव᳒ाᳶथयᲂ के समᭃ आज अपᭃेाकृत अिधक सम᭭याएँ उपि᭭थत होती ह।ᱹ इन सम᭭याᲐ के 
समाधान के िलए शिैᭃक िनदᱷशन का उपयोग आव᭫यक ह।ै शैिᭃक िनदᱷशन कᳱ आव᭫यकता 
िन᳜िलिखत दिृ᳥यᲂ से ह-ै 

1. पाᲹᮓम स ेस᭥बि᭠धत िवषयᲂ का चयन 

ᮧ᭜येक िव᳒ाथᱮ का बौि᳍क ᭭तर, ᱧिच, अिभᱧिच एक-दसूरे से िभ᳖ होती ह।ै वांिछत 
अिधगम कᳱ ᳰदशा मᱶ सफलता ᮧदान करने के िलए यह आव᭫यक होता ह ै ᳰक ᮧ᭜येक 
िव᳒ाथᱮ को उसके अनुᱨप िवषयᲂ के अ᭟ययन का अवसर ᮧा᳙ हो। ᮧायः यह दखेने मᱶ 
आता ह ैᳰक कुछ िव᳒ाथᱮ िव᭄ान वगᭅ के िवषय लेकर अनुᱫीणᭅ हो जाते ह,ᱹ पर᭠तु कला 
वगᭅ के िवषय लेकर उᲬ कोᳯट के अंक ᮧा᳙ कर लेते ह।ᱹ अिधकांश िव᳒ाᳶथयᲂ को यह 
᭄ात नहᱭ होता ह ैᳰक ᳰकस ᳞वसाय मᱶ जाने के िलए ᳰकन िवषयᲂ का चयन ᳰकया जाना 
चािहए। ऐसे असं᭎य उदाहरण सामने आ जाते ह,ᱹ िजनमᱶ एक िव᳒ाथᱮ कᳱ अिभᱧिच 
डॉ᭍टर  बनने मᱶ ᮧदᳶशत होता ह,ै पर᭠तु वह अ᭟ययन जीव िव᭄ान वगᭅ के िवषयᲂ को कर 
रहा होता ह,ै इस ᮧकार कᳱ पᳯरि᭭थितयᲂ मᱶ िनदᱷशन का िवशेष महᱬव होता ह।ै ᮧार᭥भ 
मᱶ ही असंगत िवषयᲂ का चयन, िव᳒ाथᱮ के सम᭭त भिव᭬य को ᳰकसी-न-ᳰकसी ᱨप मᱶ 
अव᭫य ᮧभािवत करता ह।ै 

2. अिᮕम िशᭃा के स᭥ब᭠ध मᱶ जानकारी 
अिᮕम िशᭃा ᮧा᳙ करने के िलए भी शैिᭃक िनदᱷशन कᳱ आव᭫यकता होती ह।ै हाई ᭭कूल 
᭭तर कᳱ परीᭃा उᱫीणᭅ करने के उपरा᭠त ᮧ᭜येक अिभभावक एवं िव᳒ाथᱮ के समᭃ यह 
सम᭭या उ᭜प᳖ होती ह ै ᳰक वह भावी िशᭃा के स᭥ब᭠ध मᱶ ᳰकन आधारᲂ पर िनणᭅय लᱶ 
उनके सामने यह ᮧ᳤ उपि᭭थत होता ह ै ᳰक वे अपनी शैिᭃक उपलि᭣ध को ही आग े
बढ़ाएँ। ᳰकसी ᳞वसाय के िलए ᮧितयोिगता᭜मक परीᭃा कᳱ तैयारी करᱶ अथवा ᳰकसी 
औ᳒ोिगक सं᭭थान मᱶ ᮧिशᭃण ᮧा᳙ करᱶ।  
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3. नवीन िव᳒ालयᲂ मᱶ समायोजन कᳱ दिृ᳥ स े

नवीन िव᳒ालयᲂ मᱶ ᮧवेश करने के उपरा᭠त, िव᳒ाᳶथयᲂ के समᭃ अनेक ᮧकार कᳱ 
समसा उ᭜प᳖ होती ह।ᱹ िवशेषकर पि᭣लक ᭭कूलᲂ अथवा अंᮕेजी मा᭟यम के उᲬ ᭭तरीय 
िव᳒ालयᲂ से िह᭠दी मा᭟य के िव᳒ालय मᱶ ᮧवेश लेने वाले िव᳒ाᳶथयᲂ के समᭃ यह 
सम᭭या उ᭜प᳖ होती ह।ै ᮕामीण ᭃेᮢ मᱶ नगते ह ै᭭थािपत िव᳒ालयᲂ मᱶ ᮧवेश ᮧा᳙ करने 
वाले िव᳒ाᳶथयᲂ के समᭃ भी इस ᮧकार कᳱ अनेक कᳯठनाइयाँ आते ह।ᱹ एक शैिᭃक 
वातावरण से दसूरे शैिᭃक वातावरण मᱶ ᮧवेश लेने वाले छाᮢ-छाᮢाᲐ को नवीन शैिᭃक 
वातावरण से स᭥बि᭠धत िनयमᲂ का ᭄ान नहᱭ होता ह,ै वहा ँ सहपाᳯठयᲂ का ᳞वहार 
उनके िलए नया होता ह ैतथा  उन िव᳒ालयी आव᭫यकताᲐ एवं अपᭃेाᲐ से त᭜काल 
समायोजन कर पाना भी उनके िलए कंᳯठन होता ह।ै  

4. िविभ᳖ अवसरᲂ कᳱ जानकारी ᮧा᳙ करना 
 ᭭वत᭠ᮢता ᮧाि᳙ के प᳟ात् से भारत मᱶ िविभ᳖ ᮧकार के ᳞वसायᲂ का िवकास ᱟआ ह,ै 
इन सम᭭त ᳞वसायᲂ का स᭥ब᭠ध कुछ िविश᳥ ᮧकार के पाᲹᮓमᲂ से होता ह।ै इन 
᳞वसायᲂ कᳱ समुिचत जानकारी के अभाव मᱶ िव᳒ाᳶथयᲂ को यह ᭄ात नहᱭ हो पाता ह ै
ᳰक वे अपने अ᭟ययन काल मᱶ िनर᭠तर ᳰकन िवषयᲂ का चयन करᱶ अथवा अिनवायᭅ 
शैिᭃक यो᭏यता ᮧा᳙ करने के उपरा᭠त ᳰकन सं᭭थानᲂ मᱶ जाकर ᮧिशᭃण ᮧा᳙ करᱶ। 
शैिᭃक बेरोजगारी कᳱ वृि᳍ करने मᱶ यह कारण ᮧमुख ᱨप से उᱫरदायी होता ह।ै 
िनदᱷशन सेवाᲐ के मा᭟यम से इस स᭥ब᭠ध मᱶ पयाᭅ᳙ जानकारी उपल᭣ध कराई जा सकती 
ह।ै 

5.  अप᳞य एव ंअवरोधन कᳱ सम᭭या का समाधान 

हमारे दशे मᱶ अप᳞य एवं अवरोधन कᳱ सम᭭या एक ग᭥भीर ᱨप मᱶ िवकिसत ᱟई ह।ै दशे 
के अनेक बालक ᮧितवषᭅ ᮧाथिमक िशᭃा से भी वंिचत होकर अपने घरᲂ मᱶ बैठ जाते ह ᱹ
और अिशिᭃत होने के कारण अपेिᭃत जीवन ᳞तीत करने के िलए िववश हो जाते ह,ᱹ 
य᳒िप भारतीय संिवधान मᱶ यह ᳞व᭭था कᳱ गई ह ैᳰक 6 से 14 वषᭅ के बालकᲂ के िलए 
अिनवायᭅ ᱨप से िशᭃा कᳱ ᳞व᭭था कᳱ जाए, पर᭠तु ᳞ावहाᳯरक दिृ᳥ से इस ᳰदशा मᱶ 
सफलता ᮧा᳙ नहᱭ हो सकᳱ ह।ै अिभभावकᲂ का संकुिचत दिृ᳥कोण, उनकᳱ आᳶथक दशा, 
पयाᭅ᳙ िव᳒ालयᲂ का अभाव, अनुकूल िव᳒ालयी वातावरण का अभाव आᳰद कारण भी 
इस सम᭭या के िलए उᱫरदायी ह।ᱹ इसी ᮧकार एक ही परीᭃा मᱶ िनर᭠तर अनुᱫीणᭅ होने 
के कारण भी अनेक बालक अपनी िशᭃा ᮧाि᳙ के ᮓम मᱶ अवरोध अनुभव करने लगते ह ᱹ
और सदवै के िलए अपना अ᭟ययन छोड़ दतेे ह।ᱹ इस सम᭭या के समाधान कᳱ ᳰदशा मᱶ 
छाᮢᲂ, अिभभावकᲂ और िशᭃकᲂ को पयाᭅ᳙ िनदᱷशन कᳱ आव᭫यकता पड़ती ह।ै 

6. अिधगम कᳱ ᳰदशा मᱶ त᭨लीन बनाए रखन ेहेत ु

वांिछत उपलि᭣ध ᭭तर के ᮓम को सतत ᱨप से बनाए रखने हतुे यह आव᭫यक ह ैᳰक ᮧा᳙ 
᭄ान का सहज अिधगम करने मᱶ िव᳒ाथᱮ को सफलता ᮧा᳙ होती रह।े अनेक िव᳒ाथᱮ 
सीखने कᳱ समुिचत िविधयᲂ के ᭄ान के अभाव के कारण ही अ᭠य छाᮢᲂ कᳱ अपᭃेा पीछे 
रह जाते ह ᱹऔर सही मागᭅदशᭅन ᮧा᳙ होते ही अ᭠य छाᮢᲂ कᳱ तुलना मᱶ अिधक उᱫम 
उपलि᭣ध कर लतेे ह।ᱹ ᭭मृित अथवा बोध ᭃमता का पयाᭅ᳙ िवकास एवं इनको ᮧभािवत 
करने वाले कारकᲂ कᳱ समुिचत जानकारी के अभाव मᱶ ही ऐसा होता ह।ै 
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शैिᭃक िनदᱷशन के उ᳎े᭫य 
शैिᭃक िनदᱷशन के मह᭜व तथा आव᭫यकता को दिृ᳥गत रखते ᱟए कहा जा सकता ह ैᳰक शैिᭃक 
िनदᱷशन के ᮧमुख उ᳎े᭫य िन᳜िलिखत ह ᱹ- 

1. छाᮢᲂ को िशᭃा स᭥बंधी सूचनायᱶ ᮧा᳙ करने मᱶ सहायता करना 
2. िविभ᳖ ᮧकार के पाᲹᮓमᲂ कᳱ जानकारी ᮧदान करना 
3. िविभ᳖ िशᭃा-सं᭭थाᲐ कᳱ जानकारी ᮧदान करना 
4. ᮧवेश स᭥ब᭠धी अहताᭅᲐ कᳱ सूचना ᮧदान करना 
5. शैिᭃक पᳯरवेश मᱶ समायोजन करने मᱶ छाᮢᲂ कᳱ सहायता करना 
6. ᮧितयोगी परीᭃाᲐ कᳱ सूचनायᱶ ᮧा᳙ करने मᱶ छाᮢᲂ कᳱ सहायता करना 
7. छाᮢᲂ को उनकᳱ ᱧिचयᲂ व ᭃमताᲐ से अवगत कराना 
8. रोजगार के िलए अपेिᭃत पाᲹᮓमᲂ के चुनाव मᱶ छाᮢᲂ का पथᮧदशᭅन करना 

᳞ावसाियक िनदᱷशन 
᳞ावसाियक िनदᱷशन के आशय पर वषᭅ 1924 मᱶ नेशनल वोकेशनल गाइडᱶस एसोिसएशन के 
᳇ारा आलेख ᳰकया गया। इस एसोिसएशन ने अपनी ᳯरपोटᭅ मᱶ ᳞ावसाियक िनदᱷशन को 
पᳯरभािषत करते ᱟए िलखा ह ैᳰक, "᳞वसाय िनदᱷशन के ᳞वसाय को चुनने, उसके िलए तैयार 
करने, उसमᱶ ᮧवेश करने तथा उसमᱶ िवकास करने हतुे सूचना दनेे, अनुभव दनेे तथा सुझाव दनेे 
कᳱ ᮧᳰᮓया ह।ै 
᳞वसाय मनु᭬य के िलए अ᭜यंत आव᭫यक ह।ै जीिवकोपाजᭅन के िलए ᳞िᲦ ᳰकसी न ᳰकसी 
᳞वसाय मᱶ संलᲨ रहता ह।ै ᳞वसाय मनु᭬य के जीवन को साथᭅक ᱧप से ᮧभािवत करता ह।ै 
᳞िᲦ के ᳇ारा अपनाये गये ᳞वसाय या जीिवका का उसके स᭥पूणᭅ जीवन व समायोजन पर 
गहरा ᮧभाव पड़ता ह।ै यही कारण ह ैᳰक ᳞िᲦयᲂ के ᳇ारा ᳞वसाय के उिचत चयन पर िवगत 
कुछ वषᲄ से िवशेष ᭟यान ᳰदया जाने लगा ह।ै उिचत ᳞वसाय के चयन करने के िलए 
᳞ावसाियक िनदᱷशन कᳱ आव᭫यकता होती ह।ै ᳞ावसाियक िनदᱷशन ᳞िᲦ को अपनी ᭃमताᲐ 
के अनुᱨप अनुकूल ᳞वसाय का चयन करने मᱶ सहायता ᮧदान करता ह।ै िव᳇ानᲂ ने ᳞ावसाियक 
िनदᱷशन कᳱ अनेक पᳯरभाषायᱶ दी ह ᱹ- 
सन ्1937 मᱶ नेशनल वोकेशनल गाइडे᭠स एसोिसएशन ने कहा ᳰक- "᳞ावसाियक िनदᱷशन एक 
ऐसी ᮧᳰᮓया ह ैजो ᳞वसाय चयन, इसके हतुे तैयार होने मᱶ, इसमᱶ ᮧवेश करने मᱶ तथा उसमᱶ 
दᭃता ᮧा᳙ करने मᱶ सहायता दतेी ह।ै इसका म᭎ुय उ᳎े᭫य ᳞िᲦयᲂ को भावी िनयोजन तथा 
जीिवका िनमाᭅण मᱶ समािहत ऐसे िनणᭅयᲂ व पस᭠दᲂ मᱶ सहायता ᮧदान करना ह ैजो स᭠तोषᮧद 
᳞ावसाियक समायोजन के िलए आव᭫यक ह।ै" 
सपुर ने अपनी पु᭭ तक 'अᮧेᳲजग वोकेशनल ᳰफटनसे' मᱶ ᳞वसाियक-िनदᱷशन कᳱ पᳯरभाषा दतेे 
ᱟए कहा ह ैᳰक- “ ᳞वसाियक िनदᱷशन "᳞िᲦयᲂ को ᳞वसायᲂ मᱶ समायोिजत होने मᱶ सहायता 
करता ह ैतथा मानवीय शिᲦ का ᮧभावो᭜पादक ढंग से उपयोग कर सामािजक अथᭅ-᳞व᭭था को 
सरलतम ढंग से चलाने मᱶ सुिवधायᱶ ᮧदान करता ह।ै” 
सन ्1949 मᱶ अ᭠तराᭅ᳦ ीय ᮰म संगठन (I.L.O) ने ᳞वसाय-िनदᱷशन कᳱ पᳯरभाषा दतेे ᱟए कहा 
ह ैᳰक-  "᳞वसाियक-िनदᱷशन वह सहायता ह ैजो एक ᳞िᲦ को ᳞वसाय चयन से स᭥बि᭠धत 
सम᭭याᲐ को हल करने हतुे दी जाती ह ै िजससे ᳞िᲦ कᳱ ᭃमताᲐ का उनसे स᭥बि᭠धत 
᳞वसाय-सुिवधाᲐ के साथ समायोजन हो सके।" 
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उपरोᲦ पᳯरभाषाᲐ के अवलोकन स े᭭प᳥ ह ैᳰक- “᳞वसाियक-िनदᱷशन, ᳞वसाय-चयन तथा 
᳞ावसाियक समायोजन कᳱ दिृ᳥ के ᳞िᲦ को ᳰदया जाने वाला मागᭅदशᭅन ह ै जो ᳞िᲦ कᳱ 
यो᭏यताᲐ, अिभᱧिचयᲂ, म᭨ूयᲂ आᳰद को ᭟यान मᱶ रखकर ᳰदया जाता ह।ै इसका ᮧमुख उ᳎े᭫य 
मानव-ᭃमताᲐ का अिधकतम व साथᭅक उपयोग करने का मागᭅ ᮧश᭭त करना होता ह।ै” 
᳞ावसाियक िनदᱷशन के उ᳎े᭫य 

1. छाᮢᲂ के ᳞ावसाियक िवकास को समुिचत ᮧो᭜साहन दनेे कᳱ आव᭫यकता कᳱ दिृ᳥ स े

᳞ावसाियक िनदᱷशन के ᮧमुख उ᳎े᭫य को िन᳜वत िलखा जा सकता ह-ै 

2. छाᮢᲂ को िविभ᳖ ᳞वसायᲂ के स᭥ब᭠ध मᱶ सूचनायᱶ एकᮢ करने मᱶ सहायता करना। 
3. छाᮢᲂ को िभ᳖-िभ᳖ ᳞वसायᲂ के िलए आव᭫यक गुणᲂ, यो᭏यताᲐ व ᭃमताᲐ का ᭄ान 

कराना। 
4. छाᮢᲂ को िविभ᳖ ᳞वसायᲂ का िनरीᭃण करने कᳱ सुिवधा उपल᭣ध कराना। 
5. छाᮢᲂ को ᳞ावसाियक ᮧिशᭃण सं᭭थाᲐ से अवगत कराना । 
6. छाᮢᲂ को ऐसे अवसर ᮧदान करना िजससे वे कायᭅ कᳱ पᳯरि᭭थितयᲂ को समझ सकᱶ  । 
7. छाᮢᲂ को िविभ᳖ ᳞वसायᲂ के सामािजक मह᭜व से अवगत कराना । 
8. छाᮢᲂ मᱶ कायᲄ के ᮧित आदशᭅ कᳱ भावना जागृत करना। 
9. िनधᭅन छाᮢᲂ को सरकार ᳇ारा चलाई जा रही ᳞ावसाियक सहायता योजनाᲐ कᳱ 

अ᳒तन जानकारी दनेा । 
10. ᳞ ावसाियक सं᭭थाᲐ एवं ᳞िᲦयᲂ कᳱ जानकारी ᮧदान करना। 
11. ᳞ वसाय मᱶ उ᳖ित करने के िलए मागᭅदशᭅन दनेा । 
12. ᳞ वसाय चयन के उपरा᭠त ᳞ावसाियक समायोजन मᱶ ᳞िᲦ कᳱ सहायता करना। 

᳞ावसाियक िनदᱷशन कᳱ आव᭫यकता 
शैिᭃक िनदᱷशन के साथ-साथ छाᮢᲂ को ᳞ावसाियक िनदᱷशन ᮧदान करना भी अ᭜य᭠त आव᭫यक 
तथा मह᭜वपूणᭅ होता ह।ै ᳞ावसाियक िनदᱷशन कᳱ आव᭫यकताᲐ का वणᭅन इस ᮧकार ह-ै 

1. वयैिᲦक िभ᳖ताᲐ का होना 
ᮧ᭜येक ᳞िᲦ मᱶ िनिहत यो᭏यताएँ, ᭃमताएँ, ᱧिच, अिभᱧिच आᳰद िभ᳖-िभ᳖ होती ह।ᱹ 
ᳰकसी-न-ᳰकसी ᱨप मᱶ ᳞िᲦ एक-दसूरे से िभ᳖ होता ही ह।ै इस िविभ᳖ता कᳱ समुिचत 
जानकारी ᮧा᳙ ᳰकए िबना यह स᭥भव नहᱭ ह ै ᳰक ᳞िᲦ कᳱ अिभᱧिच, अथवा 
᳞ावसाियक अनुकूलता के स᭥ब᭠ध मᱶ िनि᳟त कथन ᳰकया जा सके, ᳰकसी भी ᳞वसाय 
के िलए अनुकूल ᳞िᲦयᲂ का चयन करने से पूवᭅ वैयिᲦक िविभ᳖ताᲐ के ᭭तर एवं 
᭭वᱨप कᳱ जानकारी आव᭫यक होती ह,ै ᭍यᲂᳰक ᮧ᭜येक ᳞वसाय के िलए कुछ िवशेष 
यो᭏यताᲐ वाले ᳞िᲦ कᳱ आव᭫यकता होती ह।ै िनदᱷशन के ᳇ारा इस स᭠दभᭅ मᱶ िविभ᳖ 
मा᭟यमᲂ से पयाᭅ᳙ सूचनाएँ एकᮢ कᳱ जा सकती ह।ᱹ 

2. िविभन ᮧकार के  ᳞ावसायो कᳱ उपल᭣धता 
ᮧाचीन समय मᱶ दशे कᳱ अिधकांश जनता कृिष ᳞वसाय के मा᭟यम से ही अपनी 
जीिवकोपाजᭅन कᳱ सम᭭या का समाधान कर लेती थी। संयुᲦ पᳯरवार ᮧथा के कारण एक 
पᳯरवार के सद᭭यᲂ को एक ही ᭭थान पर रहकर अिधकािधक अथᲃपाजᭅन का अवसर 
सुलभ रहता था, पर᭠तु जनसं᭎या कᳱ तीᮯगित से होती ᱟई वृि᳍, आव᭫यकताᲐ मᱶ 
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वृि᳍, औ᳒ोगीकरण एवं नगरीकरण आᳰद के फल᭭वᱨप अनेक नवीन ᮧकार कोड वृि᳍, 
आव᭫यकताᲐ आव᭫यकता का अनुभव ᳰकया जाने लगा। अतः िव᳒ालयी ᭭तर पर ही 
यह आव᭫यक समझा गया ᳰक िशᭃाᳶथयᲂ को उनकᳱ अिभᱧिच के अनुसार िवषयᲂ के 
चयन मᱶ सहायता ᮧदान कᳱ जाएँ, िजससे िशᭃा और ᳞वसाय अथवा शैिᭃक उपलि᭣ध 
एवं जीिवकोपाजᭅन से स᭥बि᭠धत अपᭃेाᲐ मᱶ सम᭠वय ᭭थािपत ᳰकया जा सके। 
᳞ावसाियक िनदᱷशन ᳇ारा िव᳒ाᳶथयᲂ को उनकᳱ ᱧिचयᲂ, कौशलᲂ, यो᭏यताᲐ, 
अिभᱧिचयᲂ आᳰद के स᭥ब᭠ध मᱶ जानकारी ᮧदान कᳱ जा सकती ह।ै 

3.  समाज कᳱ पᳯरवᳶतत दशाए ँ

समाज कᳱ पाᳯरवाᳯरक; आᳶथक, धाᳶमक आᳰद िविभ᳖ दशाᲐ मᱶ आज पयाᭅ᳙ अ᭠तर हो 
चुका ह।ै एक समय था जब ᳞िᲦ कᳱ यो᭏यताᲐ, ᳞िᲦ के अि᭭त᭜व एवं परोपकार कᳱ 
दिृ᳥ से ᳰकए जाने वाले कायᲄ को महᱬव ᳰदया जाता था लेᳰकन वतᭅमान समाज कᳱ 
पᳯरि᭭थितयाँ सवᭅथा िभ᳖ ह।ᱹ आज ᳞िᲦ के ᭭तर, धन, भौितक साधनᲂ कᳱ अिधक 
महᱬव ᳰदया जाता ह,ै अपने पड़ोस, स᭥बि᭠धयᲂ एवं पᳯरिचतगणᲂ से स᭥मान ᮧा᳙ करने 
के िलए आज यह आव᭫यक ह ैᳰक ᳞िᲦ का रहन-सहन का ᭭तर स᭠तोषजनक हो। 

4. मानवीय ᭃमताᲐ का वािंछत उपयोग 

समाज अथवा रा᳦ को ᮧगित के िलए यह अ᭜य᭠त आव᭫यक ह ैᳰक मानवीय ᭃमताᲐ का 
समुिचत ᮧयोग ᳰकया जाए। ᮧगित कᳱ दौड़ मᱶ आज िजतने भी रा᳦ अᮕणी ह,ᱹ उनकᳱ 
सफलता का एक ᮧमुख रह᭭य यह भी ह ैᳰक उन दशेᲂ मᱶ ᳞िᲦ कᳱ ᭃमताᲐ का समुिचत 
उपयोग ᳰकया जाता ह।ै हमारे यहा ँ᳞िᲦ कᳱ यो᭏यता का सही म᭨ूयांकन ᮧायः नहᱭ हो 
पाता ह ैयो᭏यता एवं ᳞ावसाियक अवसर मᱶ अ᭠तर इस सीमा तक ह ैᳰक िजन ᳞िᲦयᲂ 
को माᮢ एक िलिपक के ᱨप मᱶ कायᭅ करना चािहए था, वह अफसर बना ᳰदए ह,ᱹ और जो 
अिधकारी होने चािहए थे वह माᮢ िलिपक के ᱨप मᱶ ही जीिवकोपाजᭅन कर रह े ह।ᱹ 
ᳯर᳡त, िसफाᳯरश, जाितवाद, वगᭅवाद, म᭨ूयांकन कᳱ अनुमित कसौᳯटयाँ आᳰद अनेक 
कारक इस ᮧकार कᳱ दरुाव᭭था के िलए उᱫरदायी ह।ᱹ इस दिृ᳥ से िव᳒ाᳶथयᲂ एवं िशᭃा 
ᮧा᳙ कर चुके युवकᲂ के िलए, ᳞ावसाियक िनदᱷशन िवशेष ᱨप से सहायक हो सकता ह।ै 

5. ᭭वा᭭᭝य को बनाए रखन ेकᳱ दिृ᳥ स े

᭭वा᭭᭝य का जीवन के ᮧ᭜येक ᭃेᮢ मᱶ समान ᱨप से महᱬव होता ह।ै ᳰकसी ᳞वसाय मᱶ 
िनर᭠तर िनपुणता अथवा वांिछत कायᭅᭃमता के साथ कायᭅ करना भी केवल उसी 
पᳯरि᭭थित मᱶ स᭥भव हो सकता ह।ै जब ᳞वसाय मᱶ लग े कᳶमकᲂ का ᭭वा᭭᭝य 
स᭠तोषजनक हो। ᭭वा᭭᭝य को बनाए रखने से वृिᱫक स᭠तोष का िवशेष महᱬव होता ह,ै 
तथा यह तभी स᭥भव ह।ै जब ᮧ᭜येक ᳞िᲦ को अपनी यो᭏यताᲐ एवं ᭃमताᲐ के 
अनुकूल ᳞वसाय का अवसर ᮧा᳙ हो। इस स᭠दभᭅ मᱶ यह उ᭨लेखनीय ह ै ᳰक अनेक 
᳞वसायᲂ मᱶ ᳰकस िविश᳥ कायᭅ के संचालन कᳱ िवशेष ᭃमताᲐ कᳱ आव᭫यकता होती 
ह।ै उदाहरण के िलए घड़ी-साजी, क᭥पोᳲजग, ᮧूफरीᳲडग जैस ेकायᲄ मᱶ नेᮢ संचालन एव ं
नेᮢᲂ कᳱ गितिविध के िनय᭠ᮢण का अिधक महᱬव होता ह।ै 

6. पाᳯरवाᳯरक एव ं᳞ावसाियक जीवन मᱶ सामंज᭭य ᭭थािपत करन ेकᳱ दिृ᳥ स े

᳞िᲦ के ᳞ावसाियक एवं पाᳯरवाᳯरक जीवन का पर᭭पर घिन᳧ स᭥ब᭠ध होता ह।ै 
पᳯरवार मᱶ घᳯटत होने वाली घटनाएँ एवं सम᭭याएँ िजस ᮧकार ᳞ावसाियक जीवन को 
ᮧभािवत करती ह,ᱹ उसी ᳞ावसाियक ᭃेᮢ से स᭥बि᭠धत सफलताएँ एवं असफलताएँ 
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पाᳯरवाᳯरक जीवन पर ᮧभाव डालती ह।ᱹ ᮧायः यह दखेने को आता ह ै ᳰक जो ᳞िᲦ 
अपने पाᳯरवाᳯरक जीवन मᱶ सुख एवं स᭠तोष कᳱ अनुभूित कर रह ेह ᱹवह ᳞ावसाियक 
जीवन को भी शा᭠त, सौ᭥य एवं स᭠तुिलत ढंग से ᳞तीत करते ह।ᱹ 

इस ᮧकार, शैिᭃक िनदᱷशन के उपरा᭠त ᳞ावसाियक िनदᱷशन का ᳞िᲦ के जीवन मᱶ िवशेष 
महᱬव होता ह।ै व᭭तुतः ᳞ावसाियक िनदᱷशन के अभाव मᱶ न तो ᳞िᲦ के जीवन मᱶ समुिचत 
सामंज᭭य ᭭थािपत ᳰकया जा सकता ह ैऔर न ही शैिᭃक उपलि᭣धयᲂ का वांिछत उपयोग ही 
स᭥भव हो सकता ह।ै 
िनदᱷशन कᳱ ᮧᳰᮓया 
शैिᭃक तथा ᳞ावसाियक िनदᱷशन कᳱ ᮧᳰᮓया एक उ᳎े᭫याधाᳯरत, ᳞वि᭭थत तथा योजनाब᳍ 
ᮧᳰᮓया होती ह।ै िनदᱷशन कᳱ ᮧᳰᮓया को िन᳜ांᳰकत सोपानᲂ मᱶ बांटा जा सकता ह-ै 

1. अनु᭭थापक वाताᭅयᱶ (Orientation Talks) 

2. ᮧाथिमक साᭃा᭜कार (Initial Interview) 

3. सामािजक व आᳶथक ि᭭थित अ᭟ययन (Social and Economic Status Study) 

4. मनोवै᭄ािनक परीᭃण (Psychological Testing) ( 

5. िव᳒ालयी जीवन का अ᭟ययन (Study of School Life) 

6. ᭭वा᭭᭝य परीᭃण (Medical Examination) 

7. अि᭠तम साᭃा᭜कार (Final Interview) 

8. अ᭠य िवशेष᭄ᲂ से िवचार िविनयम (Exchange of Opinion with other Experts) 

9. ᳯरपोटᭅ लेखन (Report Writing) 

10. अनुवतᱮ कायᭅ (Follow-up) 

िनदᱷशन के िस᳍ातं 
शैिᭃक तथा ᳞ावसाियक िनदᱷशन कᳱ ᮧᳰᮓया एक ऐसी सो᳎े᭫य तथा ता᳸कक ᮧᳰᮓया होती ह ैजो 
कुछ िनि᳟त िस᳍ांतᲂ पर आधाᳯरत होती ह।ै िनःस᭠दहे ᳰकसी भी ᮧकार के िनदᱷशन को 
िन᳜ांᳰकत ᮧमुख िब᳍ांतᲂ पर आधाᳯरत होना चािहए - 

1. सभी को िनदᱷशन ᳰदया जाना चािहए। 
2. सम᭭या अनुभव करने के त᭜काल बाद िनदᱷशन करना चािहए। 
3. िनदᱷशन हतुे आव᭫यक सूचनायᱶ संकिलत कᳱ जानी चािहए। 
4. सूचना ᮧाि᳙ हतुे ᮧमापीकृत परीᭃण ᮧयोग मᱶ लाई जानी चािहए। 
5. अिभभावकᲂ तथा अ᭠य पᳯरजनᲂ का सहयोग िलया जाना चािहए। 
6. अनुवतᱮ अ᭟ययन करते रहना चािहए। 

िनदᱷशन मᱶ ᮧयᲦु मापन िविधया ँ 
छाᮢᲂ को शिैᭃक तथा ᳞ावसाियक िनदᱷशन ᮧदान करने के िलए उनकᳱ यो᭏यता, ᭃमता, ᱧिच 
आᳰद. का मापन करने के कायᭅ मᱶ ᮧयुᲦ कᳱ जाने वाली ᮧमुख कुछ िविधयाँ िन᳜वत ्ह ᱹ- 

1. ᮧ᭜यᭃालाप (Interview) 

2. ᮧ᳤ावली (Questionnaire) 

3. मापनी (Scales) 

4. परीᭃण (Tests) 
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5. ᳞िᲦ इितहास (Case Studies) 

6. समाजिमित (Sciometry) 

7. ᮧᭃेपी िविध (Projective Method) 

8. पा᳡ᭅ िचᮢ (Profiles) 

9. संिचत अिभलेख (Cumulative Records) 

10. अनु᭭थापन ᳞ा᭎यान (Orientation Lectures) 

11. अनुवतᱮ अ᭟ययन (Follow up Studies) 

इन िविधयᲂ कᳱ संिᭃ᳙ चचाᭅ इस पु᭭ तक मᱶ अ᭠यᮢ कᳱ जा चुकᳱ ह।ै पाठक इन िविधयᲂ कᳱ 
िव᭭तृत चचाᭅ मापन तथा म᭨ूयांकन अथवा िनदᱷशन कᳱ पु᭭ तकᲂ से ᮧा᳙ कर सकते ह।ᱹ 
भारत मᱶ िनदᱷशन कᳱ ि᭭थित 
िनदᱷशन मानव स᭤यता के ᮧादभुाᭅव के साथ-साथ िनरंतर ᳰकसी न ᳰकसी ᱨप मᱶ चला आ रहा ह।ै 
समय के साथ इसके ᭭वᱨप मᱶ पᳯरवतᭅन होता रहा ह।ै वतᭅमान युग मᱶ िनदᱷशन को िशᭃा के एक 
मह᭜वपूणᭅ अंग के ᱨप मᱶ ᭭वीकार ᳰकया जाता ह।ै मनोिव᭄ान ने िस᳍ कर ᳰदया ह ै ᳰक ᮧ᭜येक 
᳞िᲦ दसूरे ᳞िᲦ से ᳰकसी न ᳰकसी ᱨप मᱶ िभ᳖ होता ह ैइसिलए उसके सवाᲈगीण िवकास के 
िलए समय-समय पर उसके पथ-ᮧदशᭅन कᳱ आव᭫यकता होती ह।ै ᭭वतंᮢता के उपरा᭠त भारतीय 
िशᭃा मᱶ ᮓाि᭠तकारी पᳯरवतᭅन ᱟए ह।ᱹ अब िशᭃा का उ᳎े᭫य छाᮢᲂ को ᭄ान ᮧदान करना माᮢ 
नहᱭ ह ैवरन उनका सवाᲈगीण िवकास करके समाज मᱶ समायोिजत करना भी ह।ै यह सब उिचत 
िनदᱷशन के ᳇ारा ही स᭥भव हो सकता ह।ै िनदᱷशन का कायᭅ य᳒िप ᭭वतंᮢता के पूवᭅ ᮧार᭥भ हो 
गया था ᳰफर भी अभी यह शैशवाव᭭था मᱶ ही ह।ै ᭭वतंᮢता के उपरा᭠त गᳯठत मा᭟यिमक िशᭃा 
आयोग तथा िशᭃा आयोग ने िनदᱷशन के स᭥ब᭠ध मᱶ मह᭜वपूणᭅ सुझाव ᳰदये। 
सन् 1953 मᱶ डॉ० ल᭯मण ᭭वामी मुदािलयर कᳱ अ᭟यᭃता मᱶ गᳯठत मा᭟यिमक िशᭃा आयोग ने 
शैिᭃक तथा ᳞ावसाियक िनदᱷशन के िव᭭तार कᳱ आव᭫यकता महसूस करते ᱟए िन᳜ सुझाव 
ᳰदय े- 

1. िशᭃा अिधकाᳯरयᲂ को िनदᱷशन के कायᭅ पर अिधक ᭟यान दनेा चािहए। 
2. सभी िशᭃण सं᭭थाᲐ मᱶ ᮧिशिᭃत िनदᱷशन अिधकाᳯरयᲂ तथा कैᳯरयर मा᭭टरᲂ कᳱ 

िनयुिᲦ कᳱ जानी चािहए। 
3. सभी रा᭔यᲂ मᱶ िनदᱷशकᲂ के ᮧिशᭃण के ᮧिशᭃण के िलए ᮧिशᭃण सं᭭थायᱶ खोली जानी 

चािहए। 
4. छाᮢᲂ कᳱ ᭃमताᲐ ᱧिचयᲂ, ᱧझानᲂ तथा ᳞ावसाियक गुणᲂ को ᭟यान मᱶ रखकर 

समुिचत कायᭅ मᱶ लगाया जाना चािहए। 
सन् 1964 मᱶ डॉ० दौलत ᳲसह कोठारी कᳱ अ᭟यᭃता मᱶ गᳯठत आयोग ने िनदᱷशन एवं परामशᭅ कᳱ 
ता᭜कािलक ि᭭थित का अ᭟ययन करके उसमᱶ सुधार हतुे अनेक मह᭜वपूणᭅ सं᭭तुितयां दᱭ - 

1. िनदᱷशन का उ᳎े᭫य समायोजना᭜मक व िवकासा᭜मक दोनᲂ ह।ै 
2. िनदᱷशन सभी छाᮢᲂ को सतत ᱨप से ᳰदया जाना चािहए। 
3. ᮧाथिमक ᭭कूल िशᭃकᲂ के ᮧिशᭃण पाᲹᮓम मᱶ सरल नैदािनक परीᭃण तथा ᳞िᲦगत 

िभ᳖ता को सि᭥मिलत करना चािहए। 
4. िनदᱷशन सेवाᲐ को ᮧिशᭃण सं᭭थाᲐ मᱶ शᱨु करना चािहए। 
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5. ᮧाथिमक ᭭तर कᳱ समाि᳙ पर बालकᲂ व अिभभावकᲂ को भावी िशᭃा के चयन मᱶ 
मागᭅदशᭅन करना चािहए। 

6. सभी मा᭟यिमक िव᳒ालयᲂ मᱶ ᭠यूनतम िनदᱷशन सेवा ᮧदान कᳱ जानी चािहए। 
7. िनदᱷशन सािह᭜य, ᳞ावसाियक सूचना-सामᮕी तथा मनोवै᭄ािनक परीᭃणᲂ के िवकास 

के कायᭅᮓम बढ़ाए जाने चािहए। 
मुदािलयर आयोग तथा कोठारी आयोग के ᳇ारा िनदᱷशन के िवकास के िलए कᳱ गई सं᭭तुितया ँ
अ᭜य᭠त मह᭜वपूणᭅ थᱭ। इन सुझावᲂ के फल᭭वᱨप िशᭃा सं᭭थाᲐ मᱶ िनदᱷशन सेवाᲐ कᳱ ᳞व᭭था 
करने के ᮧयासᲂ को तीᮯगित िमली। पर᭠तु इन ᮧयासᲂ के बावजूद भी भारत मᱶ िनदᱷशन कᳱ 
ि᭭थित को स᭠तोषᮧद ᭭वीकार नहᱭ ᳰकया जा सकता ह।ै छाᮢᲂ कᳱ यो᭏यता व ᱧझान को दखेते 
दखेते ᱟए उ᭠हᱶ उिचत मागᭅदशᭅन दनेे तथा शैिᭃक, सामािजक व ᳞ावसाियक जीवन मᱶ उ᭠हᱶ 
अ᭒छी तरह से समायोिजत होने मᱶ सहायता दनेे कᳱ दिृ᳥ से िनदᱷशन सेवाᲐ का िव᭭तार ᳰकये 
जाने कᳱ आव᭫यकता ह।ै वा᭭तव मᱶ सभी छाᮢᲂ को, सभी ᭭तरᲂ पर, सभी ᮧकार का िनदᱷशन 
सतत ᱨप से ᮧदान करने के िलए एक ᳞ापक कायᭅᮓम तैयार ᳰकया जाना अ᭜य᭠त आव᭫यक ह।ै 
ऐसा करने पर ही िनदᱷशन के कायᭅ को सुचाᱧ ᱨप से चलाकर दशे कᳱ मानव-ᮧितभा को दशे 
िनमाᭅण के कायᭅ मᱶ अपना अिधकतम योगदान करने मᱶ सᭃम बनाया जा सकता ह।ै के᭠ᮤ व रा᭔य 
सरकार को इस ओर िवशेष ᭟यान दनेा चािहए। 
िनःस᭠दहे भारत मᱶ िनदᱷशन के ᭃेᮢ मᱶ ᱟई ᮧगित बᱟत धीमी रही ह।ै िनदᱷशन कᳱ आव᭫यकता 
तथा मह᭜व को समझ कर अनेक िशᭃा सं᭭थाᲐ ᳇ारा िनदᱷशन मनोिव᭄ान कᳱ शाखायᱶ खोली जा 
चुकᳱ ह ᱹ तथा शैिᭃक व ᳞ावसाियक ᳞ूरो कᳱ ᭭थापना भी कᳱ गई ह।ै िनदᱷशन कᳱ वतᭅमान 
ि᭭थित को संतोषᮧद नहᱭ कही जा सकती ह।ै िनदᱷशन सेवाᲐ का समुिचत िवकास न हो पाने के 
िलए अनेक कारण उᱫरदायी ह।ᱹ िनदᱷशन के िवकास मᱶ आने वाली ᮧमुख मम᭭यायᱶ िन᳜वत ह-ᱹ 

1. अᮧिशिᭃत अ᭟यापक तथा िनदᱷशक 

हमारे दशे मᱶ अभी भी ᮧिशिᭃत िशᭃकᲂ तथा ᮧिशिᭃत िनदᱷशकᲂ का अभाव ह ैिजसके 
कारण िनदᱷशन कायᭅ मᱶ अ᭜यंत कᳯठनाई होती ह।ै िनदᱷशन दनेा कोई सरल कायᭅ नहᱭ ह ै
केवल यो᭏य, ᮧिशिᭃत तथा धैयᭅशील ᳞िᲦ ही िनदᱷशन का कायᭅ स᭥पाᳰदत कर सकते ह।ᱹ 
अयो᭏य िनदᱷशक के ᳇ारा गलत िनदᱷशन ᮧा᳙ करने से अ᭒छा होगा ᳰक कोई िनदᱷशन नहᱭ 
ᳰदया जाये। आव᭫यकता इस बात कᳱ ह ैᳰक िनदᱷशन ᮧिशᭃण के कायᭅᮓम को ᮧो᭜सािहत 
ᳰकया जाये, ᮧिशिᭃत ᳞िᲦयᲂ को िनदᱷशक से ᱨप मᱶ िनयुᲦ ᳰकया जाये तथा अ᭟यापक 
ᮧिशᭃण कायᭅᮓमᲂ मᱶ िनदᱷशन िविधयᲂ को सि᭥मिलत ᳰकया जाये। 

2. अ᭟यापकᲂ पर अिधक कायᭅ भार 

हमारे दशे मᱶ िशᭃकᲂ को िशᭃण कायᭅ मᱶ अ᭜यिधक ᳞᭭त रहना पड़ता ह ैिजसके कारण 
यह ᳰकसी अ᭠य कायᭅ हतुे समय नहᱭ िनकाल पाता। समय न िमल पाने के कारण 
अ᭟यापक के िलए िनदᱷशन दनेा अस᭥भव हो जाता ह ै। 

3. अ᭟यापक-छाᮢ अनपुात 

िशᭃा-सं᭭थाᲐ मᱶ अ᭟यापकᲂ तथा छाᮢᲂ कᳱ सं᭎या मᱶ असंगत अनुपात होने के कारण 
िनदᱷशन ᮧᳰᮓया अस᭥भव सी हो जाती ह।ै सामा᭠यतः एक अ᭟यापक पर 50 से भी 
अिधक छाᮢ आते ह।ᱹ एक िशᭃक 50 छाᮢᲂ को सही ढंग से िनदᱷिशत कर सकता ह,ै 
इसकᳱ क᭨पना करना भी कᳯठन ह।ै अ᭟यापक छाᮢ अनुपात का अिधक होना िनदᱷशन कᳱ 
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दिृ᳥ से अ᭜यंत घातक ह।ै इसिलए िशᭃा सं᭭थाᲐ मᱶ अ᭟यापक-छाᮢ अनुपात को कम 
करने कᳱ आव᭫यकता ह।ै 

4. ᮧमापीकृत परीᭃणᲂ का अभाव 

मापन उपकरण िनदᱷशन ᮧᳰᮓया कᳱ सवाᭅिधक मह᭜वपूणᭅ सामᮕी ह।ै परीᭃण के अभाव मᱶ 
छाᮢ कᳱ यो᭏यताᲐ, ᱧिचयᲂ अथवा ᳞िᲦ᭜व के बारे मᱶ समुिचत जानकारी स᭥भव नहᱭ 
हो सकती ह ैजब छाᮢ के स᭥ब᭠ध मᱶ स᭥पूणᭅ जानकारी ᮧा᳙ नहᱭ कᳱ जा सकती, तब उसे 
िनदᱷशन दनेा कैसे स᭥भव हो सकता ह।ै छाᮢᲂ के ᳇ारा ᮧयुᲦ कᳱ जाने वाली भाषा मᱶ 
ᮧमापीकृत परीᭃण तैयार करने कᳱ तीᮯ आव᭫यकता ह ैिजससे छाᮢᲂ के स᭥ब᭠ध मᱶ पूणᭅ 
᭄ान ᮧा᳙ ᳰकया जाना स᭥भव हो सके। 

5. अिशिᭃत माता-िपता 
भारत कᳱ अिधकांश ᮕामीण जनसं᭎या अभी तक अिशिᭃत ह।ै अिधकांश माता-िपता 
िनदᱷशन के मह᭜व को नहᱭ समझते ह।ᱹ वे अपनी पसंद-नापंसद को बालकᲂ के ऊपर थोपने 
का ᮧयास करते ह।ᱹ माता-िपता को बालकᲂ के मनोिव᭄ान के स᭥ब᭠ध मᱶ ᮧारि᭥भक 
जानकारी ᮧदान करने कᳱ महती आव᭫यकता ह ैिजससे वे िनदᱷशन के मह᭜व को समझ 
सकᱶ । 

6. सुिवधाᲐ कᳱ कमी 
िनदᱷशन का समुिचत लाभ तथा आव᭫यकता तभी स᭥भव ह ै जब बालकᲂ को उनकᳱ 
यो᭏यता, ᭃमता तथा ᱧिच के अनुसार िशᭃा ᮧा᳙ करने कᳱ सुिवधायᱶ उपल᭣ध हᲂ। 
िव᭄ान व गिणत मᱶ ᮧितभा स᭥प᳖ छाᮢ को तकनीकᳱ व अिभयांिᮢकᳱ पाᲹᮓमᲂ मᱶ 
जाने का िनदᱷशन तभी ᳰदया जा सकता ह ैजब उस छाᮢ को इसकᳱ सुिवधायᱶ उपल᭣ध हो 
सकती ह।ᱹ 

7. अᮕंेजी का आिधप᭜य 

िह᭠दी के रा᳦भाषा बनाने तथा मातृभाषा व ᭃेᮢीय भाषाᲐ मᱶ िशᭃा ᮧदान करने के 
ᮧावधानᲂ के बावजूद हमारे दशे मᱶ अंᮕेजी भाषा का आिधप᭜य बना ᱟआ ह।ै अंᮕेजी 
भाषा का आिधप᭜य स᭥ᮧेषण मᱶ कᳯठनाई उ᭜प᳖ करता ह।ै काफᳱ छाᮢᲂ कᳱ सम᭭या 
भाषागत होती ह।ै िनदᱷशन को ᮧभावशाली बनाने के िलए भाषायी सम᭭या के ᭭थायी 
समाधान कᳱ आव᭫यकता ह।ै 

8. आᳶथक िवप᳖ता 
हमारे दशे कᳱ आᳶथक ि᭭थित अ᭜यंत दयनीय ह।ै अिधकांश िशᭃा-सं᭭थायᱶ घाटे मᱶ चल 
रही ह।ᱹ उनसे यह उ᭥मीद करना ᳰक वे होने वाले खचᭅ मᱶ भार वहन कर सकᱶ ग,े ᳞थᭅ ही 
ह।ै आᳶथक कᳯठनाई के कारण िनदᱷशन ᳰᮓया ठप सी हो गई ह।ै िनदᱷशन कायᭅ के िलए 
िवᱫ कᳱ अितᳯरᲦ ᳞व᭭था करके इस कᳯठनाई को दरू ᳰकया जा सकता ह।ै 

9. शोध का अभाव 

िनदᱷशन के ᭃेᮢ मᱶ हमारे दशे मᱶ शोध कायᭅ बᱟत कम ᱟए ह।ᱹ िनदᱷशन ᮧािविधयᲂ कᳱ 
अिधकांश जानकारी िवदशेᲂ से आयाितत ह।ै िनदᱷशन ᮧᳰᮓया मᱶ सुधार के िलए इस ᭃेᮢ 
मᱶ शोध कायᲄ कᳱ आव᭫यकता ह।ै िनदᱷशन के ᭃेᮢ मᱶ शोध कायᲄ को ᮧो᭜सािहत करके इस 
कमी को दरू ᳰकया जा सकता ह।ै 
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साराशं 
शैिᭃक तथा ᳞ावसाियक िनदᱷशन अ᭜यंत आव᭫यक ह।ै िनदᱷशन से ता᭜पयᭅ ᳞िᲦ को िनणᭅय लेने 
मᱶ सहायता ᮧदान करने से ह।ै िनदᱷशन का उ᳎े᭫य ᳞िᲦ को उसकᳱ यो᭏यताᲐ का ᭄ान कराकर 
उनके अनुᱨप शैिᭃक व ᳞ावसाियक अवसरᲂ कᳱ जानकारी ᮧदान करना ह।ै वै᭄ािनक व 
तकनीकᳱ ᮧगित कᳱ वतᭅमान जᳯटल पᳯरि᭭थितयᲂ मᱶ िनदᱷशन अ᭜यंत आव᭫यक ह।ै 
पाᲹिवषयᲂ के चयन मᱶ िव᳒ालय मᱶ समायोजन करने के िलए, शैिᭃक ᮧᳰᮓया मᱶ वांिछत 
पᳯरवतᭅन लाने के िलए तथा छाᮢᲂ को ᮧो᭜सािहत करने के िलए शैिᭃक िनदᱷशन अ᭜यंत आव᭫यक 
ह।ै िविभ᳖ ᳞वसायᲂ के िलए आव᭫यक यो᭏यताᲐ कᳱ जानकारी ᮧदान करने के िलए, िविभ᳖ 
रोजगारᲂ कᳱ पᳯरि᭭थितयᲂ को समझने के िलए, रोजगारᲂ के अवसरᲂ कᳱ जानकारी के िलए तथा 
᳞वसाय मᱶ उ᳖ित के िलए ᳞ावसाियक िनदᱷशन मह᭜वपूणᭅ भूिमका अदा करता ह.ै। 
शैिᭃक तथा ᳞ावसाियक िनदᱷशन कᳱ ᮧᳰᮓया मᱶ वाताᭅयᱶ, साᭃा᭜कार, परीᭃण आᳰद िवधाᲐ का 
ᮧयोग ᳰकया जाता ह।ै भारतवषᭅ मᱶ शैिᭃक तथा ᳞ावसाियक िनदᱷशन कᳱ वतᭅमान ि᭭थित अ᭜यंत 
दयनीय ह।ै ᮧिशिᭃत िनदᱷशकᲂ का अभाव तथा ᮧमापीकृत परीᭃणᲂ कᳱ कमी इसके िलए म᭎ुय 
ᱧप से उᱫरदायी ह।ै 
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34 

ᱧिच, अिभᭃमता, अिभविृᱫ तथा म᭨ूय 
डॉ. रीना राय 

Former Research Scholar 
िशᭃा एवं कौशल िवकास िवभाग 

डॉ. बी. आर. अ᭥बेडकर सामािजक िव᭄ान िव᳡िव᳒ालय 
मᱠ,म᭟य ᮧदेश 

पᳯरचय: 
ᱧिच, अिभᭃमता, अिभवृिᱫ, और म᭨ूय चारᲂ िवक᭨पᲂ का ᳞िᲦ के िवकास और सफलता मᱶ 
मह᭜वपूणᭅ योगदान होता ह।ै ᱧिच ᳞िᲦ के जीवन मᱶ उ᭜साह और ᮧेरणा ᮧदान करती ह ैऔर 
वह अपने पसंदीदा काम मᱶ समथᭅ होता ह।ै 
अिभᭃमता ᳞िᲦ के ᮧाकृितक या ᮧा᳙ यो᭏यताᲐ को ᮧकट करती ह,ै िजससे वह अपने ᭃेᮢ मᱶ 

अिधक ᮧभावी होता ह।ै अिभवृिᱫ ᳞िᲦ के जीवन दिृ᳥कोण और स᭥ᮧेषण पर असर डालती ह,ै 
जो उसकᳱ सोच और ᳞वहार को िनधाᭅᳯरत करती है। म᭨ूय ᳞िᲦ के नैितक म᭨ूयᲂ और आदशᲄ 
को ᮧितिनिध᭜व करते ह,ᱹ जो उसके िनणᭅयᲂ और ᳞वहार मᱶ मान और ईमानदारी को ᭭थािपत 

करते ह।ᱹ इन चार त᭜वᲂ का सही सम᭠वय ᳞िᲦ को एक संतुिलत, समथᭅ, और नैितक जीवन 

जीने मᱶ मदद करता ह,ै िजससे वह अपने ल᭯यᲂ कᳱ ᮧाि᳙ मᱶ सफल हो सकता ह।ै 
ᱨिच और मनोिव᭄ान  
ᱨिच मनोिव᭄ान मᱶ ᳞िᲦ के भावना᭜मक, मानिसक, और जीवनीय ᮧकृित को दशाᭅने वाला 
मह᭜वपूणᭅ त᭜व ह।ै यह ᳞िᲦ के ᳞िᲦगत और सामािजक िवकास मᱶ भूिमका िनभाता ह।ै 
ᱨिच कᳱ पᳯरभाषा: 
ᱨिच एक भावना᭜मक अवधारणा या आकषᭅण होता ह ैिजसे ᳞िᲦ ᳰकसी िवशेष िवषय, ᳰᮓया, 
या गितिविध मᱶ महसूस करता ह।ै 
मनोिव᭄ान मᱶ ᱧिच कᳱ िविभ᳖ पᳯरभाषाएं ह:ᱹ 
सं᭄ािनत पᳯरभाषा: ᱧिच एक भावना᭜मक और मानिसक ि᭭थित ह ै िजसमᱶ ᳞िᲦ को ᳰकसी 
िवशेष िवषय, गितिविध, या िवक᭨प कᳱ ᮧित आकषᭅण होता ह।ै 
मानिसक ᮧᳰᮓया पᳯरभाषा: ᱧिच ᳞िᲦ के मानिसक ᮧᳰᮓया का एक पहलू ह ैजो उसे ᳰकसी 
िवषय या िवक᭨प कᳱ ओर ᮧवृᱫ करता ह।ै 
समाजशािᳫक पᳯरभाषा: ᱧिच ᳞िᲦ के सामािजक पᳯरवेश मᱶ उसके साथी, पᳯरवार, और 

समाज के ᮧित उसकᳱ ᮧितᳰᮓया को दशाᭅती ह।ै 
नैितक पᳯरभाषा: ᱧिच ᳞िᲦ कᳱ नैितक और मौिलक ᮧेरणा को ᮧकट करती ह,ै जो उसे जीवन 

मᱶ उ᭜साह और ᮧेरणा ᮧदान करती ह।ै 
उ᭜पादकता पᳯरभाषा: ᱧिच ᳞िᲦ कᳱ उ᭜पादकता और ᳰᮓयाशीलता को ᮧेᳯरत करती ह,ै 
िजससे वह अपने कायᭅ मᱶ अिधक सᳰᮓय बनता ह।ै 
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ये पᳯरभाषाएं ᱧिच के मानिसक, भावना᭜मक, सामािजक, और नैितक पहलू को ᳞Ღ करती ह ᱹ

और इस ेअ᭟ययन करने मᱶ मदद करती ह।ᱹ 
मनोव᭄ैािनक पहल:ू 
ᮧेरणा: ᱨिच ᳞िᲦ को एक िवशेष िवषय या कायᭅ मᱶ सᳰᮓय बनाती ह ैऔर उसे उस पर अिधक 
जानने और समझने कᳱ ᮧेरणा ᮧदान करती ह।ै 
ि᭭थरता: ᱨिच अवधारणाᲐ और पसंदᲂ मᱶ ᭭थािय᭜व और ि᭭थरता को दशाᭅती ह,ै जो ᳞िᲦ के 

जीवन मᱶ िनरंतरता और ि᭭थरता लाती ह।ै 
᳞िᲦगतता: हर ᳞िᲦ कᳱ ᱨिचयां अि᳇तीय होती ह ᱹ और उसके ᳞िᲦगत अनुभवᲂ, 
संवेदनाᲐ, और जीवन ि᭭थितयᲂ पर आधाᳯरत होती ह।ᱹ 
ᮧभाव: 
ᱨिच ᳞िᲦ कᳱ ᮧेरणा, संवेदनशीलता, और उसके अिभᭃमता पर ᮧभाव डालती ह।ै यह ᳞िᲦ 

के िवकास और संवेदनशीलता मᱶ मह᭜वपूणᭅ भूिमका िनभाती ह।ै 
मनोिव᭄ान मᱶ ᱧिच के कुछ उदाहरण ह:ᱹ 
िव᭄ान: ᳰकसी ᳞िᲦ को खोज और ᮧयोगशाला मᱶ नय ेवै᭄ािनक अनुसंधानᲂ मᱶ ᱧिच हो सकती 
ह।ै 
कला: एक ᳞िᲦ को पᱶᳳटग, संगीत, या नृ᭜य मᱶ ᱧिच होने का उदाहरण ᳰदया जा सकता ह।ै 
खेल: ᳰᮓकेट, फुटबॉल, या टेिनस जैस ेखेलᲂ मᱶ ᱧिच वाले ᳞िᲦ को खेल खेलने मᱶ मजा आता ह।ै 
पढ़ाई: ᳰकसी को इितहास, िजयोमेᮝी, या सािह᭜य मᱶ ᱧिच हो सकती ह।ै 
सामािजक गितिविधयां: ᳰकसी ᳞िᲦ को समाज सेवा, संगठन कायᭅ, या समुदाय मᱶ योगदान मᱶ 
ᱧिच हो सकती ह।ै 
ᮧकृित: जंगल याᮢा, पवᭅतारोहण, या ᳰफᳲशग जैसी गितिविधयᲂ मᱶ ᱧिच वाले ᳞िᲦ को ᮧकृित 

से जुड़ी गितिविधयᲂ मᱶ भाग लेने मᱶ मजा आता ह।ै 
ये उदाहरण ᳰदखाते ह ᱹᳰक ᱧिच ᳞िᲦ के िविभ᳖ ᭃेᮢᲂ मᱶ हो सकती ह ैऔर ᳞िᲦ को उस ᭃेᮢ मᱶ 
अिधक सᳰᮓय बनाती ह।ै 
संभािवत िवकास: 
ᱨिच को समझकर ᳞िᲦ अपने िवक᭨पᲂ को समझ, िनणᭅय लेने, और जीवन मᱶ संतुलन बनाए 

रखने मᱶ सहायक हो सकता ह।ै 
िन᭬कषᭅ: 
ᱨिच मनोिव᭄ान मᱶ ᳞िᲦ के ᮧ᭜येक आयाम मᱶ अहम भूिमका िनभाती ह ैऔर उसके िवकास और 

संवेदनशीलता मᱶ मह᭜वपूणᭅ ह।ै यह ᳞िᲦ के जीवन कᳱ ᮧकृित, दिृ᳥कोण, और समथᭅताᲐ को 
ᮧकट करती ह।ै 
अिभᭃमता और मनोिव᭄ान  
अिभᭃमता मनोिव᭄ान मᱶ ᳞िᲦ कᳱ ᮧाकृितक या िवकिसत यो᭏यताᲐ को दशाᭅता ह,ै जो उस े

िवशेष ᭃेᮢᲂ मᱶ ᮧभावी बनाती ह।ै यह ᳞िᲦ कᳱ ᭃमता और ᮧदशᭅन कᳱ गुणवᱫा को मापता ह।ै 
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अिभᭃमता कᳱ पᳯरभाषा: 
अिभᭃमता वह संगᳯठत तरीके से िवचारने, सोचने, और कारᭅवाई करने कᳱ ᭃमता ह ैजो ᳞िᲦ 

को िवशेष ᭃेᮢ मᱶ सᳰᮓय बनाती ह।ै 
मनोिव᭄ान मᱶ अिभᭃमता कᳱ िविभ᳖ पᳯरभाषाए ंह:ᱹ 
स᭄ंािनत पᳯरभाषा: अिभᭃमता ᳞िᲦ कᳱ ᮧाकृितक या ᮧा᳙ शीलता ह ैिजससे वह ᳰकसी िवशेष 

कायᭅ, कौशल, या गितिविध मᱶ सᭃम होता ह।ै 
मानिसक ᮧᳰᮓया पᳯरभाषा: अिभᭃमता ᳞िᲦ के मानिसक ᮧᳰᮓया का एक अहम घटक ह ैजो 
उसे नई सीख, सम᭭या का समाधान, या ᳰᮓयाशील गितिविधयᲂ मᱶ ᮧवृᱫ करता ह।ै 
शैिᭃक पᳯरभाषा: अिभᭃमता ᳞िᲦ के शैिᭃक यो᭏यता और िशᭃा मᱶ ᮧितभा को ᮧकट करती 
ह,ै जो वह अ᭟ययन और सीखने मᱶ ᮧदᳶशत करता ह।ै 
ᮧित᭭पधाᭅ पᳯरभाषा: अिभᭃमता ᳞िᲦ कᳱ ᮧित᭭पधाᭅ और संघषᭅ ᭃमता को ᮧकट करती ह,ै 
िजससे वह अपने ल᭯यᲂ को ᮧा᳙ करने मᱶ सहायक होता ह।ै 
नैितक पᳯरभाषा: अिभᭃमता ᳞िᲦ कᳱ उ᭜कृ᳥ता, समथᭅता, और िन᳧ा को ᮧकट करती ह,ै 
िजससे वह अपने काम मᱶ पूणᭅता ᮧा᳙ करता ह।ै 
ये पᳯरभाषाएं अिभᭃमता के ᮧाकृितक, मानिसक, शैिᭃक, सामािजक, और नैितक पहलू को 
ᮧकट करती ह ᱹऔर इस ेअ᭟ययन करने मᱶ मदद करती ह।ᱹ 
मनोव᭄ैािनक पहल:ू 
ᮧाकृितक और ᮧा᳙ अिभᭃमता: अिभᭃमता मᱶ दो ᮧमुख तरह कᳱ होती ह ᱹ – ᮧाकृितक 

अिभᭃमता, जो ᳞िᲦ के ज᭠म से होती ह,ै और ᮧा᳙ अिभᭃमता, जो अनुभव, ᮧिशᭃण, और 

अ᭤यास से िवकिसत होती ह।ै 
िविभ᳖ ᮧकार कᳱ अिभᭃमता: अिभᭃमता िविभ᳖ ᭃेᮢᲂ मᱶ हो सकती ह,ै जैसे ᳰक गिणत, 
संगीत, कला, िव᭄ान, और अ᭠य ᭃेᮢ। 
सबंंध और ᮧभाव: अिभᭃमता ᳞िᲦ के ᮧेरणा, ᭭वाभािवक ᮧेरणा, और संवेदनशीलता को 

ᮧभािवत करती ह,ै िजससे उसके िवकास और  मᱶ मह᭜वपूणᭅ योगदान ᳰदया जाता ह।ै 
संभािवत िवकास: 
अिभᭃमता को समझकर ᳞िᲦ अपनी अि᳇तीयता और समथᭅता को पहचान, िवकिसत, और 

संवेदनशीलता मᱶ ᮧयोग कर सकता ह।ै 
मनोिव᭄ान मᱶ अिभᭃमता के कुछ उदाहरण ह:ᱹ 
गिणतीय अिभᭃमता: ᳰकसी ᳞िᲦ को गिणतीय सम᭭याᲐ को समझने और हल करने मᱶ अ᭒छी 
ᭃमता हो सकती ह।ै 
सगंीतीय अिभᭃमता: ᳰकसी को संगीत या संगीत इं᭭ᰯमᱶट को बजाने मᱶ अ᭒छी ᭃमता हो सकती 
ह।ै 
भाषाई अिभᭃमता: ᳰकसी ᳞िᲦ को अिधक भाषाᲐ को सीखने और बोलने मᱶ अ᭒छी ᭃमता हो 
सकती ह।ै 
वै᭄ािनक अिभᭃमता: ᳰकसी को िव᭄ान संबंिधत ᮧ᳤ᲂ को अ᭟ययन करने और समझने मᱶ अ᭒छी 
ᭃमता हो सकती ह।ै 
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तकनीकᳱ अिभᭃमता: ᳰकसी ᳞िᲦ को मशीनᲂ, कं᭡यूटर, या अ᭠य तकनीकᳱ ᮧणािलयᲂ का 
उपयोग करने मᱶ अ᭒छी ᭃमता हो सकती ह।ै 
᳞िᲦगत अिभᭃमता: ᳰकसी ᳞िᲦ को लोगᲂ को मोᳯटवेट करने, संबंध बनाने, और अ᭠य लोगᲂ 
कᳱ भावनाᲐ को समझने मᱶ अ᭒छी ᭃमता हो सकती ह।ै 
ये उदाहरण दशाᭅते ह ᱹ ᳰक अिभᭃमता ᳞िᲦ कᳱ िविभ᳖ ᭃमताᲐ और यो᭏यताᲐ को ᮧकट 
करती ह ैऔर उसे िवशेष ᭃेᮢ मᱶ ᮧभावी बनाती ह।ै 
िन᭬कषᭅ: 
अिभᭃमता मनोिव᭄ान मᱶ ᳞िᲦ कᳱ ᭃमताᲐ और यो᭏यताᲐ कᳱ मह᭜वपूणᭅ पहचान ह,ै जो 
उसे िविभ᳖ ᭃेᮢᲂ मᱶ सफलता ᮧा᳙ करने मᱶ मदद करती ह।ै यह ᳞िᲦ कᳱ िवकास और ᮧगित कᳱ 
ᳰदशा मᱶ मह᭜वपूणᭅ भूिमका िनभाती ह।ै 
अिभवृिᱫ और मनोिव᭄ान  
अिभवृिᱫ मनोिव᭄ान मᱶ ᳞िᲦ के िवचार, भावनाएं, और दिृ᳥कोण को दशाᭅती ह,ै जो उसके 

जीवन के िविभ᳖ पहलुᲐ पर ᮧभाव डालते ह।ᱹ यह ᳞िᲦ कᳱ जीवनशैली, संबंध, और िनणᭅयᲂ 
को मागᭅदशᭅन ᮧदान करती ह।ै 
अिभवृिᱫ कᳱ पᳯरभाषा: 
अिभवृिᱫ ᳞िᲦ के मानिसक, भावना᭜मक, और ᳞िᲦगत ᮧितᳰᮓयाᲐ का एक सेट ह ैजो उसके 

िविभ᳖ ि᭭थितयᲂ और अनुभवᲂ पर आधाᳯरत होती ह ैl 
 मनोिव᭄ान मᱶ अिभवृिᱫ कᳱ िविभ᳖ पᳯरभाषाए ंह:ᱹ 
सं᭄ािनत पᳯरभाषा: अिभवृिᱫ ᳞िᲦ के िवचारᲂ, भावनाᲐ, और िव᳡ासᲂ का समूह ह ै जो 
उसके ᳞वहार और ᮧितᳰᮓयाᲐ को ᮧेᳯरत करता ह।ै 
मानिसक ᮧᳰᮓया पᳯरभाषा: अिभवृिᱫ ᳞िᲦ कᳱ मानिसक ᮧᳰᮓया का एक िह᭭सा ह ैजो उस े

िवशेष ᮧकार के िवषयᲂ या ᳞िᲦयᲂ के ᮧित ᮧित᭭पधाᭅ, सहानुभूित, या िवरोध का अनुभव 

कराता ह।ै 
सामािजक पᳯरभाषा: अिभवृिᱫ ᳞िᲦ के सामािजक संवाद मᱶ उसके सामािजक संबंध, 
स᭥ᮧेषण, और समय-समय पर ᳞Ღ कᳱ ᮧितᳰᮓया को दशाᭅती ह।ै 
नैितक पᳯरभाषा: अिभवृिᱫ ᳞िᲦ कᳱ नैितक और नैितकता पूणᭅ दिृ᳥कोण को ᮧित᭭थािपत 

करती ह,ै जो उसके नैितक िनणᭅयᲂ और ᳞वहार मᱶ ᮧकट होती ह।ै 
᳞िᲦगत पᳯरभाषा: अिभवृिᱫ ᳞िᲦ कᳱ ᳞िᲦगतता, ᭭वभाव, और ᳞िᲦ᭜व को ᮧितᳲबिबत 

करती ह,ै िजससे उसके ᳞िᲦगत और सामािजक िवकास मᱶ सहायक होती ह।ै 
ये पᳯरभाषाएं अिभवृिᱫ के मानिसक, सामािजक, नैितक, और ᳞िᲦगत पहलू को ᮧकट करती 
ह ᱹऔर इस ेअ᭟ययन करने मᱶ मदद करती ह।ᱹ 
मनोव᭄ैािनक पहल:ू 
 िवचार और ᮧयोग: अिभवृिᱫ ᳞िᲦ कᳱ अ᭠तरंग मानिसकता को दशाᭅती ह ैजो उसके िवचारᲂ 
और भावनाᲐ मᱶ ᮧकट होती ह।ै 
सबंंध और असर: अिभवृिᱫ ᳞िᲦ के समाज मᱶ ᭭थान, संबंध, और अ᭠य लोगᲂ के ᮧित उसके 

᳞वहार पर ᮧभाव डालती ह।ै 
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ᮧित᭭पधाᭅ और समझ: अिभवृिᱫ ᳞िᲦ कᳱ सोच, ᮧितᳰᮓयाएं, और िनणᭅयᲂ मᱶ संघषᭅ और समझ 

को ᮧकट करती ह।ै 
संभािवत िवकास: 
अिभवृिᱫ को समझकर ᳞िᲦ अपनी भावनाᲐ और दिृ᳥कोण को पहचान, िवकिसत, और 

संवेदनशीलता मᱶ ᮧयोग कर सकता ह।ै 
मनोिव᭄ान मᱶ अिभवृिᱫ के कुछ उदाहरण ह:ᱹ 
जीवन दिृ᳥कोण: िजस ᳞िᲦ का अिभवृिᱫ सकारा᭜मक  ह,ै वह जीवन कᳱ हर ि᭭थित मᱶ अ᭒छा 
दखेने कᳱ ᮧवृिᱫ रखता ह।ै 
कायᭅ मᱶ अिभवृिᱫ: जो ᳞िᲦ कायᭅ मᱶ सᳰᮓय और उ᭜साही ह,ै उसका अिभवृिᱫ कायᭅ मᱶ सᳰᮓय 

भाग लेने कᳱ ᮧेरणा ᳰदखाता ह।ै 
सामािजक संबधं: िजस ᳞िᲦ का अिभवृिᱫ सामािजक संबंधᲂ को मह᭜व दनेे वाला ह,ै वह 

लोगᲂ के साथ मेल-जोल अ᭒छा रखता ह।ै 
सम᭭या पᳯरभाषा: जो ᳞िᲦ जीवन कᳱ सम᭭याᲐ को एक अवसर के ᱨप मᱶ दखेता ह,ै उसका 
अिभवृिᱫ सम᭭याᲐ को हल करने मᱶ उ᭜सुकता ᳰदखाता ह।ै 
᭭वीकृित: जो ᳞िᲦ नई िवचारᲂ और धारणाᲐ को ᭭वीकायᭅ ᱨप मᱶ दखेता ह,ै उसका अिभवृिᱫ 

खुले और ᮧयास कमᱮ होता ह।ै 
िवचारᲂ और मा᭠यताᲐ मᱶ अिभवृिᱫ: जो ᳞िᲦ िवचारᲂ और मा᭠यताᲐ को िन᭬कषᭅ और 

अिभवृिᱫ के आधार पर चुनता ह,ै उसका अिभवृिᱫ िनधाᭅᳯरत और ि᭭थर होता ह।ै 
ये उदाहरण दशाᭅते ह ᱹᳰक अिभवृिᱫ ᳞िᲦ के िवचार, भावनाᲐ, और दिृ᳥कोण को ᮧकट करती 
ह ैऔर उसके ᳞वहार मᱶ ᮧभाव डालती ह।ै 

अिभवृिᱫ  िनमाᭅण का  तीन-घटक मॉडल 
िन᭬कषᭅ: 
अिभवृिᱫ मनोिव᭄ान मᱶ ᳞िᲦ कᳱ मानिसकता और उसके िविभ᳖ पहलुᲐ कᳱ मह᭜वपूणᭅ 
पहचान ह।ै यह ᳞िᲦ कᳱ िवकास, संबंध, और ᳞वहार मᱶ मह᭜वपूणᭅ भूिमका िनभाती ह ैऔर 

उसे समझ और संवेदनशीलता मᱶ वृि᳍ ᮧदान करती ह।ै 
म᭨ूय और मनोिव᭄ान  

म᭨ूय मनोिव᭄ान मᱶ ᳞िᲦ के नैितक, मानिवक, और िव᳡ास ᮧणाली को दशाᭅते ह,ᱹ जो उसके 

िनणᭅयᲂ और ᳞वहार को ᮧेᳯरत करते ह।ᱹ म᭨ूय उसकᳱ जीवन दिृ᳥कोण और सोच को मागᭅदशᭅन 
ᮧदान करते ह।ᱹ 
म᭨ूयᲂ कᳱ पᳯरभाषा: 
म᭨ूय ᳞िᲦ कᳱ नैितक और िन᳧ावानीयता को दशाᭅते ह,ᱹ जो उसके िनणᭅयᲂ और ᳞वहार मᱶ 
िनधाᭅᳯरत करते ह।ᱹ 
मनोिव᭄ान मᱶ म᭨ूयᲂ कᳱ िविभ᳖ पᳯरभाषाए ंह:ᱹ 
स᭄ंािनत पᳯरभाषा: म᭨ूय ᳞िᲦ कᳱ नैितक, सामािजक, और मानिवक मा᭠यताᲐ और 

धारणाᲐ को ᮧितᳲबिबत करता ह,ै जो उसके िवचारᲂ और ᳞वहार मᱶ ᮧकट होते ह।ᱹ 



ISBN: 978-81-976727-2-9                                                                                                     263 
 

 
 

नैितक पᳯरभाषा: म᭨ूय ᳞िᲦ कᳱ नैितकता, ईमानदारी, और स᭜यिन᳧ा कᳱ मा᭠यताᲐ को ᮧकट 

करता ह,ै जो उसके नैितक िनणᭅयᲂ और ᳞वहार मᱶ ᮧिति᳧त होते ह।ᱹ 
सामािजक पᳯरभाषा: म᭨ूय ᳞िᲦ के सामािजक संबंध, सामािजक ᭠याय, और सामूिहक भलाई 

कᳱ मा᭠यताᲐ को ᮧकट करता ह।ै 
᳞िᲦगत पᳯरभाषा: म᭨ूय ᳞िᲦ कᳱ ᳞िᲦगतता, ᭭वभाव, और िवशेषताᲐ को ᮧितᳲबिबत 

करता ह,ै जो उसके ᳞िᲦगत और सामािजक िवकास मᱶ मह᭜वपूणᭅ होते ह।ᱹ 
शैिᭃक पᳯरभाषा: म᭨ूय ᳞िᲦ कᳱ शैिᭃक मा᭠यताᲐ, ᭄ान, और सीखने कᳱ ᮧाथिमकताᲐ को 

ᮧितᳲबिबत करता ह,ै जो उसके शैिᭃक और ᳞िᲦ᭜व िवकास मᱶ सहायक होते ह।ᱹ 
ये पᳯरभाषाएं म᭨ूयᲂ के नैितक, सामािजक, ᳞िᲦगत, और शैिᭃक पहलू को ᮧकट करती ह ᱹ

और इस ेअ᭟ययन करने मᱶ मदद करती ह।ᱹ 
मनोव᭄ैािनक पहल:ू 
᳞िᲦगत और सामािजक म᭨ूय: म᭨ूय ᳞िᲦ के ᳞िᲦगत और सामािजक जीवन मᱶ मह᭜वपूणᭅ 
भूिमका िनभाते ह।ᱹ 
िनणᭅय और ᮧितᳰᮓया: म᭨ूय ᳞िᲦ के िनणᭅयᲂ, ᮧितᳰᮓयाᲐ, और ᳞वहार पर ᮧभाव डालते ह।ᱹ 
ि᭭थरता और ᮧभाव: म᭨ूय ᳞िᲦ कᳱ िन᳧ा और ि᭭थरता मᱶ मदद करते ह ᱹऔर उसे अपने मागᭅ पर 
आगे बढ़ने मᱶ सहायक होते ह।ᱹ 
संभािवत िवकास: 
म᭨ूयᲂ को समझकर ᳞िᲦ अपनी िन᳧ा और म᭨ूय ᮧणाली को पहचान, िवकिसत, और 

संवेदनशीलता मᱶ ᮧयोग कर सकता ह।ै 
िन᭬कषᭅ: 
म᭨ूय मनोिव᭄ान मᱶ ᳞िᲦ के नैितक और मानिवक मानकᲂ कᳱ मह᭜वपूणᭅ पहचान ह।ै यह ᳞िᲦ 

के िनणᭅय, िवचार, और ᳞वहार मᱶ सहायक भूिमका िनभाते ह ᱹ और उसे समझ और 

संवेदनशीलता मᱶ वृि᳍ ᮧदान करते ह।ᱹ 
मनोिव᭄ान मᱶ म᭨ूयᲂ के कुछ उदाहरण ह:ᱹ 
नैितकता: िजस ᳞िᲦ के िलए नैितकता मह᭜वपूणᭅ ह,ै वह ईमानदारी और स᭜यिन᳧ा मᱶ िव᳡ास 

रखता ह।ै 
समाज सवेा: जो ᳞िᲦ समाज सेवा मᱶ िव᳡ास रखता ह,ै वह लोगᲂ कᳱ मदद करने मᱶ अिधक 

उ᭜सुक होता ह।ै 
पᳯरवार म᭨ूय: िजस ᳞िᲦ के िलए पᳯरवार मह᭜वपूणᭅ ह,ै वह पᳯरवार के साथ समय िबताने मᱶ 
अिधक ᱧिचवान होता ह।ै 
᭭वतंᮢ ता: जो ᳞िᲦ ᭭वतंᮢता को मह᭜व दतेा ह,ै वह अपनी आ᭜मिनभᭅरता को मह᭜वपूणᭅ 
समझता ह।ै 
िशᭃा: जो ᳞िᲦ िशᭃा मᱶ मह᭜व दतेा ह,ै वह ᭄ान ᮧाि᳙ और ᭭वयं को बेहतर बनाने मᱶ जुटा 
रहता ह।ै 
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धमᭅ: िजस ᳞िᲦ के िलए धमᭅ मह᭜वपूणᭅ ह,ै वह धाᳶमक अनु᳧ानᲂ और मा᭠यताᲐ का पालन 

करता ह।ै 
ये उदाहरण दशाᭅते ह ᱹ ᳰक म᭨ूय ᳞िᲦ कᳱ नैितक, मानिवक, और नैितक ᮧित᭭पधाᭅ को ᮧकट 

करते ह ᱹऔर उसके जीवन मᱶ मह᭜वपूणᭅ भूिमका िनभाते ह ᱹl 
ᱧिच, अिभᭃमता, अिभवृिᱫ, और म᭨ूयᲂ के बीच संबंध मानव ᳞िᲦ᭜व मᱶ गहरा और मानवीय 

पहलु ᳰदखाते ह।ᱹ 
ᱧिच और अिभᭃमता: जब ᳞िᲦ ᳰकसी िवषय मᱶ ᱧिच लेता ह,ै तो उसकᳱ अिभᭃमता उसे उस 

िवषय मᱶ अिधक सᳰᮓय बनाती ह।ै इस तरह, ᱧिच और अिभᭃमता एक-दसूरे को ᮧो᭜सािहत 

करते ह ᱹऔर ᳞िᲦ को उस ᭃेᮢ मᱶ महारती ᮧा᳙ करने मᱶ मदद करते ह।ᱹ 
ᱧिच और अिभविृᱫ: ᳞िᲦ कᳱ ᱧिच उसकᳱ अिभवृिᱫ को ᮧेᳯरत कर सकती ह।ै अगर ᳰकसी के 

पास सकारा᭜मक ᱧिच ह,ै तो उसकᳱ अिभवृिᱫ भी सकारा᭜मक होती ह।ै 
अिभᭃमता और म᭨ूय: अिभᭃमता ᳞िᲦ के म᭨ूयᲂ और धारणाᲐ को ᮧकट करती ह।ै ᳞िᲦ जो 
अिभ᭯मता से ᳰकसी काम मᱶ सफल होता ह,ै वह अपने म᭨ूयᲂ के ᮧित ᮧितब᳍ रहता ह।ै 
अिभवृिᱫ और म᭨ूय: ᳞िᲦ कᳱ अिभवृिᱫ उसके म᭨ूयᲂ को ᮧितᳲबिबत करती ह।ै अगर ᳰकसी का 
अिभवृिᱫ सकारा᭜मक ह,ै तो वह अपने म᭨ूयᲂ के अनुसार जीवन जीता ह।ै 
इस ᮧकार, ᱧिच, अिभᭃमता, अिभवृिᱫ, और म᭨ूय एक-दसूरे के साथ संबंिधत ह ᱹऔर ᳞िᲦ 

के संपूणᭅ िवकास और समाज मᱶ सहभािगता मᱶ मह᭜वपूणᭅ भूिमका िनभाते ह।ᱹ 
िन᭬कषᭅ: ᱧिच, अिभᭃमता, अिभवृिᱫ, और म᭨ूयᲂ कᳱ आव᭫यकता मानव जीवन और समाज मᱶ 
अ᭜यंत मह᭜वपूणᭅ ह।ै 
इन चारᲂ त᭜वᲂ कᳱ सही समझ और ᮧयोग से ᳞िᲦ ᭭व᭭थ, संतुिलत, और सम᳍ृ जीवन जीता 

ह ै और समाज मᱶ भी िवकास करता ह।ै इनके िबना जीवन मᱶ िनि᭬ᮓयता, असमंजस, और 

असफलता का अनुभव होता ह।ै 
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Introduction 

Adolescence is a critical developmental period characterized by significant 
physical, emotional, cognitive, and social changes. During this time, education performs 
an important  role in shaping the future of young individuals, influencing their personal 
development, academic achievements, and career paths. Understanding the unique needs 
and challenges faced by adolescents in the educational context is essential for 
developing encouraging setting that stimulate learning and fostering growth and 
development. The educational journey during adolescence is shaped by essential 
developmental characteristics and poses unique challenges and opportunities: 

Academic stress is a prevalent issue among senior secondary students, often 
manifesting in various physical and psychological symptoms that can hinder their 
overall health and achievement in performance. This stress is frequently driven by the 
intense pressure to perform well in exams, meet high parental and societal expectations, 
and secure a promising future. India’s National Education Policy (NEP) 2020 was 
introduced with aims to address these challenges by overhauling the educational system 
to make it more holistic, enjoyable, and less burdensome. Academic stress in senior 
secondary students is multifaceted, stemming from a combination of academic 
workload, fear of failure, and the high-stakes nature of board examinations and 
competitive entrance tests. This stress can have a number of detrimental effects, such as 
anxiety, depression, burnout, and even a decrease in academic achievement. It is crucial 
to explore strategies and measures that may reduce this stress to promote a healthier and 
more conducive learning environment. Academic stress can stem from various factors 
related to the educational environment and the expectations placed on students. 

Objectives of the Investigation 
The primary objectives of this study are to: 

1. The underlying causes of senior secondary pupils’ academic stress. 
2. Evaluate the potential impact of NEP 2020 on reducing academic stress. 
3. Identify the effective strategies and recommendations that align with NEP 2020 to 

reduce learner’s stress level. 
Research Methodology:  

A combination of qualitative and descriptive research methods are used. 
Numerous offline and internet sources, including journals, websites, papers, and other 
publications provided the secondary data. It also considers the extraction of summaries 
from different materials pertaining to educational policies. 
Significance of the study 

Understanding and addressing academic stress is essential for fostering a 
supportive educational environment that promotes the pupils’ overall development. By 
aligning with the principles of NEP 2020, this study aims to assist with the creation of a 
more balanced, inclusive, and stress-free educational experience for senior secondary 
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students in India. Teachers, lawmakers and other stakeholders in the education system 
will find great value in the insights in the education sector to implement effective stress-
reduction strategies and support the holistic development of students. 
Sources of Academic Stress 

The Indian education system, like many others globally, faces challenges of  stress 
related to education among senior secondary pupils. This stress can be influenced by a 
variety of factors, including: 

● Pressure to Perform: Expectations from parents, teachers, and society to excel 
academically can create significant stress. This distress may come from a desire to 
secure admission to prestigious colleges or universities. 

● Heavy Workload: Balancing multiple subjects, assignments, projects, and exams 
can lead to feelings of overwhelm and stress, especially if students feel they have 
inadequate time to complete tasks to a satisfactory level. 

● Competitive Environment: In environments where academic success is highly 
competitive, students may experience stress related to comparisons with their 
peers, fear of failure, and a constant need to outperform others. 

● High-Stakes Exams: Exams such as college entrance exams or standardized tests 
can amplify stress due to their significant impact on future academic and career 
prospects. 

● Lack of Time Management Skills: Stress can be increased by ineffective time 
management in manging extracurricular activities, social obligations and personal 
interests with curricular responsibilities.  

● Perceived Lack of Support: Feeling unsupported by teachers, parents, or peers 
can exacerbate stress levels. This lack of support may manifest in absence of 
guidance, understanding, or encouragement. 

● Fear of Disappointing Others: Students may fear disappointing their parents, 
teachers, or themselves if they are not meeting academic expectations, leading to 
increased stress and anxiety. 

● Perfectionism: Striving for perfection in academic performance can lead to 
excessive stress, as students might establish unreasonable standards for 
themselves and feel constant pressure to meet or exceed them. 

● Poor Coping Mechanisms: Inadequate coping strategies for managing stress, 
such as avoidance, substance use, or unhealthy lifestyle habits, can exacerbate the 
negative effects of academic stress. 

● Personal Issues: Outside elements like family problems, financial difficulties, 
health issues, or social pressures can spill over into academic life and contribute to 
heightened stress levels. 

Minimizing Academic Stress in the light of NEP 2020  
Addressing senior secondary pupils stress related to their studies within the 

framework of the National Education Policy (NEP) 2020 involves a multi-faceted 
approach that encompasses various aspects of education, mental health, and support 
systems. Here's how the NEP 2020 can guide efforts to mitigate academic stress: 

● Holistic and Multidisciplinary Education: NEP 2020 emphasizes a shift from 
rote learning to a more holistic and multidisciplinary approach. This means 
students are urged to investigate various subjects and disciplines, rather than 
focusing solely on exam-oriented studies. This approach can alleviate stress by 
allowing students to follow their passion and talents, thus reducing the pressure to 
succeed in a limited set of subjects. 

● Flexible Curriculum and Assessment: The policy advocates for a flexible 
educational programme and evaluation system, including the introduction of 
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competency-based learning. This move reduces the emphasis on high-stakes 
exams and encourages continuous assessment depending on a student's overall 
performance and understanding. With less reliance on a single exam determining a 
student's future, could possibly  decrease  stress related to exam performance. 

● Focus on critical thinking and Problem-Solving: NEP 2020 aims to foster 
critical thinking, creativity, and problem-solving skills among students. By 
focusing on enhancing these abilities instead of memorization, students are 
empowered to approach challenges with confidence, reducing anxiety associated 
with academic performance. 

● Reduced Academic Burden: The policy recommends rationalizing curriculum 
content to reduce the academic burden on students. By streamlining syllabi and 
eliminating redundant topics, students can focus on mastering core concepts rather 
than feeling overwhelmed by excessive coursework. 

● Early Childhood Care and Education (ECCE): NEP 2020 emphasizes the 
relevance of early childhood care and education, recognizing the formative years 
as crucial for holistic development. By providing a strong foundation during the 
early years, children are better equipped to handle academic challenges later on, 
potentially reducing stress in higher grades. 

● Counselling and Support Services: The policy highlights the significance of 
psychological health and well-being in educational institutions. It suggests the 
creation of counselling and support services to address the psychological needs of 
students. By providing access to mental health resources, pupils are more capable 
of handling academic stress and seek help when needed. 

● Flexibility in Choice of Subjects and Careers: NEP 2020 promotes flexibility in 
the choice of subjects and careers, allowing students to pursue their passions and 
interests. This flexibility can alleviate stress by reducing the pressure to conform 
to traditional career paths and expectations, empowering students to explore 
diverse opportunities. 

● Parental Engagement: NEP 2020 encourages active involvement of parents in 
their children's education. Schools can organize workshops and seminars to 
educate parents regarding the significance of developing caring and encouraging 
environment at home, one that prioritizes overall well-being over academic 
performance alone. 

● Skill Development: The policy emphasizes the integration of vocational 
education and skill development into the curriculum from an early age. Giving 
students the chance to develop practical skills alongside academic learning can 
enhance their confidence and reduce stress by offering alternative pathways to 
success beyond traditional academic achievements. 

● Technology Integration: NEP 2020 advocates for the application of technology 
in education. Schools can leverage educational technology tools to personalize 
learning experiences, provide additional support to students who may be 
struggling academically, and provide adaptable learning opportunities that 
accommodate diverse learning styles, thereby reducing stress associated with one-
size-fits-all teaching methods. 
By aligning efforts with the principles outlined in NEP 2020, educators, 

policymakers, and stakeholders can work together to create a more nurturing and 
supportive educational environment that prioritizes the overall well-being of senior 
secondary students, thereby alleviating academic stress and fostering holistic 
development. Overall, NEP 2020 has the potential to create a more favourable setting for 
learning that prioritizes the holistic development and well-being of students, thereby 
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mitigating the factors contributing to academic stress. Nevertheless, effective execution 
will demand concerted efforts from educational establishments, decision-makers, 
educators, parents, and learners to express this concern. 
Suggestions and Recommendations 

For senior secondary pupil’s general wellbeing and academic achievement, it is 
essential that they experience less educational stress as possible. These are a few 
suggestions and recommendations: 

● Establish a Supportive Environment: Construct an efficient and nurturing 
environment both at school and at home. To quickly address any problems or 
issues as soon as they arise, parents teachers and learners should communicate 
openly. 

● Promote Time Management Skills: Teach students efficient time management 
strategies, like making study schedules, prioritizing tasks, and breaking more 
complex jobs into smaller, more manageable ones. Students who have abilities in 
time management can avoid last-minute cramming and reduce stress. 

● Encourage a Balanced Lifestyle: Emphasize the importance of maintaining a 
healthy way of living that incorporates regular exercise, sufficient sleep, and 
healthy nutrition. Exercise as well as enough rest can reduce stress levels and 
improve concentration. 

● Teach Stress Management Techniques: Teach adolescents about proper stress 
management techniques such as techniques for concentrated meditation, deep 
breathing and progressive muscle relaxation. These methods can benefit pupils 
relax and stay calm during stressful situations. 

● Foster a Growth Mindset: Encourage attitude of growth where students 
understand that intelligence and abilities can be developed through effort and 
perseverance. Teach them to view difficulties as chances of  growth rather than 
obstacles to be feared. 

● Provide Academic Support: Offer academic support services such as tutoring, 
study groups, and extra help program intended for pupils who could be struggling 
academically. Providing additional resources can make learners feel more 
confident and competent in their academic abilities. 

● Promote Self-Care Practices: Encourage students to engage in self-care 
practices such as hobbies, creative outlets, and spending time with friends and 
family. Taking breaks and engaging in activities they enjoy may aid pupils to 
recharge and prevent burnout. 

● Reduce Performance Pressure: Avoid placing excessive pressure on students to 
achieve certain academic outcomes. Instead, focus on their individual progress 
and growth, celebrating their efforts and achievements along the way. 

● Cultivate a Constructive School Culture: Foster a productive and welcoming 
school culture where students feel valued, supported, and included. Promote 
kindness, empathy, and respect among students and staff members. 

● Address Test Anxiety: Provide strategies for managing test anxiety, such as 
relaxation techniques, positive self-talk, and practicing test-taking skills. Creating 
a low-stress testing environment might help students to reduce their anxiety. 
By implementing these suggestions and recommendations, schools can help 

minimize educational stress of young students and generate a more responsive and 
favourable atmosphere for learning. 
Conclusion  

Through encouraging experiential learning, critical thinking, and creativity, the 
NEP aims to foster an appealing environment for learning where students can explore 
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their interests and talents without the fear of failure. Additionally, the policy's focus on 
student well-being, including mental health support and stress management programs 
plays a crucial role assuring that students receive the necessary assistance to cope with 
academic challenges. However, the successful implementation of NEP 2020 necessitates 
cooperation from various stakeholders, including teachers, parents, and students. It is 
imperative to prioritize teacher training, infrastructural development, and effective 
communication to ensure that the objectives of the policy are met.  

Overall, the National Education Policy 2020 provides a promising roadmap for 
minimizing stress and anxiety for students by promoting a more holistic and inclusive 
approach to education. Even so, its efficiency will be contingent on the commitment and 
concerted actions of all involved parties to create a supportive and nurturing learning 
environment for students. 
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